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Abstract

This study investigated the classroom interaction types used by teachers in their ESL classrooms
in five selected schools in the Libode District of Education. The study was premised on the
constructivist principles propounded by J&aaget and Jerome Bruner. The constructivist theory
upholds that learners should be responsible for their own learning by being actively involved in

their own | earning, and the teacheros role is

The study employed a qualitatie@proach where ten teachers were interviewed. The researcher
also made classroom observations in order to establish the interaction typby trse=teachers
furthermore, the researcher analysed the lesson plan of each teacher to find out how teachers
prepared for classroom interaction. The results showed that the teachers were using both the
traditional and the modern classroom interaction types when teaching ESL. Another aspect that
the results revealed was that the teachers were the only ones whaopesiahs to the learners.

The study established that the classrooms were made of big numbers rendering ineffective
interaction between the teachers and the learRerthermore, the study revealed that teachers

were not reflecting on their practicesdrder to improve their interaction skills.

The researcher recommended that the teachers should espouse the constructivist approach in
their classes so as to allow the learners to explore knowledge and discover content with the

t eacher sd g uirclhenaiso eecomniehded thatensore @lasses should be built by the
Department of Education so as to ease congestitime classroom. The involvement of learners

in the classroom was deemed necessary and the study recommended that the teachers should

encourag the learners to ask and answer questions during classroom interaction.
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Chapter 1: General Introduction and Background

1.1 Introduction

This study explored types of classroom interaction in English Second Language classes in fi
selected schools in the Libode District of Educatidiis chapter includes the statement of the
problem, aims and objectives, research questions, justification, scopdinats] a brief
introduction ofmethodology to be used, ethics statement andeheral chajer organisation of

the thesis.

1.2 Background of the study

Multilingualism in education has drawn new interest in recent decades (Du Plessis, Fa06).
example, in the new South Africa there has been a shift from subtractive bilinguaisinas

additive bilingualism.Addi ti ve bilingualism incorporates
instruction, whereas in subtractive bilingualism the learner acquires the second language at the
expense of & mother language (May, 2011Accordingto the New Language in Education
Policy (1997) English language is taught as a subject in the Foundation Phase (Grades one to
three) and used as a medium of instruction from Gréme to twelve. Since English is one of

the international languagelangiage practices and policies are being developerinprove

| ear ner s 6 inpEngigh i(Sarinjeivec1930)xThe general trend in Africa reflects that

South African learners do not do well in comparison to other countries.

The medium of instructiom many South African Schools is predominantly English (Du Plessis,
2006). English has gained prominence such that a pass in the subject in Natioioal S

CertificateExaminations (NSCE) is now a prerequidite admission into any of theniversities



in South Africa (RSA, 2002).The South African Language Policy of additive multilingualism
dictates that all learners learn their home language (HL) and one additional official language.
The underpinning idea is to enable learners to become competeetriadtitional languages,

while their home language is developed and maintained (RSA, 2002).

Research on language learning has revealed the significance of classroom interaction as an
essential part ofhe teaching and learning process (Mpepo, 1990herefore, this study was
designed to explore classroameraction characteristics and how these facilitate learning.
There are several different ways to categorise classroom interaction but all types of interaction
are important to engage learning and areatellrounded people inside the classroom
(Chimbganda2005). The thrust of the studgcused on what happens in an English Second

Language (ESL) classroom.

A second language is a language studied in a setting where that language is the main vehicle of
everyday communication and where abundant input exist (Oxford, 2008)te is a difference
between ESL and English Foreign Language (EFL). While English Foreign Language is learned
by people whose first language is not English for the purpose of dewglepgademic and
conversational skills, Englistirst language aims to teach learners to produce the sounds, syntax
and the conversation patterns of the British, American or any English associated with a country

where English is traditionally spoken as #éivelanguage (Mpepo, 1990).

English occupies an i mportant pl atdsdhe mediuBout h
of communication in education, commerce and in industry amongst speakers of other languages

in South Africa (Askes, 1988).



In thelight of the fact that English traverses ethnic boundaries in South Africa, it is essential that
a citizen speaks his or her home language and at least, one of the ten official languages fluently.
It is for this reason that the South African National @uifum Statement (SANCS)
recommended that all South African learnsh®uld gain competence additional languages

while mastering their home languages (RSA, 2003)is study seeks to establish the interaction
types employed in ESL classes in five stddcschools irthe Libode District of the Eastern

Cape.

Cloud (2000) maintains that language proficiency is the ability to use a language accurately and
appropriately in both its oral and written forms in a variety of settifyeficiency in both oral

ard written forms of English is essential for use in everyday conversation in social and business
settings and for academic purposeAcademic language proficiency refers the language
proficiency thatis required in order tsucceed in an academic setting (Cummins, 2p033).
Learners that are not proficient in English are likely to encounter difficulties in analysing text
information, making sense of questions asked to them, providing logical answers and evaluating
the opnions of other learners and their teachers (Calitz, 2004). The ability to cope with higher
order mental tasks is a requirement for academic success and the ability to use English
effectively depends to a large extent on the types of classroom interacioyed by educators

in teaching ESL (Fuglestad & Lilejord, 2004).

ESL classroom interaction types have evolved over time. Innovation on ESL interaction began in
the later part of the foCentury and became widespreadtir early 20" century (Calitz, 204).

Within this period several interaction types of teaching ESL have evol@eg. of the earliest

ESL classroom interaction type was the Direct Method (DM) interaction mode, which borrowed

from the rationalist pepective, whiclkargues that linguistiability is an innate trait that does not

3



exist in norshuman species and that language learning follows the principles of other forms of
learning (Richards, 1980)The characteristics of DM as an interaction mode is that learning
material is tailored towds the learning of sequences of strictly chosen grammatical phrases
through listening and memorisation, with vocabulary introduced as part of the phrases (Nunan,

1989).

After much criticism of the Direct Method mode of classroom interaction, the Audiadling
Method (ALM) emerged. The characteristics of this classroom interaction type werd that i
encouraged the use of thechnologyof that time,such as classroom language laboratory,
portable tape recorders and film strip projectors (Erton, 200B)e ALM interaction type
advocated language learning through habit formation incorporating mimicry and memorisation
of set phrases, structural patterns, no grammatical explanation and the learning of vocabulary
contextually (Nunan1989). The popularity of theALM waned around 1964 following its

intense criticism for promoting rote learning (Wilga, 1981)

The fading of the ALM gave rise to another ESL classroom interaction tjjes was the
Suggestopedia Methdd&M)whi ch was drawn fr omonlYagzaandihesr 6 s ( 1
extrasensory perceptiongvhich upheld that relaxation can be used as a strategy for enhancing
retention and recall of concepts in a given language (Richards, 1$63ethe SM did not

emphasize any particular langeaskills, Nunan (289) described t as O6one si ze fi
of classroom interaction tyfeThe Direct method, the Audidngual and the Suggestopedia

methods were all criticised for being teacher centred and promoted rote learning. The mid 80s
witnessed an unrestramheshift towards the communicatiaassroorrinteraction approach
(Warschauer &leskill, 2000). The communicative approach of teaching conceives language as

the expression of meaning in context (Richards & Rodgers, 1986).
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The communicative approach has gdhrough phaseslin the first phase the primary concern

was the need to develop a syllabus and a teaching approach that was compatible with early
concepts of communicative competence (Breen, 1989)his led to the proposals for
organisation of syllabusein terms of functions and notions rather than grammatical structures

(Swain, 1985).

The exposition of the evolution of ESL classreorteraction types above show that there are
varied mode of classroom interaction thhve come and gonelhe thrust ofthis study is to
investigate the interaction types in ESL classes in selected schools in the Libode District of the

Eastern Cape Province.

There are many theoretical perspectives on language teaching and leafege include
behaviourism, cognitivismand constructivism to mention but a fewhis study was informed by

the constructivist and the cognitivist theorieS'he assumptions of constructivism are that
knowledge learners create by themselves is more enduring than the knowledge transmitted into
their heas by someone else (RichardsR&dgers, 2001)Constructivism as a theory to back up

this study is ideal in that this is a study of classroom interaction between the subject teacher and
his or her learners.The study is an exploration of the extdo which educators of English

Second Language create an enabling environment for learners to be proficient in English.

The goal of teaching in general is to stimulate the integration of prior knowledge and new
experiences (Crystal, 2012)Also underpiming constructivism are beliefs that the knowledge
individuals learn by themselves lasts longer and more enduring than the teacher to learner type of
interacton. The characteristics of a constructivi st

guestons and ideas to guide the lesson (Yager, 1991jis implies that the educator seeks



| earnerso6 ideas bef or eThiphelpsie fostering@nd lenceuraging her

learners to be critical thinkers (Pica, 1989).

The second theory which shéké used in conjunction with the constructivist perspedtivibe
cognitivist theory thatupholds that knowledge is viewed as symbolic constructs, hence the
learning process should be concerned with how these constructs are committed to memory
(Richards &Rodgers, 2001).The cognitivist paradigm essentially argues that the mind of the
learner should be studied and understood first so as to achieve effective teaching and learning.
Cognitivists view language learning as an activity subsumed within a moighganeral view of

learning which has its roots in motivation (Yager, 1991).

Riley (2006) maintains that language development is a feature of cognitive developrhent.

child explores the world, initially through sensanptor activity and then languagevelops on

these schemad.anguage development is interactiondl.builds on mental structurgbut as it

does spit enhances their developmeritanguage acquisition is therefore both interactional and

a cognitive process.In this study the cognitivist theory will complement the constructivist
theory in that the former theory is based on how learners learn and the latter theory is based on

how learners should be trained to be creators of knowledge.

This study attempted to describe andenstand the interaction typaad theircharacteristics in

ESL classesn the Intermediate Phase in five selected schools in Lib®des study was
prompted by a continuous ung@erformance by learners in ESL examinations. Below is a table
showing the la r n e rf@ndance leetween 2010 and 2013 in the five selected schools of the
Libode District of Education. This underperformance by learners gave the researcher the zeal to

investigate the classroom interaction types which the educators employed wherngt&si .



Year 2010 2011 2012 2013

Pass rate 31% 39% 48% 37%

Table showing the pasate of the learners in five selected schools.

Research has been conductieelworld overin orderto investigate classroom interaction types.
Castro (2010) has carried out a study on classroom interacfitve. study investigated the
effectson Chi nese &aldssrbom interacian nbetwegrd learner and learaed
between learner and teachehiwe learning English The findings revealed that interaction and
the language outputnay trigger learners to notice the target form and have a positive effect on

improving the learning of English as a second language (Castt0).

Castr o6s iflinewvdth what Ellis §1994) said. He arguddht the interaction provides
learners with opportunities to encounter input or to practice the target langadso creates
within the learners a state of receptivity, defined as an active openneg@fiingness to

encounter the language and the culture (Ellis, 1994).

Pheasantry (20Q3arried outresearch to identify characteristics of classroom interaction in an
elementary school.This researcher also sought to find out whether there were anyicagnif
differences in the effectiveness of teaching and learning pexas®ong classes with different
percentages of classroemteraction characteristics.The st udy used FI ande
analysis to identify the classroom interaction (Pheasar@33)2 The analysis showed that there

were significant differences in the effectiveness of teaching angingaEnglish among classes

that had different percentages of classroom interactidrhe results of the above research



indicate that the involvemeimif learners in teaching and learning yields better performance by
learners. Nunan (1999) maintains that communicative language teaching is an important
approach to the &éhing of second languages tleatphasises interaction as both the means and
the ulimate goal of language learninglhis study therefore sought to explore the classroom

interaction characteristics in five selected schools in Libode District.

Bussman (1996) recommaesttithat English language teaching should focus on encouraging the
learnes to speak most of the time during the lessbay to day strategies such as pair work and

small groups enhance favourable interaction (Ciechanowski, 2009).

One of the conditions that promote language learning is a welcoohasgroom atmosphere
(Cam, D06; Frank, 2004Kristmanson, 2000)Theseauthors argue that in order for the learners

to speak, they need to feel that they will be heard and that what they are saying is worth listening
to. According to Frank (2004), unless learners experienpesitive and supportive climate,
some may never achieve the most minimum standards or realise their full pot&nitredr &

Bowler (2002) also note that in order for learners to reach their full potential, teaching should
target four key areas. Theselude learning by seeing, learning by saying, learning by listening
and learning by doing. McGill &8Brockband (2004) obsergethat these four senses can be
activated through active involvement of learners in theim tearning; studieseveal that learner
involvement is enhanced when ownership of learning shifts from the teacher to the learners
(Frank, 2004;Joyce, Weil & Calhoun, 2004)in this studythe researcher sought to explore the
interaction characteristics in ESL classrooms in five selected lschnd ascertain whether the

interaction characteristics were effective toolsffeaive teaching and learning.



1.3 Satement of the problem

The Department of Education in the Eastern Cape Province has made efforts to alleviate educator
shortages in schools faey subjects such as Englidlathematics and Science, but there is still
underachievement in English Language results among learhasor{fal Report on the
Development of Education, 2008According to Stern (1983), if there are problems surrounding

the relationship between language pedagogy and achievement, the roots may be traced to the
interaction types in thelassroom. Calitz, Fugstad &Lillejord (2004) concur with this notion

when they statk that a highly interactive classroom achieves better results compared to a

classroom that is characterized by passive learners.

Results of international assessments on language proficievalying leaners of South Africa
reveal poor performance among South African learners compared to learners from other
countries(RSA, 2005; SACMEQ, 2005)Analysis of the 200, 2011 and 2012 National Senior
Certificate Examinations (RS 2012, 2011 and®.0) identifiedthe Eastern Cape as one of the
lowest performing Provinces in South Africa.Further analysis by districts reveals that
candidates from Mbizana and Libode perform poorly compared to candidates from other districts
of the Eastern Capel he consistent poor results in ESL among learners indicate that the current
classroom modes of interaction need to be interrogale. key research question of this study

was: What type of classroom interactions are used by ESL educators in the five selectsl?

1.4 Aim and objectives
The general aim of the study was to explore classroom interaction characteristics in an English
Second Language classroom in the Intermediate Phase in five selected schools in the Libode

District of the Eastern Cape. Thisdy sought to achieve the following objectives:



1 Establish the types of interaction used by ESL educators in their classes and determine
the extent to wich these methods are effective;

1 To determine the extent to which educators were aware of the cumtendction
strategiesand,

T To explore the teachersoé perceptions on |

interaction

1.5 Research questions

The following research questions guided the study:

1 What types of classroomteraction strategiesre used by §L educators in their classes
and to what extent do the current strategies facilitate learning?
1 To what extent are educators aware of current modes of classroom interaction?

T How woul d o n eclassrognrirdevaetion@ n e 0 s

1.6 Jdustification

Learning a seond language has become very important following the fact that the world is fast
becoming a global village.ibode District is located in the Eastern Cape Province. The language
spoken in the Eastern Cape is IsiXhosa. This implies that learners wholspéalsa study the
language as their Home Languaggo the isiXhosaspeaking learner in Libode District of the
Eastern Cape Province, English is his or her second langBagse communicating in the

second language is of value to learners, it is essé¢htib educators use interactive methods
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conducive to effective learninglhe results ofinternational assessments on language proficiency
involving South African learners revealed an unpleasing performance among South African
learners compared tlearners from other countrigRSA, 2005, SACMEQ, 2005).Further
analysis of lhe 2011 and 2012 National Senfertificate Examinations results showed that the
Eastern Cpe Province performed the worainong other provinces in South Africa further

break down of the results by Districtseveaéd that Mbizana and Libode are the worst

performing Districts in the Eastern Cape.

Continuous assessment of learners in Libode revealed that many learners were performing poorly
in ESL. The researcher also noteldat learners in Libode District were unable to express
themselves in both the written and the spoken forfrtgs is a concern not only to teachdyat

to other stakeholders such as parettie Department of Education and tip@ssibletertiary
institutions where these learners go after matriculatige consistent poor results Barners

was t he r es e #ordetérmineGhe classropre intaraction types employed by ESL

educators.

After reviewing literature concerning the subject of classroomraction as depicted by this
studyos background, the researcher di scovere
interaction was not carriemlt in South Africa. The researcher is not aware of any research work

carried out on classroom interactionLifvode, let alonen the Eastern Cape Province, hence this
research work on classroom interaction in five selected schools in the Libode District of the

Eastern Cape seeks toge the empirical void or gap.
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1.7 Delimitation of the study

This research wi was carried out in the Libode District of the Eastern Cape Province of South
Africa. The language spoken in this area where the research was carried out is predominantly
IsiXhosa. According to the South #ican Department of Education Languageli€y, this

implies that the home langua@dL) studied by learners is Issa and English is their First
Additional Language (FAL).The main thrust of this research was to study the interaction types
prevalent in ESL classrooms and determine the extent whvihése intexction types enhanced

learning.

The conceptual boundariesf this research were the two theories of cognitivigmd
constructivism. The cognitive theorists depic
through time. The constructivist theorists depict the ability of the child to discover knowledge by
themselves. The researcher used the two theorieemoige thestudy of classroom interaction

because the two theories complement one another in so far as teaching and learning is concerned.
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1.8 Methodology

The study employedthe interpretive research paradigm. The general abnthe
interpretive paradigm is to describe a phenomena and to a certain extent help to explain
and clarify themThis research employedjaialitative approach in an attempt to establish

the dassroom interaction types thtte ten teachers in the studged when teaching
English Second Language to the learnerghia five selected schools in the Libode
EducationDistrict. Quditative researchers seek to understand the context or the setting of
the research participants through making visitsthem and dtecting data which is
analysed and meaning derived from it. The researcher visited the five schools to collect
gualitative data from them using interviews, analyses of documents and classroom
observations.

The researcher carried daceto-face interviews withthe ten teachers, two from each school, in

order to establish the classroomerraction types thahey used to teach ESLThe researcher

also made an analysis of each lesson plan of each teacher to determine how the teachers prepared
for classroominteraction. The third method of data collection employed by the researcher was
classroom observationEach teacher was visited in his or her classroom and was observed
teaching. The three methods of data ¢ettion were used by the researctetriangulate data

captured through the interviews.

A detailed version of the research methodology is given in chapter four of this thesis.
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1.9 Bhics statement

Ethics refers to doing what is right (Franenkel, 1996hen conducting research or a study that
involves human beings, it is essential that the researcher takes ethical issues into consideration
(Leedy & Omrod, 2004).The purpose of this is to ensure their safety, protection of their privacy
and to respect their dignity. In this study, the researchebtained and completed ethical
clearance forms from the University of Fort Hare before proceeding with data collection for the
study. The researcher requested the Department of Education of the Eastern Cape Province to
allow research to be conducted in tfiee selected schools ithe Libode District. Each
participating school was approached to seek permission from the school authorities to conduct
the research.Participating educators were also asked to sign consent foristhe research
participants were made to understand that the research exercise was a voluntary activity and that
they would be free to withdraw at any stage of this research if they deemed it necessary.
However, participants were encouraged to fullgae in this exercise up to the end of the

research as this research sought to identify the problems faced by the schools.

1.10Conclusion

English is one of the key subjects in the South African School Curriculearners in Libode
EducationDistrict speak isiXhosa as their home language and they study it as such in their
schools. Englishis their second languagéel his chapter discussed the two modes of classroom
interaction namely the traditional and the modern modes of classroom interactidre
traditional mode of classroom interaction is characterized by learner passiveness in thg teachin
and learning process, wheretl® communicative approach is premisedthg constructivist

theory thatshifts the ownership of the learning process from thehiato the learnerin the
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constructivist classroom, activities are learner centred as opposed to the traditionalist modes of
interaction where the teacher dominates in giving instructidns study employed a qualitative
approach in order to identifhe dassroom interaction types thae teachexused when teaching

ESL. Five schools were used in this investigatidrne researcher used the interviews, analysis

of documents and lesson observations to investigate the classroom interactionttigophsped

that the results of the study will go a long way in improvingsthte u d ®sults sitdnatric level.

1.11 Chapter layout

Chapter one gave the introduction and the background of the study where the problem under
investigation was unveiled. The poperformance of theehrners in Libode prompted this
investigation. The aim of this study was to investigate the types of classroom interactions

employed by the teachers who taught ESL.

Chapter two focused on ESL interaction typeslhe chapter also disssed the roles of the
teacher and the learners in classroom interactidre role of the subject advisor aridose of

the Principal and the Head of Department were also discusSkgsroom interaction models
were also discussed at length in thisptba Teacher reflection was also discussed to expose the

various types of reflections at teachersé dis

Chapter three discussed in detail the theoretical framework of the studiiis entailed the
unpacking of the constructivist and the cognitivistgpectives on language learnidgan Piaget

and Jerome Brunero6s theories were discussed a
was premised on theonstructivism theory as propounded by the two mentioned theorists stated

hitherto.
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Chapter four outlined theresearch methodology in détdPopulation and sampling procedures
were adequately discussed in this chapter. The research instruments were also piloted to

determine their reliability and validity.

Chapter five presentedthe data gathered from the interviews, lesson plans and classroom

observations.

Chapter six discussed the findingsf the study based on the three research instruments used in
order to collect qualitative data, namely, the interviews, lesson plan anahgi€lassroom

observations.

Chapter seven The whole thesis was brought into perspective in this chapher thesis was
summarised and recommendations about the positive classroom practice were made. A model of

classroom interaction was dravamanatingrom the data gathered in the study.
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Chapter 2: Literature Review

2.1 Introduction

This chapter presents the review of related literabar¢he various facets of the toad shall
discuss the classroom interaction types, the level of tegcladifications, the teacher awareness
of the current trends in classroom interaction, the classroom interaction patternsatdggestr
that may be employed by educators in order to improve their practice andlias&oomn

interaction models.

2.2 Definitions of classroom interaction

Many scholars have attempted to define classroom interaction and as a result, there are as many
definitions of classroom interaction as there are scholdiszur (1997) defined classroom
interaction as the verbal exchangesaaen student and teacherhis researcher hasbserved

that the definition is deficient in that it narrows classroom interaction to teksareer rapport.

Hake (1998) defined classroom interaction as communication between student and Eaisher.
definition appears to be specific in terms of the essence of the communication piocegsst

the teacher communicating with the learnefBhis definition is deficient because classroom
interaction is not only confined to learner to teacher interactiom also learner to learner
interaction (Mazur, 1997). CIit2009) has defined classroom interaction as a process of passing
information from the professional teacheho has undergone a rigorous training, to the learner.

This definition contains elements of the traditional mode of intergctidrich bore the
assumption that the teacher is the fountain o
information. Gosh (2010) postulated thide fundamental objectives of classroom interaction by

stating that firstly, classroom interaction must aim at helping the learners to identify their own
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appropriate learning modeSecondly, the interaction should guide tharhers to communicate
with their peers easily and give them an exposure to the genres of language learning and thirdly,
classroom interaction should aim at probing

her way of conceptualising facts aidéas (Gosh, 2010).

Chisikwa (1999) reiterates that learentred teaching enhances classroom interactitenalso
adds that teachingnd learning of English Secondihguage occsras a result of the interaction
between the educator, the learner drainstructional media materials or learntegching aids.

The nature of this interaction det@nes the educational outcomes.

2.3Types of classroom interaction
For the purpose of this studiyne two maintypes of classroom interactisrare discussedhese
are thetraditional and the commurative interaction types, which adéescussed in the following

sections.

2.3.1 Traditional classroom interaction types

One of the classroom interaction types used in the past is the Direct Mode (Dé)of the

featues of the direct mode is that it does not welcome the use of natigealgs in the
classroom, ratheit upholds that learners should acquire vocabulary naturally by syeé#hke
language (LarseRreeman, Lightbown & Spada, 2006part from the emphasisn vocabulary
acquisition, the DM makes extensive use of actions and oral presentations to teach new concepts
(Helgesen, 2008). Actions and presentations are characteristitesnoinstrationas such the

DM relies on teaching language skills through desti@ations. The focus of demonstration is to

show the learners how to speak or write Engliskerdy showing the learners how to speak or

write English does not mean that the learners are actively engaged in expressing ideas in English
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in diverse contest (Prator & Celce Murcia, 1979). Except when handled -carefully,
demonstrations may turn the learners into passive listeners (Richards & Rodgers, 2001). Busman
(1996) suggests that the teacher should only talk 20% of the teaching and learning time while

learners should interact meaningfully for the rest of the lesson time.

Some studies have shown that instruction in a
outcomes (Beck, Mekeown & Kucan, 2002, Gibbons, 2002). This could be because learners
undestand new concepts and principles better when the educator presents ideas using the

|l earner 6s first | anguage. Nordby and Loertsch
literacy and competency in English can be enhanced by teaching learneisnmother tongue.

If the learner has a mastery of his home language, the mechanics of learning a second language

becomes a less complex activity (Gibbons, 2000).

Another feature of the direct mode type of classroom interaction is that it requires larggsamo

of teaching and learning resources to present new concepts and content (Richards & Rodgers,
2001). The researcher has observed that most schools in the rural areas of South Africa, Libode
district in particular do not have adequate resources for itgpdBnglish First additional
language. Educators in these schools need to constantly improvise instructional materials

(Gibbons, 2002).

The use of teaching aids is an important and crucial element in language learning. Studies have
also shown that the usé appropriate teaching and learning resources activates the involvement

of learners (Fakeye, 2010. McGill & Brockbank, 2004). In the absence of adequate teaching and

| earning resources it is difficuldt fsoothe t he

instruction is passive rather than an active engagement of learners. Learning is more effective
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when the senses are aroused. These senses include hearing, touching, smelling and feeling. An
effective classroom interaction type must strive to actiése senses in the learner. Mere
transmission of factual knowledge and showing the learners how to read and write in English is

insufficient to activate these senses ( Busman, 1996).

The second old way of teaching ESL is the Audio Lingual method.Heislassroom interaction

type which was used in the past and it came into effect after the phasing out of the Direct
Method. In this type of classroom interaction the educator models the target language and shows
learners how words are supposed to souramtsgn & Freeman 2000). This feature is also a
characteristic of the DM classroom interaction type that uses actions and presentations to
illustrate new concepts. Another feature of the Audio Lingual method (ALM) is its over reliance
on constant feedback teinforce correct habits and to produce efree utteranes from
learners (Prator &CeieBlurcia, 1979). The action of ensuring erréiree learning suggests that

the ALM emphasises grammar accuradyightbown & Spada (2006highlight this feature as

one of the main weaknesses of the ALM as a classroom interaction type of teaching English first
additional language, arguing that the ALM seldom ptesi opportunitie$or learners to speak
generously for fear that they withake grammatical mistakes thafly become habit forming (Fo

Shot, 1996).Ensuring erroffree utterances is an important feature of the ALM that differs from
the tenets or facets of the constructivist perspective of tegohimgh assumes that learners
enter new lessons with some misagpttons and the role of the educator is to provide them the

opportunity to restructure their misconception (Duffy & Jonassen, 1991).

Li & Song (2007) investigated the relationship between traditional English grammar teaching
and the communicative languatgaching. The researchers found that grammar ability helps

learners tounderstand and practicgoken and written language cortgctand for them to
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express themselves accurately and fluentlgey recommended that educators should not ignore
grammar taching while they putcommunicéive teaching at the forefrantThe results of Li &

Songbés (2007) stwudy indicate that the DM as

[a})

enhancing proficiency in spoken and written English (Li & Song, 2007).

Another scholar, Nagel (1989) compared the effects of whole language and traditional modes of
classroom interaction and did not find any difference in the effects of these two methods on
learners. The study was a comparative analysis of i
compare whole language and traditional classroom interaction types of teaching skiltgon

five first-Grade classes.Both analytic and holistic interaction types weaunsed to score the

samples. According to the studythe results indicated that there was no difference between
traditional and new methods, because both methods yielded good rdhifiss an indication

that there are some elentgthatare good in th traditional methods as well (Nagel, 1989).

Yarai, Molameni &Salehi (2011) compared the effects of traditional classroom interaction types

and the effects of using Elda Chat Room Software on language learning in Mazandarana
Guidance Smart Schools at Gea® level. T h e studyos resear-ch de s
experimental. The participants were 26 learners selected randomly from the population of all
learners at the Mazandarana School at Grade 2 leVhe control group was taught using
traditional methods ahthe experimental group was taught using the Elda Chat Room Software
Method (communicative approach}he results revealed that the experimental group performed

better than the traditional group on grammar and sentence strucluresiesults of this atly

prove that the contemporary methods of teaching ESL or English First Additional language
address the inherent weaknesses of the traditional methods (Yarai, Molameni & Saheli, 2011).

This study seeks to investigate the interaction type prevalent insélected schools and
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establish whether traditional methods are still used or current interaction types are adhered to and

thereby establishing the most effective of the two interactiosstyp

2.3.2 The Communicative Approach and Classroom Interaction.

The communicative approach of teaching a second language focuses on enhancing
communication skis such as listening and sekpression.These competences are essential in
everyday communicatn with other people. Canale 8wain (1980) categorised commurtica
competence into four componentsThese arelinguistic competencgewhich includesthe
grammatical, lexical, semaatand phonological competenceiscourse competencwhich is

the linguistic and meaning relationships within the discofcedesion,coherence, gesture);
socialinguistic competence or the understanding of the functional aspects of communication
(including role relationships, personal factors, social and cultural context); and strategic
competencewhich isthe coping strategies develapto solve the learning problems (Tischler,
1996). These competences are essential for the learner to interact with other members of society,

particularly in a multicultural society like South Africa.

The communicative interaction enhances-seldnagenent skills and links classrootanguage
learning with language activities outside the classroom (Nunan, 19S&)-management is
essential for learners to develop independent thinking and regulate their own le&hidges
have shown that classroom emdctions which are effective are those that give ownership of
learning to the learners (Lara, 2005; Joice, Weil & Cahoun, 2008)se skills are not promoted
by the types of interaction that emphasise drill and regurgitation of idedse communicate
classroomthe teacher is a facilitator regr than an alknowing bestowabf knowledge (Brown,

2001). Although the communicative interaction nurtures pragmatic, functional use of language
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for meaningful purposes, it has been criticised for failmgdcurately define what is meant by

communicative skills (Jennings & Doyle, 1996; Shortall, 1996; Skehan, 1996).

From the foregoing analysis, it is evident that the communicative interaction perceives learning
as an integrated process rather than aotelisaete learning owomes. Application of the
communicative interaction in language classrooms will nurture both the cognitive and the social
skills that learners requrto function effectively insociety. Evidently, the communicative
interaction has wst features of the constructivist teaching and is taken as suttlisistudy

(Shortfall, 1996).

2.4 Patterns of classroom interaction
There are different patterreg classroom interactions thatay be used by the teachers in the
teaching and learning proces3hese patterns include, learrterlearner, teacher to learner,

learner to teacher, learner to content anchierato community interactions.

2.4.1 Learnerto-learner interaction

This type of interaction occurs among and between learries® learners may be assigned to
perform a classroom tasKk.he teacher may also decide to use small groups to enable the learners
to interact among themselves.This interaction form is generallyntended to promote
understanding course content and stimulate critical thinkdajlaborative teachinguch as pair

work and small groups may reduce feelingf isolation and promotes a sense of a learning

community (Abrahamson, 1998).

There are disadvantages of using the learrerlearner medium of instruction. The
disadvantages are that introvert or quiet learners may be dominated by the extroverts resulting in

the former benefiting verlttle from collaborative taskand that if the groups are tnmonitored,
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the learners may mislead one another during their discussion (Upton, 20dvi¢ver, there are
advantagedinked to learneto-learner interactionwhich are that the learners achieve cognitive
development as they interact in the social canteéearners become active participants in social
context and they construct identities that relate to those groups (Hammond, 2o0&borative
learning has also proved to have a positive effect on content retention, participation and goal

achievement Collaborative learning can enhance theneay experience (Upton, 2011).

2.4.2Teacherto-learner interaction

This classroom interaction pattern gives an allowance for the teacher and the learners to
communicate in the classroonihe teacher directhi¢ verbal exchanges between him and his
learners, hence the need for him to develop a positive and friendly classroom climate in order for
meaningful and effective interaction to take pladée disadvantagassociated with the teacher
to-learner interadbn is that not all learners may participateSome learners have a limited
attention span and may disengage mentally from classroom discussinother disadvantage

of teachetto-learner interaction is that the teacher may be tempted to interact with on

participating learners and neglect the shy ones (Dale, 2002).

The teacheto-l ear ner i nteraction is known to aid thi
growth, and enhances their mental wiedling (Upton, 2011).The teacheto-learner interactio

pattern largely depends on how the teacher behaves towards the le@heelsarners may gain
confidence and trust if the teacher is good, sociable, intelligent and suppuvinen the teacher

creates a good rapport with the learners, he impaductively on their selésteem and

enhance enthusiasm and success (Shortfall, 1996).
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2.4.3Learner-to-teacher interaction

The learnetto-teacher interaction patters intended to help reinforce learner understanding of
course content.The benefit oflearnerto-teacher interaction ithat the teacher is able to give
timely feedback. Feedback is the exchange of information between the learner and the teacher
about an action, event, or process that results in enhanced student leammely.feedbackas

been observed to be an important variable in student learning (Berge, 2002).

The learneto-teacher interaction is influenced by the nature of the learners and the attitude of

the teacher towards his learnet§the teacher is friendly, the learneray feel free to interact

with him. In order for learneto-teacher interaction to be positive, the teacher needs to show
sympathyto the learners where it is du that the latter may open up and share with the teacher

in matters relating to contentén t he | ear ner s @&s spoh,mdivaluabléarngssr o b | e n
may approach the teacher to discuss their academic progressich a scenario, the teacher

should show concern towards the learners and render help accordingly (Abrahamson, 1998).

2.4.41earner-to-content interaction

This type of interaction involves the learner and the course confé@etcontent that the learner
may interact with may be found in textbooks and on the interfiéie relationship between
learner interaction with content afghrner success can be hypothesized. The more resources a

learner studies the higher their grades are likely to be (Berge, 2002).

The disadvantagef learnerto-content interactiogisthat the learners may have time constraints
to interact effectively wh content. Another drawback to learn¢o-content interaction is that

the learners may not readily find the relevant information that they need either on the internet or
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in the textbooks. Learners may also face a difficulty of understanding the conterihe

textbooks or from the internet (Swan, 2001).

One advantages of learnép-content interaction ishat the learner may read widely and get
exposed to a variety of information, hence, widening the scope of resources that help them to
learn. Aother adantage of the learndo-content interaction is that the learners gain motivation

when tasked to research on an edional aspect (Hammond, 2006).

2.4.5Learner-to-community interaction

A community is a group of people who are socially interdependent,patiicipate together in
discussion and decision making, and who share certain practices that both define the community
and are nurtured by it (Pallot & Pratt, 2000Jommunities should develop binding ties between

the learners and the teachers through shared values and @eals.communities embody a
culture of learning in which everyone is involved in a collective effort of understanding the goal

of education (Moor& Kearsley, 1996).

The community spirit allows learners to challenge and nurture each othecommunities
learners need tieel a sense of connectedness in ordéeebpart of the groupThe group spirit
denotes recognitionf membership in a commity such thatfeelings of friendship, cohesion

andbondinglevel op among the | earners as they enjoy

Learnerto-community interactioa can be enhancadhen there is mutual trust existing amongst
members of the commupit Trust consists of two very important dimensions, credibility and
benevolence. Credibility involves an expectation that the word or written statements of the

learners in the community can be relied oBenevolence is the extent to which learners are
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genuinely interested in the welfare of other members of the community and are motivated to

assist others itheir learning (Hammond, 2006).

2.5 dassroom interaction types in the constructivist premise

One of the conditions that promote languageneng isa conducive atmosphenghere learners

feel free toshare in the lessons (Cam, 2006; Frank, 20@ddyges, 2002). This kind of
classroom atmosphere can only be fostered through conssudgaching thafrovides a
positive atmospheravhich thenpromdes inquiry and dialogue in the classroom (Frank, 2004).
Unless learners experience a positive and supportive environment, they may never achieve the

most minimum standards or realise their full potential (Urban, 1999).

Apart from fostering inquiry and dizgically reviewing ideas, constructivist teaching focuses on
small groups rather than whetéass interaction. Small groups provide the learners with the
exposure to additional peers and hearing different points of view (Kottler & Kottler, 200B).

view is supported by Ciechanowsk3009) who emphasised that incorporating whole group,
small group or a combination of both will enhance communication in the target language if the
authentic tests are usetearning in small groups inspires learnerspgeak when they feel they

will be heard and what they are saying is worth hearing (Nunan, 1999).

The aucator should vary his teaching styles to avoid monotoHg. may use the Student
Educator interaction. This mode of classroom interaction addresses lithatec of
communication between the instructor and the learndressons where learners have
opportunities to communicate with the educator are essential for the effective construction of
learner knowledge (Liebenman, 200unan (1999) observed thay welcoming curiosity and

encouraging learners to raise their own questions about the content or claims being discussed, the
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educator can guide the learner to develop habits for framing and answering questions.
Liebenman (2004) maintains that when an educatates a climate of respect in the classroom
and encourages learners to generate their own ideas involving scientific principles of thinking,

learners are more likely to think deeply and persist in the face of challenge.

Another communicative interactidype is the learndo-learner interactionThis is enhanced in
classes where learners have the opportunity to communicate with one andthisrhelps
learners effectively to construct their knowleddgusman(1990) observed that by emphasizing

the mllaborative and cooperative nature of language learning, learners share responsibility for

learning with each other, discussergent understandings and sbdbe direction of the class.

Classes thathave low learnerto-learner interactios are more lecture centred, often well
organised and tend to present materialrbjeaith minimal text and weichosen imagesThe
educator is usually wellersed with the content, but teaches in a way that does not provide an
opportunity for interactioramong learners (Mazur, 1997)n contrast, a more learnéwcused
classroom provides multiple opportunities for learners to discuss ideas ligsooi@s and may

support wholeclass discussions (Laufer, 2000).

Linn (2000) suggests that educators shoutdcsiire their classrooms such that they provide
opportunities for students to work in pairs and small groups and use multiple modes of
communication, for example, discussions, making presentations and brain stomc@yiff

(2001) observed that encournagilearners to work together as a class enhances effective
learning. Linn (2000) also suggests that teachers should encouradgepih conversations

among learners antdetween learners and educators.
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Also, another classroom interaction type under the communicative premise is rold piays
whereby learners are divided by the teacher according to their ability and are given roles where
they mimic an important character in the manner that the d¢kanaalks and talks.This helps

the learners buildonfidence of standing in front of their peers attdnor recite the lines, hence

improvingt he | ear ner s dLadep®20R0@.n | anguage (

The meritsof classroom interaction are thae learners are prcted to be able to get themselves
involved with concepts, ideas and various other deyared poducts for language and cultural
learning (Hake, 1998)The thrust of this study is to investigate the classroom interaction type in
five selected schoolsithe Libode district and ascertain the extent to which the interaction types

are effective.

