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APPENDIX 1: ETHICAL CLEARANCE CERTIFICATE 

University of Fort Hare 
Together in Excellence 
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Williams Town District: Towards a framework 
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Co-supervisor: 
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hereby give ethical approval In respect of the undertakings contained In the above-
mentioned project and research lnstrument(s). Should any other instruments be 
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number indicated above. 
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document 
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~Research 
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APPENDIX 2: INTRODUCTORY LETTER FROM UNIVERSITY OF FORT HARE 
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Education 
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29 September 2015 

District Director 

King William's Town Education District 

Dear Sir/Madam, 

University of Fort Hare 
Together in Excellence 

Re: Permission to Collect Data - Mrs Z. Ntshuntshe (Student Number 8833850) 

This is to confirm that Mrs Ntshuntshe is pursuing PhD studies in the Faculty of Education, 
University of Fort Hare. The title for her study is "Provision of psychosocial support to 
orphans by educators in the King William's Town Education District: Towards a 
framework of psychosocial support". She is supposed to collect data from the district 
office and schools during the months of September and October 2015. Kindly grant her 
permission. I would also be grateful if you could kindly provide her with documents that may 
assist with information regarding the area of her study. 

I would like to assure you that any information that will be collected will remain confidential 
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Sincerely 

Prof. S. Rembe 

Lecturer, Research Methods Module 
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APPENDIX 3: LETTER REQUESTING PERMISSION TO COLLECT DATA 

641 Phase 2 

The District Director 

King William's Town Education District 

Dear Sir/Madam 

RE: PERMISSION TO COLLECT DATA 

Phakamisa 

5620 

04 September 2015 

I am a PhD student in the Faculty of Education at the University of Fort Hare in Alice, 

conducting a study on: "Provision of psychosocial support to orphans by educators in 

secondary schools in King William's Town District: Towards a framework of 

psychosocial support." I am therefore requesting permission from the department to 

collect data in secondary schools in the designated district. 

Thanking you for your co-operation in this regard. 

Yours Sincerely 

Z. Ntshuntshe (Mrs) 

(Student No: 8833850) 
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Province of the 

t, .....,.~- EASTERN CAPE 
EDUCATION 

OFFICE OF THE DISTRICT DIRECTOR 
45 Eales Street, King William's Town, 5600, Private Bag X74445, KWT, 5600 
REPUBLIC OF SOUTH AFRICA, Website: www.ccdoc.gov.zn 

Email: lelethu.magelc@ecdoe.gov.za 

Mrs Z. Ntshuntshe (Student Number: 8833850) 

641 Phase 2 

Phakamisa 

5620 

Dear Sir 

APPLICATION TO CONDUCT RESEARCH 

1. Permission is hereby granted for you to conduct research at Thembalabantu SSS, 
Xolani SSS, Nonceba SSS, Nompendulo SSS, Hector Petersen SSS, Nosizwe 
SSS, Enoch Sontonga SSS, ·lmiqhayi SSS, Siyababalwa SSS, Mgcawezulu SSS 
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in the King Williams :rown District of Education. 

2. Please be informed that permission is only granted provided that school activities 
are· not disrupted. 

3. We wish you well in your endeavors. 
• ' 
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Please note: 

University of Fort Hare 
Together in Excellence 

Ethics Research Confidentiality and Consent Form 

This form is to be completed by the researcher(s) as well as by the interviewee before 
the commencement of the research. Copies of the signed form must be filed and kept 
on record 

(To be adapted for individual circumstances/needs) 

Our University of Fort Hare I Department is asking people from your community / sample / 
group to answer some questions, which we hope will benefit your community and possibly 
other communities in the future. 

The University of Fort Hare I Department/ organization is conducting research regarding 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . We are interested in finding out more about 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . We are carrying out this research to help 
.................................................... (adapt for individual projects) 

Please understand that you are not being forced to take part in this study and the choice 
whether to participate or notis yours alone. However, we would really appreciate it if you do 
share your thoughts with us. If you choose not to take part in answering these questions, you 
will not be affected in any way. If you agree to participate, you may stop me at any time and 
tell me that you don't want to go on with the interview. If you do this there will also be no 
penalties and you will NOT be prejudiced in ANY way. Confidentiality will be observed 
professionally. 

I will not be recording your name anywhere on the questionnaire and no one will be able to 
link you to the answers you give. Only the researchers will have access to the unlinked 
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information. The information will remain confidential and there willbe no "come-backs" from 
the answers you give. 

