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implemented there. In addition to the above, another finding was that parents are in 

favour of positive disciplinary actions being taken at school and that they communicate 

their opinions to teachers about how to deal with learners in a constructive manner. 

This strengthens the partnership between teachers and parents in putting positive 

discipline into practice in classrooms. However, the study also showed that parents 

did not support one another when it came to enforcing positive disciplinary actions in 

schools. The study revealed that teachers lacked cooperation because some of them 

were unwilling to apply constructive punishment. 

 

6.2.4 An overview of the key findings about the difficulties teachers encounter 
when putting positive discipline into practice 

 

Schools have a difficult time creating and sustaining safe, supportive environments 

where learners can learn and teachers can teach. These difficulties have a detrimental 

effect on schools' ability to maintain positive discipline. The study on obstacles to 

positive discipline implementation found that teachers encounter a range of these in 

their classrooms. The study asserts that most learners view positive discipline as light 

punishment which does not inflict pain. If teachers use positive disciplinary measures 

to discipline learners, some learners see it as a sign of weakness on their part. It was 

found that most of them do not change their behaviour largely because they enjoy the 

positive disciplinary measures given to them. In other words, their continued 

misbehaviour is a means to solicit for more of the positive disciplinary measures given 

to them.   

 

The study also believes that students believed the punishment was inappropriate for 

the offense. The study also claims that the Vhembe West District's schools are 

surrounded by a large number of farms. It was discovered that the majority of their 

learners are older learners from nearby farms who are accustomed to physical 

punishment; as a result, they will not accept any other form of discipline. The study felt 

that because they are not trained in the use of positive disciplinary measures in 

schools, the majority of teachers confront the difficulty of ignorance in this regard. The 

study claims that the majority of teachers despise other forms of discipline and only 

employ physical punishment. The study opines that now that corporal punishment is 

outlawed, most teachers do not correct these learners if they behave as they think 
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theirs is to teach. The study admits that the process of implementing positive discipline 

is very long and time-consuming because, in most cases, it takes much of the 

teachers’ time, as instead of being in class teaching, teachers would be in the 

staffroom attending to disciplinary issues. 

 

The lack of parental guidance prevents secondary schools from implementing positive 

disciplinary measures because parents do not provide guidance to their children about 

appropriate behaviour at school, based on a study on the obstacles to successful 

implementation of these policies. The study also realised that the inability to provide 

funding for positive discipline workshops for educators and parents makes it more 

difficult to apply positive discipline because teachers must use their own money to 

purchase rewards for their learners. The study also revealed that the SGB also fails to 

perform their duties of implementing positive discipline effectively because they do not 

have any training on how to handle positive disciplinary procedures. The study also 

observed that, with a teacher-to-learner ratio of 1:70 and little room in the classrooms 

for teachers to move between learners, overcrowding brought about by a lack of 

teachers and classrooms made it difficult to implement positive disciplinary measures 

in secondary schools. The study showed that overcrowding also hindered teaching 

and learning.  

 

The study found teachers were also overloaded with a lot of teaching, which makes it 

difficult for them to implement positive disciplinary measures effectively. The study 

understood that the absence of security guards made it more difficult to enforce 

positive disciplinary actions because some learners bring weapons to school that are 

dangerous because school officials are unable to search them at the gate. Learners 

still carry weapons onto school grounds, where they occasionally turn them against 

teachers and other learners. The study accepted that there are learners who sell drugs 

and dagga in the school premises because the security is not tight at school as schools 

do not have enough security guards who can search them at the gate. The study 

concluded that during breaks, learners use drugs, and dagga, and they drink liquor, 

and even smoke cigarettes. The study believed that because breaks interfere with 

teachers' lessons, it is challenging for teaching and learning processes to proceed 

successfully after them. Here, the study identified a problem: there are not enough 

school-based social workers, psychologists, or guidance and counselling teachers. 
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The DBE's lack of support in the form of capacity building programs to equip teachers 

to handle disciplinary procedures has been identified by the study as another barrier 

to the implementation of positive disciplinary measures.  

 

6.2.5 Summary of strategies to effect positive disciplinary measures 
Regarding the positive disciplinary tactics required to address indiscipline in schools, 

the study understood that collaboration among principals, parents, learners, and 

teachers is essential. Parents should supervise their children's schoolwork as 

assigned by teachers to take an active role in their education. Parents can help with 

school discipline if they are actively involved. The study is of the view that educators 

need to prepare and teach their subject matter thoroughly in order to address 

indiscipline in the classroom. Teachers ought to treat their learners with respect. 

 

Regarding the Department of Basic Education and the use of positive disciplinary 

measures in schools, the study acknowledges that there are numerous steps that the 

DBE should take to guarantee that the use of positive disciplinary measures in schools 

is successful. The study reasons that the most important issue is for schools to assign 

experts like social workers, psychologists, and school counsellors to every school in 

the Vhembe West District. These would oversee the guidance and counselling division 

in these schools, counsellors ought to be assigned on a permanent basis. That is, 

each school should employ certified counsellors to provide guidance and counselling. 