2.6 The significance of teacher awareness of the evolution of classroom interaction

types

Each teacher has a conviction on the effective classroom interactian fipe beliefs teachers

have about the nature of language and learning are the products of insights from theory, research
and practice about teaching and learning (Nunan, 1988ssroom interaction types are many

and are not static, they keep changin§lany developments have taken place regarding
classroom interaction practices since 1980assroom practitioners who are aware of the current
trends in their fields are likely to achieve greater learning objectives than those whose teaching
styles are at backed by any theoryVilson, Floden & Ferrini (2001) and Chon, Choyw8ong
(2008) have found a close relationship betwee
knowledge and skills that the learners requivéhat the educators do in tieskassrooms are the
consequences of their perceptions about teaching and learnBgme educators have

misconstrued the principles obnstructivist teaching, these teachers often feel they that they are
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not competent enough if the learners are workingttogy in groups and are actively discussing
ideas (Sparague & Dede, 1999 ccording to Antat (2007) hee results of a study of issues and
concerns in the implementation of mikability teachingreveal that even though research has
shown that constructist methods of teaching are more effective in enhancing learning outcomes
than traditional methods. Most teachers are reluctant to embrace constructivist methods (Antat,
2007). This could be because they themselves are a product of the traditional artassro

interaction types (Nunan, 1999).

27Teachersod | evels of education

Teaching $ a challenging profession, whictequires that a person engaged in it must
demonstrate the competences that are required to provide quality lessons so that the learners
achieve the desired objectives or outconiHsese competences must be demonstrated within the

subject or Phase spedsdlrole that defines the purpose of the qualification (RSA, 1996).

The South African @QalificationsAuthority (SAQA), under th&overnment Gazett&ct number

19231 refers to a qualification as a planned coation of learning outcomes thiaas a defined
purpose or purposes, and which is intended to provide qualifying learners with applied
competence and a basis for further learning (RSA, 1998). This notion about a qualification
suggests that a qualification is obtained when a person has successfylgtedra programme

or course of study.The notion also suggests that a qualification that an individual has obtained
on completing a programme or course of study could serve as a requirement for the pursuit of
further studies (RSA, 1998)SAQA also highights that a person can obtain a qualification

through formal, informal and nefiormal learning and work experience.
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The National Education Policy of Southifriga Act 27 of 1996 (RSA, 1996.. 89 states that
gualifications of teachers for schooling are dgal on exit level outcomes and associated
assessment criteria. The qualifications that teachers possess differ in terms of type and
specialisation. The qualifications of educatqras recognised irheé National Education Policy
Act 27 of 1996 includeCertificate in Education, Diploma in Education, Advanced Certificate in
Education, Bachelor of Education, P@ataduate Certificate in Education, Master of Education

and Doctor of Education (RSA, 1996:9D).

Teachers in schools differ a great deal in teofngualifications; there anhiree kinds of teachers

in South African schools, namedglucators who do not have professional qualifications, partially
trained teachers and qualified teachers (Kachelhoffer, 199%)ough some of the teachers are

more quéfied than others, classroom experience providesadded opportunity for teacher
professional development (Hoy & Miskel, 2001yhe quality of teachers in a school makes a
great I mpact o nTeaxhens diopdssess qualdicatiomsiane gepoeto make a
morepositive i mpact on student sé |l earning t heé
gualifications (FeimaiNemser, 2001) Fuller & Clark (1994) uphold that teacher characteristics

are more strongly r el at e doolteffectss Resettestudies bavea c hi e
shown that teacher experience and educational background affect teacher performance (Jacob &
Lefgren, 2008; Harris & Sass, 2008; Rivkin, Hanushek & Kain, 200&milar studies also

found thatthe elucatod s q u a b hafea larget effeaton student achievement, but specific
educator qualifications have a smaller effect on learner achievement (Aaronson, Barrow &
Sander, 2008; Clotfelter, Ladd & Vigdor, 2007; GoldhaBen7; Koedel & Betts, 2007)These

findings indiate that teacher quality is not measured by teacher qualification alone, but also on

other various aspects such as experience, personal intelligence, motivation and commitment to
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teaching and professional development opportunities &aileo the teacher. Buddin &
Zamarro (2009) also revesl that teacher effectiveness is by and large measured by traditional
teacler qualification standards as wel$ experience.As such, improving teacher quality and
closing academic achievement gaps should be the tpauational priorities in education

(Masitsa, 2008).

This thesis seeks to investigate the effectiveness of classroom interactions at play in five selected
schools in the Libode District of the Eastern Cape Provinthi s st udyds resear
implied that the researcher sought to also investigate the nature of teacher qualifications,

classroom interaction types and the support framework ofeéeaahthe schools under study.

2.8 The use of videos by teachers to interpret classroom interaction

Teachirg can be a challenging task at times for both the experienced and inexperienced teachers.
In order for teachers to continuously improve their interaction strategies, videos may be used to
support them.Video can as a matter of facbe used to help prgervice and irservice teachers

learn to notice what is happening in their classrooms (Sherin, 200139ome cases, video is

used to demonstrate new ways that teachers can explore specific content areas with students
(Hatfield & Bitter, 1994). The emphasis on using video is to help the teachers learn what they
must do in the classroonThe videos help the teachers to pay attention to the ideas that learners

raise and then use these ideas as the basis for future lessons (Shul@gan, 199

There are three f acet &irstlyfnoticing emvolhes identdyingvihatisi t y t
important in a teaching situation (Frederiksen, 199@8achers may not possibly pay attention to
all that is happening, instead, teachers mustdbectve in determining where to focus their

attention in a lesson. Secondly, noticing involves making connections between specific

32



classroom interactions ajitie broader concepts and principles of teaching and learnindpéyat
represent (Shulman, 199®hirdly, noticing involves teachers using what they know about the
context to reason about a given situatiorhis implies that noticing classroom interactioss
tied to the specific context in which one teaches, such as the particular subject sohtet,

environment and grade level (Sherin, 2001).

2.8.1Categoriesof videos for professional development of teachers
There are two categor i es Thdfirsvcategerpisvolved viewinge t

ot her teacher s6 hemd®they teacmTtie adviargages vfi viewing bther

teachers teaching is that it expands ideas of how others can teach and helps calibrate

understanding of effective teachipgactices (Putnam & Borko, 20D0

The second category of videoshich can be uskby the teacher s t he video of

teaching The advantage of using o0ne 0 sselfanivaspectiond e o
about the interamin strategies used in the classrooAnother advantage associated with
vi ewi ng onebtame may tedstd ingtrisctiortalnepisodes in order to noticgetad

aspects (Hammer, 2000).

2.8.2Aspects to observe during video viewing

It is important to view the video with an ainthe viewer should focus on interpreting classroom
activities and nothe evaluation of the whole lessonother aspects that is important when
viewing the video is to observe closely at

lesson (Shulman, 1996).
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2.8.3After viewing the video

After viewing the videothe teachers should consider the implications that may be ddrom

the video forhiown teaching strategies and design str
short comings revealed by the video cliphe goal of using video as a teacldewvelopment

strategy is not to be perfettutto continuously improe (Godwin, 1994).

29Teacherso6 reflection on their practice
Reflection refers to the mental activities individuals engage in to try to make sEtrsme
experience (Selbert & Daudelin,99). It is a complex and deliberate processhofiking about

and interpreting experiengen order to learn from themSome people contextualize it as self

study, an intentional and systematic inquiry

Reflection is a tool for both teachers and learners to address problems and learninggeballen

deepen their understandiagd generate new insights (Bass, 1999).

Teachers need to reflect on their practices so that they become aware béh@xecute the act
of teachingjf they do not reflect on their teaching, they may not establish whether their teaching
is effective ornotTeacher sé refl ections on their work s

actual process of teaching and after giving the instrutbitime learners (Bernstein, 2005).

2.9.1 Reflection before the instruction

Reflection shouldalso take placédefore the teacher teaches the lessdme teacher should
reflect on the teaching goals that need to be achieved after giving the instruttierieacher
needs to reflect on the learners inme of which learning methodse most effective to them,

such as verbal interaction, demonstrations, working in pairs or in a small group (Bass, 1999).

The teacher should alseflect onthe thinkingand understanding that heants the learners to
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achieve, such as conjuring, inventing, verifying or problem solvifige teacher shda reflect

on the role he is going to play as imeparts the lesson to the learners, such as questioning,
modelling facilitating or telling (Evans, 1995)The teacher should also reflect what type of
qguestions havi | | ask, how the | earners are |ikely

misconceptias might occur and how hvéll handle seh misconceptions (Bass, 1999)

2.9.2 Reflection during the instruction period

The second phase of reflection is done during the actual teaching of the I&song this

phase or period, the teacher should teach according to work plalmgdnportant to note that

the reflectiveteacher doesot think of teaching as script to deliver, but rather should be
sensitive to the level of receptivity depicted by the learners during the instruction piftidd.

way through the lesson, the teacher should reflect oms$tentaneousuccess of the lesson at a

given point before proceedindf it is perceived that the learners are not achieving the goals of

the lesson, then the teacher should change the strategy to suit the level of the learners (Kottkamp,

1990).

2.9.3 Reflection afterthe instruction
After giving the instruction, the teacher should reflaod ask himself what hmtended to
achieve, and whether it was indeed achieved as planfkd.teacher shuld also ask himself

what he or she would do differently if the same lesson was taught again (Shulman, 1998).

Reflection as a process that features teachers carefully examining both successful and
unsuccessful teaching practices over time is a much more positive and hatidtia, healthier
approach to improving teaching in general so that the learners benefit greatly from teaching and

learning practices (Keyton, 2005).
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2.10 Interventions designed to increase quality classroom interactions

A passive classroom that is charaizted by theteacherdoing all thetalking is more likely to
produce very few learners who are critical thinkers and problem solvers (Goodwin, 1994).
Teachers should find ways to interact meaningfully with their learners in their classes so as to

produceproficient and competent language users.

In order to be proficient and productive learners, English language learners need many
opportunities to interact in social and academic situations (Sherin, 2@Mgctive English
language teachers should encgerdheir learners to participate during classroom discussions.
More than that, teachers should al so wel come
that they may feel wanted and valued in their classes (Hammer, 280G4))y teachers allow

their less proficient learners to remain silent and yet give room to the more proficient learners to

dominate the discussions.

There are suggested reasons why Endtisst Additional Languageebhrners may struggle to
participate. Some of the reasons emanatedm t he teachersd interactic
Some teachers do not make use of the questioning strategy effechiatlgll teacher questions

are clearly understood by the learnerH. the teacher asks vague or unclear questions, the
learnersmay remain silent, hence, inhibiting positive classroom interaction (Laufer, 200@).

teacher should phrase his questions correctly, and if he does not get any response, he may
rephrase it again in order to get the learners to be actively engagedsrocta discussions.
Anotherstrategy thatnay be deemed aspasitiveintervention strategyhich may increase the

degree of claseom interactionjs to ask a question and then give sufficient time to students so

that they may reflect on the question atigmpt to give a response (Hake, 1998).
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Linn (2000) suggests that classroom interactiepends on three components, which thee
intrinsic interest from the learner, models of language speakers and an enabling environment.
For a learner to learn a Ssw Language, he or she must have the desire to learn to be proficient.
The second aspect cited is thiare must be a proficient speaker who supportsrdaachct with

the learner. fe third aspect is that the environment of the learner must be suppirtthe
acquisition of a Second Laungge by the learner as heeracts with proficient speakers of the

language (McGriff, 2000).

Another aspect that inhibits classroom interaction is the fact that some teachers expect the
learners to recite loMevel knavledge or if the teacher sets low expectations for the leainsr

might be frustrating to the learner, atiltey may choose not to participate in clas3he
intervention strategy that the teacher may employ is to desist frontel@l questions and
encairage critical thinking by giving the learners thoughtvoking questions.Higher order
thinking and higher order expectations deetors that influence the quality ofeacheré

interactions with their learners (Cam, 2006).

Some learners do not partiaie in classes because of their cultural backgrqumdieh do not
expectthemto ask and answer question$his was observed in the United & of America

when immigrants wuld not participate in classThe learners perceived teachers to hame
elevded status and thought that, as learners, they were to respectfully listen rather than talk
(Mazur, 1997). The teachers should be aware of such learners in their classes arugp davel
interactive approach thatvolves everyone in the classrooRair wak, small groups, language
games and the use of audisual aids promotand boost classroom interactiain classes

(Busman, 1996).
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2.11Reflective practices and teacher development
A reflective practice is a way of studying on
works. The act of reflection is a great way to increase confidence and become a more proactive

and qualified professional (Keyton, 2005).

The purpose of teaehr s 0 r seafelo @entify ppoblems during tehng practices thadre
important for teachers to make sense of how learners understand and how teaching might relate

to that understandg (Seibert & Daudelin, 1999).

2.11.1Reflection strategies
Therearemany ways of reflecting on lessonBirstly, the teacher may use a video tape to record
his lesson and watch ifAll the mistakes that the teacher would have made during the course of

the lesson would be identified and the teacher would learn nepéat them in future.

Secondly, the teacher and the learners may use written Bagf$. the learners and the teacher
may write and keep weekly reflection logs or diari€n the last day of the week, the teacher
and the learners may spend a few minuegkecting on each lesson of the weekhe teacher

shouldthoroughlyreadthe written logs composed by each student (Keyton, 2005).

Thirdly, the teacher magonductoral reflections by asking the learners questions based on what
they had learned throughibthe week. Alternatively, the teacher may ask the learners to give a

brief summary of what thelyadlearned during the week (Kottkamp, 1990).

Fourthly, peer observation may also be usédis could be done by asking a colleague to
observe onlehbes dcetssofm. refl ection is by and | a
performance.The one who is observed should irate the areas in which eweak before the

observation is made (Keyton, 2005).
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A person who reflects throughoah his practicesis not just looking back on past actions and

events, but is taking a conscious look at emotions, experiences, actions and responses.
Reflection is also an important way to bring together theory and practieflection or
experiential learning is importantdr staying accountabl@and maintaining and developing
aptitude throughout a t e aMthoetrefestionpteaghers arerot ( Kot
able to look objectively at their actions or take into account the emotions, experiences or

consequencedf actions that improve their teaching abili§hulman, 1998).

Some of the benefits of reflective practice are that they increase learning from experience,
identify personal and professional strengths and weaknesses, new knowledge and skills are

gained ad they provide feedback to the reflective practitioner (Keyton, 2005).

The limitations of reflective practices are that the practitioner may feel uncomfortable when
challenging and evaluating their own teaching, and that the whole process of reflettios is
consuming. Another limitation of reflective practice is that some practitioners may not

understand the whole process of reflecpvacticeqImel, 1992).

2.12 Availability of support for teachers in their practice

Classboms are complex social sgstsand learner$eacher relationships and interactions are
also complex.The nature and quality of relationship interactions between teachers and learners
are fundamental to understanding student engagement (Wulf & Wulf, 2084hers should be
provided with knowledge about developmental processes relevant for classroom interactions and

personalized feedback or support about their interactive behaviours and cues (Lounghran, 2002).

When the new teachers from college are deployed as qualified practitioners, they may be

subjected to isolation in the schools as the environment and the nevloadnkwould be new to
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them. If the Principals and other members of staff do not recognizesapgdort the new
teachersa high level of attrition fothe teaching profession may occur (Bransford, 2008).
order to curb the junior teacherso6 premature
structures shoulé@ndeavourto boost theself-esteemof the new teachers in the schodbelf

esteemis the individual evaluation of the discrepancy betwselffimageand the ideal image
anticipated. It arises from the discrepancy between the perceived saklbconceptand the

ideal self. A larger discrepancy may result in losel-esteem whereas a small discrepancy
usually indicates aeltesteemwhich is high (Hammond, 2006)This implies that the sclob
climate may suppod r hi nder the teacherso i.lhistrouglct i on
t e a ¢ hegponsedvith each other that they subconsciously set the climate for relationships

within the school, and alsnodellingthis relationship to their learners (Heider, 2003).

Principals of schools have big roles to play in suppgrthe practices of teachers in their
schools. Having a supportive Principal can make a huge contribution to teacher suppert.
Principal should give teachers more time to work collaboratively as a team in order to achieve
the mission of the schoolThe collaboration may strengthen relationships amongst the teachers

(Dale, 2002).

The Principal should render professional support to teachers by conducting meaningful
evaluation.A princi pal may routinely eval yardagofa t e a
need and weakness and to create an individual plan for that teacher to imjprsvEom the

teacher evaluations that new directions may be recommended in order to maximize their overall
effectiveness.The Principals should therefore evdlua t eac her s 6themomrhow and a

to improve teaching practices (Heider, 2003).
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The school Principal may support teacherso pr
that a mutual relationship may ensud.eachers should be able to takesit personal and
professional problems to the Prinalpwith the hope that heould help them out where he can

confidentially (Hammond, 2006).

The Principal should try to make teaching resources available in the sgibdkachers need
appropriate tod with which to effectively interact with their learner$n the 21stCentury,
technology has advanceand teachers should beell-enough developed in order to be
congruent with thedevelopmentghat come withtechnology Computers are technologieal
educational tools which teachers may use as a teaching resouttdhe Principals make
computers available in schools and develop their staff to useténeet, learners may gain from

such projects (Coppen, 1999).

The Department of Education or therRRipals should support the teachers by priogjdnentors
for new teachers as well afder teachersvho struggle with their work. Great veteran teachers
canprovide amazing insight and encouragement and share the best classroom pvahtites

inexperenced teacher@pton, 2011)

Journaling may be used by teachers in their practi€his helps the teachers to grow and
improve through reflection. This may help the teachers to identify their strengths and
weaknesses and make changes to processegdidhabt work hitherto when teaching the same

lesson in future (Heider, 2005).

2.13The role of the teacher in classroom interaction
The school i's an institution th®e¢ngplatys a s

employee in this institution, the teacher should be democratic, tender, patient, reliable and
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humorous to his learners during classroom interastoidl communication processes so that the
teaching and learning processes are affectediygiLaufer, 2000). It is important to create
living space in the classroom for learners that have different family, economic, cultural and

living backgrounds in order to achieve better motivation and learning (Gardiner, 2008).

The role of the educatan classroom interaction is rather crucidl.is the responsibility of the
educator to create a learning atmosphere inside the classribamthrough these interactive
sessions that the teacher can extract responses from the learners and motivetedineenout

with new ideas related to the topikle or she is an observer who helps the learners to construct
an innovative product through group discussions, debates and more (McGriff, 208&).
teacher should define himself or herself as a plannerimfents the best modules of classroom
interaction that would be effective in inviting learners to share in the learning and teaching

processes (Gardiner, 2008).

The t etaskIsdoreassire that ldevelops and fosters more learre@mtred lessonand
provideadequate time during activities for learners to think about concep&sye feedback and
participate in discussions that may allow students freedom to engage their own learning
(Lieberman, 2004). According to Hakg1998, the teacher sluld hawe a significant role in
structuring his class so that it contains activities where the teacher can receive feedback to
determine if there is a need to chartge classroom interaction type to another one deemed
suitable. Hake (1998) maintains that leargirtime should include meaningful discussions

around learner activities and arrive at fully realised responses.

From the foregoing account one cannot emephasize the crucial role that the educator plays

during classroom interactionThe educator must beognisant of the fact that every activity or
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task he engages in requires that some prescribed or established procedures must be followed to
achieve desired goald-ollowing appropriate procedures will enable both the educator and the
learners to achievehe desired objectives of instruction (Lieberman, 2004\Vhere the
procedures are not followedhe educator and his learners will derail from the intent of
instruction (Oxford, 2003).Each type of classroom type is rooted in a theory or a combination

of theories. Alcatraz (1990) indicatethat there are different theories and beliefs about learning

and knowledge.The educator must be enlightened as he executes his role as a facilitator of the
teaching and learning of his learners and as such, anaéd educator is liable to handle the

teaching and learning process effectively.

2.13.1Creating a positive classroom climate

There are so many strategies thia teacher can use to create a thriving learning environment.
Firstly, the teacher needs tove¢op a good relationship with his learners from the first day that
he interacts with the learnergit the beginning of the year, for instance, the teacher should not
rush to teach content, but instead, he should take time to allow the learners t(Nseidie,

1991).

Secondly, the teacher should learn the names of the learners and be able to call each member of
the class by his or her first nam&his may make the learner develop a sense of worth and may
portray a positive selfoncept. The teacher shid also allow the learners to decide how they

want their class to be decorated and how they want the desks to be arranged in the classroom.
This may develop in them a sense of belonging and ownership of the learning environment

(Brown, 2001)
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The teacheshould not allow bullying to take place in his classrooAll the learners should
know that they will always be safe in their classrooifhis should be implemented by the
teacher at the beginning of the year so that the timid and vulnerable may feetqaran the

classroom (Lara, 2005).

The teacher should allow more than one answer as this may encourage the learners to
continuously engage in classroom deliberatiofise teacher should ask opended questions in

order to encourage divergent thinkingfter asking questions, the teacher should akdimne of

about ten seconds to give the learners time to reflect on the questions Bskddacher should

make learning relevant to the learners as this may encourage content ret@atment should

be presented in varied instructional modes so as to avoid monotony (Walsh, 2006).

The teacher may also considgeatinga positive classroom climate by introducing a code of
conduct for the learnersThis may be done by asking the learners to suggesvioeina that are
acceptable and those that are not going to be tolerated in the classgpositive and
productive classroom requires a common understanding of positiveegatve behaviours (Li,

2008).

2.13.2The significance of using teaching aids ithe classroom

Teaching aids are an integral component in any classrddm.benefits of teaching aids include

helping the learners to improve their reading skills, reinforcing a skill or concept, relieving
anxiety or boredom and presenting informatiormim ex ci ti ng way that sti
senses (Anderson, 2001J.eachers are at liberty to use various teaching aids besides textbooks

in order to arousé e a r imteress 0/isual aids such as whiteboards or chalkboards, chats,

maps, and flaslktards are commonly used in schools (Robertson, 20E®)me teachers use
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magazines, newspaper articles, prindeldertisementand comic books as viable teaching aids.
The use of teachingids provides the learner withisual stimulation and gives him oehthe

opportunity to interact with learning content (Brown & Lewis, 1997).

2.13.3The effect of prior knowledge on the learningdf new content

The role of the teacher in a constructivist classroom is that of a facilitswarder to facilitate

learnirg, one ofthe fundamental principles thdte instructor or teacheanempgoy, is the use of

prior knowledge (Gee, 2012).earners build or learn new content based on what they already

know. It is imperative for the teacher to establish the prior kndgeéeof thelearners before
introducingnew content (Ambrose, 2010)Through assessing prior knowledge of the learners,

the teacher wil!/ know the extent to which st
Teachers should therefore, spend timedect misconceptions in cases where prior knowledge

is inaccurate, and build upon new content where accuratekpoariedge is shown (Gee, 2012).

2.13.4The significance of mothertongue-based instruction

Mothertonguebased education is defined as teag the learner in his or her first language
(Walter & Dekker, 2011).This is usually done with a planned gradual transition to a second
language at a specified time at the primary school leWemothertonguebased education, the

child has theopportunity to learn core concepts of language in his or her own language and
transfer the concepts learned to the second language (Pinnock, 2003%ontrast, when
curriculum content is presented in an unfamiliar language, an enormous aoficiume is
usually spent firsteaching the learners to understand, speak, read and write in the second
language.This is very cumbersome to the learners and tends to waste valuable time in the early
grades (Malone, 2009)Teaching the learner in his or her motk@mgue improves the reading

capabilities of the child as the language would be familiar to him or Methertonguebased
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education is beneficial to the learner as it encourages parental involvement in the learning of the
child because learningof conten coul d al so be ext endhedewdrko t he

is done with the assistance of therents (Walter & Dekker, 2011).

2.14 The role of the learner in classroom interaction

Interaction among peers in the classroom is a normal and essential fhegtlearning process

that influences the litdong learning habits of learners.The potential effects of peer
relationships are reciprocal (Bandura, 1996pme learners are more receptive than othgrs.

other words, some classes may contain a hemegus groupwhile in some cases classes are
liable to contain learners with a higlegree of hetegeneity. For the purpse of this study, the
researchediscussed the role of the learner of a heterogeneous class composition because this
research work as undertaken in an environment where learners are not grouped according to

ability.

The learner plays a pivotal role in the learning procedritton (1970) identifies five
dispositions that the learner should have to help them become active and autonomous learners.
Firstly, the learners should be inquisitive and ask questi@ezondly the learner should take
initiative and make decisionsdependently and must be a problem solvEhirdly, the learner

should demonstrate confidence in the construction of knowledge and should not be afraid to take
risks and expres his thoughtsdeas and needs in order to be able to handle frustrations and
disappointments. The fourth disposition is that the learner should be inventive when
constructing knowledge and be able to transfeasdeto different contexts. hE last disposition

that Britton (1970Yaisesis that the learner must be reflectiveeaners who reflect will more

likely use their prior experiences to direct them in new situations and experiences (Zhang, 2006).
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Zhang (2006) concurs with Brook &rook (1999) that knowledge building occurs when all
learners are actively engaged and takpr@sn s i bi | i t vy, not only for t
as well. Learners, according to Zhan (2006just have a goal of improving the quality of ideas

and be able to discuss their ideas and the ideas of otfiéaes.group has a responsibility of
advaning and furthering their knowledge and understandirigveryone in the group must
contribute. With these conditions in place, the learners are active and responsible for their own

learning (Britton, 1970).

In a constructivist classrogrearning is envisaged to be an active procésarners are actively
engaged and are responsible for their own learnBignoks & Brooks (1999) add that learners
control their own learning, not the teachefhe learner should therefordemonstrate his

knowledgeevery dayin a variety of ways.

In summary, on the role of the learners in classroom interaction, it is imperative to note that in
the classroom setting, the learners should ask questions, express an interest in the activities and
initiate intera&tion with others.In addition, the learnershould make decisions and be confident

in their ability to share their ideas and opinions with othEtsthermorethe learners should

make connections based on previous experiensksf these characterigts require the learners

to play an active role in thearning process (Laufer, 2000).

2.15 The role of parents in the learning of their children

The first institution of learning is the hom€&hildren spend much of their time with their parents
or guardans at home.As such parents must play a positive role towards the education of their
children (Safran, 1996)When parents give their children educational attention, they may make

better scholastic achievement in their studies.
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One of the roles of thearent in the education of their children is to provide a supporting
environment in the homeThe parent may do this by creating a loving environment because
good relationships in the family have an impact on the mind of the learner (Hughes & Wikeley,
1994). The child must be encouraged to do well at schdblthe child performs badly, the
parent should support the child?arents may also help the children with tHemeworkand
monitor the way they studyThe parent must be fair but firmihen thechildren are wayward,

the parent may authoritatively correct such illmhavioufMacbeath, 1996).

The parent should develop a link between home and school by occasionally visiting the school to
check how the children are performing so that when h&hergets home, the parent is able to

assist the child in the weaknesses identified by the teacher (Hughes, 1994).

If the parent is involved in the education of the child, there male$® chance of the child
dropping out ofschools as the teachers and plagents collaboratively work together to educate

the child (Macbeath, 1996)

2.16 The characteristics of a constructivist lesson plan

A lesson plan is a detailed guide on how a lesson will be presdhisd step by step guide that
outlines the teaches 6 obj ecti ves on what the | earners
Bloom (1956) suggests that the teaching and learning objectives should reflect what the learner
should be able to do after the lessdihis is what he referred to as objectiveshe psychomotor
domain, because they depict what action can be observed in the learner after theClesstiomg

a lesson plan involves setting goals or objectives, developing activities and determining the

materials that will be used (Cox, 2015Amongst other elements of the lesson plan, the teaching
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aids are a crucial elemenfTeaching aids are the materials that help the educator to explain

knowledge better and help the students to understand (Toscamy, 2015).

Gagne (1970) proposed a model contagrsix elements of a constructivist lesson plan or lesson
design. The elements are: situation, grouping, bridging, questioning, exhibiting and reflecting.
These elements are designed to provoke teacher planning and reflection about the process of
student learning. Teachers develop the situation for students to explain, select a process for
grouping of material and the learners, build a bridge between datudents already know and

what they would like them to know, anticipating questions to ask and answer without giving an
explanation, encourage students to exhibit a record of their thinking by sharing it with others and
solicit st udetntheislérninge(fFobnetclOV88Bagmad®s constructi v

are discussed below.

The situation stage describes what the teacher is going to arrange for students to &kdain.
situation is given a tittle by the teacher (topic) and describes @&gwaxf solving problems,
answering questions, creating metaphors, making decisions, drawing up conclusions or setting

goals (Johnson & Johnson, 1975).

There are two types of gupings that the model refersaod thesare students grouping, that is
pair work, small groups or whole group, and how the teacher is going to group learning and
teaching material. This constitutes the grouping element of the model (Johnson & Johnson,

1975).

The third element describes the bridging aspéttis is an initial actiity intended to determine
student sd prior knowl edge and to build a bri

what they might learn, by explaining the situatiofhis might involve such things as giving
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them a simple problem to solve, having a lehdass discussion, playing a game or making a list

(Fosnot, 1998).

The fourth element of the model is the questioning elem@uiestions could take place during
each stage of the learning desigkor instance, the questions that the teachers wouldouse
introduce the situation, arrange the grouping, set up the bridge, keep active learning going,
prompt exhibis and to encourage reflectionOne also needs to anticipate questions from
students and frame other questions to encourage them to think sungptart them in continuing

to think for themselves (Johnson & Johnson, 1975).

The fifth eement is the exhibit stage thatuld include writing a description on job cards, giving
a verbal presentation, role playing in the classroom, making a chart adagctivities that

emanate from the students after discussing a task in groups (Gagne, 1970).

The sixth element involves reflectiorThis is the stage whereby the teacher makes a judgment
on what the students have learned and how much of the learnethhvaterd not be forgotten
by the students. This stage is commonly referred to as the evaluationvgtageis done after
individual assessments have been done by the teacher on each studeun(&lohnson,

1975).

The six elements above comprise tloastructivist learning design (CLD) model upon which the
constructivist teacher is expected to construct his or her lesson plan in order to have an

interactive classroom (Fosnot, 1998).
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2.17Models of classroom interaction

Classroom interaction scholamave propounded models and theories in an attempt to unveil the
nature of classroom interactionn this study three models of classroom interiact will be
described, namelyhe interaction principles and practice model, the classroom interaction model

oflear ner engage mentefactian Armblysisimadeld er s 6 |

2.17.1The Interaction Principles and Practice Model
This model discusses the importance of aligning teaching and learning to the basic principles of
how people learn.It argues that the dege of nteractivity featured in courssontent delivery

has a strong impact on successful learning (Diana & Oblinger, 2003).

Any attempts to design and develop new learning environments for learners must be grounded in
an understanding of how people learpearning is an interactive process in which the learner
develops his or her own understanding by assembling facts, experiences and praetiogag

also depends on participatioft.is partly cerebral and partly social (Widdowson, 1985).

Diana & Oblinger (2003) obserdethat all learners have preconceptions, attitudes, beliefs and
sometimes incorrect informationWhen constructing learning, it is important to ensure that a
learner has a solid foundation as welltaking time to correct misconcims, for example,
incorrect inventories used with student respobisests can help both students and fagul
identify misconceptions. Another observation that Diana & Oblinger (2003 nsathat of
contextualising learning materiakacts and expemees are more likely to be remembered when
placed in context and in relationship to each other; it allows learners to identify contexts or ones
that are of interest to themZhang (2000) also addetiat knowing and understanding are

different. A student understands a concept, slall theory when he or she can apjlyo a new
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situation. Diana &blinger (20@) concur with Zhang (2000) and attdat learners can transfer
learning from one situation to another and that studies have shown that combiraisgprinan

experiences with opportunities for reflection leads to deeper learning.

Metacognition is another psct that Diana & blinger (2003) explicitly advocate forThey
maintain that understanding how one learns and being able to acomeetélfdhelps a learner to
move from being a novice to an expeReople do not only learn from experiencehey also
learn to experience by noticing things they may have missed the firstltimahe dynamic, on
going interplay between learning to expace and learn from experience that devetypertise

(Zhang, 2006).

In addition to the above critical components on hmewople learn, Diana &blinger (2003)
outline the modes of interaction that can be deemed effeciilie.first mode is the learnéo-
content mode. This connects learners to the source of information, for example, numerous
digital archives contain tdepth informatioron a wide range of subjectslhe second mode of
interaction is the use of games in the teaching and learning spBanges are inherently visual
and an interactive medium that modern generations are familiar witie third mode of
interacton observed by Diana &blinger is the peeio-peer interaction type.Learners learn

with and from one anotherLearners writea b o u t and edit Zbhaagc(B006pt her 0
concurs with Diana 80blingert (2003) and posits that learners learn better from one another.
The fourth disposition that Diana &blinger highlight is the peded team teachingThis mode

uses study groupled by speciallyrained students allowing learners to interact and learn from
one another.Ladd & Vigdor (2007) suggestalibratedPeer Review (CPR) mode of classroom
interaction as an effective learning mod€his encourages comprehensive writing and critical

thinking. Through the process of peer evaluation and review, learners not only learn toutrite,
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write to learn because the wdlased computer managed programmes asgeer review process

(Diana & Oblirger, 2003).

Problembased learning is another effective learning motearners can be asked to solve a
problem in any situation.They are expected to organise ideas, discuss their knowledge, refine
their approach to the problem and solve litteractio is involved throughout.Learners pose
guestions, identify aspects of the problem they do not understand, seek guidance and refine their

work (Singh 2007).

The thrust of this study is to describe and understand the types of classroom interactiake that t
place in five selected schools in Libode Distridthe modes of interaction above can be applied

to this study in the sense that it exposes the critical componeritsvwompeople learn, namely
preconceptions, facts, context, application and asd meacognition. However, some of the
modes of interaction mentioned in this model may be alien to this study, such as the calibrated
peer review which requires computerdNone of theschools in which this research sva
conducted have computers tlaa¢ accesible to the learnersThe modes of interaction cannot be
discarded completely because they contain very relevant content on classroom interaction where
it stresses pedo-peer interaction and problebasel learning as these are important in effective
classroom interaction because interactivity can stimulate and challenge the learner (Singh, 2007).
Successful | ear ni ng i s Imradudng intéracteon ihto teachsxgand ut i o
learning is a process that requires inputs from learntyachers and administration.
Implementation requires careful considerations of stakeholders, institutional culture and the

enablers of change (Diana & Oblinger, 2003).
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2.17.2 The Classroom Interaction of Student Engagement Model

Relations

Meaningful
Engagement

Relevance

Content

Figure 1: Student engagement model (Diana &blinger, 2013

The diagram above illusttes the relationships betweemadtner, Educator and Content in

Leamer Engagement in theachinglearning process
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The classroom interaction model of student engagement posits that there are three primary
factors in every learning environment or situation which gives rise to learner engagement: the

learner, the educator and the content (Stueagagement Trust, 2013).

In any given classroom, the learner is there to gather, discovegspramderstand, integrate,
and ultimately, to learn the information conveyed by the course (SET, 20I3)e educator
shares, presents, guides, instructsfaniitates knowledge He needs not only to know content

but to have skills to provide that content in a format that is undelsitde to the learners lie
teaching (SET, 2013)The content represents the knowledge and skills that are to be taught or

discovered by both learner and educator.

At the centre of the model is how interactions among these three factors promote learner
engagement.According to SET (2013)four fundamental imractions are worth noting here.

The learnereducator relationshimust be cultivated.This is the bond that exists between the
educator and the learner. In the best case scenario, relationships are based on trust and mutual
respect.Each party cares about the other, enjoys interacting with the other and is semsiteve t

specific needs of othersAn educator capositively influence hiselationships with the learners

by inspiring and expecting learners to do their bastjt r eat i ng | earnerso 1id
(Brown, 1994). The second fundamental principle oketmodel above is the learrsontent

relevance. SET (2013) observes that for learners to be engaged in their learning, they need to
have some level of interest in the subject mattto wever , not al | | earner s
content are withinm educat or 6s i nf | ue fleé¢hirdoaspectadthetmodel ( SE
above is the role of the educator in the leagn@ngagementThe educators need to show a level

of expertise, not only in pedagogical strategimsg also in knowledge of thesubjects. While

educators are not expected to know everything in a particular field, they must be confident in
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their grasp of the subject matter to be able to guide the learners to learn (SET, Dd &st

aspect of the model above is the leare@rcator contentMeaningful engagement is most likely

to prevail when there is an environment with strong, positive le@chacator relationship.
When learners are interested in and committed to learning the subject matter, effective learning

can resul{Brown, 1994).

The simple model of classroom interactjoabove,illustrates how important it is to involve
learners in the teaching and learning proces§he model emphasizes learregtucator
relationship, the relevance of the content to the leastlrcator expertise or competence and
learnereducator contentMuch could be achieved if all the stdl@ders mentionegreviously

could follow the suggestions of the model (Brown, 1994).

2.17.3 Flanderso6 I nteraction Analysis Model
Interaction analysis ia process of encoding and decoding the study patterns of teaching and
learning. In the coding processategories of classiing statements are established ancode

symbol is assigned to it (Sampat, 2007Classroom interaction analysis (CIA) refers d

technique consisting of objectives and systematic observations of the classroom events for the
study of the teacherods <classroom behaviour a
classroom (Singh, 2008)hakur (1990) defines classroom interantanalysis as an itmement

thatis designed to record categories of verbal interaction during teaching and learning sessions.

It is a system or technique of <capturing qual
verbal behaviour in the claggmm. The basic assumptioyas described by Singh (200@)e that

in a normal classroom situation g the verbal communication thiatpredominant and, also, that

verbal behaviour can be observed with higher reliability than mosvedral behaviour.

56



Another assumption is that verbal statements of a teacher are consistent with-teshbabn

gestures. Singh (2007) goes on to observe that the teacher exerts a great deal of influence on

| earnerso6 behaviour and t heheteaeHernda cuaakféciorpn bet w
the teaching procesddoy & Miskel (2001) concur with Singh (2007) when they observed that

social climate is related to the productivity and to the quality of interpersonal relationships in

FI ander s6 i n medels&Smghi(2007) assunrees tlyaschildren tend to be conscious of

a warm acceptance by the teacher and they express great fondness for the democratic teacher and
that the role of a good classroom climate is crucial for the learning protkeedast assuption

that Singh (2007) makes on Flanders interacti
can be observed objectively by the use of observational techniques designed to catch the natural
modes of behavioywhich will permit the process of measment with a minimum disturbance

of normal activities.

FIl andersdéd model involved observing classroom
consistedf ten categoriesThe categories are mutually exclusive and cover all that happens in

the classrom. Brown (1994) lists the categories as follows in the table below:
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Tablel:H ander 6s interaction analysis tool

Category Activities

1 Accepts feelings and clarifies an attitude or feeling tone of a learner in-g
threatening manner

2 Praisesor encourages learner action or behaviour. Jokes that release ft¢
but not at the expense of an individual.

3 Accepts or uses ideas of learners, clarifying or developing ideas sugges
the learner.

4 Asks questions about content and procedorass ed on t eacHh

5 Lecturing or giving opinions about contemtxpressing his ideas giving h
own explanation or citing authority.

6 Giving directions, commands or orders to which a learner is expect
comply

7 Criticising or justifying authority; statement intended to change lec
behaviour

8 Pupil talk, response to teacher. Teacher initiates the contact or solicitg
statement or structures

9 Learner initiates interaction. They express their odgas. Has freedom {
develop opinions and a line of thought. Asks thoughtful questions whig
beyond the existing structure

10 Silence or confusion. Communication cannot be understood by the obse

(SourceBrown, 1994)
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The above illustrates Fldne r s 6 | nt er a c t whxhnis aatoohused soiolssenge arelt e m
classify verbal behaviour of the educator and learners as they interact in the classroom (Philip,
1970). Flanders classified verbal behaviour into ten categories and these compcs®etilk,

which is cateed by categories one to severmeTsecond one is learner talikhich comprises
category eight and nine, and the third aspect is a state of silence or a pause or a state of

confusion, and this is the tenth categ(@ingh, 2008).