The interview will last around (X?) minutes (this is to be tested through a pilot). I will be 
asking you a questions and ask that you are as open and honest as possible in answering 
these questions. Some questions may be of a personal and/or sensitive nature. I will be 
asking some questions that you may not have thought about before, and which also involve 
thinking about the past or the future. We know that you cannot be absolutely certain about 
the answers to these questions but we ask that you try to think about these questions. When 
it comes to answering questions there are no right and wrong answers. When we ask 
questions about the futurewe are not interested in what you think the best thing would be to 
do, but what you think would actually happen. (adapt for individual circumstances) 

If possible, our organisation would like to come back to this area once we have completed 
our study to inform you and your communityof what the results are and discuss our findings 
and proposals around the research and what this means for people in this area. 

Principal Investigator Name: 

Signature 

Contact Details 

CONSENT 

I hereby agree to participate in research regarding Provision of psychosocial support by 
educators to orphaned learners in King William's Town District.I understand that I am 
participating freely and without being forced in any way to do so. I also understand that I can 
stop this interview at any point should I not want to continueand that this decision will not in 
any way affect me negatively. 

I understand that this is a research project whose purpose is not necessarily to benefit me 
personally. 

I have received the telephone number of a person to contact should I need to speak about 
any issues which may arise in this interview. 
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I understand that this consent form will not be linked to the questionnaire, and that my 
answers will remain confidential. 

I understand that if at all possible, feedback will be given to my community on the results of 
the completed research. 

Signature of participant Date: ...................... . 

I hereby agree to the tape recording of my participation in the study 

Signature of participant Date: ...................... . 
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15 June 2016 

TO WHOM IT MAY CONCERN 
I hereby declare that the thesis titled "Provision of psychosocial support to orphans by 
educators in secondary schools in the King William's Town District: towards a framework 
of 
psychosocial support" by Zoleka Ntshuntshe, has been edited and proofread. I have 
checked for language use, corrected spellings and grammatical errors, rewritten 
sentences where necessary and ensured logical flow of text. 
Yours Sincerely, 

Dr Pamela Makati 
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APPENDIX 7: QUESTIONNAIRE FOR TEACHERS 

·Questionnaire for teachers: "Provision of psychosocial support to orphans in 
secondary schools in King William's Town District: Towards a framework for 
psychosocial support." 

I am a PhD student registered with Fort Hare University in Alice, carrying out a study 
on Psychosocial Support provision by educators to orphaned learners in the King 
William's Town District. You have been selected to participate in this study mainly 
because of your valuable experience. You are kindly asked to devote a little of your 
valuable time to complete this questionnaire. Please answer all questions truthfully 
and as frankly as possible. The information you supply will be treated with 
confidentiality and used only for academic purposes. 

Thank you for your participation. 

Section A: general background information 

Date of questionnaire distribution ....... September 2015 

Type of school: Government [ ] Private [ ] 

Location of school: urban [ ] peri-urban [ ] rural [ ] 

What is your gender? Male [ ] Female [ ] 

What is your age? Below 20 years [ ] 

20-29 years [ ] 

30-39 years [ ] 

40-49 years • [ ] 

50-59 years [ ] 

Above 60 years [ ] 

SECTION B: Teacher Capacity 

What is your academic qualification? ----------

What is your highest professional educational qualification? 

Certificate in education [ ] 
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Diploma in education [ ] 

Bachelor of Arts [ ] 

Bachelor of education [ ] 

Honours degree [ ] 

Master's in education [ ] 

Any other specify----

What is your specialization? -------

What is your experience as a teacher? ---------

Less than a year [ ] 

1-5years [ ] 

6-10 years [ ] 

11-1 5 years [ ] 

16-20 years [ ] 

21 years and above [ ] 

Section C: Identification of learners who are in need of psychosocial support 

What subjects do you teach? 

What is the class size of learners you are teaching? 

Males [ ] 

Females [ ] 

Do you have a record of orphaned learners in your school? 

[Yes] [No] 
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In terms of numbers do you know the percentage of orphaned learners in your 
school? 

[Yes] [No] 

If yes, what is the percentage of orphan learners in your school? 

If no, how do you know the number of orphans in your school? 

In your opinion,does orphan status affect their learning at school? 