In view of the study, social workers ought to be given authority by the ministry and 

undergo professional development from experts in non-governmental organisations 

that focus on education and the education of children. The DBE would be able to 

handle problems that are outside the purview of the principals and teachers if they 

could assign experts to each school.  

 

The study also suggest that, in order to prevent schools from depending on outside 

funding sources and donations, the government should set aside money for the hiring 

of these experts. The DBE ought to host workshops on the application of positive 

disciplinary measures for educators, students, and parents. Therefore, since some 

parents, learners, and teachers are not familiar with positive discipline, it is necessary 

to provide them with training and workshops on how to implement these strategies in 

schools. More disciplinary strategy training is required for teachers. The study also 
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showed that teachers ought to receive in-service instruction on alternate discipline 

strategies. The DBE should send delegates or visit schools on a regular basis to 

ensure that positive disciplinary measures are being applied correctly. The study 

highlighted that the DBE should find ways to reduce class size because larger classes 

are harder to manage if positive disciplinary measures are to be implemented in 

schools. Therefore, the department should reduce teacher-learner ratios in schools. 

The study also made it clear that adequate security personnel should be appointed to 

schools to ensure the learners’ safety by searching them for dangerous weapons as 

they enter the school premises. The DBE should hire enough professionally qualified 

security guards for each school to prevent the above-mentioned crimes from 

happening. The DBE ought to be actively involved in implementing positive discipline 

in schools.  

 

6.3 THEORY JUSTIFICATION, STUDY METHODOLOGY, AND CONCLUSION 
JUSTIFICATION 

 

The Adler Positive Discipline Parenting Theory and the Dreikur Positive Discipline 

Model are the two theoretical frameworks that served as the basis for this 

investigation. 

 

6.3.1 The Adler’s Positive Discipline Parenting Theory 
The results of this study validate the positive discipline parenting theory developed by 

Adler, which served as the study's inspiration. Adler posits that one should understand 

an individual’s reasons for his or her maladaptive behaviour. When this is the case, it 

is simpler to assist misbehaving learners in changing their behaviour at school and in 

finding strategies to meet their needs. Adler’s positive discipline parenting theory is 

one of the most widely used and suitable theories for implementing positive discipline. 

Adler stresses that such an approach usually results in positive effects on one’s self-

concepts, attitudes, and self-control. Thus, a wayward learner’s behaviour is positively 

moulded in the process. Since the theory concentrated on teachers implementing 

positive disciplinary measures in the classroom, it was pertinent to the study.  It was 

also imperative to ascertain how the process altered the behaviour of learners at 

selected schools in the Vhembe West District. Adler did not concern himself with 
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classroom discipline only, and his theory was chosen because it covered the shaping 

of desired behaviour through reinforcement by communities that oversee the proper 

upbringing of children. This was pertinent to the study because it directly resulted in 

the social behaviour modification practices that are connected to the academic and 

social learning of the students. The theory was pertinent to the study because it helped 

the researcher understand how communities and parents encourage and model 

positive behaviour in children. The theory's applicability stems from its capacity to 

demonstrate how educators, parents, and communities encourage and model positive 

behaviour in learners. Children are likely to behave in accordance with how they 

observe their parents acting at home and how other people behave in their 

communities, so the current study provides evidence that parents, teachers, and 

communities were encouraged to model positive behaviour by setting an example for 

their children.  

 

The study highlighted that because some parents provide poor examples for their 

children, some schools find it difficult to maintain positive discipline through the use of 

the positive behaviour modelling strategy. For instance, they sell school children 

cannabis and alcohol. Because of their influence on their children, this activity had a 

negative effect on their lives. The study revealed that by fostering positive relationships 

with their kids and pushing them to attend churches and other morally recognisable 

establishments, parents and communities were encouraged to set an example of 

positive behaviour. The reason why rewarding learners for their positive behaviour is 

effective is because it motivates them to maintain their good behaviour in the 

classroom. Rewarding good behaviour made learners more likely to follow school 

policies and form positive study habits. Thus, learners who receive positive behaviour 

reinforcement are more likely to grow up to be respectful of their parents, teachers, 

fellow students, and the community at large. It is critical, therefore, to reward learners 

for their positive behaviour, recognise their efforts, and elevate them to positions of 

authority in the classroom or at school. This is because when learners exhibit positive 

behaviour, others are more likely to follow suit. Through Adler’s theory, the study 

worked towards establishing how certain social practices could be utilised to reinforce 

positive behaviour among learners at school. The study found that teachers reinforce 

positive behaviour through merit badges, gold stars, praise, and passing positive 

comments during assembly to those with exemplary behaviour. In light of the previous 
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