The observer of the classroom interaction sits at the back of the classroom, in the best position to
hear and see the participant the end of the three seconds, he or she decidiech category

best describesr represents the communication events just completed (Arockiasamy, 2014).
Thus the time involved in coding one tally of three seconds is twenty tallies per minutas

process, only the serial numbers of the categories are recorded by the ofi&aiyer1970).

When the observation is over, the observer prepares the details of the observation on the basis of
the serial numbers of the categories to construct an interaction matrix to define the observed

behaviour during classroom interaction (Aradany, 2014)

2174Advant ages of Flandersodo I nteraction Anal ysi
Like most of the models and theorieshichhave advantages and disad
model is no exceptionSi ngh (2008) noted that FI ander so
analysis of the matrix is dependable that even a person not present when the observations were
made could make an accurate inferensecondly, Singh{2008) observed that different matrices

could be used to compare the behaviour of teachers at differenewags. Thirdly, it was

observed tht the analysis would serve atal feedback to the educator about his intentions and

the actualbehaviour in the classroom. astly, Singh (2008) observed that the model was an

effecive tool to measure the socahotional climate in the classroom.
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2175Li mi tations of Flandersod6 Model

Philip (1970) concurs withSingh2008) t hat Fl andersdé Model of ¢
which areas follows. Firstly, the system does not describe the totality of the classroom activity.
Some behaviour is always overlooked and one may not assume that the unrecorded aspects of
teaching are more important than those recor@stondly, efforts to desbe teaching are often

interpreted as the evaluation of the teaching act and of the teaafintle descriptions may be

used as a basis of evaluation, judgement can be made only after additional value assumptions are
identified and applied to the datar{§h, 2008). Thirdly, the system of the interaction analysis is

content free. It is concerned with social skills of classroom management as expressed through
verbal communication (Philip, 1970)Fourth it is costly and cumbersome and requires some

form of automation in collecting and analysing the raw datkis not therefore a finished

research tool (Delamont, 1990)-ifth, much of the inferential p o
interaction analysis comes from tabulating the data as sequence pal@ loy 40 matrix. This

is time consuming and laborious in executing (Singh, 2008ktly, theloop-h ol e of FIl and
model is that the traineobserver may not be reliable, such that they could ipasturate data

throughout the observation process ([ghi1970).

Whil e there are advantages and disadvantages
model is to identify the processes of classroom interaction and draw from it the positive aspects
and apply them in teaching and learning of EngBgicond Language, which is the thrust of this
research, to establish interaction types in five selected schools inelLibisttict of the Eastern

Cape.
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2.18Conclusion

This chapter discussed a review of related literature to the thesis statententdifferences
between the traditional and the modern modes of classroom interaction were brought into
perspective. The roles of theteacher, learnerprincipal, Head of Department and Subject
Advisor were also discussedh the constructivist premise, the role of the teacher is to guide the
learners as they discover knowledge by themselves, and the role of the learners is to be actively
involved in the learning process as they collaborately engage with each o#faenng models

were discussed and analysed in depth.

The next chapter shall discuss the theoretical framework of the study where the theories of Jean
Piaget and Jerome Bruner will be brought into perspective as they form the basis of this study of

classroom irgraction types used by the teachers in the five selected schools in Libode.
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Chapter 3: Theoretical and analytical frame work

3.1 Introduction

This chapter discusses the theoretical and analytical framewbhle constructivist and the
cognitivist perspecoves informed the study of classroom interaction in five selected schools in
the Libode District of the Eastern Cape Province of South Afrithe research investigated the

effectiveness of the interaction typesed in the selected schools.

3.2 The Congructivist Theory

The constructivist theory is rooted in constructivisamich upholds that individuals create or
construct their own new understanding through the interaction of prior knowledge and new
experiences (Richardson, 1997).The constructivist Heory assumes that knowledge is
constructed by integrating prior knowledge and new experigacesthe goal of teaching is to
stimulate this integration.Individuals construct their understanding about the world through

constant restructurg of their ttoughts (Driscroll, 2000Glasserfeld1996).

From the constructivist theory, there is no objective knowledge, rather, knowledge is from time
to time structured and restructured by peoplBrooks & Brooks (1995) observed that the
knowledge people construoy themselves is more enduring than the knowledge transmitted into
their heads by someone elsélhe traditional teaching on the other hand is rooted in the
behaviourist theorywhich upholds that learners enter lessons as empty vessels and the purpose
of teaching is to transmit knowledge into their heads (Honebein,, B#&ry & Duffy, 1995;
Cunninghan, 1993).In a constructivist classroom, the aim is to inspire learners to search for

ideas, construct their own understanding and apply new knowledgepptopriate contexts.

The educatords role is to guide the | earners
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goals while solving the genuine problems irettvorld (Kroll & LaBoskey, 1996Perkns, 1991;

Brown, 1989).

Biggs, in Sibanda (2012paintains that there are two aspects in constructivist teaching that are

worth taking note of.First, thereis the constructive aspect thaffers to the idea that learners

construct meaning through relevant learning activitiebhis means that me a®m i n g not
something thats imparted or transmitted from educator to learbet something that learners

have to create for themselvegccording to Briggs (1963)teaching is simply a catalyst for

learning. If learners are to learn desired outcomes irelatively effective way, then the
educatorés fundament al task is to get l earner
result in their achieving those outcomes (Biggs, 1968)s therefore helpfuto remember that

what the learner does actually more important in determining what is learned than what the

teacher does.

According to Sibanda (2012dhe second aspect of constructivist teaching is what the teacher
does which is to set up a learning environment that supports the learning activities appropriate to
achieving the desired outcome8iggs (1963) states that the key components in the teaching
system are aligned with the learning activities assumed in thededelearning outcomes,

especially in the classroemteraction types used.

According to Sibanda (2012¢ducatorsvant learners to achieve specific goaidich are the

desired outcome®f teaching. An environment that maximises the likelihood of leasne

engaging in activities designed to achieve the intended outcomes should bé/estivood
(2004) says that i f one subscri bes nodongerhe <con

one of developingnstructional strategies to present inforroatto learners directly, but rathey
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discover ways of creating explorative activities in which learners may engageconstructivist
theory of learning leads to a processntred teaching approach, with the role of the teacher
changing from instructo t o facilitator of t he |l earner so

Learning occurs as learners interadihwane another (Sibanda, 2012).

3.3 Characteristics of a constructivist classroom

Scholars have compared the constructivist classroonthenttaditonalist classroonfDuffy &

Knuth, 1993; Yager, 1991)One of the characteristics of a constructivist classroom is that the
teacher uses | earner sd que sThe teackser shonld promdte a s t
learner leadership, collaboration, Idoat of information and taking actions as a result of the
learning process (Yager, 1991) a constructivist classrogrthe educator should encourage the
learners to usalternative sources of information, rather than depssidly on the educator,
hencelearners learn to explore and discover knowledge by themselves (Savery & Duffy, 1995).
This view is supported by Wood (1998yho also addedhat in a constructivist classroom

|l eaners should be free to chal | ekffgceveteamling ot he
and learning is seen as the result of the educator giving time to learners for reflection and
analysis. The learner is encouraged to collect information to support ideas and reformulate
perceptions in the light of new knowledge (Joneasd4996).As much as possibléhe educator

should involve learners in seeking information that can be applied in solving real life problems,

thus extending learning beyond the classroom (Honebein, 1996).
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3.4 Constructivism as a theory of learning

Constuctivism is an epistemology or a body of knowledge that seeks to explain how people
know what they know.The basic idea is that problem solving is at the heart of learning, thinking
and developmen(De Jong2005). As people solve problems and discotlex consequences of

their actions through reflecting on past and immediate experiences, they construct their own
understanding.Learning is thus an active process that requires a change in the |eBigeis
achieved through the activities the learnerggage in, including the consequences of those

activities through reflection (Bransford, 2000).

Constructivists believe that prior knowledge impacts the learning prodasBying to solve

novel problems, perceptual or conceptual similarities betweestirex knowledge and a new

problem can remind people of what they already know (Sweller, 2008).i s i s often or
approach towards solving novel problenisformationthai s not connected to

experiences is usually quickly fortgen (Duckworth, 2006).

Wood (1998) maintains that constructivism is based on experiential learning througjfe real
experiences to construct and contextualise knowleddmes view is concurred also by Wertsch
(1997), who further describes constructivisas problem based, adaptive learning, that
challenges false schema, integrates new knowledge with existing knowledge and allows for the
creation of original work or innovative procedureBhe types of learners that are envisaged to
benefitfrom the constn c t i v i s tvedarepdtirectpde ardative anthnovativelearners
drawing upon visual, verbal, intrapersonal, interpersonal and naturalistic intelligence (Sweller,

2003).
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The purpose of education in schools is to help learners to become ciadivi@novative
through analysis, conceptualisation and synthesigiof pxperiences to create ndéwmwowledge
(Wertsch, 1997).Constructivism influences instructional theory by encouraging discovidrg.
educator is not in the school to impose certagaglor to drm certain habits in the child, but is
there as anentor to select the influengeshich shallaffect the child and assist themproperly

responding to these influences (Morefh699).

3.5 The educator as a facilitator of learning in the conguctivist classroom

Scholars have argued that the responsibility of learning should rest with the learner.
Constructivists thus emphasise the importance of the learner being actively involved in the
learning process, unlike previously when all learninghim classroom was teacher centred and
the role of the learnavas rather passive (Paas, 198€ansford, 2000).The role of the educator

is to mentor the learners so that they are able to solve new probl&mducator facilitates the
learning procesby creating an enabling environmewhere learners can explore and discover
knowledge by themselvesThe old way of teaching emphasizes that the teacher should give
didactic lectures that covers the subject matter, while a modern constructivist teelpisethe
learner shares his or her understanding of the content in the classroom (Bransford,/A000).
teacher tells the learners what he knowhile a facilitator asks and guides the learners to
discover knowledge. A traditional teacher gives answers the learners according to a set
curriculum while a modern educator provides guidelines and creates the environment for the

learner to arrive at his or her own conclusion (Wertsch, 1997).

Il n summary, the teacher s ra bfe facilitatorbecatiserms t r u c
facilitator is constatly in dialogue with hidearners as opposed to the traditionalist teacher who
gives a constant monologue to his learners.
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3.6 The merits of constructivism

Every theory or model has merits alitations, and constructivism has both limitations and
merits. This part shall deal with the merits of constructivjsmaiile the subsequent part shall

deal with the limitations ofonstructivism The first advantage of constructivism is that children
learn and enjoy learning more when they are actively involved in the learning process rather
being passive listeners to all that the educator is inculcating into their brains (Duckworth, 2006).
This point is the essence of constructivigmecause learningsian active process where the

learnertakes centre stage as they explbeeworld in search of knowledge (Wood, 1998).

The second advantage or merit of constructivism is the fact that real learning is realised when the
focus of education concentrates maye thinking and understanding, rather than on rote
memorisation. The thrust of constructivism concentrates on learning how to think and
understand (Charles, 1999Rote learning is whereby learners are forced to memorise learning
materal and recitationof poems thathey do not fully comprehend.This is a facet of the

traditionalists (Wertsch, 1997).

The third advantage or merit of constructivism is that constructivist learning is transfetraale.
constructivist classroom, learners are able toter&aowledge as they interact and use the
knowledge created in another context outside the classroom or in another learning area
(Bransford, 2000). In other words, the knowledge gained in the classroom is transferable to
situations outside the learningwmonment. By grounding learningdivities in an authentic and
reaklworld context, constructivism stimulates and engages learners to actively take charge of the
learning process as they learn to question things and to apply their own natural curithsty to

world (Glaserfeld, 1989).
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The fourthmerit of constructivism is that it gives the learners or empowers them to own what
theylearn.Thusl ear ni ng i s based on | e,andofernhe @arngraest i o
have a hand in designing thesassments as well (Hinde, 2000Constructivist assessment
engages |l earnerso6 initiatives and personal I n
and artistic representations (Jeffrey, 2000hgagi ng t he <creative inst,]
abilities to express knowledge through many different walke students are more likely to

retain and transfer the new knowledge to-téalsituations (Moreno, 1999).

Lastly, a meritof constructivism is that it promotes soe@mmunication skills by creating a
classroom environment that emphasises collaboration and the exchange oftideiasperative

that the learners learn how to articulate their ideas clearly as well as to collaborate on tasks
effectively by sharing in pup projects (Shusterman, 2007As learners exchange ideas they
also learn to negotiate among themselves and come to an agreé@thegtalso evaluate their
contributions in a socially acceptable mann&his is importantbecause in real life situatie

they will be exposed to a variety of experiences in which they will have to cooperate and

navigate among theeas of others (Jeffrey, 2005).

3.7 The limitations of constructivism in teaching and learning

The constructivist theory has its own short cogsi like any other theory or modelhe theory

was criticised for being elitist. Scholars argue that constructivism and other progressive
educational theories have been most successful with children from privileged backgrounds who
are fortunate in havmoutstanding teachers, committed parents and wealthy home environments.
They argue that disadvantaged children, lacking such resourersfit more from explicit

instruction given to them by teachers (SwelB03; Wood, 1998Duckworth, 2006).
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The secad limitation of constructivism is that the constructivist classroom tends to thrive on the
views of the extroverts and neglects the shy ones who allow the former to dominate during

classroom interactions (De Jong, 2005).

The last limitation of constructism is that there is little hard evidence that constructivist
methods work (Sweller, 2003)Scholarshave observd that, by the fact that constructivists
reject evaluation through testing and other external criteria, they have made themselves

unaccountald to the progress of the learners.

In conclusionfrom the discussiamabove one can deduce that the merits of constructivism
outweigh the demerits or the limitations of the constructivist theory, rendering it ideal as a
theoretical framework in this studvhosew o r k i n ga studytofl classroos interaction in an
English second language classroom in five selected schools in the Libode District of the Eastern
Cap@& The following section of this study shall discuss the cognitivist theory, which is the

second theoretical framework in this study.

3.8 Cognitivism as a theoretical framework

Cognitivism is a theoretical framewoitkat is predominantly used to understand the mind.
Cognitivism gained credence in the 1950s as a response to behaviourism,oghitivists said
neglected the explanation of cognition (Edwards, 20@®gnitive psychology is a study of how
the information or knowledge is processed by the brain (Hinde, 20ghaviourists
acknowledged that there was the existence of thinkoog identified it as behaviour.The
cognitivists, on the other hand, arguthat the way people think impacts their behaviour and

therefore cannot be a behaviour in itself (Charles, 1992pgnitivists later maintained that
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thinking is so essential to psyalbgy that the study of thinking should become a field of enquiry

(Waymire, 1998).

Cognitivism became wide spread in psychology in the lafec2@tury, replacing behaviourism

as the most popular paradigm for understanding mental fundfiognitive psybology does at

reject behaviourism, but rather as expansion of behaviourism that accepts that mental states
exist. Cognitivism therefore, focuses on the inner mental activities (Charles, 12989udy of

how the mind works is valuable and necessamyrder to understand how people leaMental
processes such as thinking, memory, knowing and problem solving need to be explored (Charles,

1999).

Forthe purpose f t hi s st u daytudy bf @lassroorm interbcton in £ngliéh second
languageclasses in five selected schoolstire Libode District of the Eastern Cape J e an
Pi a g eorpisthetmbst appropriate as welltlaagt of Jerome BrunerThese theories shall be

studied and juxtaposed for comparison

3.8.1 Piaget 0s davdlopneenty of cogniti ve

J ean Pconriguanste the field of psychology and education vieseheory of cognitive
development. Cognition is the way we organise our thought processes based on prior
experiences (Waymire, 1998 ognitive activities include pblem solving skills and the ability

to examine intricate tasks in a critical manner (Shusterman, 260ayet developed his theory
basedon the same principles seen iolbgical processesHis theory, however, did not revolve
around biological functies and how they help us to adapt and survive, but rathieow certain

cognitive activities help us to adapt and survive (Newman & Newman, 2007).
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Pi agetds theory con fTreifirat®ne fs tha schemadgul @ mvolaes the | d e as

way a persn processes and organises previous experiences using traits that have been perceived
throughout each stage of experience (Edward, 200®e second phenomenon, according to
Piaget is exposure and it entails the way we balance new information enterintdpaught
processes because of new events that are happening in our Agssmilation is the third
concept that deals with how we organise and use these new experiences in the light of the
cognitive processes already taking place based on previous engasi(Shusterman, 2007).
Accommodation is the fourthnd final ideaand it explains how a person may have to change

former thought processes to accommodate new stimuli (Waymire, 1998).

Piaget expounded the four stages in cognitive developmdrith arebased on biological
concepts into the sensory motor, the-pperational, the concrete operational and the formal

operational stages (Siegler, 1998).

The sensory motor stage is the first of the four stages and it focuses on children whose ages
range fromzero to two years.This is a time of remarkable developmeriburing this stage

infants are only aware of what is immediately in front of theftmey focus on what they see,

what they are doing and their physical interaction with their immediate envinbr(Eéward,

2000). At this stagethe children experiment with activities such as shaking or throwing things,
putting things in their mouths and learning about the world through trial and &mam about

seven to nine months infants begin to realise #n object exists even if it is no longer seen.
This important milestone is known as object permaneiids.a remarkable sign that memory is

developing (Waymire, 1998).
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The second developmental stage of Piaget is theogeeational stage. The menth
representation of the sensanptor stage provides a smooth transition to semiotic functioning in
the preoperational stage.This essentially means that a child can use one object to represent
another.For instance, a child swinging arms in a circuantion might represent the wheels of a
train, or sticking their arms out and running might symbolise the movement of an aeroplane.
This shows the relationships children can form between language actions and objects (Edward,
2000). A major characteristiof this stage is egocentricisnvhere the childhinks and focuses

on thenself. This is simply the perception of the world in relation to onesgtildren struggle

to perceive situations from another point of view or perspective (Meachan, 1982)

Anotherfeature of the preperational stage is conservatioBhildren struggle to understand the
difference in quantity and measurements in different situatibosinstanceif a child is shown

a short fat beaker full of water, when the same volume of watentirely transferred into a
longer and thinner beaker, the child is likely to conclude that there is more water in the longer
beaker just because the level of water looks higher (Beilin, 1988)ing the preoperational
stage, t he ¢ hibkecdndes mdreamature.dhgye alsa degelop memory and
imagination, which allows them to understand the difference between past and future, but

thinking is based on intuition and not completely in a logical form (Donaldson, 1987).

Stage t hr ee I|apmentdl stagg s thé concreeratonal stagevhich caters for

the age range between seven and eleven yeadre.i s st age sees another
cognitive thinking. It is aptly called concrete stage because children strugglpply concepts

to anything thatannot be physically manipulated or seen (Newman & Newman, 200h9.

child continues to improve his or her conservation skills, and by the age of eleven, the child is

able to conserve numbers, weight and voluibés at this stage thahildren begin to appreciate
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that other people may have different views to theBgnple mathematics such as addition and
subtraction become easier (Edwards, 200@)wever, as this stage is said to be concrete, Piaget
suggests children will struggl® apply prior knowledge to abstract situations (Shusterman,

2007).

The fourth ad last stag@ f Pi aget 6s dsisvtkelfoonmloperatiorallstagelhia g e
stage accounts for children whose age is above eleven yehilslren at this stagacquire the
ability to think hypothetically.Logical conclusion can be inferred from verbal informataoml
concretephysical objects are no longer necessafyhen presented with a problem, children at

this stage can consider solutions to the problealagical manner (Waymire, 1998).

3.8.2 Limitations of Piagetds cognitive devel
Piagetds theory has been cr The greaunds endwhi¢hatthas ma ny
been criticised are numerousThe stages theory of Piaget is cortcafly flawed in that it

amounts to notimg more than a description thiatdeficient and void of explanation (Shaffer,

2007). Piaget has been criticised for ignoripgstadolescentevelopment after the ages of
eighteen to twenty four yearsPiaget als ignored, among other things, the social and cultural
influences on developmemhich the theory of Vygotski enumerated and counted the influence

of parents, educators and friends in the development of the child (Sutherland, 1992).

Another limitation inPi aget 6 s t he or yoperatonaltstaget there mre teltatn pr e
cognitive deficits including difficulty in distinguishing appearances from reality, conservation,

egocentrism and reversibility (Shaffer, 200®et another loogh o | e i n Pyiisatlgateitt 6 s t h
pays very |little attention to social Fand cul

example, achild from South Africa is assumed to develop in the same manrbe ahild in
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Russia This is not accurate as cognitive developmertiath socially and culturally oriented
(Fischler, 1998). The Piagetan cognitive theolso does not explain succinctly how the
children move from one stage to anoth@hildren move from one stage to the next because of
the a@ range they find themselvan; this has been widely criticised because each child

develops at his own rate (Donaldson, 1987).

A major source ofnspiration for the theory wasiPaget 6s observation of h
addition to this, the earchsampleovkre dllffomemetucated Pi a g e
professionals of high soctelconomic statuDue tothis unrepresentative sample, it is difficult

to generalise his findings to a large population (Shaffer, 2007).

Scholars have also agreed that children possesg aidhe abilities at an earlier age than Piaget
suspected.Recent theory of mind research has found that four and five year old children have a
rather sophisticated understanding of their own mental processes as welkad thiber people

(Beilin, 192; Shaffer, 2007).

38. 3 The i mpl i canitiveothreorytd theReiachey e t 6 s

There are a number of positive things that c
developmentwhich the teacher can benefit fronkirstly, for children aged diween two and

seven years, the teacher should bear in mind the four limitations of this growth peirsity,

learners are egocentric; hence teachers should not force learners to write about the life
experiences of other peopleAt this stage ofchild developmentthe child only considers
themselvesand the avironment in which they arbeing nurtured in (Hinde, 2007)Secondly,

from a conversation view point, learners may not grasp the logic behind mass and volume in the

light of certain objectshatcan change shape and form (Waymire, 1998 other limitation is
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that of the concept of irreversibilityvhichteachers must deal with during this growth perigd.

this stage, learners may not be able to develop new thought processes until they have been taught
or expsed to new ways of thinking, whiotan be efficiently organised within their formal
cognitive processes (Hinde, 2007).eachersshould consider # four stages as they prepare

lessonswhen to teach the subject matter and how to teach it (Shisterman, 2007).

Teachers should therefore adapt lessons tdtsiiteeds of learnersThey should also consider
the derelopment stage the child is before eaching the subject matteThe teachers should
strive to create a stimulating environment by introducing theclass a variety of tasksThe
use of concrete exampleshen describing abstract concept®uld also ehance learning

(Meacham, 1982).

39Bruner 6s theory of cognitive devel opment
Bruner (1957) maintains that the outcome of cognitive development is thinkimg intelligent

mind creates from experieneggeneric coding systemhat permit one to go beyond the data to

new and possibly fruitiupredictions. Furthermore, important outcomes of learning include no

just the concepts, categoriasd problensolving procedures invented previously by culture, but

also the ability to invent these things for oself. Cognitive growth involves an iataction

between basic man capabilities and culturatipvented technologies that serve as amplifiers of

these capabilities (Bruner, 1978).

Bruner proposes three modes of representgtwhgch are he Enactive, the Iconic and the
Symbolic. Modes of regisentation are the way in which information or knowledge is stored and

encoded in memory. | n contrast t or ePiaa gpalt O6sst amgeast, Bgan
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representation are integrated and are loosely sequential as they translate into each other (Seigle

2000).

The firstmode of representation is thedttive stageThis caters for infants whose age range is
zero to one yearThis mode of representation involves encoding adbased information and
storing it in theirmemory. The child represents emts through motor responses, for instance
shaking a rattle (Bruner, 1973)The second mode of representation is known as the Iconic
mode. This mode accounts for children between the age of one and six yHaissis where
information is stored visuallyn the form of images or mental pictureg:or some, this is a
conscious experiencevhile other people do not experience ithe third and final mode of
representation is the symbolic mode and it caters for children who are seven years and above.
This is where information is stored in the form of a code or symbols such as landgu@ges

the most adaptable form of representation, for action and images have a fixed relationship to that
which they represent (Bruner, 19665ymbols areflexible in that they can be manipulated,
ordered and classifiedThe user is not constrained by actions or imadgeshe symbolic mode,

knowledge is primarily stored as wordsid mathematical symbols.

3.10 A comparison of Pofeogngite developmeBtr uner 6 s t
Brune® sand Piage 0 s , and other C 0gni to establish the meatalr i st s
processes that take place in humans as they develop both physically and cognititeims of

the differences between the two, Bruh@s three modes of representation whereas Piaget has

four stages of cognitive developmemAn | mport ant di fference is tF
related interms of which presupposiee one that precedes it (McLeod, 200Byuner states that

what deterrmes the level of intellectual development is the extent to which the child has given
appropriate instruction together with practice or experienddence, the right way of
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presentation and the right explanation will enable a child to grasp a concegdy wsugl
understood by an adult (Bruner, 1978runer does not view his three modes of representation
as representative of different modes of thought at different points of development like Piaget.
Instead, he views them as a gradual development of oagsitills and techniques into more

integrated adult cognitive techniques (McLeod, 2008).

Bruner views symbolic representation agoial for cognitive development ansince language

is the primary means of symbolising the world, he attaches great img®rta language in
determining cognitive development (Edwards, 20@)th Piaget and Bruner agree that children

are preadapted to learnThis means that children are born with the willingnesiedon; hence

they have an inert curiosity (McLeod, 2008o0th theorists also agree with one another in the
fact t hat chil drenbés c¢ogniThid is evidesttwhandothuthee s d e
devel opment al stages of Pi aget and Bruner 6s

the age ranges (Sstierman, 2007).

Another point of similarity between Piaget and Bruner is that children are active participants in
the learning processThis view is borrowed from the constructivist perspectvieich maintains

that children learn better when they takenewship of the learning processrhis therefore
implies that both Bruner and Piaget are constructivists (Duckworth, 2006%. explains why

this researcher has used d6éwo theorists as the theoretical framework for this studyich

seeks to explorthe interaction types employed in five selected schools in Libode district.

In a couple of ways, Bruner differs with Piaget. #ysBruner differs from Piagebn a
perspective that development is a continuous process and not a series of stages that Piage

postulated. Secondly, Bruner maintains that language is a cause of cognitive development and
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not a consequence of @nd that one can speed up the rate of cognitive development and not to
wait for a child to grow to a certain age in order to be reallye involvement of adults and
knowl edgeabl e peers contribute grveaapdbijtiesi n t hi

(McLeod, 2008).

3.11 Conclusion

This chapter discussed constructivism and cognitivist theori€ke theories were chosen
becausehtey discuss cognition at length and they explain how human beings learrthigom

cradle or from birth. Given that this study involved the teaching and learning process in the
classroom the theories postulated by Bruner and Piaget make them suitable éor st udy 6 s

theoretical frameworkThe next chapter shall discuss the research methodology in depth.
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Chapter 4: Research methodology

4.1Introduction

The thrust of this study was to explore the classroom interaction types used by ESL educators in
five sdected schools in the Libode district of the Eastern Cape Proviflgis. chapter presents
research methodologyThe following issues are discussed in detail: the scope of the study, the
research design, population, sampling, instrumentation, data mileobcedue, validity and

reliability and ethical issues.

4.2 The scope of the study

The general trend in Africa reflects that South African learners do not do well in comparison to
other countries. This is worrying to all stakeholders becauke English Language has since
become a key learning area after the colonisation of the Cape by the British eighteenth
century (Du Réssis, 2006).The medium of instruction or the language of learning and teaching
is predominantly Englishwith the exeption being Afrikaansnedium schools. The Eastern

Cape is among the worperforming provinces in South AfricaAnalysis of the 2010 matric
results show thatibode and Mbizana were the woepsrforming districts in the Eastern Cape
(RSA, 2010). This gudy was therefore undertaken to explore the interaction types prevalent in
five selected schools to @emine three phenomena, nametiassroorminteraction types, the

level of awareness by educators of the old and the modern interaction types andptre sup

framework at ESL educatorsod di sposal i n order
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4.3 Research approach

The researcher opted for a qualitative resear

main research questipwhich isabout the classrooiinteraction types prevalent in ESL classes
employed by educators and the extent to which the interactive types were effective in the process
of teaching and learning.The strength of a qualitative approach includes obtaining a more
redistic feel of the world that magiot be experienced imumerical data collectionQualitative
research is a method of inquiry employed in many academic disciplines (Merriam, 1998; Kirk &
Miller, 1986). Qualitativeresearch approaches are more suitablienprove the understanding

of human behaviour and experiencespecially in more complex systems of integrated life

processes (McMillan & Schumacher, 2008).

Qualitative researchers face many choices of rich data collection ranging from grounded theory
practice, narration and stortelling. The most common form of datallection in the qualitative
approach is the interview, bather forms of data collectian qualitative research include group
discussions, observati@nd analysi®f documents (Merri@, 1998). It is through this research
approach that the researcher hoped to understand the types of classroom irg@rast@bent in

thefive selected schools in Libode and the extent to which the interactions were effective in the
teaching and learngnof ESL. A closer look at the main research questions of the study stated in
Sectionl.3 shows that understanding the interaction types employed by educators to teach ESL
cannot be achieed through quantification, whidls by quantity, amount, intensityr frequency
(Denzin & Lincoln, 1994 p.3), but rather by making sense of a phenomenon (Abawi, 2008).
The words and sentences people use to express their opinions carry meaning and it is this
meaning that calitative research is used this study. The interviews, analysis of documents

and classroom observation qualified the use of the qualitative approach in that an induction was
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made out of what the research participants said and did during the data collection process

(Weisma, 1995).

The qualitative pproach is therefore relevant and helpful in understanding and exploring
educatorsd opinions and experi endcthefive schoolsso f ar
selected for this study is concernetihe researcher decided to make axdepth explaation of

the types of classroom interactions prevalent in ESL classéseifive selected schools in

Libode by interviewinganalysinglesson plans and observing the educators im ti@ssroom

situation.

4.4 Research design

A research design is a systatn plan to study a scientific problernit.is a strategy to investigate
the different components of the research project in a cohesive manner (Ranijit, R@8barch
designs are important because they guide the methods and decisions that the reweatcher
make during their studies (Creswel & Clark, 200The research desigwhich the researcher
envisaged to be ideal for this stydyas the case study research desigh.case study is a
collection of detailed, relatively unstructured informationnir@a range of sources about a
particular individual, group or institution (Hammersley, 199&. case study is an empirical
inquiry that investigates a contemporary phenomenon within its real life coniteid.an in
depth analysis of one or more evensgttings, programmes, social groups, communities,

individuals or other bounded systems in their natural context 20i03).

Cohen &Manion (2007) observed thatacasestpdyo vi des a u nrealgpeaopleie x a mp |
a real dn thisusautyithe ase study was an-diepth examination of the types of

classroom interactions prevalent in ESL teaching and learninigeifive selected schools in
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Libode. Thus a case studg| | owed a high degree of under st ¢

experiencesn the teaching and learning of ESL in rural Eastern Cape Province, given that a case
study research design allows for the collection and presentation of detailed information about a
particular participant or a small group of participants (Merriam, 2009 cases in this study

were the five selected schools in which the researcher sought to explore the interaction types
employed by educators of EShe case study research design was deemed appropriate for this
study because rich qualitative data wasaoil#d from research participants as views and

opinions were sought from research participants.

The advantages of using a case study research design is that it provides more detailed
information than what is available through other designs such as sulaens,(2006).Another
advantage of using a case study research design is that it allows one to present data from multiple
methods such as interviews, documents reviews and observation (Sibanda,|2QbR) study

the researcher sought opinions andwaeabout classroom interaction types from ten educators,

two from each school in thé/é selected schools in Libode.

4.5 Research population

A target population refers to the group or individuals who will answer the questions and to whom
the resultsof the study apply (Kitchenman & Pfeeger, 2002)he target population for this
study were all the educators teaching the grade six learners in the whole of the Libode district of

the Eastern Cape Province.
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4.6 Sampling

The sampled patrticipants in thisidy were two educators from each of the five selected schools

in the Libode District. These were selected on the strength that they were involved in the
teaching and learning of ESL in their respective schools, and as such, were perceived as the
holdersof the information required by the researcher in his bid to determine the classroom
interaction types, the awareness of current interaction types and the kind of support framework

thatthey have at their disposal so as to help them to be effective invitréiias educators.

A research population is generally a large collection of individuals or olifeatt@rethe main
focus of inquiry (Crossman, 2014However, due to large sizes of populations, researchers often
cannot test every individual in the pdgtion because it may prove to be very expensive and
time consuming, hence the need tonpke from a population (Lewis &hornhill, 2003). A

population is a set from which a sample is extracted.

Kumar (1996) defines sampling as the process acsrh a few from a bigger group (the
sampling population) to become the basis for estimating or predicting a fact, situation or
outcome regarding the bigger grouphis view is supported by Brink (199613) as he defines
sampling as the process of séleg the sample from a population in order to obtain information
regarding a phenomenon in a way that represents the population of interest (Washburn, 2000).
This selection is done in a certain fashion or method, depending on the purpose that the sample
will serve. A sampling method is a way devised to select the population eligible for the research

(Polit, 2001:236).

Curtis, Gesler, Smith &Washburn(in Sibanda,2012) summarised the criteria for sample

selection in four points.The first point is thathe sampling strategy should be relevant to the
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conceptual framework and the research questions addressed by the researchheagcond

point on sampling is thahe sample should at least generate rich information on the type of
phenomena whicls neeckd to be studiedThe third criterion is that the sample should enhance
the generalizability of the findings.The fourth criterion is that the sample should produce
believable descriptions or expectations of what is obserieuhk (1996) also adds to Curtet

al (2000) by stating that the researcher should consider the feasibility in terms of the resources,
costs and time, the practical issues of accessibility and whether the sampling strategy is
compatible with the researahé s  w o rSkbandat(3012gobserved that competencies of the
researcher may also be important for feasibility, for example, in terms of linguistic and
communication skill s, ability to relate to

cambility to cope with the circumstances under which data collection may take place.

A sample can be selected by Amobability sampling or probability sampling'he pobability
sampling method is any method of sampling that utilizes some form of rant¢kxticse(Brink,

1996). Non-probability sampling on the other hand does not involve random sele&amdom
selection is not always feasible and not always efficient as a high dispersion of samples may
induce higher costs for the researcher (Benard, )200dking into account the weaknesses of
random sampling, coupled with the fact that the size of the target population of this study is
small, the researcher decideduse two educators teaching E8L grade six learners ithe
selected schools.Since esearch participants selected are those involved in the teaching and

learning of ESL, the researcher applied purposive sampling.

In purposive sampling, sampling is done with a purpose in midposive sampling is a non

probability method of selectiondm the population based on predetermined criteria (Doherty,
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1994:21). In this study the predetermined criterion is that the educators selected were all ESL

educators.

The researcherdés decision to apply pulmeposi ve
advantages that Polit (20003) enumerates.The first point being that the researcher has the

liberty to judge the subjects that are typical or representative of the phenomenon being studied.
Secondly, the researcher was at liberty to choose thjects who are knowledgeable about the
research issues because of their personal experieridasdly, the data collected should be
informative for the researclrourth purposive sampling is convenient and economical since the

researcher is the only persinvolved in the selection process.

Non-probability methods of sampling such as purposive sampling are to a certain degree not free
from bias because the researcher may be tempted to choose the participants out of convenience
or from recommendations ofnkwledgeable people (Denzin & Lincoln, 2000 herefore,
choosing a sample on convenience undermines the validity of the resadockprobability

methods of sampling contribute more to internal validity (Alexiades, 1996é3pite the inherent

bias in mrposive sampling, this method of sample selection provides reliable and robust data
(Lewis & Shephat, 2006).The bias that neprobability sampling poses was avoided by the
researcher as he opted to deal with the schools where the respondents wemvnaotokiine
researcher, and that no modelling of results obtained from the research participants was made

Data gathered was treated objectively.

4.7 Research instruments
The research instruments that were used in this study were interviews, analysisnoémkscand

classroom observation.The word interview is a generic term that researchers use for a
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measuring device in surveys, tests, questionnaires and other data collecting instruments (Denzin

& Lincoln, 2001). Researchers choose research instrumentghe basis of the research
qguestions of their studiesST hi s studyo6s research questions so
classroom interaction types used by ESL educators in selected schools, the level of awareness of
old and new classroom interamrti types and the degree to which they were supported by the
school administration and the Department of Educatidme merits and demerits of the research

instruments are discussed below.

4.7.1Face to face interviews

One of the methods of collecting datiged in this researchf @lassroom interaction were
interviews. An interview is a purposeful discussion between two or more people that can help
one gather valid and reliabl e datRacettohface i s
interviews allav personal communication and make it possible to gather more information for
oneds study ( Ka hTher&kareGraentypeslof intetviéves,/namelthe semi
structured, the wdepth and the structured interviewshe semstructured interviews ake use

of a structured questionnaire from which the interviewer asks the intervigpvestéongPopper,
2004). The semustructured interviews are composed of loossttyctured andopen-ended
guestions that define the chosen topihe interviewer andhe interviewee may stray slightly
from the questions to pursue an idea in more detail (Lewis & Shepherd, 20086)second
interview type is the wdepth type. This type of interview usually covers i@ or two issues in
great depthand the questions almsed on what the interviewee sayidie questions in the 4in
depth type are not structured like those in the s#ractured type of interview (Gribbs, 2002).

The third type of interview is the structured pnéich makes use ofsaructured questionnaire
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For the purpose of this study, the researcher opted for thesseitiured interview because it

gives room to probe an idea further and the researcher is able to gather as much information as
possible to answer the research question at haiithe inteviews were audiwecorded.
Notwithstanding the disadvantages of the intervigiat include among other things, the
expense to carry them out causedrayelling to the research site atiet u® of video or audio
recorder; there we wholesome dvantagesvhere the researcher svable to solicit more in

depth responses oexplanéions and restructure the quest®rif the respondent didot

understandhem(Berger, 1991).

4.7.2 Classroom observation

The second data collection instrument used in this stoidyclassroom interaction was
observation. In some classeghere wa very little variety in teaching practicedn general
terms classroorobservation procedures are grodpeto three categories, nhametose that
focus on the educator, those thatuson the educator and learnersd those that focus on the
learner (Lockheed & Harris, 1989). Mareducators lecture to learneend this is not
necessarily the best way to teach (Adrea, 2084me educators do not allow learners to interact
with themor among each other, causing learners to be passive in tlasgever, in line with
the objectives of this studthe educateto-learner interaction was useahich took the form of

gualitative noteaking and mainly focused on the educatutiated irteractions (Beiske, 2002).

The main strength of observation is that it provides direct access to the social phenomenon under
consideration.Instead of relying on some kind of seléport, such as asking people what they
would do in a certain situationne would actually observe and record behaviours in a given
situation (Bryman, 2008).t is for this reason that the resdagc chose observation as a data

collectionmethodbecause educators were observed teaching in their cla®fsgrvation as a
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methal of data collectionhas merits in that it offers diversity, flexibility and applicability
(Robson, 2000).Many researclrs like observation research due to atsmplementarity with
otherdatacollection method¢$Punch, 2009).This is the reason why thresearcher of this study
used observation to complement faodace interviews. The former provided the researcher
with the practical teaching and learning atmosphere, a feel of what really transpired in the
classroom, while the latter gave the researehglimpse of the opinions and values of edusato

about classroom interaction.