What problems do orphan children normally have? Please tick relevant box 

Behavioural problems [ ] Child headed homes [ ] 

Often sick/absent at school [ ] Looking after sick parents [ ] 

Children showing signs of abuse [ ] Neglected children [ ] 

Poor nutrition [ ] Impaired concentration [ ] 

Social problems [ ] No money to buy uniforms [ ] 

Any other please specify 

Please explain the type of support you normally give to orphan learners? Please tick 
the relevant box 

Referring to outside structures [ ] Forming partnerships with communities [ ] 

Forming circles of support 

Any other please specify 

[ ] The school nutrition programme 
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Who is responsible for providing psychosocial support in your school? 

How does psychosocial support play a role in the lives of orphaned learners in 
school? 

How do you identify orphaned learners who are in need of psychosocial support? 

Who is responsible for the identification of orphaned learners in need of psychosocial 
support in your school? 

How was this person selected? 

Can you please explain what the purpose of identification is? 

Do you find identification beneficial? 

[Yes] [No] 

If yes, please explain what happens after identification has occurred? 

Section D: Training of teachers in terms of providing psychosocial support 

In your school do you have teachers who have been trained in psychosocial 
support? 

[Yes] [No] 
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If yes please explain what qualifications do those teachers have in order for them to 
be able to provide psychosocial support to learners? 

Do teachers have this qualification? 

Please explain if teachers are receiving on-going training in psychosocial support? 

[Yes] [no] 

If yes, please explain who normally conducts psychosocial training programmes? 

Was the training relevant? 

[Yes] [No] 
' 

If no, in what way was it not relevant? 

How long was the training? 

How did you find the training? 

[Beneficial] [Not beneficial] 

Please give reasons for your choice 

Please explain how the selection of teachers who attended the workshop was 
made? 
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Please explain if teachers who have undergone the training are currently involved in 
providing psychosocial support to learners? 

How relevant was the training in respect of the challenges learners are facing? 

Please explain what challenges were you facing before you went to the training? 

Do you think there is a need for teachers to be trained to provide psychosocial 
support? 

[Yes] [No] 

Give reasons for your answer 

Section E: Strategies teachers use to provide psychosocial support to orphans 
in schools 

What strategies do you use to provide support to orphans and other vulnerable 
learners? 

Do you find these strategies effective? 

[Yes] [No] 

If no, why do you find these strategies ineffective? 
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What other bodies/agencies are there to assist teachers in providing support to 
learners? 

What part/role do these agencies play towards assisting you? 

Do you find this collaboration useful or not 

[Yes] [No] 

If not, what makes it not to be useful? 

Please explain the referral process that is being followed at school to refer orphaned 
learners to outside structures. 

Are you satisfied with the support you are getting from the outside structures? 

[Yes] [No] 

If no, why are you not satisfied? 

How does the school maintain the referral support with outside structures? 
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Section F: Support (including monitoring) for teachers to enable them to 

provide psychosocial support 

What kind of support do teachers receive from the school principal and the heads of 
departments to enable them to provide psychosocial support? 

What support do teachers receive from the department to enable them to provide 
psychosocial support? 

Are you satisfied with the support provided by the principal and the department? 

[Yes] [No] 

If yes, please explain in what way is support given? 

If no, what makes you not to be satisfied? 

Please explain challenges experienced by teachers as far as receiving support from 
the department? 

Does the department have monitoring mechanisms to ensure provision of 
psychosocial support in schools? 

[Yes] [No] 

If yes, what type of monitoring mechanism is there? 

If no, what kinds of problems do they experience? 

On average how often does monitoring take place? 

Once a term [ ] twice a term [ ] thrice a term [ ] none [ ] [other] 

If other, please explain 
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Who does the monitoring? 

How do you find the monitoring? 

Beneficial [ ] not beneficial [ ] 

If beneficial, please explain what makes it to be beneficial? 

If not, please explain why it is not beneficial? 

Please explain how monitoring assists teachers in the provision of psychosocial 
support? 

Please explain if there are any challenges experienced by teachers as far as 
receiving monitoring from the department? 

Please explain how these challenges can be overcome? 

Thank you for your participation. 
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APPENDIX 8: INTERVIEW GUIDE FOR TEACHERS 

A study of provision of psychosocial support to orphans by educators in 
secondary schools in the King William's Town District: Towards a framework 
of psychosocial support 

I am a PhD student registered with Fort Hare University in Alice, carrying out a study 
on Psychosocial Support provision by educators to orphaned learners in the King 
William's Town District. You have been selected to participate in this study mainly 
because of your valuable experience. You are kindly asked to devote a little of your 
valuable time to answer these questions. Please answer all questions truthfully and 
as frankly as possible. The answers you supply will be treated with confidentiality 
and used only for academic purposes. 