4.7.3Analysis of documents

The third datacollection instrument thatvas used by the researcher wthe analysis of
documents. Itgndysis of documents) is a socia@searchmethod,is an important research tool

in its own right and is an invaluable part of most schemes of triangulalodocument is
something that we can read and which relates to some aspects of the social world (Gribbs, 2002).
Official documents are inteled to be read as objective statements of facts, but they are
themselves socially produced (Gibbs, 200R).this study, the researcher analysed each lesson
plan of each lesson taughf lesson plan is a document that contains the layout of objectives,
teaching strategies and the steps that the educator seeks to take in an attempt to fulfil the lesson

objectives or goals (Dyer, 1995).

However, there are demerits of analysisdotuments;namely, it is perceived as being too
subjective as the researchemly looks for information from people who are willing to-co
operate. Secondly, the covert ethical principles are contravened in the sense that the owner of
the documents being agaked could feel that thettocuments and prieg are being invaded to a
certainextent (Berger, 1991)The positive aspects of analysis of documents include the fact that

one gets access to information that would be diffitaltobtainin any other way, such as
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interviewing people who might not be willing to talkBy using amlysis of documents, the
researcher could eliminate the researcher 6s i

2002).

The researcher, thus used documentary analysis to triangulate the findings obtained from the
faceto-face interviews and clagsgym observations so that the results of this research could gain

validity and reliability.

4.8 Data collection procedure
Data collection is a process whereby the researcher uses his or her research instruments to collect
information from the respondents wrder to answer the research questions of toeys

(Lockheed & Harris, 1989).

4.8.1 Pilot sudy

Before the full scale data collection was done, the researcher conducted a pilot stuohheit
schoo] which wa not part of the studyA pilot studysened as a feasibility study conducted in
preparation for the main studyt was a way of identifyingvhat could be added to the figitale

study to improve the chances of achieving the purpose of the study (Van, Teijilingen & Hundley,
2001). For the purpos of this study, piloting was done for the {festing of research
instruments which were the interview questionshe classroom observaticemd analysis of
documend. The three research instruments were designed by the researcher and sestegre

beforeembarking on a fulkcale datacollection procedure.

4.8.2 Main gudy
The final phase of data collection began with interview$e researcher discussed with two

educators per school on a suitable date, time and place convenient for the intervigveee.
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researcher also notified the educators regarding the interviews, classroom observation and
analysis of documents in advance so that they could be prepared for $hehinterview
guestions were in line with the research questions of the silitg.researcher took a number of
steps to address the aims and objectives of this sthkdgt, the researcher made sure that the

interview items were categorized into therasllows:

Theme 1:Classroom interactionsised in the classroom? Under this theme, the following

guestions were asked

1 What types of classroom interaction do you use in your classes?
1 Do you think the interaction types are effective in improving leari@er pr of i ci enc
English Language?

1 Which classroom interaction type do you prefer and why?

Theme 2: Section B ofhe interview schedule sought to address the research question on

awareness by educators of current classroom interagpen

1 Based on youexperience, what are the main weaknesses of your learners pertaining to
English Language acquisition?

1 What circumstances account for the weaknesses you have identified?

1 Which classroom interaction types would you recommend to other English Language

educatos in order to correct the weaknesses observed from learners?

Theme 3: The interview schedule sought to address the improvement strategies that teachers

perceived to be helpfuh order to teach effectively; such as:

1 What kind of support do you get fromwoschool administration as an ESL educator?
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1 Does your subject advisor vigiou often to checkn your progress?
1 Do you get invitations to attend induction workshops pertaining to your learning area?
Please elaborate.

1 How do you seek to improvateractions in your classroom?

Secondly,data wascollected throughclassroom observatisn As stated earlier, classroom
observation procedures are grouped into three categories, those that focus on the educator, those
that focus on the educator and tearners and those that focus on the learner (Lockheed &
Harris, 1989). The educateto-learner classroosmteraction type was observed in line with the
main research questipmvhich required an exploratioof classroomnteraction types. The
researchevideoapedtwo teachers in each of the five schools that were selected for this study
making it ten teachers in tota” checklist was designed by the researcher to evaluate the types
of classroom interaction. Among other traits observed were the mvayhich the educator
initiated responses from the learners, teaching strategies including questioning techniques,
reinforcement in the form of praising the learners who attempted to participate, the quality and
confidence of the teacher in the subject sra#ind the extent to which the educator attempted

responses frortearnersvho were not participating

Classroom observations complemented the findings obtained from the interviews insofar as
classroom interaction is concernethe researcher created a dooive rapport between him and
the respondents before observing each educator described above. This was a ploy to make the

research participants relax.
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The third data gathering tool used in this study was analysis of documéhés.researcher
analysed th lesson plan drawn by each teacher who participated in this reséandng other
things analysed were the way each educator in this study introduced the lesson, how the lesson

developed and the strategies the educator hoped to use.

4.9 Pilot study
The esearcher made a pilot study before embarking on thestream dataollection process.

Below is a profile of the teachers who took part in the pilot study.

Table 2 Pilot study participantséprofile

Gender Grades Taught | Qualifications | Year Obtained | ESL Teaching
Experience

X1 Female 4 NPDE 2005 2 YEARS

X2 Female 5AND 6 NPDE 2007 2 YEARS

The table above shows that there were two teachers who were involved in the mini study. Both
teachers teach ESL in the Intermediate Phasgther common aspect about the teachers was
that they possessed the NatioRaimary Diploma in Education (NPDE) qualification, and that

they both had two yeard experience in teaching ESL.

4.9.1Faceto-face interviews(pilot study)
The teachers in thpilot study were subjected to the faweface interview at different times.

The pilot study was conducted to test the research instruments and check whether there was a
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need to restructure them or maintain them as they were. The questions and anseers we

recorded below as follows:

4.9.2Results obtained from interviews in the pilot study

Regarding the question about interactigpes used, the pilot studgvealedthat the teachs

were using group work andcturetype lessons The lecture or whole group interaction types

are in the traditionalists6é paradigm of <c¢cl ass

time while the learners listegpassively (Busman, 1996).

Insofar as the awareness of the current classroomaatiten types was concerned, the teachers
in the pilot study indicated that they were aware of tHaum pointed out that the lecture strategy

saved them timeThis explained why they used it.

The teacher also expressed satisfaction wittgardsto the way the school administration
supported them within their work environmerBupport to them was rendered in the form of
teaching materials and constant supervisiofhe teachers in the pilot study lamented the
unavailability of the Subject Advisor to support them in their execution of duties in so far as
language pedagogy was concern&tie findings were in tandem with the revelation of literature
about the Principas 6 dut i etlsey mustwilite the potentiaf teachers in order to

realize the organizational goals (Kremmer & Wulsh&bB93).

4.9.3Analysis of documents (pilot study)

The lesson plans analysed had both positive and negative aspeetsiegave aspects were
that the teachers included the aims in the lesson pkinss are goals thaire achievable after a
long period of time (Beiske, 2002 he teachers shoulthve formulated objectives thaiay be
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achieved within a short space of tim&he positive aspect was that the lesson plans anefic

that the teachers would usmall groups during teaching and learning.

4.9.4Lesson observationgpilot study)

The lessons observed were interactive to a certain measugr@&ners were asked questions

before reading, such th#te new lessomuilt ontowhat the learners already knewowever,

some of the learners were dgeithroughout the lessoand did not participate Only a few

|l earners were able to inter aclhe leBspn taughtwasa i n g
comprehension passage about Daudi who mistakenly teok anath 6lsag when di s e ml
from a bus. Some learnersuggested good moral lessons fritra story by stating that mistakes

were common and that people should not be quickutige others as this may reduce the

p e r sselleéteemas portrayed by the story.

4.10 Data analysis

Data collected from the research participants consisted of words and sentences representing the
opinions of the participantsSimply, the data colleted was qualitative rather than quantitative
(Tonkiss, 2004).Camp & Carter (2002) statethat qualitative researchers usually collect éarg
amounts of contextualiaden and rickdetailed textualdata, which demands analysis that
consists of identificadn andcoding categorisation of emerging patterns from the dhtahis

studyof classroom interaction, data theds of a qualitative nature was read line by line, picking

or identifying relevant pieces that were common, and labelling th&hms is cdied coding or

indexing (Bryman, 2008).The intervews were analysed through crasse analysis by coding

them using categories or themes that developed frorexiséng theories based on relevant
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literature. Data gathered from classroom observatioras wanscribed from the audiape

recorder, then coded and categorised into emerging thefmes, data were analysed using the
observed s ¢ 0 mm eimdrpsetivea comimentaries.Analysis of documents was done by
transcribing and coding data according to the categories or themes that emerged from the
researcherds comments on the previousl y state

each educator in this study.

4.11 Rdiability

Before a researcher engages in the @m®aé collecting data, onaust make sure that the data
collection instrument or tools are reliabl&eliability implies that the evaluation instruments
give the same results when administered at diffanemds (Bishop, 2001p21). Reliability also
entails the degree of consistency of the -@mtthering tool in ensuring that it really measures that
which it is intended to measure (Maphosa, 201The three instruments used in this study,
which were the tsucturedinterview schedule, the classroom observation and the documentary

analysis of documenta/ere each designed in line with the research questions of the study.

4.12 Validity

Validity means that the findings were based on research evidence tlgatndbdluctuate
(Niemann, 2002).The researcher approached research champions so that they could analyse the
research tools and make recommendations on where the tools had tevtwke®. When
conducting interviewghe researcher practised code switghust to make sure that the research
participants understood the essence of the questions aBlettests were conducted before the
main study. After piloting, there wasa needfor the researcher to rephrase some questions,
discad others and incluglnew ones in orddo validate the resultsin this study, the datavas

gatheredthrough interviews andlassroom observationss well asdata gathered from the
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analysis of documentsvhich weretriangulatedto ensurethe validity and the reliability ofhe
results of this studyValidity, therefore, refers to the degree to which a study actosiysures
what it is supposed to measure, and reliability simply refers to an estimation of the accuracy of a

measurement instrument (Bless, Higsmith & Kages, 2011: 185).

4.12.1Comment on the effectiveness of the research instruments

The researcher found the research instruments to be effective as the respondents were able to
reflect that they understood the questions posed to them during the intervieanssess
Classroom observations atite lessonplars were analysed in accordance with what the teachers

presented in class and how the lesson plans were crafted respectively.

4.13 Ethical issues

Research is a sensitive process and as such, people whmatékn the research process must be
protected. Certain steps have to be taken into account by the researcher to guarantee that ethical
standards are adheredtt®e research population (Leedy & Omr@f04 Fraenkel & Wallen,

1993). Hence, he researcher addressed the following issues: permission, informed consent,

confidentiality and anonymifyandlack of harm toparticipants

4.13.1 Permission

When the researcherds proposal was defended
clearance fsm theProvincialDepartment of Education through the University of Fort Haree

schools thaparticipated in theesearch were approached and made aware afehsnce from

the ProvincialDepartment of Education and the Universifyhe schools respaled in writing to

accept that the researcbuld be carried out atheir schools. A date wa fixed on which each

school wago be visited for data collection.
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4.13.2Informed consent

When conducting this studyhe researcher adhered to all theicghprinciples of undertaking
research involving human participantemelyrespect and dignity of all participantall of the
important facts of this study were explained to the participants prior to data colledtin.
researcher issued out consent fortasthe research participants so that they could sign the
documentwhich amongst other thingstated that participants were at liberty to withdraw from

the research process at any time should they desecéssary.

4.13.3Confidentiality and anonymity

In researchit is the responsibility of the researcher to ensure that the rights, interests, values and
beliefs of participants are respectetihe research participants were assured that their igsntit
would not be disclosed, including the identitiespafticipating schools.lt was for this reason

that pseudamames were used in reference te plarticipating schools, namedghools PQ, R, S

and T. The researcher also reiterated to the participants that the information that they would

provide would baisedfor the purpose of the research only.

4.13.4Harm to participants

Necessary precautionary measures were taken to ensure that the methodologies and procedures
for data collection did not cause harm to participants or interrupt teaching and leartiieg in
selected schools. The researcher collected data during normal school, daien it was

convenient fothe school administratim staff and learners at large.

4.14 Conclusion

This chapter discussed the research design, population, sampditigmentation, methods of

collecting data which are the use otlassroom observation, structured mtews and
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documentary analysisData presentation and analysigere discussed as well athical issues
which included permission, informed conseranfidentiality and anonymityandlack of harm
to participants. The next chapter, which is chapter, féhall present the data collectédm

interviews, classroom observations and the analysis of documents.
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Chapter 5: Data presentation and aalysis

This chaper presents the data that wdained from théhree instruments used, namé&geto-

face interviews, analysis of docunte and classroom observations.

5.1 Introduction

The thrust of this study was to establish the types of classrotaraction employed by the
English Second Language Educators when teaching English Second Language in their various
classes.The study also sought to find dudom the educators if thekept abreast with the trends

and evolutiorof classroomnteraction ypes from the traditional modes to the modern orfé®

research questions of this study are as follows:

1 What are the classroom interaction types used by the educators when teaching English
Second language?
1 Are the educators aware of the current classrimbenaction types?

T How woul d o n eclassrognrirdevaetions”™ e 0 s

The study involved ten educators teaching English Second Language in five selected schools in
the Libode District of the Eastern Cape Province of South Afritao educators per schioo
were the respondents in this study of classroom interactidsta were collected using de

research instruments, namdée interview, lesson plan analysis and classroom observation.

The tablebelow shows the biographical details of the respondeimiswere usedo find answers
to the research questions of the study reflected abiéeeethical reasons, the researcher did not

state the names tiie schools and the names of educators involved in this stlidg.schools in
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this study were identified &, Q, R, S and TThese letters of the alphabet were used to denote

or represent the names of the schools on the taldevbB1 and P2 refer to the two educators

teaching from school )1 and QZeferto the two educators frosthool Q.R1 and R2 refeto

the two educators frorachool R. S1 and SZeferto the two educators froschool Sand T1

and T2 refers to the two educators fraohool T.

Table 3 Biographical information of the respondents

Gender Grades Taught Highest Year Obtained ESL Teaching
Qualification Experience

P1Male 6 B.Ed Honours 2013 8 Years

P2 Female 4 And 5 NPDE 2010 5 Years

Q1 Female 4 And 5 B.A Honours 2001 1 Year

Q2 Male 6 B.Ed General 2002 10 Years

R1 Female 4 And 5 B.Ed Honours 2010 1 Year

R2 Female 6 ACE 1998 9Years

S1 Female 4 And 5 B.Ed General 2014 1 Year
(English

S2 Female 5And 6 B.Ed Honours 2003 1 Year
(IsiXhosg

T1 Female 4 ACE (English 2000 5 Years

T2 Male 5 And 6 B.Ed (History) 2002 6 Years

The tableabove shows the biographical informationtloé ten educators who were involved in

this study,which was comprised of three malasd seven femalesAll of the educators who
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were involved in this study taught in the Intermediate Phase in the South African school context,
which incorporates gradeeur to six. The table above also revealed that seven educators were
in possession of a first degreé which four had an Honours degree tdloe remaininghree
educators had diplomadOf the seven educators who were in possession of degrees, only one
educator specialized in Englishikewise, one educator had a diploma that specialired
English. This implied that only two educators out of the ten respondents in this study specialized
in English. The table above also revedlsat six educators had been teaching for five years or

less, while four educators had beercteéag for more than five years.

5.2 Data collected from interviews

All of the respondents were subjected to an interviehere a set of questions were constructed

by the researcher in accordance with the research questidhs. interviewer made pre
arrangements with the respondents so that the researcher did not inconvenience the respondents.
The researcher recorded ttespones obtained from each respondenblved. Questions were

asked based otnet hr ee t hemes deri ved f r omhefiret¢henet udy 0 ¢
was based on classroom interaction types, the second theme was an investigation on the level of
educator awareness about the trends in classroom intesatidnthe third theme was on the
support framewor k a,twhithsheouldéaputlem ttoeffectiviely wacts p o s a |

English Second Language

5.2.1Theme 1:Classroom interaction types

The first question was on the type of classroom interaction types that the educators used.
Literature in chapter two revealed that there were two classroom interaction modes, the
traditional mode and the modern mode of classroom interacthigith the permissin of the
respondentsthe researcher sought responses from the educators to establish whether they were
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using the traditional or the modern modes of classroom interacfidie responses that the
researcher received indicated that the educators used gy small group interaction, whole
group inteaction, lecture type and mothtemgue interaction translatiorBelow were some of
the responses that were common widgardsto the question on the types of classroom

interaction the educators used whercheag ESL.

Q1: Al normally lecture to them and sometimes | put them in Isgraups so that they can

teacheach othen

R2: fil use pair work, small group and whole group interaction typesometimes lecture to

them in order to save time.

S1: il code switch to IsiXhosa because learners do not understand English especially to the
grade four class because the learners are new in the PAageundation level, this is from
grade one to three, the language of instruction is isiXhosa, so thisyi$ predominantly use

IsiXhosa to enable interactian.

The traditional modeswvhich the research participants use@re the lecture and whetgoup
interactions types.The modern classroom types such as small group and pair work were also
used. The resilts showed that the teachers in Libode used both the traditional emdaoihern

types of interaction.

5.3 Theme 2 Teacher awareness of modern classroom interaction

The first question under this theme was on whether the classroom interaction types were
effective in the teaching and learning of English Second Languddms question sought to
establish from the respondents whether the interaction types they used benefitted the learners.

The respondents put forth the proposittbat the learners in urbaawreas had the benefif
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extending their learning of English beyond thassfoom as they were further capacitdigd

their peers, their parents who help thehildren with their homeworknd television sets in their
homes where many pgoams are broadcdas English. This was in contrast kearner in rural
areaswho ae not exposed tsuch a conducive climate as comparedh@r counterparts in
urban areas Some respondents indicated that the huge learner numbers inhibited effective
teaching and leamng as the educators could not give their attention to each learner in the
classroom. Teaching resources wealso cited as a major setbacgkeaching effectively in the

rural areas.Below are some of the responses obtained from the research pamicipant

P1: iYes sometimes the learners do benefit, but in most cases one can observe that it is not
easy for the learners to learn English Second Languddés could be because of their rural

background

S2: fiThe shortages of learning resources sushtextbooks make it difficult to interact
effectively with the learnersThe big learner numbers in the classes makes it difficult to interact
effectively with the learners and there is limited time for individual interactions with the

learnersd

T1: fiLearners in rural schools are disadvantaged because they do not have television sets in
their homes whereas their counterparts in the cities are exposed to them, consequently the latter

benefit more as most programs are broadcast in Erlish.

The educatorshowed that they were not teaul effectively as theyauld because of learner
numberswhich were hugeand the lack of adequate teaching resourddss was perceived by
the researcher as a drawbaegpecially the lack of teaching resourcdse literature reviewed

revealed that the use of teaching resources is an important and crucial element in language
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learning. In the absence of adequate teaching and learning resources, it is difficult for the
educator to arouse the learners cognitively as isructionis often passive rather than the

active engagement of learnergearning is more effective when the senses are arou$hd.

issue of overcrowded classrooms gives rise to a negative classroom cldmatef the findings

that havecome from reearch intothe learning environmens that it has been shown that

i mprovements in studentso | earning environme
classroom.Unless the learners experience a positive climate, some may never achieve the most

minimum standards of language learning (K&rFisher, 1997).

5.3.1Preferred dassroontinteraction type

The second question under thliseme of educator awareness was about which classroom
interaction type the respondents preferred and why they preferreatéraction types they
chose. This question sought to investigate which classroom interaction type was deemed
appropriate i n t h¥Ee reseach pantidigamst cengurred lwdhsoseeasother
that they used whole group and small group interadiypes. The former was used owing to
large learner numbers and the latter was used because it enhanceetdela@areer interactios

The excerpts below show the common responses given by the research participants.

T1: AiWhole group interactiomecause of large numbers in our classes which make it very

difficult to separate our learners into smaller groaips.

R2: il prefer small group interaction because these encourage learner participation, but it is

impossible because of the big learner numbear school®

The excerpts above show ththe educators were aware aafnstructivistclassroom interaction,

but they could not implement it because of the prohibitive learner numbers.
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5.3.2 Learnersod weaknesses

The third questionasked, under tle theme of educator awareness oarrent classroom
interaction modessought to explore the weaknesses that the educaisesved in their learners
that inhibited effective classroom interactiorBome teachers indicated that the learners were
unable to expss themselves clearly and that they lacked intrinsic motivatidmirinsic
motivation is the natural will to learnSome teachers indicated that the environment gave the
learners very little opportunity to extend their learning of English Second Languigjdeof

the classroomsince there arao libraries in the Libod®istrict and the schools did not have
audiovisual aids to enhance teaching and learniBglow ae the responses obtained from some

of the research participants.

Q1: iThe learnersdil to express themselves in a clear mannéhey cannot speak fluent

Englisho

P1: iBeside the language barrier, my learners seem to lack intrinsic motivaftieey show

very |ittle zeal to |l earn. o

T1: | tliink the environment plays a part in theieakness of being unable to read, speak and

write. There are no libraries or visual teaching awdsich add colour to teaching and learning.

The general weakness that the educat®stified in their learners walkat the learners were not
competent in expressing themselves eloquently in Engligh lack of intrinsic motivation,
which is key to learningas well asthe rural environmentwhich does not support secend

language learning.
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5.4 The classroomnteraction support framework for teachers

The educators reported that they received support from their Principals and Heads of
Departmentswho rendered assistance in various waybhe principals and the Heads of
Departments supported the educators by givingtheators the teaching and learning materials.
The educators stated that they also benefitted froim Bmencipals moderatingheir work and

made regular classroom visits to check on their progrBetow are the general opinions they

expressed aboute Heads of Departments and the Principals.

P1:Al am supported by the principal or the Head of Departmehey see to it that | get all the

material that | need so as to teach English Second Language in the Intermediate Phase.

S1:fl receive supprt from the Principal who moderates my work from time to time.

T1: iThe principal makes regular visits to my class to observe me as | interact with my

learnersHe al so checks my | earnersd work to find

The Principals and the Heads of Departments, according to the findings of this study, were
executing their duties wellln a school set up, the principal must ensure that all learners and
teachersupport material are delivered on timé@/hen the materialarrive at school, the Head of

Department is expected to distribute the material to the risgpéeachers.

5.4.1 The role of the subject advisor
The second question under the theme of institutional supportowamitout the impact that the
Subject Advsor of English had on the English Second language educators in LibOue.

educators unanimously stated that the subject advisor never visited tOem.respondent

107



indicated that she had been teaching for five yeaws had never been visited the Subjec

Advisor. The common responses obtained from the educators are recorded below.

P2 fil have never been visited by the Subject Advisor since | came to this school five years

agoo

Q2: il have heard fromtber educators that there is abfect Advisor but she has not visited

me yeto

The literatwe reviewed on the role of the Subjeavsor revealed that tiredutieswere to make
routine visits to each schodHe Sibject Advsersbuld on t h ¢
moderate plans, clarifgs®ssmerd and content requirements for particular learning areas and
provide support for appropriate interactions in line with particular learning afdasSubject

Advisor hadnever visited any of the five schools visitedthe researcher in this study.

5.4.2 Workshop attendance by teachers

All the respondents acknowledged that they attended the workshops, however, all concurred that
they gained very little from these workshops as peer sharing took centre stage in such meetings.
The educators preferredn@entor from the Department of Education to peer sharing. Below is a

summary of the educatorsod responses.

Q2: iiYes | do attend the workshops organized by the Department of Education, but | am not
gaining much because in most cases the educators arasuiesl resource personi.is more
like peer sharing of information.l prefer someone from the Department of Education to

facilitate so that we ask questions where clarity is lac&ing.
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T2: A Y et | do not find them to be helpful at alhttending the workshops is a waste of

time in most cases.

The importance of workshops cannot be esxphasised.From workshopseducators learn to

empower their learners to take responsibility for theindwappiness and practice practical
classroom strategigbat one can use in the classrooBEducators may also gain access to what

thar colleagues from across the nation are doing to ensure the success of their learners (Ozz,
2015). The workshops in Libode have bebdoemgesipi ct ed

to be done by the Department of Educatmmectify this

5.5 Theme 3 Improving the quality of interactions in the classroom
This section deals wittvays of improving the qualitgf classroom interaction through reflection
on teacher practicesThis was the third research question of the studych sought to find out

from the respondents how they intended to improve the qualityesfictions in their classes.

5.5.1 Ways of improving classroom interactions

This research question of the stumbught to find out from the respondents how they intended to
improve the quality of interactions in their classeSome stated that they would heed the
comments made by their Principals and Heads of Department after lesson obsengitinans.
suggestedthat the Department of Education should conduct regular staff development
programmes aimed at empowering the teachers with ideas on how to interact effectively with the

learners.Below is a summary of the responses obtainau the research participants.

S1: 1l think | can improve interactions in my class by implementing the suggestions made to

me by the Principal or the Head of Department after observing medeach.
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Q2: fiThe Department can help me a great deal if it conducts staff developmentnpraga

that may improve my teaching skils.

The study revealed that teachers coblel assisted by both the school administration &ed t
Department of Education in ordéo improwe the qualityof classroom interactions.These
findings were in tadem with iterature reviewed withregardsto teacher support in the
classroom. The Departmentof Educationand the Principals shoukhdeavouto support new
and old teachers who struggle with their work in the classrodime engagement of veteran
teachers to helgveak and inexperienced teachers may protigen withamazing insight and

share the best classroom practices with those that are in need of such help.

The respondents were asked to establish why it was necessary to maintain a good rapport with
the learnes. Many teachers stated that it was important to develop good relationships with the
learners so that the latter do not feel alienated as they may not participate during classroom
interaction. If they have a positive rappowith the teacher, they magdl free to participate.

Others maintained that confidence levels may be boosted if learners have a positive rapport with

the teacherBelow is a summary of the respon$esn the research participants.

S1:Alf you do not maintain good rapport with the learnerthe learners may feel alienated

and may be hesitant to participate.

T1:fiTo boost learner confidence so that they do not feel intimidated in the clagsroom.

The results showed that teachers should maintain a good rapghotheir learners so that their
interactions may not be hampered by fear and the alienation of the learhersesults were in

line with the fact that learners are more likely to participate in class when they know that they are
appreciated and respted by a friendly teacher.

110



Another questiorwas on the aspect thepnsidered when grouping learnerfhe respondents
said that they group the learners according to their abilities so that they share ideas within the
group. The fast learners will shatbe information with the slow learners in the heterogeneous

group. This is whabne ofthe respondents said

P1:fl group my learners according to their abilities so that even the slow learners benefit from

the fast learners.

The results about theonsiderations that the teachers made when grouping the learners was in
line with literature reviewed as stated in section, 2/Bere it was suggested thander the
constructive mode, the learners are divided into groups according to their abilities as th

encourages communication in the group (Laufer, 2000).

The next question aimed at establishing how the teachers were rewarding positive behaviour of
learnersparticipating in class.Most of the respondents stated that they used verbal reward by
praising the learners in the classroonOne respondent indicated that they sseeets as a

motivating tool. This is whatome of the respondents said.

S1:fiNormally | ask other learners to clap hands for participating learrers

P2:fSometimes | give themweets just to encourage them to continue participating.

The respondents proved that they reinforced participation by rewarding the learners with praise
and sweets so that they continue to participdike act of rewarding positivieehaviourin the

classoom motivates the learner to keep on eliciting the daghaviour

The next research question sought to find out the types or type of intervention strategies that they

would employ in order to help the struggling learners in their classodine responents in
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this study stated that they widucarry out remedial lessons felow learners so that they may
improve gradually. A different teaching method may be appropriate to such learnéng

statement below was represéntav e of t he teachersdéd responses.

S2: filf there are slow learners in the classroom, | would carry out extra lessons and use a
different teaching approach deemed suitable to them, to help the struggling learners to catch up

with the rest of the class.

The results confirmed the statemi@bout underachieverthat they should be attended to by the
teacher with love using different classroom strategies frosethmat the teacher used when they

wereteaching the whole class (Gardiner, 2008).

The next question sought to fildit whether €achers were able to determine if the lessons were
successful or notThey were asked to identify the success indicators of a leSame teachers

indicated that they would give clagsrk and then measure the performance of the learners
against the tasgiven. If they did well, then the lesson would tescribedas successfulOther
teachers felt that the way the | earners respo
of whether the lesson was a success or nBelow are some of the resmes thatwere

representative of what the teach generally said.

T2: iiThe general responses of the learners to my questions will indicate that the learners either

understood the lesson or rpt.

P2: fAfter teaching the learners | give them an exs&ciThis is what will reflect to me

whether | need to feach the lesson or not.
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The study found out that the teachers were sensitive to the needs of the learhess.
demonstrated that they were able to detect the extent to which the learnersceygtiea®f the
lesson contentThe results of the study were in line with what was discussed in sectiadh&.7
the teacherds rol e i n babkdrontthedesreersamdhbtiegdo t o r e

not understand the content, a different strasguldbe used.

The respondents were then asked about the importance of pastoral care towards the learners.
Pastoral care is an important element where the teacher also assumes the rol¢oofirathas
classroom, who guides the learners towards moral uprighti@&sse stated that the neglected
children and destitute need pastoral care so that they understand that they are loved by the
teacher who understands their pligiRegarding the qudsh of pastoral carehts is what some

stated.

R1: iPastoral care is important as it fosters moral uprightness on the ledrnerspiritual

needs of the learners are also provided by the teacher.

S2:iSome learners come from broken homes, someatidhave parents and some lack role
models in the community, so the teacher has to show pastoral care to the learners in order to give
guidance to the learners even on matters which are not related to academid teikarners

may feel appreciated amday developasensef wort h due to pastor al C «

The teachersé role is indeed cruci al as he or
and pastor at the same tim&he results of the study about pastoral care in the classroom
confirm the ndion that pastoral care has become an ingmbrfacet in many schools in

attemping to nurture the learners to be responsible citizens (DiR6AQ.
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Concerning the question about the importance of collegiality, the respondents said that
collegiality in the school helped them to keep abreast with new teaching stratedibey were
not aware of.Some teachers maintained that collegiality helped them to be free to share teaching

resources Below aresome ofthe lesponses obtained from the respondents.

Q1: nCollegiality helps me by keeping me abreast with the different methods of teaching

certain contend.

T2: filn collegiality people learn from each other and sharscthee resources available.

S2:ACollegiality helps me to grow professionad

The findings about the role of collegiality in teacher practice confine notion that collegial
relationships are very important as they influence the professional development of the teachers.

When teachers work togetheethtend to support one ahet.

5.5.2 The factors that impact negatively on classroom interaction

Teachers face many challenges in their execution of their duties in the classrddras.
respondents of this study were asked about the factors that affected their teaching practices in
their schools.Disruptive learners, mixedbility classes and large learner numbers were cited by
the respondents as factors that impacted negativelji@nteaching. These were somef the

responses that they gave.

T2: iiMy challenges are learners who are disruptive also the large classes thatdve to

contend withd

Q2: A M main problem is that the classes are composed of rab#ity learners and so it is

difficult to proceed because of the slow learrers.

114



The responses confirmed the fact that teachershakie problems in their classés very little
selfintrospection Instead they tend to attribute the problems to the learnersthad external
forces thatre beyond their controlTeachers should make an honest reflection on their tgchi
and this should include salitrospection where the teacheflects on how best theypuld have

taught the lesson (Imel, 1992).

After askingthe teachers about the factors that impacted negatively, a fopayuestion on how

the teachers dealt with these factors was made by the resed®cimee. teachers stated that they
would deal individually with the learners who werevaélved in some mismeanours, while
some maintained that they would involve theahauthorities to deal with deht learners In
addition, the administration shld be asked to provide more resources to deal with large learner

numbers. This was whabme of the respondts said.

R1: iDealing with disruptive learners individually in the classroom and outside may solve the

problem of indiscipline

P1: il would seek help from the administration to deal with disruptive learners and also

provide more rooms to cater ftire big numbers in the classrooms.

When dealing with misbehaving learners in the classroom, the teacher should engage with them
as individuals. The teacher should create a positive classroom environment in order to curb
forms of indiscipline. This wasconfirmed by the research participants when they suggtsied

they deal with wayward learners as individualShe teachers should find ways of dealing with

large learner numbers in their classroom by assuming strong leadership roles in such classes and

by organizing the classroom in such a way that it allows the teacher to move freely to each
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learner in the classroom.Above all the teacher should plan to teach intBngs lessons

(Thompson, 2014).

5.5.3 The importance of a positive classroom climate

On the question containing a positive climate in the classroom, all the teachers agreed with one
another that a positive classroom climate should be enhanced so as to bring about positive
learning. Teachers stated that a positive classroom climate en@aslablearners to be fully

involved in the teaching and learning proceshis is whatone of the research participants said.

S1:AA positive climate in the classroom helps the learners to learn better.

The research participants believed that a pesitlassroom climate would encourage the
learners to re@lx any tension that theyoald have prior to coming into the classroonthe

learners would feel free to participate.

The responses obtained from the question that required the respondents te imolicahey
encdtr aged | ear neimad wer ctat the leaenesdw@d $peakabout their
problems both in and outside the classroom environm@ther research participants said that
they cultivated a positive selinage in the learners by shimg them professional love through
sympathizing and empathizing with those that feel neglected by their peers and atBelove.

is a summary of the respongesm some of the research participants.

S1:il encourage all my learners to speak about f@iblems that affect them both at school

and at home, then | counsel them accordiagly.
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P1:fSince some learners come from impoverished homes | sympathise with them at the same
time suggesting solutions to some of the problems that they may havew them that | feel

the same pain that they feel and in that way they are able to confidedin me.

The responses of the research participants were in tandem with the literature reviewed in chapter
two of this study where a positive environment was desdalites one that can occur if all
members of the classroom feel valuékhe learners need to be loved and listened to when they

speak. This raises theiself-esteenin a positive manner.

Furthermorethe teachers were asked to identify the role that arriexged teacher may play in
improving the performance ofjanior teache They all stated that the veteran teacher played a
crucial role in the development of the junior teacher in that the veteran teacher had a wealth of
classroom experience and knewigbhtypes of interactions were more effective than others.

Below is a statement thataumar i ses t he respondentsdé views.

S1: fiVeteran teachers have a wealth of knowledge and are capable of advising the less

experienced teachers about the methods of iregqthat work effectivelyd

The above statemenivhich was representative of the responses obtained from the research
participants of this stugdyconfirmed thatveteran teachers were perceived as those that were
capable of providing valuable advice andtttiey could share the best classroom practices with

their less experienced teachers (Upton, 2011).
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5.5.4 Helping other teachers

This question sought to establish the ways in which the research participants helped other
teachers to be better teacher&ame stated that they interacted with their colleagues and
rendering advice where it was deemed necesgattyers said that they held informal discussions
with their colleagues and gave advice on how their teaching can be imprBeledv is one of

the respnses obtained.

S2:fl help my colleagues by sharing with them the methods of teaching that work éor me.

The concept that ran through alf the responses was that of sharing pedagogical skills.
Teachers in a school set up dd nperate in isolationinsteadthey should work collaboratively
in order to support each othefThe responses of the research participants showed that the

teachers were actively involved in supporting one another in their practices.

The research participants were asked tdigonwhether they had ever invited a colleague to
their classroom to observe them as they taught a le$d@nparticipants stated that they had
never done soThe reasons given were that they had never thought of the idea, while others said
that they wee observed only when it was mandatomhich wasonce a year for purposes of
performance appraisals as directed by the Department of Educ&@ne of he respondent 6

answers are summarized below.

P1:fNo | have never invited any one as all teaclsesusually busy in their classes. | have

never thought of the idea.

P2:fiNo | am only observed towards thadeof the year for appraisals demanded by the

Department of Educatiod.

118



The study established that the teachers had never been obsethwed figers. Peer observation
canhelp the teachers to improve their performance when weaknesses and strengths of the lessons
conducted are brought to the attention of the teacher who was obsdnvéliis study peer
observation is only done once a yeahich is not enough. Aron-going process of peer

observation ould go a long way in improving the qualityioferactions in the classroom.

5.5.5 The role of audievisual aids on classroominteraction improvement

In order to improve classroom interactions, the respondents were asked if they were confortable
to be videotaped as they taught a less@®ome research participants did not want to be
videotapedas they felt that the people watching the video clip ofrdwrded lesson would
misinterpret the whole scenario as a means of showing aoffetélent. Other research
participants indicated that they would not mind beindedaped as they would view the
recordings and improve in areas where they are w&#ow is a summary of theesponses

given by the research participants.

R2:fNo | do not think it is a good idea as some people may be jealous of my abilities to teach

and misinterpret the video as an attempt to show off my tadents.

S2:iYes | would love to be videotaped because | would be able to play back the tape and

identify my weaknessds.

The study revealed that some did m@nt to be videotaped, while othed&l not mind being
recorded. The teachers need to know thaingsvideos to reflect orteachingpractices is a
valued process that may suggest new ways in wie@thers may explore specific content with

the learners.
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When asked on why they would use a video in the classroonuaf dhlie researchparticipants
stated that they would use a @alin classn order to enhance thandestanding of contentThis

is what one respondent said.

S1: Al would use a video because | perceive it as an effective tool that enhances the

understanding of content.

The responses indicated that the teacheewkthat videos may be used as teaching tools to
enhance the learning of contentideo use by teachers in the classroomal& known to have a
positive effect on maintaining a positive classroom climate as it captures the attention of the

learners.

Moreover, the respondents were asked who they would share the video with in the event that
they werevideo recordedvhile teaching. Some respondents stated that they would share the
video with trusted colleagugewhile others said that they would not shdreith anyone as they

may be laughed aBelow is a ssmmary of the responses obtained.

Q1: flf I am videarecorded, | would share the video with my colleagues that | trust, people

who will give me constructive criticism and advite.

P2:fil may notshare the video with anyone because some colleagues will laughbat me.

The results show that some teachers vgespticalin sharing avideo containing their lesson as
they argued that they would be laughed at by some teaciénge video recording hasome
advantages of improving teachersd weaknesses

strong, video usage as a tool of reflection has a disadvantage that some teachers may not take
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criticisms kndly and may be negativelffected emotionally fronmegative comments made by

their colleagues.

Also, the respondents were asked the advantages of using widéeir teaching.Some stated

that videos were perfect as a teaching tool because the learners were going to be interested in
what would be happemg in the videpwhi ch i s different ©®theom t he
teachers said that videos have #uwvantage of being controlled by the teaclseich that they

canpause it and explaithe salient points depicted by the videthis is what the teachgin the

study had to say about the advantages of using a vidbae tlassroom as a teaching tool.

T1: AVideos bring a new dimension in teaching in that the learners hanrélageto listen to

another voice explaining conteit.

P2: iThe advantge of using avideo in the classroom is that the teacher can stop the video

intermittently to explain salient points to be focused.

The study concluded that there were advantages of using videos as learning bheotesearch
parti ci pant frided the revelationsfausd isection 2.13.2 of this studthat using
teaching aids such as videos in the classroom arouses the senses of the learners to learn content

and that audivisual aids relieve boredom and anxiety among the learners (Ande@gdr), 2

The researcher asked a question which focused on the disadvantages of using a video in class as
a teaching tool. The responses were that the learners may be distracted by the machines or
gadgets that are used to show the video and that if the ideo long, the learners may not
concentrate throughout the viewing tim&nother point thathe research participants made was

that viewing the video is time consuming and may affect syllabus covefaglw are the
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responses that the participants maegarding the disadvantages of using videosthe

classroom as teaching tools.