Thank you for your participation. 

Interview Guide for teachers 

Section A: Personal Information 

1.1 Gender 

1 .2 Age Range 

female 

25-39 

1.3 Highest Professional Qualification 

male c::J 

40-59 

Bachelor of Arts c::J + Post Graduate Certificate in Education c::J 

Certificate/Diploma in Education c::J + Bachelor of Education 

Master's in Education ........................................................... • .... . 

Any other, specify .................................................................... . 

Length of service teaching at a high school 

1-5 yrs. c::J 6-10 yrs. 11 + yrs. c::J 
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Section B: Identification of learners who are in need of psychosocial support 

1 . What do you understand by psychosocial support provision for learners in 
school? 

2. What are your views on psychosocial support being a basic right to children in 
school? 

3. Please explain how you identify learners who are in need of psychosocial 
support? 

4. In your school who is responsible for identifying learners who are in need of 
psychosocial support? 

5. Is there any other structure in the school that assists teachers in the 
identification process? 

6. Why is it important for teachers to be able to identify learners who need 
psychosocial support? 

7. Please explain why you think teachers are the most suitable people to identify 
those learners who are in need of psychosocial support? 

8. What is your role as a teacher, after the identification has been done? 
9. What challenges do schools face in identifying children? 

Section C: Training of teachers in terms of providing psychosocial support 

1. Please explain whether all teachers in your school are able to provide 
psychosocial support to orphans and other vulnerable children? 

2. What qualification/professional training do you think teachers should have in 
order for them to be able to support orphans and other vulnerable children? 

3. Please explain whether teachers in your school have this qualification? 
4. Please explain how those who do not have it assist orphans and other 

vulnerable children? 
5. Please explain which teachers provide psychosocial support in your school? 
6. What kind of training does the life orientation teacher have to enable him to 

provide psychosocial support? 
7. Please explain whether the course content of the training enables him/her to 

assist orphans and other vulnerable learners? 
8. Which other training have your teachers received to improve their 

psychosocial provision skills to learners? 
9. Please explain whether the training you received was adequate? 
10. Please explain what challenges you encountered in the training? 
11. Please explain why you think it is important for teachers to be trained in 

psychosocial support? 
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Section D: Strategies used by teachers to provide support to orphans in 
schools. 

1 . Please explain what strategies do you use to provide psychosocial support? 
2. Please explain how the strategies used have been successful in meeting their 

needs? 
3. Please explain how have you modified your teaching methods to 

accommodate the provision of psychosocial support? 
4. Please explain how this modification process has helped? 
5. Please explain whether you refer learners to individuals/ outside structures for 

psychosocial support? 
6. To whom (which organisation) do you refer? 
7. Please explain how have the learners benefitted from referral strategies 

utilised by teachers? 
8. Please explain the challenges encountered by teachers in using the strategies 

for providing psychosocial support to learners? 
9. Please explain how you make contact with outside structures? 
10. Please explain what are the parents' views in terms of other 

people/organisations providing psychosocial support to learners in school? 
11. As far as strategies used to provide psychosocial support to learners in school 

are concerned, how do you think they can be improved? 
12. What are your views on the whole regarding the role played by teachers in the 

provision of psychosocial support to orphans in schools and how do you th ink 
it can be improved? 

Section E: Support including monitoring for teachers to enable them to 
provide psychosocial support. 

1. What kind of support as a teacher do you receive from the school principal, 
heads of departments or school based support team? 

2. How does the school monitor your effectiveness in order to ensure your 
rotation within the school, collaboration with both inside and outside 
structures? 

3. Please explain what kind of support do you receive from the District Based 
Support T earn? 

4. Please explain how the District Based Support Team monitors the provision of 
psychosocial support to learners by teachers in your district? 

5. How does the school monitor the provision of psychosocial support? 
6. Please explain: is there any improvement strategy that you receive from the 

District Based Support Team? 
7. Please explain if this support is adequate. 
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8. Please explain how you co-ordinate with other people/ structures who give . 
support to learners. 