R1:fiThe learners may not pay attention to the video as they may stare at the video player and
that the | earners6 attenti on s pjhontthe duratolhafr t an

the video being played.

S2:fiShowing a video in class is time consuming and may affect the timeous completion of the

syllabuso

The results of the study confied the notion that videos have a disadvantage of time
consumption and not handled carefullt he | earnersé6 interest in th
If the video is too long, then the same video cdaddwatched more than once in order for the

learners to attaia highemreceptive level

5.5.6 Learners&@&onncecartstaammdditreqachfer sd support
The research participants were asked how they ensured that their learners understood the content
thatthey were teachingThe common responses were that they asked recapitulation questions to
test the learners orally andaththey gave classwork so that they could get feedback on the

attainment of objectivesBelow are the responses fr@ome of the research participants.

S1:AAs | teach | constantly ask them oral questions to check if they understand the gontent.

T2: il assess them by giving written workThe resultant performance will indicate their

weaknesses which | attend to as remediation.

The results showed that the teachers taught with a high degree of aleftnesseas of content

that needed furtherlarification were dealt with during remediation timéleachers need to
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exercise reflective teaching so that they constantly redressa r mesaorscéptions and

misunderstandi of the course content

It is important forteachers to provide support to their learners, hence the question on support was
asked to the research participaniBhey responded by saying that they helped the learners as
individuals by addressing their academic needs, clarifying content and giviex t
encouragement to do welExtra reading materials were also provided so that the learners could
experience learning to read for leisuf@elow is a summary of what the respondentd saiout

supporting the learners.

Q1: Al believe that each indigual is unique and so | talk to each learner so that | get to know

his weaknessas.

T2: il provide my learners with extra reading material such as magazines and newspapers so

that they just read for enjoyment at the same time developing readingskills.

The results of the study revealed that the teachers had their learners at heart and that they were
willing to do everything within their mes to help each learner to improvie is believed that a
successful teacher should attemd t e a c h | e aandhrotrldi the exteoeeddsminate
classroom proceedings. Extroverts are the learners who speak a lot in the classroom and the

introverts are the learners who are shy and unwilling to participate.

Teachers should also help learners to imptbed performance, hence guestion which sought
to establish how the respondents broke daenrsecontent into smaller segmens® that
learners could better understand the contditte respondents said that they first of all planned
their work and identified theontent that they wished to teach at a given tif®¢hers said that
they started by teaching the simple content then elevated to the complex material gradhislly.
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is what the respondents had to say about breaking down carttestnaller segmentsahwas

more understandable to the learners.

T1: il usually employ the simple to complex approadtstart with what the learners already

know and then | move to the more complex one gradaally.

Q1: il first plan my work and in the process of plargjiham able to identify content that | can

teach in one houb.

The research results demonstrated tha teachers prioritized planning first and foremddtey
also indicated that, in order for content not to be confusing to the learners, they needed to
structure content in such a way that they would begin by teaching the learners content that they

were familiar with first and then proceed to new content.

't is important for | ear ner s 6wad askedboutlowthda o b e
teachers determined whether the learners were interested in the lessonldreyataid that they
would usea question and answer driven lesson and that whernetmmersrespond to the

guestionsit showsthat they arénterest in the lessorBelow s the summary of the responses.

P1:fl would use question driven lessons to determine whether the learners were interested.

P2: Al would gauge by observing the way they will be answering oral questions as the lesson

progresses.

The results showed ththe teachers would use questions to determine whether the learners were
interested in the lessohis was a good ploy by teachers to check the level of understanding of
the learners by asking oral recapitulation questiorgder to gauge the progresisthe learnerd

understandin@s the lesson progresses.
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Feedback is paramount in any classroom, so the teachers were asked how they handled
individualized feedback in the classroomhey indicated that they supported the weak learners
by giving them idlividual attention while rewarding the excelling learners by praising them

unreservedly.This was what they generally said.

Q1: Al give individual attention to the learners who perform badly by encouraging them not to
lose hope and giving them guidaon how they should have answered the questainthe

same time rewarding verbally those learners who excel in theiravork.

The feedback aspect is an element that helps the teachers to reflect on their interaction strategies.
The learners who perform tig prove that they did not understand the teacher well and as such
another teaching strategy may be introduced in order to help the learners to develop a mastery of

the content.

The teaching strategy can centre around the way lessons are structlinedresearch
participants were asked whether they structured the lessons around their own infdrebts.
respondents in this study stated that they never structure their lessons around their own interest
as they followed the syllabus recommended by tlepddtment of Education.Below is a

statement that repressted what the respondents said.

R2: fiNo | do not teach according to my personal interest because the syllabus | follow is

prescriptive of the content that | must teach in each quarter.

The studyestablished that the teachers dat plan to teach lessons thvagre in their personal
interests. This was in line with the notion that the teachers needed to understand thdwmrricu
that they would follow in ordeto be in line with the dictates dfi¢ content that they must teach
(Gardiner, 2008).If the teachers were allowed to teach content that they were interestieel in
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children would fail as they would not complete the topics that needed to be covered in each of

the four academic quarterstbe year.

The respondents were asked to reveal how they dealt with learner questincis they
themselves were not able to answ&hey responded by saying that they were never askell
guestionsby the learnersout if it happenegdthey would ask thiearners to researchand report

their findings the next dayThis was whabne of the teachers said.

T1: My learners have never asked me questions that | was unable to respoifditto.
happened that they asked me a difficult question, | wolddresm to research on it and report

their findings on the following dag.

The study showed that the teachers were never asked challenging questions by the Tdaners.
findings were in line with the notion that teachers should train their learners tpestions. If
the learners were encouraged to ask questibiey might find it interesting to read widely

thereby bringing to class thougbrovoking questions fattiscussions with the teachers.

5.6 Siammary on data gathered through the interviews

The research participants were subjected to -faelace interviews. The questions were
constructed by the researcher and were guided by the research questions of thisTsisidy.
research work sought to firmhswers to the three key questions based orypies bf classroom
interactions that the educators used when teaching English Second language to the learners, the
awareness by the educators on the trends of classroom interaction and the support framework
that were at the disposal of the English Secomtjuage educators in orderfor them to render

effective teaching and learnin@en educators were the respondents in this study.
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Regarding the main research question of this study on the tfpgassroom interaction thiie
educators used, the resplents reported that they used the lecture, small groups, pair work and
whole group classroofmteraction types. The educators used both the traditional and the
modern classroom interaction modeshe lecture and the whole group classraateraction

types are characteristic of traditional mode of classraot@ractions,whereas the small group

and pair work are the features of the modern classiotraction mode (Busman, 1996).

The teachers were asked whether they were aware of the modern clasdeoaction modes.
The research established that although the educators amere of the current classroem
interaction modes, most of them failed to use them citing the large classroom nuaitens
rendered small group interaction difficultThis explaind why they used the traditional

classroom typesuch as whole group and lecture classraat@raction types.

Poor teaching and learning resources and the language barrier were also cited as some of the
reasons why the classroom interactions were inefiecfihe inability of learners to speak, read

and write in English compelled the teachers to code switch in a bid to help them to grasp the
concepts they sought to teadsiXhosa was used by educators to explain concefigs was in

tandem with literatre reviewed that when the teacher uses the first language of the learner to
present ideas, it becomes easier for the latter to grasp the concepts (Nordy & Lo&@ier,

The educators also stated that their schools were poorly resourbey. did no have audie

visual teaching aids to arouse the senses of the learners (Bu€96ah,

When the teachers were adk®s reveal the weaknesses thia¢y identified in their learners,
speaking fluently in English was a major problem among tamées in thdive schools that

were visited by the researcheiThe lack of intrinsic motivation was also cited as a major
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weakness amongst some of the learndrse teachers stated that the environment in the rural
areas @l not support English languagpeaking skis because the learning of spoken English is
seldom extended outside the classroom environm€&he teachersompared learners in urban
areasand those in the rural areas and came to ¢imelasion thathe environment in the rural

areas was natscondudve for developing speaking slksll The environment in urban areess

deemed conducive as learners experienced extended learning of English beyond their
classrooms.The | earner s6 par ¢aeairtckildran nithttheiehontewdrkhee s h e |
urbanareas learners had access to television sets where programs angredadinantly in

English, hencéhe learning of English is thus enhanced.

The next theme was on the support framework at the disposal of English Second Language
educators. The respondents were satisfied with the support that they received from their
respective schoolsThe Principals and the Heads of Departments of schools rendered support to
the educators.The principals and Heads of Department distributed the teachihdearning
materials to the educatorsSupervision of teachers and the monitoring of work coverage was

done by the Princigaand the Heads of Department.

However,the Subject Advisor of English hawbt visited any of the five schools visited by the
resarcher. Literature reviewed stated that the purpose and role of the Subject Advisor was to
moderate the educatorsd teaching pl amshat expl a

content must be taugfRSA, 2009).

Furthermore, workshops that wereganized the Department of Education were found to be
meaningless by the research participants of this stithny English language workshops failed

to equip the English Second Language educators with skills that would enable them to impart
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knowledge to he learners in a more effective mannefhe respondents stated that these
workslhops often degenerated into pabiaring experienceslhe educators preferred workshops
convened by a person who is a veteran in thehieg and learning of English Seconchgaage;

a person who was able to answer and clarify aspects that were challenging to the teachers.

Another theme of the study was about ways of improving the quality of classroom interactions in
the classroom by teachers and learnef$ie respondents sugsted that the Department of
Education could help the teachers to interact better Wigir learners by running staff
development programmes where different pedagogic skills and teaching strategies are discussed.
Teachers could also improve the qualityinferaction by maintaining collegial relationships
among themselvesvhere they would support each other by sharing resources and interaction

strategies that worked.

The teachers also expressed the need to have arglatdnshipwith their learners schat the
classroom environment could laeal for learning to take part in discussion$§he teachers
maintained that once the learners were able to open up to the teacher, they could gain the

confidence to participate during class discussions.

The teachersn the study felt that when grouping the learners in the classrooe should
consider their abilities.They argued that mixedbility grouping yielded better feedback where
the weak learners benefitted from the input of the gifted ofég. participabn of the learners

in small groups or in the whole classroom would indicate whether the learners gainedofipm gr
discussions or in the wheroup discourse At times,sane learners may decide to misbehave
in the classroom. In such a scenario, theheecin the study suggesttat they would handle

the wayvard learners individually by talking to them.
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In so far as the contribution of veteran teachers were concerned with regards to improving the
quality of interactions, the teachers indicated thgbeeenced members of staffrqvided
valuable contribution in improvingreak and junior teachers todmene moreefficient in their

classrooms by recommending to them the best interaction modes that worked.

Furthermore, the teachers pointed out that usimgleo in class as a teaching and learning tool

had both advantages and disadvanta@sne said that using a video in class as a teaching tool
di stracted | e artheeides dip imtbotlogdnotedom rould resuldon thd part of

the learers. Some said thatideoswere effective tools with which to teach effectively as the
learners would be interested to listen to what the person in the video had to say regarding the
content at hand.Some respondents also indicated that they woatdike to be videtaped as

they taughtbecauseother teachers would laugh at how they conducted the lesgOnsthe
contrary other teachers statelat they would love to be vide&aped so that they could play the

tape again and again so that they would He &b identify the mistakes they madaringthe

lesson and correct them in the next lesson that they would teach.

5.7 Analysis of documents

In the preceding chapter on research methodoltlyy researcher stated that this study of
classroom interaction would employ documentary analysis as a method of data coll&bton.
documents that the researcher analysed were lesson plans from the ten participating teachers.
Analysis of documents is sociatresearch method and is an invaluable part of most schemes of
triangulation. A document is something ormman read and which relates to some aspects of the

social world (Gribbs, 2002).
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A lesson plan is a document that contains the layout of olbgsctteaching strategies and the

steps that the educator seeks to take in an atterfigfitdhe lesson objectives (Dyer, 1995).

The lesson plans are marked P, QSRnd T to denote the names of the schools and the identity
of the participating teachers_etters of the alphabet have been used for ethical reasms.
lesson plans have been transcribed in their original state without any editing done td\ilhem.
additions or subtractions have been made on these lesson plans by the researcher,diegause d

so couldieopardisehe validity of the findings.

The lesson plans were analysed using the constructivist principles outlined in chapter two
(section 2.9) of this studyin addition, the constructivist learning design model was also used as
a yard gtk to determine whether the lesson plans promoted effective classroom interaction or
not. The constructivist learning design model (CLD) discusses the elements of a lesson plan in
the constructivist premise (Gagne & Collay, 1970)he design uses six ements, namely
situation, grouping, bridging, questioning, exhibit and reflectiothe model was discussed
extensively in chapter two of this studyhe situation element of the model requires the teacher

to consider the topic that they wattt teach. The grouping element of the model requires the
teacher to state how he will separate the learners into grdiyesbridging element requires the
teacher to consider how he is going to build on the prior knowledge that the learners have as he
teaches the mecontent. The questioning stage requires the teacher to plan on how he is going
to ask his questions and also, how he would be handling the questions from the |eBneers.
exhibit stage of the model requires the teacher to plan for the presentattbededrners after

the grouping stage.The reflection aspect in the model requires the teacher to determine how

effective the teaching and learning process has been (Johnson & Johnson, 1975).
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Lesson plans

Lesson plansra analysed and discussed in thastson.

P16S LESSON PLAN

LEARNING AREA: ENGLISH FIRST ADDITIONAL LANGUAGE.

GRADE 4

DURATION ONE HOUR

RESOURCES: CHART SHOWING FAMILY TREE

TOPIC: MY FAMILY

SKILLS: LISTENING AND SPEAKING

TEACHING AND LEARNING ACTIVITIES

The learners should name people theyliving with. The teacher should ask questions like:

1 With whom do you stay?
1 What are they doing in life?
1 How do they affect your life?

1 Who do you love most and why do you love them?

The learners will talk and share ideas with one another

Prelistening

The teacher asks questions on what the chart is all about
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The teacher refers the learners to the picture in their Platinum textbook and asks them to explain

what they see.

During Listening

(a)The teacher reads the story once and asks questions, he eeadsdg@sks questions.

Post listening The teacher asks questions about the story, simplifies difficult words and learners

write the difficult words in their books.

Method of assessment

Learners will draw their families starting with an elderly peopleahe down to the youngest.

Drawing with groups cutting and pasting family members.

Analysis

This was a briefly crafted lesson plaimhe teacher was able to pent the situatioiGagne

1970). The situation presented waslscussion on the family treeThe fact that the educator

stated that he was going to use a chart showing a family tree was a clear indication that he really
wanted to have an effective lessduterature reviewed in chapter two defined teaching aids as

the materials that help the teachers to explain knowledge better and help the students to
understand. They moti vate and capture the studentsbéd

(Toscany, P15).

The educator also used an interactive question and answer technique to have as many
participating learners as possibl®y using the questioning technique, the teacher satisfied a
condition fostered by the model that teachers should be cognizavitabfthey will ask the

learners in theconstructivist learning design model (Gagne, 1970he lesson plan was also
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clear in terms of the stages to be followed when teaching listening comprehension as stated in the
literature reviewed in chag@t two of ths study (section 2). There is the pristening stage, this
defines the activities the educator engagesefore he reads the story This hemfollowed by

the reading stage, whids the stage where the learners need to listen attentively db tivh

teacher is reading. Lastly iee post reading stagehich defines the activities of the learners

and the teacher after having read the pass@ge.e t e a ¢ h e [ hbwevel mtscemplate wa s
as he did noallow the learners to exhibit what they haargd. The lesson plan did not show

how he is going to determine the effectivene$ the lesson as he hadt given the learners

work to do, apart from asking the learners to write down the difficult words in their exercise
books. The story that the tdem read did not show that it was about the family tree.
Furthermore, the learners should have been asked to write a paragraph explaining their drawings

of the family tree.

In the literature reviewed, it was stated that a good lesson plan is one whitkablamg
objectives. The objectives thaBloom (1956) classified were in the affective domain, the
psychomotor domain and the cogwmitidomain. This lesson plan didt have any objectives at

all.

134



P 2 GESSON PLAN

SUBJECT: ENGLISH FAL

GRADE 6

DATE: 25 MARCH 2015

CONTENT: Punctuation

TEACHER ACTI VI TI ES: The teacher r e Ehd teacherh e

revises punctuation by asking oral questions, posing questions to learners.

LEARNER ACTIVITIES:

The learners rewrite the extract usthg correct punctuation in their classwork books.

They do corrections in order to understand where to write a punctuetmrcapital letter,

comma, colon, serdolon, question mark, exclamation maekc.

Inclusivity: The whole class reads the extriiom their books and identify nouns

Expanded opportunity: read from their textbooks

Assessment: classwork, group work

Resources: textbooks (spot on grade 6).

Analysis

The lesson plan is scanty and lacks a lot of defdikere are no lesson objectives dne teacher

and learner activities are also too bridtis is clearly a language and conventions lessdme
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lesson plan partially conforms to the constructivist learning model in that the situation at hand is
the discussion of punctuationother negtive aspect about this lesson plan is that the teacher
talks for a greater part of the lessofhis contradicts the constructivist principle that the teacher
should only talk 20%f the allocated time and the tears should talk 80%f the time (Busman,
1996). In this lesson plan, the teacher shall read while learn¢es lte an extract frortheir

textbooks.

The positive aspect of the lesson plan is that the educateigusstions to drive the lessand
assignswork for the learners In terms of principles, the teacher satisfied three of the five
principles of a | esson plan propounded by Ga
teacher incorporates the situation,ievhis the punctuation revision and, usgsestions and

written work to detemine the element of reflection in the model.

At the end of the lesson plan, the teacher confused the reader as he shifted from the topic of the
day, which was punctuation to a totally different aspect, the n®trs was rather confusing to

the reader ofhelesson plan and invariably coutdnfuse the learners as well.
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Q16S LESSON PLAN

GRADE 5

SKILLS : READING AND VIEWING

PREREADING. During Reading an¢ Post reading an
Reading a speech. | viewing viewing
Discuss differenl The learners will skim Discuss new

reading strategies. | and scan through th vocabulary, discus
Define skimming ang speech and answ¢ questions orally.
skanning. given questions. Mar ki ng

Ask questions tq 1. what type of speec| work

make readig | is this? Feedback on gener
purposive. 2.what is the speeg performance

What type of a text iy about?

this? Who is the 3.identify examples o
audience? manipulative ang
motive speech
4.conclusion

(spot on pp 118)

Analysis
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This lesson plan does not have a titliedoes ot have objectives eitheThe situation presented

is reading and viewingThe teacher followed the three stages of teaching reading, which are pre
reading activities, the actual reading and the post reading activiliée. teacher listed the
activitiesin the prereading stage, which was tha# would discuss reading strategies and define
skimming and scanningThis was a good preamble to the lesson as it envisaged to prepare the
learners for the actual readingThe constructivist learning model sitiom stage was thus
achieved.Questions were asked to the whole group, hence satisfying the element of questioning
in the learning model. The teacher opted to use whole group classroom interacfidms
satisfied the grouping element in the construstiarning modelwhere the teacher decides

what type of grouping was convenient for a given type of a lesson (GEQyts,

During the reading stage the teacher involved the learners when he asked them to skim and scan
through the passage in their booksllow up questions were asked to test comprehension. A
framework of questions to be asked before, during and after reading can serve as a guide for

students to begin to internalize the comprehension strategies (Gerges, 2001).

Q20S LESSON PLAN
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GRADE6

TOPIC: ADVERTISING

SKILL: LISTENING AND SPEAKING

DURATION: ONE HOUR

ACTIVITIES: The teacher brings a picture of an advérhe learners look at it focusing on the
appearance.Learners will be asked to describe the different colouts the font size bthe

letters.

Prelistening

The following questions will be asked.

What is the name of the advertised product?

Will someone predict the theme of the advert?

During listening

How do you feel when you look at this advert?

Which two words can you identify asanipulative in the text?

Post listening

The teacher shall write questions on the chalkboard for learners to respond to.

Analysis
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The lesson plan was brief and lacking detailthough the steps the teacher took were listed,
they were lacking rich comé The use of a picture depicting what was being advertised was
good as this invoked curiosity among the learnékscommon effective method is to use visual
presentation in a classroomVisual aidscan help the student to process content and make
conrections more easily in elementary schopaere children tend to have shorter attention

spans (Pancare, 2014).

The educator planned to use questions to drive the les3tis was an effective way of
capturing the | ear ner s OGaknBameabs2008)Thkt learmers overe a g e d
then expected to predict the theme of the advé&his was good as learners would have been
exposed to making intelligent guesses before reading,cthdd confirm their predictions after

the reading of the passagas completed.

The teacher gave the learners classwork to determine the level of understaniieg.
constructivist learning design model was partially accomplished in this lesson flaa.
situation of the Isson was clearly defined, although wholass grouping took centre stagdlo

exhibit was identified as the learners did not present anything to class, but they wrote their
classwork, hence satisfying a condition known as reflection in the CLD model by Gagne (1975).

However, earners could aldeavebeenencouraged to draft their own adverts.

R16S LESSON PLAN
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SUBJECT: ENGLISH FALFIRST ADDITIONAL LANGUAGE)

TOPIC: SUBJECT AND PREDICATE

DURATION ONE HOUR

TEACHER ACTIVITIES: The teacher demonstrated on the board how a sentence can be divided
into its subject and predicat@he teacher explains that a subject is usually a noun or a pronoun.

The teacher explains that the subject may be made up of morentwavoad. The teacher also
explains that the verb may be madeTheteachef one
gives some of the examples based on a short st®hg asks learners to give more examples.

The teacher allows learndswork in pars tocomplete the activity on subject and predicate.

LearnersdHhl aathner si s i t e t he sentences from t

identify the subject and the predicate by following given instructions.

They write class work individually.

They do corrections in order to understand the difference between a subject and a predicate.

They answer questions orally and the teacher corrects them.

Inclusivity:

The whole c¢class reads the activities from the

Analysis
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The lesson planned above was teacher centvbdrdoy demonstrations by the teacher took
centre stage.Teacher centred instruction does not allow students to express themselves, ask
guestions and direct their own learninbhe studentsanget ored and their minds may wander

causing them to miss important details (Hall & Walsh, 2002).

There were no teaching resoes listed in this lesson plan ama, small groupings such as small

groups or pair workook place in contrast to what was statedhia lesson planIf the lesson

was taught as planned, then it was ineffectid%e. | esson pl an is the instr
students need to learn and how it will be done effectively during class ffitte. teacher fails in

his duty to plan effetively, then a disastrous lesson casult (Fink, 2005).

The term d6inclusivityod ha sltdbesmnhmeanithe inclusiemrofpr et e
the whole class in learning, but on how the edurcshall deal with learners who have learning

barriers, such as short sightedness or partially deaf (Fuchs & Fuchs, 1994).

In the light of the constructivist learning design (CLD) model, the teacher satisfied the situation,
the questioning and the reflection elements of the modéis lesson plan is below the CLD
standard. The teacher could have asked the learners to identify the subjects and the verbs from

the extract that he gave them.

R2S6 LESSON PLAN
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GRADE 6

SKILLS: READING AND VIEWING

TOPIC: JEFF GOES MISSING

PREREADING. Learners will be asked to predict what the story is about by just reading the

title of the story. The learners will be asked to scan through the text and say what they expect to

read about. The teacher asks the learners to read the story silently.

During reading the teacher reads the story to the whole class three times, pointing out details

after each reading. Learners practice reading in pairs. They take turns to read the text to each

other paragraph by paragraph. The teacher shall go aroundnigste the reading and how the

pronunciation of words are done.

After reading: discuss difficult words. Read through the questions with the class. Ask the

learners to answer the questions in their books.

Analysis

This lesson plan is purely a constructiyidkan which addresses all the components of the CLD
model of lesson planningThe O6si tuationd in this | esson
entitl ed Jef The teackesincdorpdiatedsquestiprs,. which isstmnd element in
the CLD moal; then learners were assigned pair work, which is e o6 gr ou pthe g o
learners read to one another in pairs, this is the exhibit part of the ;namdkelastly, the
orefl ectiond el e neeed wherothe learhees wentbeir eldsavarks(Gagne,h

1975).

143

p |

el



The prereading stage was handled well as the learners were giveitotisean through the text,
henceinvolving the learners in the teaching and learning process (Budrd86). The teacher
could have formulated questions highligigtimportant details rather than tell the learness.
collaboration activity could have been usétbllaboration allows students to actively participate
in the learning process by talking with each other and listening to 6ff@nsts of view (Jong &

Hawley, 1995).

The teacher indicated in her lesson plan that she was going to use pair work so that the learners
read to one anothell.iterature revealed that pair work can be effective if used at the right time
(Fink, 2005). The benefits of pair work areahstudents have the chance to work with and learn
from their peers. Struggling students calearn from more capable peasd it is especially

useful to students who prefer interpersonal learning settings (Bilash, 2009).

The t e atereatindhe lesort pdan thahe was going to move around to check how pair
work was conducted is good-he positioning of the teacher in the classn indicates whether

he s enthusiastic about the subject matter under discussion in griupsalso a professional
demeanour that demonstrates to students that the task at hand should be taken seriously (Luk &

Lin, 2007).

The major aspect missing from the lesson plans were the teaching and learning obyduit\es

should havdoeenstatedn the goals of the lesson agll as the use deaching and learning aids.
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S16S LESSON PLAN

DURATION ONE HOUR

TEACHING STRATEGY: QUESTION AND ANSWER

TOPIC: LANGUAGE STRUCTURES AND CONVENTIONS

FOCUS AREA: ADJECTIVES

AIMS: To enable learners to know how to use adjectives after ndim&nable learners to

understand and use comperative and superlative adjectives.

Resour ces: (Patmum),karrsed foldentokstration

Prior knowledge : learners have understanding of adjectives from their previous grade(grade 5)

Introduction:the teacher will ask learners questions like: what are adjectives? Or what do they

know about adjectives?

Lesson development

Step 1

The teacher will facilitate discussion on what are adjectives with the learners. Adjectives are

describing words that dedioe the noun.

Step 2

The teacher will write a sentence on the board and ask the learners to underline the adjective. e.g
Bongi is short. Learners will be given time to formulate their own sentences and say them to the

rest of the class.
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Step 3

The teachewill explain to the learners that we use adjectives to compare things to each other.
We addi er to the adjective if we are comparing two things for example Bongi is shorter than
Zintle. Many examples shall be given at this juncture. Secondly, wéesdd comparing more

than two things. E.g Zintle is the shortest girl in our class. The teacher will use the heights of
selected learners to illustrate the adjective, the comparative adjective and the superlative

adjective e.g short shorter shortest.

Conclusia: The teacher will ask learners questions to check what they have learned from the
lesson. Questions like, what is an adjective? What have you learned from the lesson about

adjectives.

Assessment. An activity shall be assigned to the learners to #ssessvel of understanding.

Analysis

The teacher 6s | es s pfmom thdtapio througie thecdevelapméental staged o u 't
andto the conclusion.The eacher included the strategies was gimg to use in order to teach
thelesson on adjectivesThe broad topic of language structures and conventions was narrowed

to the focus area of adjective3he teacher stated the aim of the lessamch was to help the

learners to learn about adjectives and be able to use them emaEniThis was a wrong term

that the teacher used because an aim is a long termthgdas achievable after a series of
activities (Bilash, 2009).The correct wordhe should have used is objectiveln objective in a

lesson plan is a defined goal ththe teacher seeks to achieve by the end of the lesson (Bloom,

1956).
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The teacher included the prior knowledge section in her lessonwiiéeh would be used as a
base upon which the lesson would be buihis was in line with what literature and the
theoretical frame reveale@vhen students learn to make connections from their expesi¢mce
the text they are curregtktudying they have a foundation or scaffolding upon which they can

place new facts, ideas and concepts (Hinde, 2007).

The questonand nswer strategy was used to introduce
thoughts and prepatehem for the lesson.The teacher stated that he would facilitate class

di scussi on dmswasdandgnaem with the lgetature reviewed in chapto of this

study that the role of theacher is to mentor the learnévssolve new problemsThe role of the

teacher is to facilitate learning (Moreno, 1999).

The lesson plan also shows that the teacher involved the learners in the teadheanarg
process ake indicated that the learners would be asked to go to the chalkboard and underline the
0 adj e c Studenessmda are actively involved in learning activities benefit more during

learning time (Fink2005).

The teacherfafslstlhes scoomsglraircti vi st | ear,whichg desi
are: situation, questioning, grouping, bridging, exhibit and reflectidre stuation at hand was

the learnerdocusng on adjectives the questioning element in this study was fulfilled the

teacheds abil ity to use gquest i ohomghausthehessonfThet er act
groupng element was fulfilled whehe used whole group interact®nThe exhibit element was

achieved when the learners took turns to underline thectace on the chalkboard and the

reflecion element was fulfilled whehe assignedhe learners an individual clagsrk activity.

147



S2s6 LESSON PLAN

GRADE 6

TOPIC: POEM ANALYSIS

DURATION ONE HOUR

DATE 23 MARCH 2015

CONTENT: Identify the structure of a poeRead the poem to the learners fluently.

Teacher activity : The teacher reads the poem

The teacher asks learners about the title of the poem. Questions posed:

What do you think the poem will be about?

Ask learners to read the notes about the poem.

Give learners a chance to discuss the questions.

The teacher gives the definition of a poem that it can be made up of one or more stanzas.

What is a stanza? A stanza is a couple of lines grouped together tapnakeit. A stanza may
have a particular rhyme scheme. Stanzas may have sentences of different lengths. They may be
short or long. Stanzas may have sentences that carry on from one line to the next. Sometimes

conjunctions may be used to carry on a thotigimh one line to the next.

Teacher ask oral questions :

What is a poet?
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How many stanzas do you see on the poem entit

Learner activities

Learners answer the questions about the poem on page 21 in their books.

Analysis

This lesson plan wasot written in an orderly mannerAc cor di ng to Gagneos
design modelthe title of the poem should have been written on the top section of this lesson
planinor der t o defd.mhe readeranaydédedude drant thisolesson plan ttnat

teache performed morectivities than the learnersThe teacher stated that he would read the
poem from hisresource book.Seemingly the learners did not sehe poem but relied on the

reading ofthe teacher.He could have made copies of the moavailable to the learners so that

all the discussions relating to the poem were based on what the learners wereldisashgice

to read the poem aloud is remarkallecause reading original poetry aloud in class can foster
trust and empathy in thelassroom, while also emphasizing speaking and listening skills

(Simmons, 2014).

The decision to allow the learners to discuss questions is plausible, although the teacher did not
spell out what type of questions were subject for discussi®he lesson plan depicted a
traditional mode of classroom interaction as it focused more on what the teacher woatteto

than what the learners would do (Wood, 1998he lesson plan didot have lesson objectives.
Before one plans a lessoone need to identify the learning objectives, then one can design

appropriate learning activities and develop strategies to obtain feedback from students (Fink,
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2005). The teacher never stated that he woenglain the focus of the poem and the moral

lesson.

T16 S8ESSON PLAN

DURATION: ONE HOUR

TOPIC: NOUNS

GRADE 4

ACTIVITIES: Learners learn that a noun is a naming word. That is, a name of a person, an

object and a place.

Teaching aids: flash cards and sentence strips.

The learners are taught that nouns can pkced

They are also taught that a noun can be a subject of the sentence.

Activities: learners are asked to give their nouns i.e names of people, objects and places.

EXAMPLES

1.Lizo is a clever boy

2.A dog barks.

3. | live at Dokodela

EVALUATION: The leaners are given a task to write nouns undertepics

a person
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an object

a place

Analysis

This lesson plan depicted a teachentred approach where emphasis is given more on what the
teacher will do rather than what the learners will ddhe role of theteacher in constructivist

teaching is to facilitate the learning process (Busm886) and this lesson plan was devoid of

that aspect.The teacher stated that learners would l¢lhat a noun is a naming wordeHlid

not give details to the reader ohie s son pl an how the | earners we
n o u NMde.positive aspeabout the lesson plan was tlme included the use of teaching and

learning aids. Teaching aids are materials that the classroom teacher uses to helptsstud
understand the concepts omtrod u ¢ e s d u kegsan ¢Rickyn281%)sThe teachedid not

outline when and hovhe would usethe teaching and learning aids during the teaching and

learning period.

The educator, in hibrief lesson plan stated thatthale ner s woul d be taught t
replaced. He did not give the details in the lesson plan how and what would replace a noun.

Learners for whom this lesson plan was designed would benefit very little from such a lesson.

The constructivist learng design elements were partially fulfillethese are discussed below
These wer e t he,wishiwasuulfiled lwy thé statemennabauttthe content of the
lesson,thenounThe second el ement of O&équest ilThosnsiangd wa
crucial element in classroom interaction because a question is our most intellectual tool that
drives thinking (Bilash, 2009)T he | esson pl an di d twbereldaraevse t he
would be observed sharing information through demonstration or making a presentation in class
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(Gagne, 1975)but were passive listenersT he &éel ement 6 of grouping
model was fulfilled as the teacher was able to gileaping aids and chose to use whgl®up

interacton. The Obridgingé aspect of the constructi\
teacher did not state the prior knowledge of the learnels.e 6r ef |l ect i ond el e me
when the educatassigned work to the learner&.f t er mar ki ng ,thérteachere ar ner
would be able to gain insight dhe reflection on the lessorflso, the teacher did not state that

he would teach nouns in conteluit in isolation and yet nouns must bedfaiuin context in order

for the lesson to make sens&his is in line with what Bilash (2009) statethat teaching

language in context helps the learners to grasp language rules with ease.

T 2 ABSSSON PLAN

SUBJECT: FAL

GRADE 6

DURATION: ONE HOUR

CONTENT:NOTICE, AGENDA AND MEETINGS. REASON FOR THE NOTICE, AGENDA

AND MEETINGS.

TEACHER ACTIVITIES:

(a) The teacher identify the features of a notice.

(b)The teacher points out the important features.

(c) give them the meaning of a notice.

(d)Differentiatebetween an agenda and a notice.
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(e)Ask learners to get into groups ask them to draft their agenda after giving them the elements

of an agenda. Ask them to hold meetings in their groups.

LEARNER ACTIVITIES:

Discuss the notice in groups. Learners write a@ndg and a notice in groups. The learners will

role play the agenda.

Learners answer the question about the agenda and the notice in their books.

INCLUSIVITY: The whole class will read extracts from photocopied papers.

Resources: textbooks, photocopies.

Analysis

The lesson plan didot have a section on objective$he topic of the lesson is clearly stated.

The situationhas clearly been definelc c or di ng t o madlal @sthe desson(was9 7 5)
about notice, agenda and the actual meetirite researdar noted that the lesson planned would

be teacher centredThe teacher would identify the features of a notice, give her learners the
meaning of a notice and differentiate between agenda and the ribtics. lesson was properly
planned, all the statealtivities would have been done by the learners themseMas.teacher

could have opened a discussion so that learoeutd make their own inferences about the
features of a notice and an agendaterature reviewed suggestédat learning is an ackv
process that requires aaiinvolvement by the studeimt order togain deepeunderstanihg of

what theyhave constructed (Wood, 1998).

The teacher stated in her lesson plan that she would use group work where the learners would

discuss the notice artde agendaOf the lesson plans analysed, thigs the first lesson plan that
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incorporated the use of group work in the teaching strategie=ature reviewed in chapter two
of this study stated that cooperative learning involves the working togethgtuaents to

maxi mize their own and one anotherdés | earning

After group work, the learners, according to the lesson plan, would role play their findings on
how to convene meetingd.iterature revealed that role playing is a noetblogy derived from
sociadrama that may be used to help learners in their school wbdan help them to become
more interested and involvedtime subjectnot onlyin learning butalso to learn to integrate the

knowledge imo action (Blatner2009).

This lesson plan fulfilled five of the six elements of the constructivist learning design nibdel.
presented the situation, which was the lessoameeting notice, agenda and the actual meeting.

The el ement of 6 gr ou pearnegaverevsemratéduntofgiolps te discussh e n
how to convene a meetingfhe &ébri dgi ngd aspect of the cons
lesson plan, where the educator was expected to state the prior knowledge of the learners before
they could be tadg. The déquestioningd el ement was ful f|
learners tasks in groupsThe el ement of O6exhibitdé was ful fi
the convening of a meeting and the elgament of
learners written work about the notice, agenda and convening a meletisygjte of the some of

the positives stated about the lesson plan above, it was noted that the lesson planned was above
the scope of a grade six learn&urthermore, the &son plan combined two aspectstices and

agendas. These could percived as two different lessons.
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5.7.1 SiImmary on lessonplan analysis

The observations that were made by the rebearaverethat nine of the tenrespondents

reflected in their lessoplans that they would use the questioning technique to drive their
lessons.S o0 me t e a c hne wesedvaggely eandtructed. Bthtedthat he would ask the

| ear Wighrwhodéyoustayp aHdwfido people you st Bigsewith
guesions were supposed to be rephrased and simplified to fit the level of a grade four learner in
arural settingAnot her point that the researched not e
save for one teachevho insteadof using the word objectivas e d t h e wabjeativesb ai mo .
are statements that drive the lessa\ll the classroom activities revolve around the objectives
(Bloom, 1956). The aspect of prior knowledge was also missing in most lesson piR.

knowledge is very important in &dson plan because it lays the foundation for scaffolding or
building upon the already existing structure (Laufer, 200@xhibit, an element of the
constructivist learning model was missing in some lesson plans where learners were expected to
demonstratavhat they discusseth groups through role play or a mere presentation (Gagne,

1975).

The lesson plans demonstrated an overreliance of vgnolg interaction. Of the ten lesson
plans analysed, one teacher indicated that she would use pair work, cageihdnat she would
use group work and the rest would @lse whole-group classroom interaction typ&hich is in

the traditionalist premise of classroom interaction (Nordby & Loertscher, 2009).

Of the ten lesson plans analysed, three of the teachersiggatiaids. One stated thdte would
use a picture, one stated tlt would use a chaand the third indicated thae would use a
sentence strip to teach noun3he concept of inclusivity was also misconstrued by all the

teachers who included it itheir lesson plans.Inclusivity in education aims at bringing all
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disadvantaged groups into the nstiream of educational opportunities rather than discriminate
against suclbarriers(Schmader & Johns, 2007)The teachers should have stated how they
would teach learners who were short sighted, partially deaf or any other minor handicap in a

mainstream classroom (Blatner, 2009).

5.8 dassroom observation

The purpose of this study was to investigate the classroom interaction typésyed by
educators in i¥e selected schools of Libode in the Eastern Cape ProvinC&ssrooms
observations were carried out in order to determine the classroom interaction types the educators
used, then compare the findings of the observations to what the interviews revidakedtudy

looked deeper into classroom practices in order to understand how educators facilitated learning.
Literature reviewed in chapter two revealed that there were two types of classroom intgraction
the traditional mode and the modern mode of otass interaction. The characteristics of the
traditional mode of instruction include an emphasis vocabulary acquisition and, making
extensiveuse of actions and oral presentations to teach new conddpis, karners are passive
listeners (Richards &odgers, 2001)In the modern interaction premise, the learners own their
own learning experience and the teashise pair work andmall groups rather than whettass
interaction which is characteristic of the traditional mode of classroom intera¢kottler &

Kottler, 2002). The classroom observation techniqgeught to identify the types of classroom

interaction typeusedby the respondents

The researcher overlooked the content and the length of the lesson and other Tdsarkief
aim was o answer the main research question of the study on the types of clagsi@@action

typesused by the educatorst was observed thatalft he | essonsd duThati on
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teacher spoke for twenty to thirty minutes and then left the leaimetgize the remaining thirty

minutes to do assigned work.

The following data was collected frotine classroom observatians

EXTRACT ONE

TOPIC:HOW TO MAKE AN EGG SANDWICH (WRITING SKILL)

GRADE 4

CLASS SIZE:48

Teachertoday we want to learn about héavmake a good breakfast. | know that you know how
to make tea as we have already discussed this in our previous lesson. Today | want us to describe

how to make an egg sandwich. By the way what is an egg sandwich?

Siyanthandal know teacher! It is breadith eggs.

Teacher: yeswho wants to add to what Siyaanda has just said?

Sandile: eggs are put in the bread.

Teacher: good! That is an egg sandwich. When you make the sandwich, you warm the cooking
oil in the pan, then crack an egg and pour the contertse pan and fry it. What is the next

step?

Mihle: put the egg in two pieces of bread and eat.

Teacher: why do we need to warm the oil before we pour the egg into the pan?

(The whole class is quiet)
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Teacher: |l et the gir |l &eelggsangwichesathwame?h t hi s. Don

(chorus answer) we cook them

Teacher: say something Makhinga!

Makhinga: so that the egg does not stick to the pan and burn.

Teacher: that is correct. Now let us write the stages down together. We must number our points.

The teachr leads the learners in wimng the list on the chalkboaftivhole class interaction)

1. We pour oil in the pan

2. We warm the oil

3. We crack the egg and pour the it in the pan

4 \We fry the egg

5.We remove the pan from the stove and allow it to coittla bit before we put in in between

the slices

6.We serve the egg sandwich to people.

After writing down the stages then the teacher rubbed off some of the words in the stages and ask

the learners to complete the exercise.

Analysis of the lesson

The positiveaspect of this lesson w#sat the educator used questions to drive the lesshis

was in line withresearch by haldron (1988)who observedhat questions give the learners the
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opportunity to produce language without having the risk dfatimg language themselves, as
learners become afraid when they have to initiate conversafidms view is supported by
Allwright (1988), when he statethat teacher questions can serve to initiate a chain reaction of

learner interaction among themsedv

The negative aspect was that the teacher dominated the learrspgserh. He could have
assignedhe learners the task of describing how an egg sandwich is made to pair work or small
groups. The teacher spoke more than the learners in this les3@achercentred teaching
seldom allows learners to express themselves and have knowledge intes¢Rangare, 2014).

This notion of language learning is confirmed by Nunan (198hp suggested that learning to
speaka foreign language will be facilitadlevhen learners are actively involved in attempting to

communicate in small groups.

The teachern this lesson resorted to whajeoup classroom interactidhat, according tothe

literature revieweds characteristic of the traditional classroom intecactnode (Nunan, 1999).

EXTRACT 2

GRADE 4

TOPIC: ADVERTISING (VISUAL LITERACY)

CLASS SIZE 58

INTRODUCTION; The media has so many adverts. On television which adverts have you

watched?

Meluleki: yes there is this advert about Omo washing powder
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Teacheryes, who else please?

Sindisiwe: an advert about FNB bank

Cingani: the advert about having money from PEP store

Teacher: oh you mean a loan?

Cingani: yes a loan

Teacher: very good. Where else are we informed about the products being sold?

(The class is get for a while)

Yolisa: from magazines and newspapers

Teacher: yes you are right. What products have you seen in newspapers which are for sale?

Methembe: televisiongell phonesand radios

Teacher: thatds good. TVehdnaaglveising ra prodacp, there ares a d v
techniques that are use#irst, the words may not be of the same size. The size of the letters we

call that the font size okay? What is the font size?

(Learners are quiet)

Teacher: | have just said that the size of the leigdise font size. What is the size of the letter?

(All learners) font size
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Teacher: Good. The font size in an advert is varied to show emphasis. Let us look at this advert.
(teacher raises a newspaper photograph of an advert of@hoak) why do you thk the price

is written in bold letters?

Nkwenkwe:i t bécause people will buy

Teacher: yes so that people are attratted buy t he pr2da4dumont Whyguar dm

block capitals?

Simphiwe: because people want guarantee.

Teacher: Good. An a@vt must appeal to the market, that is, the people who may buy the
product, it must generate interest when you look at the advert, it must also give you the desire to
want to own it and it must make you to take action and buy the product. This is calkeiDi

principle. Let us look at page 16 of your textbook. What is being advertised?

Ngobani: margarine.

Teacher: yes. Good. How does it make you to want to buy margarine?

Bhekisipho: it says one bite you know you are right.

Teacher: yes what else?

Thami:it is cheap, only R6

Teacher: Good. It is affordabldNow | want you to list five things from this advert of a fridge
that will make someone to buy i{The teacher issues out a photocopy of a magazine page with

an advert on a fridge).
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Analysis of thelesson

This lesson was highly interactiveTen different learners took part in classroom interaction.
Although the teacher did not put the learners in groups, the learners were able to communicate
with the teacher.The lesson could have been more intingsif the teacher had divided the

learners into small groups and used different adverts for each gidwlearners would have

learned from each other as each group would have presented its findings to the rest of the class.
The use of a pictorial tehing aid was thoughtful of the teachdrwas relevant and appropriate

to the lesson under discussionTeaching aids reinforce what is said by the teacher and
summari se t he t eac hheyolen reputt in repicsinitial understaagchredi t i1 o n

promoteincreased retention (Roach, 2009).

The teacher used whetgoup interaction in I8i lesson where ten out of fifgight learners
participated in the lessonThe fortyeight learners were thus passive throughout éssan.

Group work or pairwork could have involved the learnets a greater extent Cooperative

learning is good in classroom interacsaas it involves having students working together to
maximize their mastery of the subject (Johnson & Smith, 1991he t eacher é6s wuse

group interaction is in the realm of the trad

EXTRACT THREE

TOPI C: BUSI 6S EGG WI RE CUP HOLDERS (reading c

GRADE 5

CLASS SIZE 52
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Teacher: today we shall do reading and viewing. But before we saalinhge is there any one

here who has made something which is used or was used by any of the family members?

(There was silence in the classroom)

Teacher: anything learners!

Andisiwe: | made a mat from cheap wood.

Teacher: anyone else please?

(The class isilent again)

Teacher: boys?

Jonguvuyo: it is not me who made a shoe rack but we are still using it today.

Teacher; okay boys and girls today we shal/l

distributes papers containing the story). What can yourséei®page?

Melusi: | see a girl smiling.

Teacher: what else?

Nolitha: the girl she is holding wire

Teacher: Nolangeni what are you seeing on that picture

Nolangeni: Happy girl

Teacher: why do you say she is happy?

Nolangeni: Because she is laughing.
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Teader: you mean smiling?

Nolangeni yes

Teacher: read the story silently then. (Gives learners five minutes to read the story before he
reads it aloud to the class). What is the name of the girl in the story? (more than half the class

raise their hands wanty to respond). Unathi!

Unathi: Busisiwe

Teacher: Good, What did she make for her mother?

Aviwe: egg holder

Teacher: yes, what made Busisiwe to decide to sell the egg holders to the market?

Aviwe: His mother told her to sell to market

Teacher: Her mother, not his mother. She is rigithy did her mother ask her to sell at the

market?

Inako: Because many people loved the egg holder she has made for her mother.

Teacher: they loved the egg holder she had made for her maftter.did Bussiwe make the

holder for her mother?

Li so: Because it was a gift for mothersé day

Teacher: Good.Now let us list the diftult words on the chalkboard'lte teacher wrote the
following words and phrases on the chalkboard: commercial, industrious, buamesgn,

profit, decorated and helping hand@he teacher then asked the learners to find the meaning of
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the words from the dictionaryThe meanings were written on the chalkboard so that the learners

could copy them in their vocabulary books).

Conclusion The teacher explained that it was good to be innovative as Busisiwe was because she
was able to find a stand or stall at the market to commercially sell her home made egg holders.

The learners were asked to answer questions in their class work books.

Analysis of the lesson

This was an interactive lesson where both educator and learners interactethnalighout this

extract, it was clear that the educator was attempting to get learners to use their own words to
talk about what was happening in the gtoirhroughout the conversation, it can also be noted

that the learners were struggling to express themselMas.learners had problems with the past
tense and the persohlaey pdiodhomumts Kmhew awlde s hted . |
learnes @onfusion of when to use the correct personal pronoun was a result of mother tongue
(IsiXxhosa)usedin the teaching of theilSecond Language (English)n IsiXhosa there is no

pronoun that is used referring to a specific gendereach case whereainmatical errors were
committed, the educator quickly corrected the learners by uttering the correct seit@incgas

in tandem with the notion that | earnersodé res

attempt to negotiate meaning (Xuerong, 2012

Another positive element about this lesseas that the educator gave hegarners a chance to

find the meanings of words in the Dictionary and read them out while the educator wrote them
on the chalkboard. Dictionary usage by learners increases thaicabulary. Vocabulary
learning should not only take priority, but it is key to successful language learning (Li, 2008).

Once the learners @ enough vocabulary, they caxpress themselves clearlhlLiterature
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reviewed in chapter two revealed that ie ttame way that a building is constructed brick by

brick, learning a second language is equally incremental (Walsh, 20®@&)dition,questions
wereincorrectly phrased by the teacheror instance, the teacher askBd/lh at ar e you se
Instead ofii wh at d o Rudhermosegearnets were only given five mites to read

through the text, whileearners of that age may need more time to read and reflect.

EXTRACT 4

TOPIC: COUNTABLE AND THE UNCOUNTABLE NOUNS

CLASS SIZE: 47

DURATION: ONE HOUR

GRADE4

Teacher: What is a noun?

(Whole class): A noun is a naming word

Teacher: that is right, a noun is a name of anythiMgw let us list some common nouns on the
chalkboard (learners take turns to list the®@ome of the nouns were: classroom, soil, grass
chalkboard, eggs, bregiéble ruler etc.) Today we shall learn about countable and uncountable

nouns. Did you learn about them in grade three?

(Whole class): Yes teacher!

Teacher: Good. What are countable nouns then?

Minentle: countable nouns are nesnof things we can count.
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Teacher: very good MinentleCountable nouns are the names we can count for example how

many classrooms are there in your school?

(A brief silence took place as the learners counted)

Asakhe: 6

Teacher: Good there are sixclassas t hi s s chool so the noun <c¢l as

(whole class): a countable noun.

Teacher: What then are uncountable nouns?

Mangaliso: They are names of things that are many

Teacher: no, not quiteUncountable nouns are things we cannot count like sandyriags, hair.

Give me more!

Zondie: water

Andiswa: sugar

Kholeka: petrol

Teacher; all the three of you are corre€the teacher then dealt with the plural forms of the

countable nouns before proceeding to conclude the lesson)

The teacher asked the leaéo separate into small groups to identify the uncountable nouns
from a long list she had prepared for the claBke learners were helped by the teacher in their
groups to clarify uncountable nounsThe group representatives presented their lists of

uncountable nouns to the rest of the ¢class and
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In conclusion, lhe teacher then wrote both the countable and uncountable nouns in a jumbled
manner and asked the learners to draw two columns and write the two heddtogsitable
nouns and uncountable noun3he learners were then asked to separate the nouns into their

appopriate columns in their classrk exercise books.

Analysis of the lesson

The teacher used the question and answer strategy to initiate class@m@aiction. The educator
was seen as a facilitator who focused on the principles of constructiv@mnstructivism is
based on experiential learning thrbugeatlife experience to construct and conditionalise
knowledge (Wertsch, 1997)Constructivism isadaptive learnig that challenges faulty schema
andintegrates new knowledge widxisting knowledge (Sweller, 2003)The teacher used the

| ear ner so6 p thatthey hdd raocquireceid ther previous grade to teach them the
technique of separatingountable nouns from uncountable nounkne learners were able to
adapt to the new skills imparted to them by the teachbe educator moved around to help the
groups oflearners This action by the teder was in line with Krashen &errel (1988) who
observed that the effective teacher should circulate among groligeitoto learners and offer

suggestions and criticisms.

The teacher promoted learrterlearner interaction when she gave them a group takks was
in line with literature reviewedhat pair work, group work and individual work can be effective
if used at the right time and if structured in an appropriate v@&pup work can be an excellent

tool to promote student interaction (Bilash, 2009).

The teacher used the modern classremteraction typewhich advocates for the implementation

of group work in the classroom in order to give the learners ownership of their learnthg on
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subject matter (Busmai996). Learners gave one word answers and the teacher should have

encouraged thee&rners to answer in full sentences instead of one word answers.

EXTRACT 5

TOPIC: HOW | SPENT MY CHRISTMAS HOLIDAY (writing)

GRADE 6

DURATION: ONE HOUR

Teacher: Today we will talk about how you spent your holidays in December. Chulumanco, tell

us what youvere doing during the holiday!

Chulumanco: | was went to Mthatha to bought new clothes for Christmas and rice and chicken.

Teacher: tell us morehl@ilumanco

Chulumanco: On Christmas day we go to church, mother give me money to buy chips at spaza

shops.

Teader: let us hear your account Cingani!

Cingani: (Just smiles and utters no word)

Teacher: say it in IsiXhosa then!

Cingani: (in isiXhosa) Khange ndiye ndawo mna. (meaning, that he did not go anywhere).

Teacher: even if you were at home you can stilluglhow you spent the holiday!

Cingani: | eat rice and chicken
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Teacher: Sinethemba please tell us what you were doing

Sinethemba: We go to Port Saint Johns and we swim in the Ocean.

Teacher: Good. We are going to discuss the narrative type of compositiothis type of

writing, there are rules that you must obey if you want your work to score better nvsiHen

writing a composition, you must obey the four stagethefwriting process and these dhe
planning stageAt this stage, you must bratormthe topic. In our case, we are focusing on how

we spent our holidayWrite everything that comes to your mind like going to Mthathauy
groceries, then the preparations you made for Christmas, then, the Christmas day itself then what

happened after Christmas. After writing down the points what do you need to do?

Thabo: you arrange the points correctly.

Teacher: excellent! You thearrange the points in the correct ordefhis is what is called
6chr onol a@gThecsacbnd stage @& the writing process is called the writing stége.
write the first draft using the points listed in chronological ordéfter you have writterithe first

draft what should you do next?

Vusumazi: write the second draft

Teacher: is he right?

Xoliswa: No. first revise and check for mistakes.

Teacher: Very goodThis stage is known as the editing stagdl. errors and mistakes are taken
care of athis stage.The fourth stage is the writing and presenting stage. This is when you write
the final draft and present it to the teacher forkimg. Let us now start by brainstorming the

topic. Now let us write the first draft of our composition using fioints we listed abovegThe
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teacher writes a three paragraphed composition on the chalkbwhakks the learners to edit
it.) 1 would like you to write your own composition about how you spent the holidays and bring

the compositions tomorrow.

Analysis of the lesson

The teacher in this lesson talked most of the time, a characteristic feature of the traditionalist
classroom interaction mode (Erton, 2006yhe teacher did not attempt to correct language
challenges. This scenario is debatable becausens scholars argue that the learner must be
allowed to make asnany mistakes as they can in orderlearn the languagevhile others

mai ntain that i mmedi ate O6repaird of grammar
mistakes (Alexeno, 2009)Teaders shoulgdhowever, correct the language usage of the learner
without hurting or humiliating thenjGreen, 2002).This implies that the teacher should treat his
learners with courtesy and avaedhbarrassing therfor giving incorrect answers as this would

demotivate them and will shun participation in class.

The teacher could have used group work and a&ittiive learners to brainstorm the topic on how

they spent their Christmas holidayGroup work increases the level of participation and the
learning outpt of the learners (Hidis, 1990)The positiveelement about the lesson observed
wasthat the teacher allowed the learners to speak in their home language in order to help them to
express their ideasThe English second language students in intemnakschools learn English
quicker and more effectively if they maintain and develop their proficiency inith@other

tongue (Krashen, 2004)Another positive aspect about the lesson was that the teacher praised
the learners when thiegave correct responsekus motivating them. Motivation guides and

maintains behaviour (Greep002).
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EXTRACT 6

CLASS SI£: 53

GRADE 6

DURATION ONE HOUR

TOPIC: ZIZAMA THE DOG (SUMMARY WRITING)

Teacher: There are two types of summary writifidne first one is the prose summarywhen

writing the prose summary, you first read the story or passage that you have been asked to

summarise. Read the question of the summary and identify the key points in the passage that

answer the summary questioifter writing the main points of the summary, then write the

summary in one paragrapfhe second type of summary is the point form summaigu must

identify the points that answer the summary question, to@struct asentence for each point

identified. The sentences should be numberédhere were seven points identified, there would

be seven sentencedet us read the story about Zizama the déearners read it silently first

before the teacher reads it aloud) What is the passage about?

Zide: Zizama the dog

Teacher: was Zizama fat or thin?

Khaya: he was a fat dog

Teacher: Yes, what made Zizama a proud dog?

Si zwe : because he donot | ook
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Teacher: because he did not have to look for food like the wild animaldrdmther words, he

wasfed by his masterWhat did Zizama dislike most?

Tetyana: he did not like being tied to a post the whole day as the chain injured his neck

Teacher: GoodNow list the three good things that Zizama liked in pa(the learners work in
pairs and they pauceal the list. The learners list identified the three thingstaeng fed by the
master, being washed by the mast eLearsersaovare | dr e n
then asked to construct three sentences using the three good things Ziedmehich they had
identified. This exercise was done as homework since the period was dves. teacher
explained that the summary will be written the next day in class a#tgrhthd completed their

homeworR.

Analysis of the lesson

The introduction tdahe lesson was not good as the teacher spoke most of theTthedaeacher

could have brought to class the two different types of summaries, the prose summary and the
verse type of summary so that the learners could identify the differences themgehagsation

by the teachemay not be as effective as usingelf-discoveryapproachwhere the learners

discover knowledge by themselves (Palmer, 2001).

The positve aspecbf the lesson wathat the educator used the question and answer technique to
arouse the | ear nEie ganersespdndet wefl & ¢che Questions thag we
raised by the teacher, thtendering the lesson highly interactivEhe learners were given a pair
task. Pair work and small groups promote social and communication skills and an exchange of
ideas (Gay, 1987)The act of praising a learner in this lesson was also good as it encouraged the
learners to continue participating in class (Alexet@if)9).
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EXTRACT 7

GRADE 6

TIME: ONE HOUR

TOPIC: ADJECTIVES (LANGUAGE)

Teacher: what are adjectives?

Thamsanqa: Adjectives are words that describe the noun

Teacher: that is correct

Teacher: by the way what a noun?

Nolubabalo: A noun is a word that names somethin

Teacher: your memory is good Nolubabalot eacher writes a sentence:

g r a s\Whiclowords in this sentence are nouns?

Lwazi: cow and grass.

Teacher: yes. Good. Which word is an adjective?

Nosizo: Green

Teacher: y e adjectidegl wankeyoudto make sentences which contain an adjective.
(teacher gives the learners five minutes to do this pair work exercise. After the five minutes had

expired, some of the sentences listed below were given by the |@arners

Tom iswearing a black shoe
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The chalkboard is green

The tall boy has fallen

The short girl likes chips

(The learners were then asked to take turns to walk to the chalkboard and underline the
adjectives. The adjectives underlined were, blagkeen, &ll and shar) We use adjectives to

compare things.

Thenjiwe: what things?

Teacher: when you compare Bongi and Zintle, we say Bongi is shorter than Xifdleddr er
to the parent adjective short so that we hayv

Complde these adjectives: tall, long and sweehange them to the comparative adjective.

SamkelisoT a | | é.taller
Enzokuhle: longé.longer
Si zi we: sweet ésweeter

Teacher: good, we can go further and build the superlative form from the parentvadpscti

addingi est,short changes to shortest. What about long?

Thandikhaya: longest

Teacher Yes. It changes to longest from ldgw complete the following
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ADJECTIVE COMPARATIVE FORM SUPERLATIVE FORM
Short Shorter Shortest

Bright

White

Large

Analysis of the lesson

The teacher used the prior knowledge of the learners to teach new informiatithns lesson,

the teacher tapped on the | earnersd Kmsowl edg
enabled the learners to make a connection betwearsrand adjectivesWhen students learn to

make connections from their experiences to the information they are learning, they have a

foundation on which they can place new concepts (Luk & Lin, 2007).

The teacher used pairork and asked the learners to readentences containing adjectiv8his

was good as it involved all the learners in the classroom as pair work encouraged all members to
participate in their work (Glasson & Lalik, 1993).The teacher wrote sentences on the
chalkboard and asked thelearre t o wal k to the chal kbohssrd and
was a good strategy as it encouraged the learners to take turns and sometimes scramble to have a
chance to show off their knowledg@he teacher used the constructivist principles of ahassr

interaction which encourages the use of prior knowledge of the learners before delving into the
essence of the learning material alerner involvement in the teaching and learning process

(Gay, 1987).
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EXTRACT 8

GRADE 6

CLASS SIZE 51

TOPIC: INTRODWCTION TO POETRY (Literature)

Teacher: literature can be divided into prose, drama and verese literature is found in novels
where you read a story organized in chaptddsama literature is found in books that portray
people acting on stageThe vease type literature is found in poems and songs that we sing in

church. What is a poem class?

Masakhe: it is written like a song

Teacher: yes you are partly righA poem is a verse type of literatysehich is written in a few

paragraphs called stanzaalhere else have you heard of stanzas?

Onke: when we sing in the school choir

Teacher: yesStanzas are not only found in songs but in poefperson who writes a poem is
known as a poetToday we shall study the two devices used by poets, and these are assonance
and alliteration.Let us start with assonancéTheteacher writes the letters of the alphabet from
@0to @band then asks learners to identify the vowels in the poem he provided themNati.)

l ook at the poem .@lwantyou tewriteddwo allshe lmes wRch icomtain

alliteration and assonance in your books.

Thozama: vowels are b, ¢, d, e

Teacher: No, someone else please!
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Bomkazi: ae, i, o, u are vowels.

Teacher: Yes these are vowel sounds (teacher underlines the vowila).do we call the rest
of the letters of the alphabet{The class is quiet until the teacher tells them ttsvan) They
are called consonantsrou forget what we covered last year so easWyhen the same vowel

sound is repeated in a line of poetry, that is called assonance. What did | say?

Whol e class: when the same s oletaithksdntenca) epeat edé

Teacher: the same vowel sound in a line of poetry is called assonance.

Whole class: (The learners say the correct thing this time).

TeacherGood. A good exampleis At he umbrell a was upon our he

with the sameowel sound?

Gcelu: umbrella and upon

Teacher: which vowel sound has been repeated?

Lindokuhl e: the vowel 6Ub

Teacher: yes this is called assonanCehe teacher gives three more examples before explaining
the device of alliterationAlliteration is therepeat of the same consonant in a line of podtoy.
exampl e, 0t he song s anWhichothiree Wdrds hegid avith thes aasne s we e

consonant?

Lutho: song sang and sweet because they begin
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Teacher: Good girfteacher gives the lagers three more examples and asks learners in groups
to identify the words that begin with the same consonant on the job cards provided by the
teacher.After group work, the representative of the groups shared with the rest of the class what
they identifed. This prompted class discussion as learners agreed with somaetatiess and
disagreed with othersThe teacher read the poemitaetl Monsoon aloud and explainddficult

words. The class readhe poemaloud, and then the teacher askieel learers to identify lines

that have assonance and alliteration in the poem after an extensive discussion of th€hmem.

write these in their class work books.)

Analysis of the lesson

This was a literature lesn thatsought to prepare the learners for l@gkearning. Seemingly,

this was a new lesson to the learners as the teacher gave a detailed account of the types of
literature that aréo bestudied. This lesson waowever, located in the use of the lettershef

alphabet. The prior knowledge that the learners had was that the vowels formed part of the
alphabet, but they had forgotten the consonants until they were reminded by the t@deher.
teacher employed group work to increase the level of classroom interaclioml e ar ner s 0
involvement in class discussions promoted learniihgs through class discussions that learners

are motivated and master the subject matter (Johnsons & Johnsons, 1991).

The teacher greaupswasea gmd moyvemraa this encouraged e learners who
were generally introverts to share in social interactions, thereby increasing the probability of
subject mastery (Green, 2000T.he teacher conclusivelysed the constructivist principles of

classroom interaction.
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EXTRACT 9

CLASS: GRALE 5

TIME: ONE HOUR

TOPIC: JEFF GOES MISSING (READING AND VIEWING)

Teacher: have you ever read or heard about people missing?

Nkosiyabo: yes teacher, after the television

Teacher: okay.Even in the print media like The D@iSun, numerous people are reported as

missing on daily basisLook at your textbook on page twelvé/hat do you see?

Nkosiyabo: | see a boy who is among many people

Teacher: yes that is JefBy looking at the title, is there anyone who would like to predict what

would happen to Jeff?

Ncumisa: He get lost

Teacher: He got | osté that is the correct ten

(Ncumisasmiles and looks at the teacher)

Teacher: Please scan through the stofgreewe start reading it(The teacher reads the story
aloud three times asking questions after each reading to facilitate understaibmgread the
story in pairs and please take turns to read to one andif#er reading the story the teacher

asls the learners) How many paragraphs does the story have?

Ncebayakhe: there are six paragraphs in this story
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Teacher: who is the main character?

Isolomzi: | think it is Jeff.

TeacherWhy do you think he is the main character?

Isolomzi: Because he is memntied many times in the story

Teacher: it is because the whole story is about Mthere did the story take place?

Isolomzi: in a big city

Teacher: Why did he get lost in a big city?

Isolomzi: Because he boarded the wrong bus.

Teacher: How did this happen?

Nyaniso: because the bus displayed a wrong destination board

Teacher: truewho was wrong, the driver or Jeff?

Nyaniso:Jeff

Teacher: why?

Nyaniso:Because he must have asked where the bus was going

Teacher: GoodWho has a different answer?

Mtsubho: Thelriver, because he had a wrong board displayed

Teacher: Yes both of you are correct as long as you can support your aghweeassisted Jeff
when he got lost?
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Nokwethisa: The policeman helped Jeff by putting in the bus that was going to his correct plac

Teacher: GoodOn which paragraph do you find the answer?

Nokwethisa: Paraghraph thrgeads the whole paragraph)

Teacher: Good, but you must have just read the sentence that contains the answer Nokwethisa.
(Teacherreads the story to the learner¥.ocabulary is explained and then the teadeads
throughthe questions and explains what is required of them, then asks the learners to answer the

guestions in their exercise books.

Analysis of the lesson

This was a comprehension lessofhe teacher asked the learners whether they had read about
someone who was lostThis was toprepare the minds of the learners on what was to follow,
6how Jeff Oget | easnhér repor t ed khuntbalad ekheyyoe ah ad
television program where lost people were announced to the viewdrs. s was t he | ess
knowl edge, which was in tandem with the const
be based on building cait from what they already kno@@weller, 2003). This wasin line

with literature reviewed in chapter two of this study.

The teacherds manner of correcting Ncumi sads
the teacher.The teacher then helped the learners to scan through thentttien asked the

learners to read the story in paifReading in pairs helps the learners to correct themselves, and
when this happens, it produces a higher retention level (Moreno, 199@).teacher read the

story aloud and asked questions to testthl e ar ner s & ¢ o rniberteathernhen on |

introduced an element of debate where the learners were expected to argue as to whether the bus

182



driver was wrong in displaying the wrong destination or that Jeff was to be blamed for getting
onto the wrog bus. The use of debate was good as it engaged students in a variety of cognitive

and linguistictechniquegHidis, 1990).

EXTRACT 10

GRADE 6

DURATION: ONE HOUR

TOPIC: Adverbs

Teacher: What is a verb?

Misiwe: a verb is an action word.

Teacher: very goodA verb is a word that tells us what the subject of the sentence is ditireg.

subject can be a noun or a pronotNow consider the following sentences:

The boy walks slowly.

The teacher quickly walked out of the classroom.

The father angrily looked &iis son.

The choir sang sweetly.

The sentences on the chalkboard contain vekles.us identify the verbs in each senter(déde
learners easily identify the verbsNow in each sentence there is a word that tells us how the
action was carried outTheb oy wa |l k e dEhe wosdlslowlyl tells us how the walking

took place.Now tell me which words tell us how action or the verb was carried out.
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Amkelani: quickly, angrily and sweetly

Teacher: GoodThe words which we have underlined are called advaNisat are they called?

Whole class: adverbs

Yes adverbs are words that tell us more about the vBinkey show or highlight how the action
was carried outAll the adverbs that have been underlined are called adverbs of manner because
they portray the @nner in which the verb has been carried dife have other adverbs type

which we will discuss in the next lessons and these are: adverbs of place.

Adverbs of time.

Adverbs of frequency and adverb of degreBut for today | would like you to copy the
following sentences in your exercise books and underline the adverb of m@mesteacher
writes ten sentences on the chalkboard and asks the learners to identify the adverbs of manner by

underlining the adverb.)

Analysis of the lesson

This was a languagédracture and convention lessonThe teacher introduced the lesson by
asking the learners about the vele did this to find out whether the learners still remembered

the lesson about the verb3.he | earner s were abl e thwutthers wer
verb. The | earnersd knowl edge on tshretheywereb learomr me d
aboutadjectives.The teacher linked the lesson to the previous one about the Megliterature

section of this study revealed that studentsnleaore effectively when they already know

something about the content arecdhen teachers | ink new infor ma
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knowl edge, they activate the studentods intere

of purpose.

There were no visible learner activities in the classroom as the teacher made all the
demonstrations and illustrationsThe teacher could have used pair work before assigning the
learners to a written exercisé this lesson, the teacher is not seen &ilitator of the learning
process but a of biteratdrean chaptertwo &f this siudesthtpatidat children
learn more and enjoy the learning experience more when they are actively involved in creating
knowledge by themselves rathteanbeingpassive listeners (Wood998). The teacher clearly

used boththe traditional mode of classroom interaction and the current mddes use of
guestions and the reliance on prior knowledge to drive the lesson was in the constructivist mode
of classroom interaction, whereas not making asemall groups was characteristic of the

traditional classrooamteraction type (Fosnot, 1996).

5.8.1 SImmary on classroom observations

The researcher made observations and noted a genergl wigicd was commo in the ten
classes observedFirstly, the educators employed the question and answer strategy to their
learnersbut only a few learners participatedhe teachers could haemcouraged the shy and

the softspoken learners to speaK.his notion is gpported by Kalu (1997) who saithat the
teacher should not allow longinded and loud students to dominate the classroom discussions,

but should also call upon those who are reluctant to speak.

Secondly, the educatorshey used group work or pair wodchieved a higher level of classroom
interaction. This was observed by the researcheour of the ten teacheused thevhole-group

classroom interaction type and six teashased either pair work or group wodkassroom
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interactiontypes. One of the advaages of group work or pair work is that it frees the teacher
from his usual role of instructarontroller and allows hino wander freely around the classroom

supervising the learners in groups (Penny, 1981).

Thirdly, it was noted that mosif the educatos observed did not use teaching and learning aids

to enhance classroom interactioStudies have shown that the use of appropriate teaching and
learning resources activate the various senses and promotes active involvement of learners
(Fakaye,2010;Brophy, 1981). In the absence of adequate teaching and learning resgitiises
difficult for the educator to arouse the learners cognitively as instruction will be passive.
Learning is more effective when the senses are arouSkdse are seeing, hearirtguching,

smelling and feeling (McGill & Brockbank, 2004).

Fourthly, the teachersdé use of prior knowl edg
to learn new material based on ithprevious knowledge (Moreno, 1999)This is called
scaffolding. As stated in the theoretical framework of this studgaf®lding is widely
considered to be an essential element of effective teaching and all teachers should use various

forms of it (Bransford, 2000).

Fifthly, some lessons were introduced using longatwes before the teacher involved the
learners through the question and answer strate@iis is a characteristic feature of the
t radi t iperspective oft dassroom interaction and should have been avoided as it

encouraged boredom among the leasn(Hidis, 1990).

Sixthly, another observation which the researcher noted was that it was only the teacher who was

asking questions to the learner§his was against the constructivist view reviewed in chapter
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two of this studywhich stated that thelset way t o stretch studentso

help them ask increasingly challenging question (Fakaye, 2010).

5.8.2 @nclusion of the chapter

The main research question of this study wasaestigation of the classroemteraction types
employed by the educators teaahiknglish Second Language tearners in five selected
schools in the Libode District of the Easter Cape Province of South Affica.results obtained
from the interviews, lessgplan analysis and classroom observatioreaded that the educators
were using pair work, smallrgups and whole group classroémieraction types. Some
educators did very well in trying to involve all the learners in their lessdingy did this by
asking the learners to get into groups or 9do perform certain tasks as assigned by the
teachers.This was in accordance withe theoryand practiceof constructivismwhich upholds

that learners should be guided to discover knowledge by themselves b6,

Whole group classroom interamn bear the fruits of the traditionalist approach where learning
and teaching revolve around the activities of the teacher (McGill & Brockbank, 200dpas
alsoobserved that the educators were aware of the modern classroom interactipoutypeshe
were reluctant to use thentheDepartment of Educati@nSubjectAdvisor for Englishis yet to
visit all the five schools thatarticipated in this studyrhe purpose of such a visitts supervise
and monitor the progress of tlSL educators.The nex chapter shall extensively discudse

findings of this research work in relation to the research questions of the study.
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Chapter 6: Discussion of findings

6.1 Introduction

This research study investigated the types of classroom interactions thdui¢heos used in the

five schools thatvere selected by the research&en teachers were used in the study, and data
were collected from each teacher using a mm#thod apprazh where the researcher used
interviews, analysis of documents and lessorendagions. Of the ten teachers, data collected
showed that only two of them were adequately trained to teach English Second Language, th
rest possessed other learnamgaqualifications. The interviews and classroom observations
were used in an attempd answer the main research question of this stwihych sought to
establish the classroemteraction types that the educators used when teaching English Second

Language.

The lesson plan analysis of each teacher informed this research on how thes tpespered

their lessons for classroom interactionThe findings from the interviews and classroom
observations revealed that the teachers used whole group interaction, small groups and pair work
types of interaction.Whole group interaction is where the teacher teaches without grouping the
learners. Learning in such a classroom is teaetigven, where the teacher speaks most of the
time, while learnes passively listen to him Smallgroup interaction is whereby theacher
separates the learners into small groupgeidorm a task collaborativelgnd in pair work, the
teacher assigns a task to be discussed in twos, accaodihg way learners are seateadthe
classroom(Kelly, 2015). The interviews also revealdtiat the edoators were aware of the

modernclassroorminteraction types
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The teachers also revealed that they received professional support from their principals and
Heads of Department, maintaining that theyd mever been visited by theiulgect Advisa

from the Department of Educatiohe support framework from the Department of Education
and the school is important insofar as classroom interaction is concethége teachers
adequately supported by theutffect Advisor and the principal, they Wibe encouraged to
interact meaningfully with the learner$n addition,the lesson plans analysed reflecthat the
educators used whoetgroup classroom interactionThere was little evidence exhibited on the

use of teaching and learning aids in thegson plansOnly three teachers stated that they would

use them in their teaching.

The concept of inclusivity was misinterpreted by the teachers asthioeght it mean the
inclusion of all learners in the classroom, yetdtually aims at describop how one would
handle a class of wellodied learners and the learners who are partially deaft sighted, long
slighted orpartially blind (Harris, 1989). This chapter discusses the findings of the study as

outlined in the previous chaptefhe resarch items of the study are dealt with one by one.

62The English second | anguage teachersb6 quaea
The importance of employing suitably qualified teachers in schools cannot beropkasized.

Schools and their communities have always soughtdabetbachers they can get in order to help

the learners to succeed suitably-qualified teacher is one who has mastered content knowledge

of the subject area and has been teaching that particular subject for more than five years (Harris,

1989).

The teachr qualifications in the study, ahown in Table In chapter five, depicts that the

teachers are well trained to teach at the Intermediate |8alen educators were in possession
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of Bachel orsdé Degrees, one t e aantEducatignbPDE)e s s e d
and two teachers possessed an Advanced Certificate in Education (@CH)e seven teachers

with degrees, only one specialized in the teaching of ESL, and of the three teachers who did not
have degrees, only one teacher with an ACERlification specialized in the teaching of ESL.

This implied that very fevESL teachers in the study specialized in teaching ESL.

The findings of this study were in tandem with the literature revievgerth that the
gualifications of the educatodiffer in terms of type and specializationThe qualifications, as
recognized in the National Education Policy Act 27 of 1986lude Higher Certificates in
Education, Nati onal Di pl omas, Bachel orsdéd Deg
(RSA 1996). Some studies on teacher qualifications have shown that the quality of educators in
a school make a great impact on student learning (Hoy & Miskel, 2001)jew of the research
findings of this studywhere only twoout of teneducatorshad specialized in English, some
scholars have vehementlygaed thatwhile educator quality has a large effect on achievement,
specific educator qualifications have a smaller effect on learner achievement (Aaronson, Barrow
& Sander, 2008).Thefindings by theseresearchers reveal that educator quality is not measured
by educator qualificabn alone, but also othaspects such as experience, personal intelligence,
motivation and commitment to teachjrand professional development available to educators

(Hoy & Miskel, 2001).

6.3 The role of the teacher in classroom interaction

This study of classroom interaction established that many educators spoke at length during
instruction time. The lessons were characterized by a lengthy introdyctitbere the teghers
explained a lot of information to the learners, while the latter played a passive role of listening to
the former. This finding was in sharpontrast with the revelation oiftératue where scholars
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maintain thain effective classrooms, the teaclséould define himself as a planner who invents

the best mechanisms of classroom interaction that would be effective in inviting the learners to
share in the teaching and learning process (Lieberman, 2004¢lasses that this researcher
observed, verydw learners participated during the course of instructibis implied that the

teachers talked most of the times, causing the learners to be passive listénerwas not in

line with the literature reviewesdvh er e t he educ at o stisabof anausngthavas e x
one developed and fostered more learoentred lessons because these provide adequate time
during activities for learners to think about concepts, receive feedback and participate in

classroom discussions that allow learners freettbowntheir learning (Hake, 1998).

In order to practice critical thinking, the learners need to participate in the discourse to think,
speak and to be |istened to, as they take par
1993). Learnerswould not get practice by merely talking to the teacher, and very little, by just

listening to the teacher, henite important role of the teacher in classroom interaction.

The educator could have a signifitan r ol e i n sclass gocthaticontamg activitieg 6 S
where the teacher can receive feedback to determine if ther@neasl to change the classroom

interaction type to another one deemed suitable (Lieberman, 2004).

6.3.1 The use of prior knowledge in teaching and learning.

Although the ¢achers did not state prior knowledge of the learners in their lesson plafhshall
educatorsised it when they werteaching. The findings of this study showed that the educators
first established the prior knowledge that the learners had by askmgal questions based on
what they had learned previousl¥his was in line with the constructivist notion that cognition

is the way we organize our thought processes based on prior experiences (PiagetTh&77).
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implies that people learn new materal content by linking it to the material that they already

know (Kottler & Kottler, 2002).