9. Please explain, what challenges do you encounter in providing support and 
monitoring by the school and the district? 

Thank you for your participation 
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APPENDIX 9: INTERVIEW GUIDE FOR PRINCIPALS 

A study of provision of psychosocial support to orphans by educators in 
secondary schools in King William's Town District: Towards a framework of 
psychosocial support. 

I am a PhD student registered with Fort Hare University in Alice, carrying out a study 
on Psychosocial Support provision by educators to orphaned learners in King 
William's Town District. You have been selected to participate in this study mainly 
because of your valuable experience. You are kindly asked to devote a little of your 
valuable time to answer these questions. Please answer all questions truthfully and 
as frankly as possible. The information you supply will be treated with confidentiality 
and used only for academic purposes. 

Thank you for your participation. 

Interview Guide for Principals 

Section A: Personal Information 

1.1 Gender female 

1.2 Age Range 40-49 

c:::J 

1.3 Highest Professional Qualification 

male c::::J 

50-59 c:::J 60+ yrs. c:::J 

Bachelor of Arts c:::J + Post Grad Certificate in Education 

Certificate/Diploma in Education c:::J + Bachelor of Education c:::J 

Master's in Education .......................................................................... . 

Any other, specify .............................................................................. . 

1.4 Length of service teaching at a high school 
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10-15 yrs. c:J 16-25 yrs. 

1.6 Length of service in the position of principal 

1-5 yrs. 

26 + yrs. 

c:J 6-10 yrs. c:J 

26 + yrs. c:J 

11-25 yrs. c:J 

Section B: Identification of learners who are in need of 
psychosocial support 

1. What do you understand by Psychosocial Support provision for learners in 
school? 

2. What are your views on psychosocial support being a basic right for children in 
school? 

3. How have you been supporting learners who need psychosocial support? 
4. In your school who is responsible for identifying learners who are in need of 

psychosocial support? 
5. How do teachers identify learners who are in need of psychosocial support? 
6. Is there any other structure in the school that assists teachers in the identification 

process? 
7. Please explain why is it important for teachers to be able to identify learners who 

are in need of psychosocial support. 
8. Please explain why you think teachers are the most suitable people to identify 

those learners who are in need of psychosocial support. 
9. What challenges do schools face in identifying children? 

Section C: Training of teachers in terms of providing psychosocial support 

1. Please explain whether all teachers in your school are able to provide 
Psychosocial Support to orphans and other vulnerable children. 

2. What qualification/ professional training do you think teachers should have in 
order for them to be able to provide psychosocial support to orphaned and other 
vulnerable learners? 

3. Please explain whether teachers in your school have this qualification. 
4. Please explain how those who do not have it assist orphans and other vulnerable 

children. 
5. Please explain which teachers provide psychosocial support in your school. 
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6. What kind of training does the Life Orientation teacher have to enable him or her 
to provide psychosocial support? 

7. Do you think the course content of the training enables him/her to be able to 
assist orphaned learners? 

8. Please explain which other training have your teachers received to improve their 
psychosocial provision skills to the learners? 

9. What is your view on such training programmes? 
10. Please explain the challenges encountered by the school with regards to training 

of teachers. 
11. Please explain why it is important for teachers to be trained to provide 

Psychosocial Support. 
12. What additional support do you think your teachers could require to assist them in 

their psychosocial skills and knowledge? 

Section D: Strategies used by teachers to provide psychosocial support to 
orphans in schools. 

1. What strategies do your teachers use to provide psychosocial support to orphans 
and other vulnerable learners? 

2. Please explain how the strategies used have been successful. 
3. Please explain the challenges encountered by the teachers in using the 

strategies for providing psychosocial support to learners. 
4. In these interventions what is the direct role played by the teachers besides 

referring learners to outside centres? 
5. Please explain what other strategies are used by the school besides those used 

by teachers to provide psychosocial support to learners. 
6. What are your views on the provision of psychosocial support for orphans and 

other vulnerable children? 

Section E: Support including monitoring for teachers to enable them to 
provide support to orphans in schools 

1. How do you as a principal support the teachers in providing psychosocial support 
to learners? 

2. What support do you get as a school from the District Based Support Team in 
terms of providing learners with psychosocial support? 

3. Please explain how the district officials monitor the provision of psychosocial 
support to learners by educators in your district. 

4. What additional support do you need from the District Based Support Team in 
provision of psychosocial support to orphans and other vulnerable learners? 
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5. Please explain whether the school has a school based support team. 
6. Please explain what their duties are. 
7. Please explain how you monitor the school based support team to ensure 

rotation among teachers, collaboration with inside and outside structures and for 
effectiveness. 