In the constructivist premise, the learners own the learning proddss.is in sharp @ntrast

with the traditionalisperspective of the teaching and learning process, where the teachers take
centre stage while reduciniget learners to passive listen€@&bbons, 2000) Learning occurs by

an active construction of meaning, rather than by passive listenWhen the lemers
experience a situation that conflicts with their current thinking, a state of disequilibrium or
imbalance is created, causing thearhers to alter their thinkingnh order to restore the
equilibrium or balance (Antat, 2007)To do this, they make see of the new information by
associating it with what they already know (prior knowledge) by attempting to assimifate it

their existingknowledge (Piaget, 1977).The classroonpbservation dataollection method
revealed thatte t e a ¢ h e or &ndbwladge és thasfjustifiable as it prepared the learners to
learn the lessons of tlikay based on the previous oné&ther sources of data did not reveal that

the teachers were conversant with the importance of using prior knowledge as a way of

scaffdding the new lesson from the old.

6.3.2 The role of effective planning to enhance positive classroom interaction

The study found that the planning of the lessons left a lot to be debi@st.of the lesson plans

were short and lacked detaiDneteacher in the study, fanstance, simply stated thia¢ would

read an extract from a textbook then revise punctuatidhe reader of the lesson plan was
confused because the lesson plan lacked the step by step details on how the teacher intended to
drive the lesson. The findings about the deficient nature of the lesson plans were in sharp
contrast with the definition of a lessonpladh | esson pl an i s defined

description of the course of instruction (Gagne, 1976)erature reealed that when writing a
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lesson plan, the teacher should begin by thinking about what he intends to achieve after the
period of instruction, then formulate teaching and learning goals, after which, one has to plan

how he or she would engage the learmethe course of instruction (Wood, 1998).

As explained in the previous chapter, the lesson plans were analysed using the constructivist
design modelwhich contains six elementsin other words, according to the model, a lesson
plan should be structured satisfy or achieve six element€hapter two of this study succinctly
explains all the six elements of the model in detdihe elements of the model are: situation,

grouping, bridging, questioning, exhibit and reflection (Chaudron, 1988).

The situatbn is the topic of the lesson and the content to be learned, the grouping element
requires the teacher to state how she or he is goigptg his or her learners in orderlearn

the planned content.

It is evident that the element of grouping in the slaghcourages collaborative learning among
the learners (McGriff, 2001)The teachers in this study who did not plan to use group work as

an interaction strategy did not satisfy a crucial element of the constructivist learning model.

The bridge elementfahe model requires the teacher to state how he is going to scaffold the new
lesson based on the prior knowledge of the learners from previous le§sdgsne lesson plan

out of theten analysed by the researctmmtained a statement on prior knogde. The role of

prior knowledge in teaching is crucial since knowledge and skill is dependent -exigtiag
knowledge and skill. Kowing what the learners know and can do when they come into the

classroom or before they begin a new topic of study @p teachers to craft instructional

activities t hat buil d on | earner so strengt hs

(Mellon, 2015).
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The question element of the model requires the teacher to spelll dbe questions that he

would use in orderotdrive the lesson (Gagne, 1976). this study of classroom interaction, few

teachers listed the questions which they intended to ask the leaift@ssis acommendable

practceb ecause questions may act as aactibnelbatsther 6s ¢

helps the teacher to ask the questions well (Milkova, 2015).

In the exhibit element of the model of constructivist learning design, the teacher is expected to
plan how the learners will give feedback to demonstrate that they had leametthisg from
their groups.In this research, some teachers did exceptionally well as they planned to allow the

learners to present group findings.

The element of reflection requires the teacher to plan the work, either homework or classwork, in
an effortto measure the extent or level of understanding regarding the instruction given hitherto.
In this study, only one teacher outlined an assignment that the learners would Mages.
teachers simply stated that the learners would answer the questiorariexdrcise books

without reflecting the actual assessment task in the lesson plan.

The teachers also failed to state how they would assess the lea@@&s | esson pl a
instance, stated that the learners would draw their families starting witkldedy to the

youngest member of the family.i Dr awi ng wi t h groups cutting
grammatically incorrect.Simply, the teacher wanted the learners to draw a family tree of their
respective families. This research proved that some teashlead challenges in expressing
themselves.This finding was in line with Tshotsbos ( fn@ifg® that some teachers were

not competent enough to teach ESlthe formesTranskei areaf South Africa.
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The study established that many teachers failefllfd all the elements of the constructivist

learning design.

6.3.3 The importance of objectives when planning for interactions

The study established that all the research participants did not include the objectives in their
lesson plaa Lesson objectigs are the key elements in creating effective lesson plahs.

reason for this is thawithout stating objectives, there is no measure of whether a particular
lesson produces the desired learning results (Anderson, 19&0)earning objective is a
statenent that reflects an outcome, which captures iBpaity what knowledge, skillsand
attitudes learners should exhibit following the instruction (Mellon, 2018xeating clear
learning objectives during the planning process serves to guide the teasblecting teaching

and learning activities that will best achieve the objectiviesarning objectives also serve as
connectors of content and assessment around the learning pr@igisstives give learners a
clear picture of what to expect and whagxpected of themLastly, objectives form the basis of

the evaluation of instruction (Fink, 2005Without teaching objectives, it is difficult for the
learners and teachers to know what they are supposed to learn and teach respectively (Newman,

2012).

The following diagram illustrates the relationship between objectives, content and assessment of

the lesson plan.
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Objectives

Learning Cont&ssessment

Figure 2. Relationship betweenlearning, objectives and content assessmeni{Newman,

2012)

The abovediagram describes the interrelatedness of the content of the lessonthehtracher
hasto deliver the content in conjunctievith the objectives or lesson goals that the teacher seeks
to achieve after teaching the lessofhe assessment of the content taught establishes whether

the objectives formulated from the content hegen achieved.

Of the ten lesson ahs analysed, it was only Sls(axplained in the pwious chapterywho
attempte to include an objective in his lesson plan, but unfortunately the teacher listed an aim
instead of an objectiveThis implied that the #cher did not know the difference between a
teaching objective and an aim\n aim is along-term goal thatakes a relativelyonger time to
achieve, whereas an objective is a shemn goal thatould be achieved after a relaly short

time (Bloom, 1%6).

6.3.4 Lesson plan content

The study established that the way the lesson plans were written left a lot to be desired as they
lacked statements of objectivesMost of the lesson plans did not have lesson objectives.
Secondly, the lesson plans lacketbr knowledge statement3.his implied that the teachers did

not planto base their content of the day on the prior knowledge of the learners.
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Most of the teachers stated in their lesson plans that they would use the questioning technique to
interact with theilearnersunf ort unately some teachersod | esso

guestions thatould confuse the learneaisd resulin poa classroom interaction.

Another negative aspect discovered in the lesson plan was that some teachers planned to use
whole-group interactionwh i ¢ h i s a feature common i n trai

Loertscher, 2009).

Most of the teachersdidnoast e how t hey woul d assess Ibhhe | ea
addition, he evduation of the lessons wamt indicated by some of the tdeers on the lesson

plans thatvere analysed by the researcher.

6.4 Srategies to improve classroom interaction

Data collected from the interviews established that the essence of planning was to break down
content into small manageable segments thagre not confusing to the learnersThe
respondents maintained that planning of the lessons hiflpedto organizeantent in ananner

that was easy to teach and leaAn appropriate strategy of planning was to begin with what the
learners already kneand thereafter advante more challenging content, hence the notion that

teachers should progress from the simpldécomplex (Gee, 2012).

Another profound role of the teacher in the classroairichthe study establishedas that of
giving individualized feedback to the learnets.general, feedback is twiold. It could be oral
feedback or written feedbackihe study revealed that it was the responsibility of the teacher to
encourage slowrm weak learners to work hardhike motivating theexcelling learner to

perform theirbest. The findings of the study revealed that the teachers should not only
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concentrateon the excelling learner, but on both the eaehiever and the undeachiever

(Upton, 2011).

Evaluation is the structured interpretation and giving meaning to predicted or actual impacts or
results. It looks at the original objectives and at what isheit predicted or what was
accomplished and how was accomplished (Tufo, 2012)I'he finding of this study was that
almost all the lesson plans did not have a section of evaluating the instruttisnwas against

the principles of instruction which deind that every lesson taught should be evaluated (Gagne,

1970).

The aim of evaluating a lesson is to determine the success or failure of a particular lesson.
Evaluating the lesson helps the teacher to conduct remediation classes or move on to the next
topic, depending on the outcomes of the evaluation proc8ssne scholars maintain that the
teacher must doe$f-introspection through se#valuation of the leamg and teaching process.
Seltevaluation centres on the teach#rs through seHevaluatio that the teacher may change a
unsuitable teachingtrategy and replace it witbne deemed suitable (Roach, 200%pelt
evaluation is perceived as a powerful tool that helps the teacher to becomemeftesting on,

and eval uat i n greachkesse taugbtagiceh thadtwpr the insight that may help

the teacher in future when teaching the same les$®agular evaluation of lessons would
eventually lead one to develop a solid understanding of the langemg@ng process (Kelly,

2015).

Fink (1999) described the role of evaluation as cruciBelow is #F nkds 1|l l ustrat.i

differences between a teacher who evaluates instruction andghehordoes not evaluate at all.
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L1 Teaching potential

Quiality
of L2 Teacher who evaluae
Instruction 3 Teacher who does not evaluate

Time

Figure 3: The dfect of evaluation on teachingFink, 1999

Fi n KL9D8) diggram has three curveksl represents teaching potential, while line two (L2),
represents the teaching ability for teachers who evaluate instrudtioa.three (L3) represents

the teaching ability of teachers who do not evaluate instruciibe. graph clearly shows that the
teachers who evaluate instruction have a higher quality of instruction than the teachers who do
not evaluate at allThis implies that teachers should evaluate instruction so that their teaching is

of a higher quality.

The study established that veteran teachers were an important element in the development of new
teachers in the teaching fieldhe veteran teachers, among otlengs can provide guidance to

the junior teachers on the methods atrdtegieghat work. The study suggested that the weak

and juniorteadhersshould seek guidance from experienced teachers who possess a wealth of

knowledge about classroom practicepidh, 2011).
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Teacheréwork is a cumbersome and tedious ofm@e main duty of a teacher in the classroom is
to facilitate content acquisition through guided classroom interaattreities (Busman, 1996).
As such, teachers need to reflect on their prestfrom time to time to establish whether they
were imparting sufficient guidance to the learnekideos are sometimes used to reflect on
teacher practices.This study established that some research paatitcspwere reluctant to be
videorecordedasthey taught thie lessons.The reasons they cited were that they veseptical
that the video clips that they featured in cob&misinterpreted, sudhey were trying to show
off their teaching pedigreesSome stated that the video clips could turenthinto objects of

laughter if the video clips were to be shared with other colleagues.

The above arguments of the respondents were perceived as some of the barriers to the process of
reflection on teacher practicesSome teacherbold the belief that tehing is a personal and

private trait which should not be invaded by other peopl&nother aspect that may hinder
effective reflection could be that the teachers feared that suggestions made to them about their

practices by other teachers could not wiorkthem (Shulman, 1998).

The study revealed that the role of the teacher was interchangéabéawas a teacher and a
parent at the same timeéOne is a teacher because tliagilitated the learning pross. On the

other hand, onés a parent in that itwas theirduty to nurture the learners towards moral
uprightness so that, while the essence of education was upheld, the moral values were also
inculcated in the learnersThe best method of rendering parental care was to be a model of
moral uprightnesdy the teacher so that the learners would follow the perfect example (Dillon,

2010).
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It is important to maintainadlegial relationships among felloteachers.This study established

that collegiality is of paramount impgance inan educational organizati. When teachers work
collaboratively together, they were able to share the problems they ermeduntéhe classroom

with regards toteaching strategies and resource$¥he research participants observed that
collegiality helped them to gropr of essi onal ly as they valued

how to handle certain topics (Hammer, 2000).

The teachers in the study maintained that they dealt with disruptive learners individually so that
the deviant learner understood that the teacheridedified him as a disruptive learneBy

following this approach, the teachers felt that they had enjoyed some respite in their classrooms.

There are many causes of disruptive learners in the classr@ne of them was a poor
classroom environmentlf the teacher did not create a positive climate in thesobasn, the
learners could become dmit. The learners need to feel appreciated and respected by the
teacher so that they could alsaipgocate the same to hinThe lack of challenging conteahd

poor classroom organization could be contributing factors of unruly children in the classfoom.
the learners were subjected to stdndarccontent angboor classroom management skitly the

teacher, then lessonsudd be disrupted bgliscontentedearners (Imel, 1992).

The teachers need to demonstrate mastery of the subject matter, good communication skills, a
firm and fair hand in handlinthe wayward learner@nd good management skills in order to
avoid disruptions in the classroonif any of the above qualities lack in the clessm, then

chaos and confusioroald characterize such classes (Shulman, 1998).
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6.5 The role of the learner in classroom interaction

In all of the classes that the researcher observed, the learners depended ondhettepobvide

them with content.The learners did not take the initiative to ask questions and direct their own
learning. This finding was not in linevith literature reviewed about the role of the learner in
classroom interactionBritton (1970) hadtte following dispositions about the role of the learner

in the classroomfirstly, the learner should del@ an inquisitive mind where they ane a
position to ask questions with regards to the conteBecondly, the learner should make
decisions and lm®me problem solversind thirdly, the learner should show confidence as he or
she constructs knowledge and should not be afraid to take risks of making grammatical errors in

the process (Britton, 1970).

The fact that few learners participated during #echer to learner interaction implies that the
teachers needo change the scenasoobserved and involve morearners inclassroom
interactiors. According to Zhang (2006) nowledge occurs when af the learners are engaged

and take responsibility, no onl y f or their own, but othersod

Weimer (2011) suggested five reasons why the learners should participate during class
discussions. Firstly, he maintains that participation by the learner adds interest to both the
teacherand the learner.The process of teaching is difficult if the learners do not participate.
Secondly, participation involves feedback to both the teacher and the |e@inecteacher is able

to gauge the level of understanding of his learn&tse learners, by receiving approval from the
teacher therebycan gaugehemselves whether they understand the content or Tbirdly,

learner participation helps the learners to read widelyeateinsively before they come toe

lesson. Fourthly, learneparticipation is viewed as an aspect that encourages dialogue among the
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learners.Lastly, learner participatio develops speaking skills thaglps the learner to master the

art to speak among a group of people (Weimer, 2011).

Apart from the reasons whpyarticipation is important for learners, Wright (2015) adds that
participation releases the learners from boredddpeaking up and engaging conversation or
answering questions is a great way to go from sitting idly and doing nothing to actively

contributng to their own learning.

6.6 The classroom interaction types used by the teachers

Interaction is an important concdpt language teachersn the era of communicative language
teaching, interaction is, in fact, the heart of communicatitinis what @mmunication is all
about (Brown, 1994).This study established that the teachers used the lecture, pair work and

small group classroom interaction types.

6.6.1 The use of the lecturelassroom interaction type

Some teachers in this study stated that tiesd the lecture classroom interaction type because

the classes were too large to be separated into small grdinesuse of the lecture classroom
interaction type encourages passiveness on the part of the learners as extensive use of actions and
oral presentations by the teacher dominate the instruction time (Helgesen, Zliag).(2015)
maintainedthat the lecture classrooinnteraction type encourages eway communication,

where the teacher tells the learners about content and that it placesribeilea passive rather

than an active role, which hinders learning (Nagel, 1989).

However, there are advantages associated with the use of the lecture type of classroom
interaction. The lecture gives the teacher the chance to expose the learnerstibsiepouor not

readily available material. The lecture type of interaction allows the teacher to precisely
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determine the aims, content, organization, pace and direction of the presentation (Mercer &
Dawes, 2008). In contrast to the traditionalist lectumeteraction type, more learneentred
interaction types like discussions or laboratories are disadvantageous because they require the
instructor to deal with unanticipated tear ideas, questiesnand comments (Cirtl015). The
studyds f ihatthe eagle® s b sl ledture type of classroom interaction was in

line with the notion that the lecture type of classroom interaction complements and clarifies text
materials. It also complements certain learners who do not feel comfortable vatking
collaboratively with othersThe lecture type of interaction facilitates large class communication

(Mercer & Dawes, 2008).

6.6.2 Pair work as a classroom interaction type

Some of the educators used pair work in their teachitigwas observed thahe level of
classroom interaction in pairs was handled w&he findings confirmed the literature reviewed
about the effectiveness of pair workPair work ensures that the learners strive hard to
communicate with one anotheSometimes it is difficilto make the class an interactive one,
because some of the learners are extremely withdrawn and speak in inaudible voices, but when

the teacher uses pair work, all learners are compelled to share in the lesson (Harmer, 1991).

Pair work has some advantagesl disadvantagesThe advantages of using pair work are that
they offer intensive, realistic practice in speaking and listenipgir work promotesa friendly
classroom atmosphere that is conducive to learning (Davis, 18@i).work is the only wapf
getting everyone in the classroom to speak and listen at the same ltine.an efficient

productive way of spending precious time in the classroom (Thelen, 2012).
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However, there are disadvantages associated with the use of pair work in the clagstugm.

noise level has been cited as one of the disadvantages of using pair work in the clatisioom.
difficult to ask the learners to speak quietly during pair work, and pushing this can be an
inhibiting effect. To reduce the intensity of the noiseclass, it is suggested that the teacher
should keep pairs distant from one another and that the pair sessions should be kept as short as
possible. Another disadvantage of using pair work is that a member of a pairromarhbers of

a pair may not g any input during the sessiofhis could cripple the pair activity to a greater

extent (TESL, 2015).

6.6.3 The use of small groups in the classroom

The study established that some of the educators used small groups to enhance classroom
interaction. It was observed that most learng@articipated in their small groups better than

when theywere lectured tdoy the teacher This finding was in tandem with the literature
reviewed that group work was found to be extremely helpful with English Second Lgegua
learners as it provides increased interaction in language classes (Ur, T9®&l)eachers who

used group work closely monitored the discussions that prevailed in grdbpdearners, who

needed certain issues to be clarified, were promptly attetodley the teacher.The actions of

the teachers in monitoring the | earners6 disc
an effective teacher should circulate among groups, listen to learners, offer suggestions and

criticisms (Kramsch, 1987).

The use of small groups by some teachers in this study was in line with the notion that small
groups provide the learners withe exposure to thereer® t h anddnédnting different views
(Kottler & Kottler, 2002). Incorporating small groups enhancesmmunication in the target

language.One of the advantages of using small groups in the classroom is that the learners get
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inspired to speak Conversely, classes that have a low learner to learner interaction are lecture
centred. A more learnefocusedclassroom provides multiple opportunities for learners to

discuss ideas in small groups (Mazur, 1997).

6.7 The effect of large numbers of learners on classroonmteraction

This study established that the class sizegwe&and that the teachers were happy with this
scenario as they argued that large numbers in the classroom inhibited effective classroom
interaction to a great exteniThe issue of big learner numbers is debatable among scholars as
some maintain that it is difficult to teach largeasdes of more than thirty learneas the
teachers may find it hard to separate the learneossmtall groups (Hatsfield, 201B4azur,

1997). This view is contradicted by Brown (1994), who argjtieat teaching layer classes is fun

and exciting and, thdearners in large classes are normally willing to participate and are self
motivated. Hatsfield s  ( EnQirig$ are in line with what this research establisinddch was

that larger classes are not easy to control and the teacher found it hardetdthguidearning.
When classes are large, learners may not get the quality of education that they desatver.
aspect impacting negatively on large classes is that the teacher may fail to give individual
attention to each learneiThe level ofnoise in big classes is also unbearablerge classes are

very difficult to plan f deterogepeonhaim, 20id.Thist h e

i mplied that the findings of this study were

teaching lager classes
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6.8 The use of questions in classroom interaction

The role of questions is very important in the classro®minking is driven by questiondf one

wants oneds |l earners to think, g u e sQuestomss ar e
di agnose the | evel o fThely help thé leaanerste engage witmtelaehers t a n
to keep their attention and reinforce their participation (Nilson, 20Q@stions may be used to

stimulate discussions, initetritical thinkirg and establish how students are thinkigother

important aspect about questionshiattthey are mechanisms of reviewingstating bimportant

points, emphasizingnd summarizing saliegbntent to the learnef€ashin, 1995).

In Second Language &srooms, where learners often do not have a great number of tools for
initiation and maintaining ideaecessagy gteppingtstones t e a ¢
for communication (Harmer, 1991)Appropriate questioning in an interactive classroom can

fulfil a number of different functonsTeacher sé6 questions give the
produce language without having the risk of initiating language themselves (Chaudron, 1988).

In this study all of the teachers used the questioning strateggnhance classroom interaction.
However, sme teachers in this study posed vague questions to the lea@hestions such as
OWith whom doHywudet pg88pl angod stay with affe
and confusing to a grade fourlaer in a rural schoolLiterature revealed that bad questions

may not be responded to and that they affectdhmners in a negative way, thesusing them to

think that they are failures because they do not know how to answer badly phrased questions.
This may evoke some negative attitudes towards learning and hinder the creation of a supportive

classroom environment (Chuska, 1995).
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6.81 The Level of questions and their effect on learning

There a@e two levels of questions thate predominantly used in the classroofrhese are the
higherlevel cognitive and the lovlevel cognitive questionsHigherlevel cognitive questions
may be defined as questions thatuieg the learners to use highader thinking skills (Ellis,

1993) By using these thinking skills, the learners do not rememberfaciyal knowledge, but
alsouse their knowledge to solve problems, to analyse and to evaluate (Arends, [h9&tler

to answer higheorder questions, learner needs a deep understagaf the topic.

The second level of cognitive questions is the leareler questions Arends (1994) maintains

that asking lowetevel cognitive questions is nmeffective for promoting youndisadvantaged

chil drenbs achi eve mesthe mastenyiot Hasisklls anchamplhakisyoni n v o |
higherlevel cognitive questions is more effective for the learners of average and high ability

calibre(Wilen, 1991).

This study established that af the educators in the study asked J@wel questions tdhe
learners. Low-level questions concenteaton factual information, thusencouraging
memorization. The ovetreliance of asking lovlevel questions by the teachers in this research
was in tandem with literature reviewedhich stated thateachers relyn low-cognitive order
guestions so that a slepaced lesson is avoided, kagpthe attention of the learners throughout
the teaching and learning processid maintaimg control of the classroom (Ellis, 1993).
Learners should be afided a chance to spond to higkcognitive orderquestions in ordeto
elicit higherorder thinking so that they may not only renteer factual knowledge, but also that

may use their knowledge to probe, solve, analyse and evaluate (Chuska, 1995).
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6.8.2 The importance of queBons from the learners in the classroom

It is important for the learners to ask question as the learning process is constituted by asking and

answering questionsWhen the learners know how to ask questions, they take great ownership
of their learning, depen comprehension andake new connections and discoveries on their

own (Rothstein & Santana, 2011).

This study established that the teachers were the only ones who asked their learners questions.

The learners, on the contrary, did not ask questidins finding was in contrast with literature
reviewed which stated thdearners, ke all scholars, are supposedatsk questions about the
facts and tehniques that make up thaliscipline. Questions from the learners may inform the
teacher whethethe learners have understood the concepts or not (Brain, 2QitBer factors

that hinder learners from asking questions are that the learners elastupid when asking
guestions. &condly, the large classes discourage learners from aglegjions beause they

are shy andhirdly, the attitude and personality of the teacher may inhibit learners from asking

guestions (Chaudron, 1988).

When the learners are trained to ask questions, thedéttetir participatiorshould increase

the classroom. Another positive aspect about learmeitiated questions is that it reduces
misdemeanourdy the learners, thusnproving classroom managementVhen learners are
skilled in asking questions,theac her 6 s r ol e tahfacifitatoc df thentgdeng t o

and learning process (Kaplan, 2013).
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68. 3 Dealing with | earnersd wrong responses 1in
Dealing with wrong responses from learners may either encourageatherketo participate in

future or may cause them to resequdrticipation The manner in which the teacher handles

wrong responses is crucialVhen there are definite right and wrong answers, it is important that

the teacher provide clear feedback on | earner
are wrong and whit ones are right (Kaplan, 2013PDften, a wrong answer gives the teacher

some insight of how the learners have processed tbemation taught to them, thymoviding

the teacher with the opportunity to guide the learner to say the correct thhmgtea c her 0 s
communicatiorwith the learnes should be in such a way that it depicts appreciation far the

will to answer d(Rothstein& Santara,r2014). quest i on

When a learner gives amcorrect responsehe teacher should probe the learnehtrtfor more
information if the answer is vague or incompleté.the response projects misconception, the
teacher should take the opportunity to clarify the misconception in a loving and professional way

in sucha waythat the learner is not inhibitecbn future participation (Kaplan, 2013).

Teachers in this study dealt with incorrect responses very well as they did not humiliate the
learners for giving incorrect answerSome teachers corrected language usage by repeating the
sentence articulated byehearner, but in a linguisticallgorrect manner.The correction of the

|l earnersd6 | anguage by the teagwhkchsadivahthe i n | i
teacher correction of learner errors is helpful to many students (Brown, 1984#4)e scblars

sugges that peer correction or seffor r ect i on, wi t h, mayeeam@eac her 6
worthwhile investment of time and effort for some teachers and learndimeover, well

managed group work can encourage spontaneous feedback on errors tamdegrners
themselves (Hendricks, 1987).
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6.9 The effectiveness of classroom interacn types used

Literature reviewed described two major types of classroom interactions, the traditional mode
and the modern type of classroom interactiofrhe former mode of classroom interaction is
teacher centredThis mode of classroom interaction may consist of lecturing, explaining a new
grammar concept, having a whole class discussion, drilling or asking individual questions
(Myles, 2013). The modernmode of classroom interaction is characterized by having the
learners working in pairs or in group3he teacher may also have the entire class working on a
project or €éucational game, while Hacilitates the learners in the teaching and learning psoce

(Carreiro, 2015).

The type of classroom interaction that the teacher uses largplgnds on theiteaching
philosophy and trainingBefore choosing the classroom interaction type thatgheher intends

to use, theynust be aware of the advantaged disadvantages of using a particular classroom
interaction type.They should compare, analyse and evaluate each interactionTipecentral

factor of choosing the appropriate mode of instruction rests on the needsldond of the
learners (Davis, 997). A teacher must be a good pedagogue to see and understandhall

|l earner s06 i n donweiinteracion mades workell foreose personbut the same

one might not be suitable for another persomderstanding the learners may help tmehoose

the best classroom interaction mode for effective teaching and learning to take place (Domyei,

2002).

The study found that the teachers were not happy with the performance of their |daetrs
the lack of resources and tipeor bakground ofthe learners, thutheir types of classroom
interactions were rendered ineffective by the educators themse&wese educators maintained
that they did not have enough resources such as textbdbksprocess of teaching and learning
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largely depends othe availability of teaching material (Gerges, 200M)the educators are not
provided with adequate resaes, then their teaching can be ineffectivaeshing materials
help the teachers to explain knowledge better and help the students to und@rstmaahy,

2015).

691 Learners6 main weaknesses i n eakoegses ri ng ES
The process of learning may not be confined to the classroom entif@he learnersvant to

achieve the optimal results from the school curriculumay tshould extend their learning outside

the school environrmentaswellhe parents should support the t
children at home.Home schooling, as it is commonly referred to in educational circles, may be

used as a form of spfementary education and as a way of helping the children to learn (Moore,
2012). Parents may teach their children at home if they are not satisfied with the quality of
academic instruction or if there islaac k of faith in thetachool 0
chil dr enbds e dSamegarents hoadehoaoitieeie chibdren in order to have greater
control over what and how their children are
aptitudes and abilities adequately, and to provideameducation to their children (Golden,

2011).

One can hasten to point out that the issue of parents playing a role in the education of their
children in rural Eastern Cape is near impossiblenast parents are illiterate and are unable to
help the learers with their school workMost of the parents are either dropouts from the same
school attended by their children or they were never given an opportunity to be educated
(Gardiner, 2008). This study of classroom interaction was conducted in the rumdti®i of

Libode in the Eastern Cape, hetiter e s p o n d e nt s Othellaakrferténading learmng o n
outsideof the classroom.
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The common weakness cited by teachers was the lack of intrinsic motivatie educators
concurred with one another that the rural environment of the learners dslpport ESL
acquisition in thatearning was confined only to the classroom and that the environment did not
afford the learners the opportunity to extend learriagond the classroom (Gardiner, 2008).

The iterature reviewed succinctly explaingat the role of the educator in the classroom is
crucial. It is the responsibility of the educator to create a learning atmosphere inside the
classroom. It is through hese interactive sessions that the educator can extract responses from
the learnes and motivate them to come wpth new ideas (McGriff, 2001).The educators

should motivate the learners by changing the classroom interaction modes and adapt to a suitable

one that benefits all learners (Gardiner, 2008).

610The teachersdé support frameworKk

Insofar as the schoslupportmechanism towards the educators wep®ncerned, He study

found that the schoolrcipals and the Heads of Department supported thééesmcEven if

some educators lamented the lack of teaching resources, the school authorities distributed
whatever material was provided by the Department of Educakarthermore, the Principals of
schools and their Heads of Department moderated theitear s 6 wor Kk, made <cl as
checked on syllabus coverag€&he actions of the Principals and the Heads of Department were

in support of literature reviewed regarding their roles in the school seAmpng other duties,

the Rincipal is to makesure that the school is ready to operate before the commencement of
each quarter. This means that he must see to it that he has enough members of staff and
teaching and learning material inemplate supply The Head of Department is mandated by the
Education Policy to supervise the teachers and draw up perforragpecaisal programmes

(Gardiner, 2008). Studies have shown thahrough support, the educators develop the
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knowledge and skills they require to creafeality learning environments in tineclassroors

(Calitz, Fluglestad & Discroll, 2000)

The study also found that the teachers were benefiting from the classroom observations made by
the Principals and the Heads of Departmeértiey maintained that the comments their superiors
made after lessorbgervations had an impact on improving the quality of classroom interactions.
The findirgs were supported by literatyurevhich realed thatif the Principals and other
members of staff do not recognize and support struggling teachers, the qualityaitiones

may becompromised (Bransford, 2003).

6.101The Subject Advisords rol e

The finding of this study was that the Subject Specialist or Subject Advisor had not visited the
schools for more than five years to dataterature reviewed revealed thatlffect Advisors are
specialists in their various domaing.hey possess adequate understandintheif respective
disciplines,a sound knowledge of barriers to learning and effective strategies for working with
students to achieve positive learning outcomes (Bransford, Brown & Cocking, 200@.
unavailability of Subject Avisors to offer support to educators in the five selbcchools
implied that the educators only relied upon the support structures in their resgetiools, yet

the role of the Subject dvisor is crucial as it includedeveloping a programme of support for
each targeted educator or school, advising eduxan effective pedagogy, assisting educators
in planning, programming assessns=antd reporting to parents (NWS Department of Education

and Training).
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6.102 The significance of workshops

It is important for teachers to go beyond the call of duty anid the textbook.To do this,
theymust continue their educatiofhere are confences, workshops and continu@ekication
opportunitieghat could give the teachdrat extra help so that they may in tune)p the learners

(Hill, 2012).

Some educats stéed that while they attendeglorkshops religiously, they did not gain much

from such meetingsThe educators cited poor facilitation as the source of their discontentment.
The educators maintained that peer sharing characterized the workatheypes the resource
persons of the workshopsere teachers appointed by thebject Advisor to do so. The
educators preferred the Subject Advisor to their colleagues as they argued that they would gain
more from the Subject veteran than from their colleagu#sidies have shown that educators
learn to empower their learners to take responsibility for thein bappiness and practice
practicatteaching strategiethat one can use in a classroati;of these can be acquired from
workshops. In other words, ifworkshops are properly planned, they can be of value to the

educators and the learners (Ozz, 2015).

6.11Mother-tongue instruction

It is universally accepted that a child learns best in thngither tongue and that the ther

tongue is as natural asotheb s miHe& .f i rst twelve years is the
life. For it is during this period that attitudes and aptitudes are develdpedalso during this

period that the child requires intelligent care of his physiegds and traineguidance in their

mental, emotional and social aspects (Ngubentombi, 1984).
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The research participants used the | earnersbod
Although there is a debate among scholars whether or not it is permissible tdEtegisin

Second languageni t he | ear ner 6s h o mteratirearavipwed gtated thato me ¢
i nstructi on i n uage prodicesgposiive re€uldseamerstend to compreppend
concepts better when the mother tongue is used (GibB6AS). Some studies have established

that first language literacy development is sttgngelated to successful secoelahguage

learning and academic achievement, and that literacy skills developed in the native language
transfer to the second langua@ivera, 1999). The educators in the study confirmedh the

literature reviewd inthe study by code switching to IsiXhosa to reiterate and emphasize a point.
Educators have to take into consideration the teaching environment and the target pdpatation

they are teaching (Gibbons, 2000yhe educators in this study were justified when they used
IsiXhosa language to explain content as the schools in the study are all in the rural areas where

learners experience problems in speaking, writing and staaeling English.

6.12 The role of teachirg aids in classroom interaction

The use of teaching aids is an important element in language teaching and le@hangse of
appropriate teaching and learning resources stimulates the participation of thes leafitteout
teaching and learning resources, it is difficult to arouse the learners cognitively as the instruction

would be passiveather than active (Fakeye, 20M¢Gill & Brockbond, 2004).

This study established that most educators who participatédis research did not use any
teaching aids.This finding confirmed the findings ithe analysis of documents of the lesson
plans. If meaningful interactions are to take place, the educators need to make teaching and
learning aids in order to add valte their lessons.Teaching aids are materials used by the
student or the teacher to help in the process of teaching and leaBtudjes have revealed the
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advantages of using teaching and learning ai8eme of the advantages cited are that they
provide motivation to the learners to learn new material, increase vocabulary, help the teacher to
clarify points to avoid long teacher talks, avoid dullness halp the classroom to be lively and

active (Welner & Welner, 1999).

Although the educators lamedtéhe shortages of resources in rural schools, it could be argued

that the educators could improvise simple teaching aids liketsclamd maps. Literature

revi ewed stated that for meaningful l earning
This can bedone by using visual aids thatilize the £nse of vision, audio aids thatilize the

sense of hearing and, audiisual aids thatitilize both senses of hearing and vision (Anderson,

1970).

6.13The role of motivation

The study established thidte teachers were disgruntled at the lack of motivation on the part of

their learners and that some learners had developed a negative attitude towards the learning of
English Second LanguageThe level of participation was also observed as being very low
during classroom interactien Literature reviewed suggested ways of dealing with learners who

are less motivatedThe teachers, in order to achieve a high degree of interaction, should adopt a
supportive style of t eacromyn ghistishbalievedad dntamcs f or
increased student interesf supportivet e ac her 6 s b e h alisteningicarefuthaag i n c |
the learner speaks, giving hints to help the learner to give a correct response, giving

encouragement to the learneranchbgi r esponsi ve to the | earnersbo

Some scholars maintain that the learners lack the motivational aspect lagh®am due to

factors such as h e t ebahauwoarand teaching style, the structure of the material to be
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learned, e nature of the task assigned to the learners by the teacher and the informal

interactions that the learners may have with other learners (Shabait, 2010).

One of the research participants planned and taught a lesson that was way above the grade six
learrers. The lesson was about agendas, notices and meetifgs. topic is taught at higher

levels such as grades eleven and twelvEhe teachers should balance the level of the
challenges to suit the scope of the learn&esarners perform best when tleeel of difficulty is

slightly above their current ability levellf the task § too easy, it promotes bored@and may
communicate a message of low expectations or a sense that the teacher believes the learner is not
capable of performing better (Wang l&ang, 1992). On the other hand, if the task is too
difficult, it may be perceived as unattainable and may undermine theffiedicy of the learner,

leading to the creation of unnecessary anxiety in the lear@eaffolding is one instructional
techniques where the challenge level is gradually raised as learners become capable of more

complex tasks (Tuckerman, 2003).

It may be concluded from the findings of this study that the loss of motivation by the learners
may be because the teachers were not motivating the learners eridweyh.are some tips that

may be employed by the educators in order to arrest monotony in the classsooms. of the

tips include giving frequent and promfgedback that supports studerd bel i ef s t hat
capable of doing well, assign tasks that are neither too masyoo difficult and create an
atmosphere that is open and positive in the classroom (Freeman & Anderman, Z0@7).

teacher should demonstrate warmth and opennaessurge the learners to participate during
classroom discussions and be as helpful as anée towards the learners in orteigain their

trust (Reeve & Hyungshim, 2006).
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6.14Conclusion

Classroom interaction is crucial for teacheffiroughinteracton, the teachers can evaluate their
teaching fr om |Mooverdeachdrs mag modify thardeaching and seek the
most appropriate ways to teach the learnérorder to establish the actudssroom interaction

types thatthe teacherssed, the researcher undertook this study in five selected schabiks

Libode District The researcher interviewed the teachers, analysed the lesson plans and made
classroom observations in an attempt to establish the classntenaction types used.
Interaction is the collaborativexchange of thoughts, feelings ideas between two or more

peoplewhich results in a reciprocal effect each other (Brown, 2001).

Classroom interaction is crucially important in language learniffgrough interactionlearners
can increase theiahguage store as they listerotoread authentic linguistic material, or even the
output of their fellow learners in discussion (Mercer, 2008)synopsis of the research is given
below, which is based on the findings of theurrent study on the classroanteraction types

used by the educatteaching English Second Language.

This study sught to identify the classroeimteraction types thatere used by educators in five
selected schools irthe Libode District of the Eastar Cape Province of South Africa.
Biographical data revealed that there were only two educators who were adequately trained to
teach ESL, the rest had specialized in teaching other subjétis.interaction types that the
educators used were the lectyrair work, code switching and small group classroom interaction
types. This implied that the educators used both the traditional and the modern modes of
classroom interactions.The educators were aware of the trends or evolution of classroom

interactions but opted to use whole class classroom interaction, citing nugbers in their
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classes thatrendered the mechanics of separating the learners into small groups almost

impossible.

The lesson plans of some educators were deficient in that the edutidto include lesson
objectives, tedung aids and the stating pfior knowledge. The constructivistearning design
model was used as a standard to ascertain the completeness of the lessoff ansdel
contained six elements, namely: situationyestioning, grouping, rimiging, exhibit and
reflection; as detailed in chapter two and chapteree The concept of inclusivity was
misconstrued by most teachers as meaning including all the learners in the wholgetlédss
actually means takingneasures to includéhe physically and mentally handicapped in the

mainstream classroom.

The planning of content requires one to be cognizant of how much content to teach on a
particular day. Hence the need to break down tbentent to small segments thate not
perceived as confusing to the learnefsmore appropriate approachof organizing content in

such a way that content known to the learners was dealt with destre delving into the
complex content.Learners learn new content better whieeytare able to associate it with what

is already in their schema (Kelchtermans, 2006).

Feedback is very important in the teaching and learning protedsidualized feedback thas
givent o t he | ear n e rperfarmanae wauld gaya langwaohel@ng the learners

to improve in their academic work (Upton, 201T)he excelling learners need to be given more
opportunities to discover knowledgehile the slow learners could be praised for improving
their mark even if it is not satisfactorythe important aspect is to motivate the learners to keep

on trying hard in their academic work (Hammer, 2000).
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The role of the veteran teachers in the school cannot besoyg@nasised.The veteran teachers
have a wealth of experience that they can shatie junior teachers in so far adassroom
interactions areoncerned. They know which teaching methods are more effedtnas others

and how they may get aroupdoblems in the classroom.