8. Please explain what challenges do you experience in providing support and 
monitoring with r~gard to psychosocial support being offered in school. 

9. What do parents/caregivers think of psychosocial support being offered in the 
school? 

10. What do you think are the roles of parents in psychosocial support provision for 
their children in school? 

11. Please explain what more can be done to assist teachers to offer psychosocial 
support to learners. 

12. Please explain how the district officials monitor the provision of psychosocial 
support to learners by educators in your district. 

13. What additional support do you need from the District Based Support Team in 
provision of psychosocial support to orphans and other vulnerable learners? 

14. In your experience, what challenges have teachers encountered in trying to meet 
learner's psychosocial needs? 

Thank you for your participation 
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APPENDIX 10: INTERVIEW GUIDE FOR DISTRICT OFFICIALS 

A study of provision of psychosocial support to orphans by educators in 
secondary schools in King William's Town District 

I am a PhD student registered with Fort Hare University in Alice, carrying out a study 
on Psychosocial Support provision by educators to orphaned learners in King 
William's Town District. You have been selected to participate in this study mainly 
because of your valuable experience. You are kindly asked to devote a little of your 
valuable time to answer these questions. Please answer all questions truthfully and 
as frankly as possible. The answers you supply will be treated with confidentiality 
and used only for academic purposes. 

Thank you for your participation. 

Interview Guide for District Officials 

Section A: Personal Information 

1.1 Gender: Female Male 

1.2 Age Range 30-39 yrs. c:::J 40-49 yrs. c:::J 50-59 yrs. c:::J 

1.3 Highest Professional Qualification 

Bachelor of Arts c:::J + Post Graduate Certificate in Education c:::J 

Certificate/Diploma in Education c:::J + Bachelor of Education c:::J 

Master's in Education ............................................................................. c:::J 

Any other: please specify ....................................................................... . 

1.4 Length of service as an education official: 
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1-5 yrs. 6-10 yrs. c:J 11+ yrs. 

Section B: Identification of learners who are in need of psychosocial support 

1 . What do you understand by psychosocial support provision for learners in 
school? 

2. What are your views on psychosocial support being a basic right to children in 
school? 

3. In your district do you have learners who need psychosocial support? 
4. Please explain how you assist schools in identifying children who need 

psychosocial support. 
5. Please explain what processes are followed in identifying learners. 
6. Who provides psychosocial support in schools to orphans and other 

vulnerable learners? 
7. Please explain what challenges you encounter in the process of assisting 

schools. 

Section C: Training of teachers in terms of providing psychosocial support 

1. Please explain what additional training have you provided to teachers in 
psychosocial support. 

2. Please explain how you select teachers to train in provision of psychosocial 
support. 

3. Please explain the specific qualification required for teachers to be able to 
provide psychosocial support to learners. 

4. Please explain the training you have provided to the teachers to enable them 
to do their work as far as providing psychosocial support. 

5. How long was the training? 
6. What challenges do you encounter in training teachers? 

Section D Strategies used by teachers to provide support to orphans in 
schools 

1. What are your views regarding the strategies used by teachers to provide 
psychosocial support to learners in school? 

2. Please explain whether yo"u think the strategies used are useful. 
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3. Please explain whether the district is assisting in the provision of psychosocial 
support to learners in schools. 

4. What other organisations offer psychosocial support to learners? 
5. How are the learners referred? 
6. Who co-ordinates this process? 
7. What challenges do you meet in the process of assisting teachers? 
8. How can psychosocial provision to orphans and vulnerable children be 

improved in your district? 

Section E: Support including monitoring for teachers to enable them to 
provide psychosocial support. 

1 . As far as you are concerned, are there any benefits for teachers as far as 
monitoring is concerned? If the answer is yes, please explain. 

2. How often does monitoring take place? 
3. Please explain what happens when you conduct monitoring. 
4. What challenges have you come across in your monitoring duties, as far as 

psychosocial support provision is concerned? If any, please explain. 
5. What kind of an improvement plan do you have to deal with these challenges? 

Thank you for your participation 
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APPENDIX 11: DOCUMENT ANALYSIS GUIDE 

. Document Analysis Guide 

The documents reviewed included: 

1. Attendance registers. 
2. Assessment records. 
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