Videos may be used as reflection tostsere the teacher may @dtapehimself while teaching.
They can bean integral part in the process of reflectiohe study established that some
teachers would not love to be videerorded as they thought that people would laugh at their
teaching strategiesThis was perceiwt as retrogressives videos may help the teachers to be
better classroom interactionists if used maturélize essence of videos ishelp the teacher to

i dent iwegkaeasard sake adjustments accordingly (Imel, 1992).

Parental care is one did facets of the teacheilhe teachers need to develop their learners in
two important ways, the cognitive and the moral waykhe teacher shadd strive to teach
content thats in line with the dictates of the syllabus aaidthe same time model the lears so

that they may become upright morally and be worthy citizens.

Collegiality is a valuable aspect that marks the success of an educational organizagictudy
established that whem d u c ar¢latianghips at schoobre collegal, the chancesf@chieving
positive results are highCollegial relationships help the teachers to grow professionklblso

helps the teachers to share pedagogical problems and solutions (Anderson, 2000).

The study also revealed that the respondents dealt withptlisr learners amdividuals in order
to curb misdemeanours.Disciplinary problems at thes are a result of incompetdstiching,

lack of classroom management skills and poor organization of the classrooms.
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The results obtained from classroom observatioonfirmed the results obtained from both the
interviews and analysis of document insofar as the classnoi@maction types were concerned,

that the educators used both the traditional and the modern classtecaation types.Very

few educators hastated in their lesson plans that they would use teaching and learning aids in
their lessons.This was also confirmed when the educators were observed in the act of teaching.
Very few educators used teaching aids in their clasgdthough the educatorisad not stated

prior knowledge in their lesson plans, all of them used the technique to introduce their lessons,
and by so doing, they were able to connect the previous lesson with the lesson they intended to

teach.

In summary, it can be stated that teash@ay an importarrole in the classroom, mainhs an
initiator of classroom interactigrwhich in turn should evoke positive outcomes from the
learners. Through interaction the learners develop their language sysiBeachers have to
facilitate learing by encouraging the learners to speak and to give their learners an opportunity

to express their views (Lee, 2011).

In the next chapter, recommendations and conclusion are discussed.
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Chapter 7. Summary conclusion and recommendations

A summary of thestudy is discussed in this chapter as wellem®mmendations, the proposed

mode] limitations of the study, the conclusion and future implications are discussed.

7.1Introduction

The main purpose of this chapter is to highlight the salient points emguiedm this study.
The main research question was about the types of classntenaction types employed by the
English Second Language educators in their scho8dlssummary of the findings have been
revisited in this chapterThis chapter also statéldde knowledge tht this study has contributed to

academia.A model of classroom interaction concluded the study.

Classroom interaction is crucial for both the learners and the teacG&assroom interaction

was defined as the collaboratiegchange othoughts, feelingsr ideas between twpeople or

more, resulting in a reciprocal effect each other (Brown, 2001)ln a classroom situation, it

can be inferred that classroom interaction involthesteacher talligand | earner sdé r e
and vice vesa. This study sought to describe and understand the classnv@raction types

thatthe educators used in their teaching of English Second Langiidgestudy was prompted

by the continuodg dismal performance of the learners in English examinaiiorike Libode

education district.

7.2 A review of the research problem

English language is taugat all levels of learning iSouth African schoolsA pass in English is

a prerequisite if onés considering being enrolled at most Universitiekhe geneal trend in

Africa reflects that the South African learners do not do as well as their counterparts in other

African countries. This is aworrying scenario to all stakelders such as parents, the
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Department of Education and others (Du Plessis, 2008)e poor performance of the learners

in English language motivated this study of classroom interactionpedagogical studies
scholars argue that there is relationship between language pedagogy and achievement (Sangoz,
2008; Antat, 2007). Ineffective teching breeds poor performance (Stern, 198Recent
decades have witnessed widespread condemnation of traditional modes of classroom interaction
for being teacher centred, where learners are passive listeners (Antat, Z0@7aimof this

study was tddentify the interaction modes that the educators used when teaching ESL to the
learnersFor effective teachingo take place, the learners should be meaningfully engaged in the
teachingand learning processnd that the teachers should create a positive and conducive

climate.

7.3 Simmary of findings

In this sectionthe findings of he studyare discussed

7.3.1 Teacher qualifications

I n chapter two of this study, the nature of
detail. A qualification is obtained when a person has successfully completed a programme or
course of study.The qualifications that teachers have, by kEnde, differ in terms of type and
specialization. Some teachers teach without a professional qualification, yet some are suitably
trained to teach the learners (Feimen & Nemser, 2004¢. quality of teachers in a school has a

great impact on learness it affects them in a positive manndieacher characteristics are more
strongly related tdhetucdarcthed sackrixepwee memtces
backgrounds affect the teacher performance (Brown, 2081 Yhese factors outlined akie are

some of the aspects that affect the efficiency of the teacher in the classroom.
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There were ten educators in the study, and of these, seven were in possession of first degrees
while three were in possession of Diplom&3f the seven educators whodhiirst degrees, only

one specialized in English Language teachi@d.the three educators with Diplomas, only one
educator specialized in English languagéhe study established that only two educators out of

ten were suitably qualified to teach ESLn order to teaclESL successfullya qualification in

the subject becomes important because the teacher would be better equippet the subject

as theywould be backed by the theories learned from college.

7.4 Classroom interaction types used

The stuly established that the educators were using the lecture, small groups, pair work and
whole group classroosnmteraction types. This implied that the teachers used both, the
traditional modes of classroom interaction such as the lecture and whole geyaptiohs, and

the current classroom interactions such as pair work and small gfteepstudy also established

that the educators were aware of the trends in classroom interadtioough they used the

traditional modes of classroom interaction.

Teaders should shift from the traditional way of teaching and espouse the modern trends of
interaction so as to involve the learners as much as theyRw@aor. resources and the language
barrier were some of the reasons the teachers put forward for ineffesdiehing and learning.

The Department of Education should avail the different resources to sgbaisularly inrural

areas so that teaching and learning becomes excitiigne educators also cited the lack of
intrinsic motivation as a major bami¢o effective classroom interactionThe teacher has to
motivate the learners extrinsically by being creatividhe bestwaysto motivate learners who

lack intrinsic motivation is to introduce language games and also by using electronic teaching
aids aghese are likely to motivate the learners to some extent.
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The educatorsd planning for classroom intera

objectives were missingnd few teachers planned and used teaching aids to enhance classroom
interaction. This study also established that it were the teachers who posed questions to the
learnersFor effective learning to take place, learners should ask questiond &awners never

asked their teachers any questiofitie three métods of collecting datanamely the interviews,
analysisof documents and lesson observation, concurred that the educators were using both the

traditional modes and the current modes of classroom interaction.

75Teachersdé6 awareness of modern classroom
The typesof classroom interactions are many and variéch classroom interaction type is
rooted and grounded in a particular theotMany devéopments have taken place light of
language pedagogy since the 1980%he traditional modes of classroom interactioere
characteristic of the 1980&€urrently the modern modes of classroom interactions, which
espouse the constructiviptinciples,are used by some educators (Wilson, Floden & Ferrini,
2001). Teachers who are aware of the evolution of classroomatttens are more likely to
achieve greater learning objectives than those whose teaching styles are not backed by any

theory (Feimen & Nemser, 2001).

The study revealed that the educators were aware of the current classroom interactjon types
which espousé¢he constructivist principles, but could not implement them due to several cited
reasons.Some of the reasons the teachers cited were the lack of teaching and learning resources,
the language barriethe poor backgroundof learnersand large learner nusers in their
classrooms. The Department of Education should employ more teachers and build enough
classrooms so that the teachetearner ratio may decregdbereby increasing teacher to learner
interaction through individual attention between thehea and the learners.
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7.6 The role of teachers

The teachers in the study did not conform to the construcpviistiples that promote learner

initiated discussions in the classroom (Hake, 199B)e study established that there was too

much teacher talkn the classes observed hi s was al so evident i n tF
where they stated what they would do in clahe lessons wermore teacher centred than

learner centred. When teachers speak for too long in class, the learners are radysaskive

listeners. This was in sharp contrast to the literature reviewed in chaptemtiagre the role of

the teacher was explained as that @vealoping and fostering learreentred classroom
interactiors (Lieberman, 2004). The teachers should ndéélk more than the learnertn a

constructivist classroomm he t eacher 6s role is that of faci |l

7.6.1 The use of small groups as a classroom interaction strategy

The study established that pair work and small groups were used by some teachers as forms of
classroom interaction in the constructivist premi3ée level of interaction was relatively high

in classes where the teachers used either pair work or smafisgrBair work or small groups

ensure that the learners strive hard to communicate with the teacher and with one another, so it is
of paramount importance for the teachers to use pair work and small groups in their classes so as
to compel the learners ®hare in class discussions (Harmer, 19900e study also established
that the teachers who used small groups or pa
discussbns thatprevailed in their groups and clarified issues of contention arisingrwihe

groups. The use of small groups was in line with the notion that small groups benefit the
learners as they pwse them to their peers, thdgveloping information exchange among

themselves (Mazur, 1997).
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7.6.2 The use of questions in classroom iataction

All the teachers who were involved in the study used the questioning strategy in order to interact
with their learners.Teacher sd6 questions give the | earner.
without having the risk of initiating language thextves (Chaudron, 1988)Although it can be

said that all the teachers used the questioning technique to initiate interaction, some teachers
asked vague questions to the learnditse study also revealed that some teachers usetél@l
guestions in anteempt to initiate classroom interactiohiterature stated that bad questions may

not be responded to and that they affect the learners negatively, causing them to think that they
are failures because they do not know how to ansiesteaches questios (Chuska, 1995).
Low-level questions are ineffective in teaching and learning as they encourage the learners to
concentrate oglon factual information, thusncouraging memorization, which is an attribute of
the traditional i st déarngssbonld [z affddd ld ahanoeeto engadgedm 1 ) .
high-cognitive order questits so as to be involved in higider thinking, which would further

encourage them to use their knowledge to probe and evaluate information (Chuska, 1995).

The study also estabhed that the teachers were the only people who initiated and asked
guestions. The learners did not ask questions at &lhen the learners are involved in asking
guestions, the teachers would be able to help them effectively as learner questionfommay in

the teacher thkind of misconceptions learners hawmethe subject matterThe common notion

on why learners do not ask questions is that they are shy and are afraid of making language
mistakes in the process of asking questions (Brain, 20Ibis can be remedied by espousing

collaborative learning so that the shy learners may feel free to speak amongst each other.
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7.6.3 Prior knowledge as a scaffolding skillm teaching and learning

The study revealed that the teachers who were involved inutlg ssed prior knowledge as a

strategy to teach a new lesson based on the previous lessdnt hough the phra
knowl edged was missing in the teacherso6 | esso
they were involved in the actual teachagd learning proces®rior knowledge in teaching and

learning circles is important as it improves cognition in the learn@mgnition is the way one

organize o rtheudlst processes based on prior experiences (Piaget, 19¥AgEn prior

knowledge isused during teaching and learning, the lesson may be effective because people
learn new material or content by applying or linking it to the previous material or content that

they already know (Ellis, 1993).

7.6.4 The importance of planning for interaction

The study established that the teachers in general had problems in so far as planning was
concerned. Almost all the lesson plans lacked vital details such as prior knowledge, lesson
objectives and the evaluation of instruction after the teaching amidrigasrocess.The lesson

pl ans were anal ysed uywhichmig critGalydmseudsed in(chaptér@no mo d ¢
and chapter five.The model, which is in the constructivist premise, suggestaxieesnents of

a lesson plan astuation, grouping, bridging, question, exhibit and reflectidrsummary of the
planning model explained in chapters two and five is given as follows: the situation element is
the ppic of the lesson to be taughitte grouping element deals with howetteacher plans to

group his learners and theaching and learning materighe third element of bridging deals

with the use of prior knowledg¢éo scaffold the new lesson with the previous ottee fourth
element deals with the question element, wheeet¢lcher is expected to state the qaesthe

or she may ask thelearners (Bilash, 2009) L ear ner s anti ci pated que
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taken into consideration in the questioning phase of the lesson plam fifth element of the
model is the exhib stage where the learners show what they have collaboratively learned by
making presentations in classThe sixth element is the reflection phaséhere the teacher
evaluates and reflects on the success or failure of the lesson, implying that thpeglieohs in
planning for effective classroom interactionfhe lesson plans analysed failed to fulfil all the
elements of the constructivist modéccording to Gagne, all the six elements should be taken

into consideration when drawing up lesson plaregfte, 1970).

7.6.5 Breaking down content

The study revealed that teachers had an art of reducing content to smaller seghiemtsould

all be taught at a given timeTo achieve this, teachers should select content whose objectives
could be achieved &t instruction time.The respondents unanimously stated that it is better to
break down the learning material into smaller segmenktere the first segment contained
content that the learners knewlhe second segment would then contain the target lgegua
lesson of the day.The respondents were conscientious that the learners were not confused by

content, hence the need to break it down into manageable segments.

7.6.6 The importance of motivation in the classroom

The study established that the mai@akness of the learners was the lack of intrinsic motivation.

The teachers did not blame the learners for not being motivated enough because they asserted
t hat the | ack of motivati on was, which wasonotn d e d
educationallysupportive. The teachers maintained that the learners were not helped by their
parents at home because the former were not literate enough to help their ciildrerding to

the teachers, the learning of ESL was not extended outside the classsotonls should also
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organize educational excursions so that the learners are given a feel of learning outside the

classroom environment.

7.6.7 Individualized feedback

The teachersé working | oads Ingpiaobthigitteydtneedo ed as
to give individualized feedback, catering for the needs of each learner in the clas$toonot

so competent learners should be encouraged to do better after each feedback so that they feel that
they are worthy learnersThe learners who excebn the other handeed to bespurred on by

giving them extrechallenging work in order to make them realize their full potentigéedback

should be given to the learners expeditiously so that their motiwabtald continue to be high.

7.6.8 Parentalcare

The learners in any given classroom come from different backgrouSdsne come from
affluent homes where they do not lack anything, yet some come from very poor backgrounds
where they seldom have three meals in one daprse still, someome from broken homes

where parental love does not exiAll these learners are grouped together in one classroom.
The onus is on the teacher to embrace each child and compensate the love the learners would
have had if they had parents, in the casthate who come from broken homes or cthighded

families. The teacher needs to fill the gap by demonstrating parental care to all the le@h®ers.

whole essence of pastoral care is to modelgamkrs towards characters tha morally sound.

7.6.9 The role of collegiality in the school
In a school seip, different teachers come from different backgrounds and horiée. main
purpose of the school is to provide an environment where teaching and learning may take place.

The role of collegial relatihips among teacheas schoolis crucial. When there are collegial
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rel ations at school , the teacherso6é6 work beco
exchange ideas about their practices as teachEns. research participants acknowledged the
role of collegiality as one that enables each one of them to grow professiobDalyiplinary

problems in a school sgi could be better dealt with if collegial relationships abound.

7.6.10The role of veteran teachers in the school

A privileged schools one that is endowed with veteran teachers who can be handy when there
are faltering or junior teacher3.he respondents in this study all agreed with one anothethid
veteran teachers weraluable in schools as they had a wealth of experienceate s¥ith the

junior teachers.The respondentsiaintained that the experienceghchers know a lot about the
teaching profession and which methods of teaching work and which ones do kefffectively

in the classroom.

7.6.11 Reflection as a tool to impove teacher practice

Reflection is a process whr e t he t eacher t ak etsachindhwactices.t i me
There are many ways that one can employ to re
the use of videosThe respondents in th&gudy expressed mixed feelings concerning the use of
videos as a reflective toolSome indicated that they would not be comfortable teitdeotaped

while they were teaching as they felt that they would be laughed at by others who would watch
the video dp. Others said thahey would not love to be vidéaped because some circlesuld
misconstrue this as showirgff. The responses obtained were a
attitude and perception about the teaching professiboould be inferredrom the foregoing

account that teachers perceived their teaching chores as private and isdlagedould imply

that the teachers weseepticalabout beingpbserved by others as theygt as each teacher has

their ownphilosophy about teaching practices.
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7.7 The role of the learner in classroom interaction

The role of the learners in classroom interaction was rather subdued as the teachers in most of
the classes took control of the teaching and learning prodessording to Britton (1970), the

learner should be inquisitive and ask questions so that he learns@erstands content, and that

he should take the initiative and make decisions independently and must be a problem solver.
All these virtues of learners wermt observed throughout the research procddss implies

that the teachers should d®aa classroom environment thahcourages the learners to
demonstrate confidence in the construction of knowledge and should not be afraid to take risks

of making gammdical errors (Kelly, 2015Britton, 1970).

7.8 Teaching classes with large numbers of learners

In general terms, the research established that many classes were composed of very big learner
numbers. Teachers argued that it was difficult to teachlass with big numbers of learners as
separating them into small manageable groups akamst impossible The teachers also
lamented that grouping too many learners in one classrenoouraged the learners to
misbehave and get involved in different formsmisdemeanours, rendering the classes to be
uncontrollable. The findings of the research contradicted the notion that teaching larger classes
is fun and exciting, and that learners in large classesamally willing to participateand are
self-motivated (Brown, 1994). Large numbers of learners promote classroom indisciplirie
learners may engage in different types of misdemeantheseby compromising a positive
classroom climate. Small classes are better to teach as the teacher would be ahHiilto

discipline.

The study established that the learners may engage in deviant aatmcis may disrupt the

teaching and learning proces§auses of indiscipline among the learners could be caused by
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many factors such as poor classroom managememiprogriate sitting arrangementhatdid

not allow the teacher to reach each member of the classroom and ineptitude on the part of the
teacher. Defiant learners can be a nuisance in the classroom as learners may be distracted and
derail from their core ppose of learning.If the learners are not adequately controlled by the

teacher, attempts to impart knowledge could be futile.

7.9Institutional int eraction support framework for teachers

All institutions of learning depend on human action in order taeaehthe intended objectives.

The school principals and the School Governing Boards should always seek to utilize the greatest
potentials in both the teachers and the learnbrsa school situationthe Principals of schools

must enste that all teacheand learnesupport materials are ordered and delivered on time
(Gardiner, 2008). The Heads of Departmentsd roles 1is
materials to the teachers, draw up time tables and supervise the teddteeBubject A vi sor 6 s
role is to attempt and bridge the gap between theory and pradiieeinteraction between the
Subject Advisor and the teacher serves as a learning period to the educator, particularly those
teachers with inadequate skills and knowledge, in dalerake a smooth transition into the real
world (Discroll, 2000). Literature also revealed that as a mentor, the Subjeeisér is
responsible for developing a programme of support for each targeted teacher in the school,
advising the teachers on effet pedagogy, assisting teachers in planning, programming and
reporting to parents (Dillon, 2010)The Department of Education should monitor and supervise

the Subject Advisors so that they execute their duties as expected.

In this study, teachers werepgorted adequately at school lev&he principals were supportive
of their teachex as they procured the quintessential materials for the teackdtisough the
materials sourced were in short supply, the teachers were able to use them with the [Eaeners
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principals constantly assessed and modet ed t he t e aentoeragsmd themdo Kk ,

maintain a specified standard.

7.10Recommendations

The findings of this study on classroom interaction led the researcher to suggest the following:

The teaches should encourage the learners to ask each other questions so that the teacher could
make instantaneous evaluation of how effective the learners are receiving the instructign durin
teaching and learning agiestions from the learners may inform the besavhether the learners

have understood the concepts or not (Brain, 2015).

The Department oEducation should employ teachers according to their subject specialisations.
If this is done, the process of teaching and learning widffextive in thathe subject specialist
teacher would be equipped enough to rante effectively with theirlearners. The subject
specialist teacher would also know what content to teach at a certainréhel, than teach
contentthat s way above t hestHeeasasimeoms d@ thelessopseanalysed i a

this research.

The teachers should espouse the constructivist principles of teaching where the learners are given
the ownership of their own learninglhe role of the teacher in the constructivist premig®e is

guide the learners as they discover knowledge for themselves. The teachers should move away
from the lectue and the whole group classroamteraction types because they are in the
traditionalist premise of classroom interaction, which does not all@evlgarners to be the

owners of their own learning.

The Department of Education must conduct workshops in order to induct the teachers on

effective planning.If the teachers cannot plan effectively, they will not teach effectively. Their
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lesson plans shadllinclude objectives so that they identify the goals of the lesson before
teaching. The assumed knowledge should be stated in the lesson plan so as to scaffold from it
when introducing a new lessorfter teaching the lesson, there must be a sectiorvaluation

stating how effective or ineffective the interaction had been, and conduct remediation lessons

where need arises.

The Department of Education should take the initiative to build more classrooms to
accommodate more learnersp as to avoid overcrowdingn the classrooms. When the
classrooms are overcrowded, the teacher maydfadlach effectively as thayould be unable to

give individual attention to each learnekVhen the classrooms are built, the Department of
Education may employ more teachexs cater for the learners, thusducing he teachetearner

ratio, henceencouwaging meaningful interactions.

Teacher reflection is important as it helps to identify the areas that each practitioner should
improve. Veteran tedeers should assist by rendering advice to teachers in need of help in so far
as teaching strategies are concerndeachers should also take the initiative to observe one
another in action so that they may help each other to improve their teachingietraitg
positive attitude needs to be developed among all teachers regarding the usesoh\eksher
reflection. The whole essence of reflection is to help each other to be better teachers for the

benefit of the learners they teach.

Parental care ian essential element in the teaching and learning process where teachers strive t
model the learners towards beingideal citizen of the countryWhen the teacher knows the

backgound of the learners, theyould knowhow to handle each learner in thelmssroom.
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Teachers need to avoid casesdefiantlearners in the classroom by developing a mastery of
their subject matterlf the learners observe that they can gain a lot from the teacheysnty
learn to trust him The teachers should also demawate classroom management skills to deal
decisively with wayward learnersThe learning environment must loeederly, where all the

learners are reachable by the teacher. This would minimize disruptions by learners.

Collegial relationships should exist @ach and every school where all the teachers work together
collaboratively. This helps them to share tips on how to handfeadtlearnes. Collegiality also
helps the teachers to mature in the professidaaching tips may also be shared in collegial

relationships.

7.11The proposed model on classroom interaction

A modelis a visual aid or picture th&ighlights the main ideas and variables in a process or
system (Mcllrath, 1995). Below is amodel that this study proposed in order to facilitate
effective classroom interactions between the teacher and the leamkamong the learners
themselves. The stages of the model atlee support framework of teachers, planning for

instruction, the process of giving instruction and the evaluation of thedgtistr.

7.12The proposed classroom interaction model

The proposed classroom model is displayed below. The explanation to this model is given in

section 7.8 below.
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The Libode classroom interaction model.

Support framework: Department of education, Principals or

veteran teachers and Headsf Department
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Figure 4: Classroominteraction model
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7.13The exegesis of the model

This section discusses the stages in the proposed model of classroom interaction.

7.13.1 Planning

This describes the planning phase of the modielthe planning phase, the teacher should state

the assumed knowledge, upon which the new lesson would be scafioddlesson objectives

should be formulated at this leveDbjectives are goals that the teacher intends to achieve at the

end of the les; (Bloom, 1956). The | earners6 capabilities, b a
levels should be taken into cognizanttas stage of the modelT he knowl edge of th
grade is importantdr the teacher so that they can prepare contenistamnensurate to the

level or grade of the learners.

7.132 During classroom interaction

At this stage of the model, the teacher should begin by relating the suigjitet of the day to
previouslylearned content for scaffolding to take plac&he teacher maypsk questions to
recapitulate previousHiearned content so as to make a smooth progression to the new lesson of
the day. The teacher is impred to use the constructivstteraction principles where the
learners are subjected to collaborative learreiter in groups or in pairs.The role of the
teacher in a constructivist classroom is to guide the learners through the process of knowledge
discoveries by themselves and for themselves (Richardson, 18#@). the discussions of the
learners in theigroups, then the learners may be given time to exhibit to the whole class what
they had learned or discovered during their group deliberatidhs&s may be done through the
group representatives who may I(Tedearers atthise i r r
stage may be ask the group representatives questibnhe questions are not answered or
clarified in a satisfactory manner by the group representative, the whole group may be asked to
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respond or clarify the grey areas of the presentatidime teacher may give individual work at

this stage to assess the receptivity of each learner as regards the lesson delivered.

7.133 After instruction

After the instructional process, the teacher is expected to carry out formative evalU&i®is

the type of evaluation that focuses only on the content taught on a particulaiSdaymative
evaluation is the opposite of formative evaluation as the former evaluates all work done after a
given period of time, whereas formative evaluation takes place teeteacher attempts to
determine the effectiveness of a single instructiokfter evaluating the lesson, the teacher
should thendecide on how and when theway conduct remediation to the learners who

exhibited lack of understanding.

7.14Contribution of the study

Despite the cited limitations of the study, which were that, the studyowly confined to five
schoolsand a sampled population of only ten teachers, it was envisagethehstudy made
revelations thamay go a long way in informg the teahers, the principaland the Heads of
Departments of schools, and the Subjedvidors to reconsider their current roles that they play,
with the view to adopt more effective support structures to help the tedohbes effective
English Second &nguagdeachers.The teachers may revisit their planningthwels so that they

put in placelesson plans, which when followed during teaching and learning, may promote
higher levels of classroom interactionShe correct interaction strategies may help the &xarn

to be comptent and proficient in ESL such thaachers should shun the traditional modes of

interaction and espouse the constructivist strategies as described in chapter 2.
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7.15L imitations of the study

The following limitations may be considered evhconducting furtheresearch on similar topics.
Firstly, this study of classroom interaction was conducted in only five schdbis.five schools

were thus selected in order to save time and costs, as a larger field would have required greater
amounts bmoney and time.The results of this study may not be generalized to cover the whole
of Libode District or the Eastern Cape Province as a whole, let alone the entire country of South
Africa, but instead, the results could be recommended to the fivelsalibiwh participated in

this study. Secondly, the study used the three data collection instruprentselyfaceto-face
interviews, analysis of the documents and classroom observaii@as. data collection tool has

its own strengths and weaknessa#irdly, the study confined itself to ten teachers onlfythe
learners, the Principals and the Subjedvi&ors wereincorporated in the study, other facets

could have been established widyardgo classroom interaction.

7.16Conclusion
This study ofclassroom interaction, which was carried out in the Libode District of the Eastern

Cape Department of Education obtained the following results:

The study established that there were only two educators who were suitably qualified to teach
ESL to learnerasthey were the only ones who had specialized in ESL pedagogy. Eight of the

ten educators in the study had specialized in teaching other learning areas and not English.

The study established that the teachers used th&deand whole group classroenteraction
types. Some teachers used pair work and small groups when teaching ESL. This implied that the
teachers were using both the traditional and the current modes of classroom interaction when

teaching ESL.

241



The research revealed that the teachers werareaof the current modes of classroom
interaction, but argued that it was difficult to implement these as the large learner numbers could
not permit them to separate the learrfersthem toengage in collaborative learning in groups.

The researcher obsed that the classes were composed of as many as fifty learmers ahlass

and,as a result, classroom management by the teacher was compromised.

It emerged that the teachers had difficulties in planning for interaction, as some crucial elements
were |d t out i n the t dvost bfehe dedsonl pkarss sdiol mot gtdtealesson

objectives, prior knowledge, assessment tasks and evaluation of the instruction.

Only the teachers initiatedlassroom interaction by posing questions to the learndise
learners did not ask questions directed either to the teacher or to other members of their class.
This was against the principles of constructivism where the learners should only be guided by the

teacher to learn (Busman, 1996).

Moreover, the study atsestablished that the teachers described the support they received from
the school administrative structures as adequate, but were quick ta kmdack of support

from the SIbjectAdvisor, who has not visited them for a long timEhe study also edvéished

that most of the workshops organized by the Department were not fruitful to the teachers because

they usually degenerated into peer sharing.

This study of classroom interaction reveatledt the poor level of learngarticipation emanated
from their lack of intrinsic motivaton.The t eachers bl amed the | ear
main cause for the low level of participatiofihey argued that the learners were not helped by

their parents or guardians to write assigned homework.
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Finally, the resarch questions were based on the classiiatgmaction types used, the
awareness of the current classroom interaction types and the kind of support that the teachers
received to help them interact effectively with their learnefBhe research conclusivyel
answered the research questions as follows: the teachers used both the traditional anerthe mod
classroom interaction typeshey were aware of the current classroom interaction modes
although they ited different rasons for not implementing thethat the kind of support that the
teachers received from the schagitucture was adequate, wherghg support from the
Depatment of Education through theulject Advisor was inadequate as peer sharing

characterized such workshops.

7.171mplications for further research

This research was conducted in public schools in the Libode District of the Eastern Cape
Province. Only five schools participated in this researdiiore schools should be included in
future research, including independent schools so asdble the generalization of the findings

to a larger scale, rather than to only generalize the findings to only five schools as was the case in
this research.The English Language curriculum should also be studied to establish whether the

content is appropriate for the learners.
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University of Fort Hare
Together in Excellence

ETHICAL CLEARANCE CERTIFICATE
Certificate Reference Number:  TSH061SNCU01
Project title: A study of classroom interaction in English

second language classes in five selected
schools in Libode District of the Eastern Cape

Nature of Project: PhD
Principal Researcher: Christopher Ncube
Supervisor: Dr BP Tshotsho

Co-supervisor:

On behalf of the University of Fort Hare’s Research Ethics Committee (UREC) |
hereby give ethical approval in respect of the undertakings contained in the above-
mentioned project and research instrument(s). Should any other instruments be
used, these require separate authorization. The Researcher may therefore
commence with the research as from the date of this certificate, using the reference
number indicated above.

Please note that the UREC must be informed immediately of
* Any material change in the conditions or undertakings mentioned in the

document

* Any material breaches of ethical undertakings or events that impact upon the
ethical conduct of the research

291



27 Tsholombela street
Northcrest
Mthatha
5099
23 February 2015
The Director: Research Development
Department of Education
East London
5200
Dear Sir/Madam

Ref: Request for permission to conduct research with English language educators in
five selected schools in Libode District.

I am a PhD Student of Fort Hare university .I write this letter to request you to allow me to
carry out this research in five selected schools in Libode District. My research project is entitled
:A Study of classroom interactions in the teaching of English second language in five selected
schools in the Libode District.

The Names of schools and educators will be treated as confidential but the results of the study
can be forwarded to your office if you so wish me to do so.

Thank You in advance

chqbe
/0 /VL_\

Email: crhisncubs@gmail.com

Cell: 083 884 1523
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' Province of the

WEASTERN CAPE

EDUCATION

STRATEGIC PLANNING POLICY RESEARCH AND SECRETARIAT SERVICES

Steve Vukile Tshwete Complex * Zone 6 » Zwelitsha * Eastern Cape

Private Bag X0032 « Bhisho » 5605 + REPUBLIC OF SOUTH AFRICA

Tel: +27 (0)40 608 4773/4035/4537 « Fax: +27 (0)40 608 4574 » Wehsite: www.ecdoe.qov.za

Enquiries: B Pamla Email: babalwa.pamla@edu.ecprov.qov.za Date: 08 May 2015

Mr. Christopher Ncube
27 Bholombela Street

NOrthcrest
Mthatha
5099

Dear Mr. Ncube

PERMISSION TO UNDERTAKE A DOCTORAL STUDY: A STUDY OF CLASSROOM
INTERACTION IN ENGLISH SECOND LANGUAGE IN FIVE SCHOOLS IN LIBODE DISTRICT
OF THE EASTERN CAPE PROVINCE

1. Thank you for your application to conduct research.

2. Your application to conduct the above mentioned research in 5 Secondary Schools under
the jurisdiction of Libode District of the Eastern Cape Department of Education (ECDoE) is
hereby approved based on the following conditions:

a.

b.

bullding blocks for growth

there will be no financial implications for the Department;

institutions and respondents must not be identifiable in any way from the results of
the investigation;

you present a copy of the written approval letter of the Eastern Cape Department of
Education (ECDoE) to the Cluster and District Directors before any research is
undertaken at any institutions within that particular district;

you will make all the arrangements concerning your research;

the research may not be conducted during official contact time, as educators’
programmes should not be interrupted;

should you wish to extend the period of research after approval has been granted,
an application to do this must be directed to Chief Director: Strategic Management
Monitoring and Evaluation;

Pagelof2
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g. the research may not be conducted during the fourth school term, except in cases
where a special well motivated request is received;

h. your research will be limited to those schools or institutions for which approval has
been granted, should changes be effected written permission must be obtained
from the Chief Director; Strategic Management Monitoring and Evaluation;

i. you present the Department with a copy of your final paper/report/dissertation/thesis
free of charge in hard copy and electronic format. This must be accompanied by a
separate synopsis (maximum 2 — 3 typed pages) of the most important findings and
recommendations if it does not already contain a synopsis.

j- you present the findings to the Research Committee and/or Senior Management of
the Department when and/or where necessary.

k. you are requested to provide the above to the Chief Director: Strategic Management
Monitoring and Evaluation upon completion of your research.

I you comply with all the requirements as completed in the Terms and Conditions to
conduct Research in the ECDoE document duly completed by you.

m. you comply with your ethical undertaking (commitment form).

n. You submit on a six monthly basis, from the date of permission of the research,
concise reports to the Chief Director: Strategic Management Monitoring and
Evaluation.

. The Department reserves a right to withdraw the permission should there not be
compliance to the approval letter and contract signed in the Terms and Conditions to
conduct Research in the ECDoE.

. The Department will publish the completed Research on its website.
. The Department wishes you well in your undertaking. You can contact the Director, Ms. NY

Kapjaita on the numbers indicated in the letterhead or email nelisakanjana@gmail.com
uld you need any assistance.

NY KANJANA
DIRECTOR: STRATEGIC PLANNING POLICY RESEARCH & SECRETARIAT SERVICES

FOR SUPERINTENDENT-GENERAL: EDUCATION

Page 2 of 2
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LUTUBENI J.S.S.

Box 218
Libode

5160

DATE: 05 August 2015 Cell n0:0793152074

Dear Christopher

Re:-RESPONSE TO YOUR REQUEST TO RESEARCH AT THE ABOVE MENTIONED
SCHOOL.

This serves to inform that the school has no objection in your bid to carry out
your research on classroom interactions types among our English First
Additional language (EFAL) teachers

We hope that no mention of our institution or our teachers shall be made in
your study .

Yours faithfully

Selani T.G.
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Box 9020
Northcerest
Mthatha
5101

28 July 2015

The Principal
Lithubeni Junior Secondary School
Libode

Dear Sir / Madam

Ref= Request to Cohduct Research among EFAL Educatoys

This serves to request you to allow me to conduct research at your school. I am a student at
the University of Fort Hare, and I am required to conduct this research only for academic
purposes. The name of the institution and teachers involved will not be made public, as the
rules of ethics demand.

Thank you in advance for allowing me the opportunity.

o e
= y

Yours Faithfully I

Christopher Neybe (Student) |

296



?uz;:v g T 4%
£.O0. PBox 27

LIBOL=

5160

2/~ 09 - 20/5~
70 wHoM T MAL  CONCERN

T sewer 1o gﬂc ?f st Bzﬁ/‘} REL
CHHe1 STolf=R. NC%" L f/éZ /W

/é:" e Seat
;ﬂe CZQ(‘S”VQ—OM 04/_ Lo i M
M %e Wﬁ% ? Weﬂﬂmfa%;t/’ ale ,;Z}LM

mentned M

297



Box 9020

Northcrest
Mthatha
5101
28 July 2015
The Principal
Ngavungavu Junior Secondary School
Libode
Dear Sir / Madam

Ret™= Request to Conduct Research among EFAL Educators

This serves to request you to allow me to conduct research at your school. I am a student at
the University of Fort Hare, and I am required to conduct this research only for academic
purposes. The name of the institution and teachers involved will not be made public, as the
rules of ethics demand.

Thank you in advance for allowing me the opportunity.

Yours Faithfully
Christopher Ncube (Student)
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Ngavungavu J.S.5
P.0Box 12
Libode

5160

2 September 2015

To whom it may concern

Dear Sir/Madam

REF: Permission granted for research

This serves to inform that your request to conduct a research among EFAL Educators at the above
mentioned school has been granted permission by our school management team. You are free to
interact with our teachers as you conduct your research.

Wish you all the best in your endeavours.

/GW .................................
L.Z Mpédtane

DEPARTMENT OF EDUCATION
NGAVU-NGAVU J.8.S

P.OB@‘ETBD‘D‘E\U\GD
PRINCIPAL 5 Lo
o2
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Prostase of (e Eastern €

CHIZELA J.S.S

Tyara Location* Marubeni A/A * Libode * P.O Box 304 * Libode 5160 * Tel: 0834749006
Date: 13/09/2015

Dear Christopher

The school has no objection in your carrying out the proposed research with our efal
teachers.

Thank you
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Ethics Human 2011
<< >> OFFICE USE ONLY
Ref Date

If possible, our organisation would like to come back to this area once we have completed
our study to inform you and your community of what the results are and discuss our findings
and proposals around the research and what this means for people in this area.

INFORMED CONSENT by Participant

| hereby agree to participate in research regarding .C.{m;{x?ﬂ;mp.y&gi%_i understand that |
am participating freely and without being forced in any way to do so. | also understand that |
can stop this interview at any point should | not want to continue and that this decision will
not in any way affect me negatively.

| understand that this is a research project whose purpose is not necessarily to benefit me
personally.

| have received the telephone number of a person to contact should | need to speak about
any issues which may arise in this interview.

| understand that this consent form will not be linked to the questionnaire, and that my
answers will remain confidential.

| understand that if at all possible, feedback will be given to my community on the results of
the completed research.

Signature of participant Date: £2.7¢ &—20)5

| hereby agree to the tape recording of my participation in the study

: e : Oy e
Signature of participant pate a0 €

Faculty Social Sciences & Humanities Page | 18 of 18
mihz/

February 2013
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Ethics Human 2011
<< >> OFFICE USE ONLY
Ref Date

If possible, our organisation would like to come back to this area once we have completed
our study to inform you and your community of what the results are and discuss our findings
and proposals around the research and what this means for people in this area.

INFORMED CONSENT by Participant

| hereby agree to participate in research regarding .C.{m;{x?ﬂ;mp.y&gi%_i understand that |
am participating freely and without being forced in any way to do so. | also understand that |
can stop this interview at any point should | not want to continue and that this decision will
not in any way affect me negatively.

| understand that this is a research project whose purpose is not necessarily to benefit me
personally.

| have received the telephone number of a person to contact should | need to speak about
any issues which may arise in this interview.

| understand that this consent form will not be linked to the questionnaire, and that my
answers will remain confidential.

| understand that if at all possible, feedback will be given to my community on the results of
the completed research.

Signature of participant Date: £2.7¢ &—20)5

| hereby agree to the tape recording of my participation in the study

: e : Oy e
Signature of participant pate a0 €

Faculty Social Sciences & Humanities Page | 18 of 18
mihz/

February 2013
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Ethics Human 2011
<< >> OFFICE USE ONLY

Ref | Date J

If possible, our organisation would like to come back to this area once we have completed
our study to inform you and your community of what the results are and discuss our findings
and proposals around the research and what this means for people in this area.

INFORMED CONSENT by Participant , ;
ol #tsvvoit | ifevolhfioca

| hereby agree to participate in research regarding ..........ccccooeiieiiienen | understand that |
am participating freely and without being forced in any way to do so. | also understand that |
can stop this interview at any point should | not want to continue and that this decision will

not in any way affect me negatively.

| understand that this is a research project whose purpose is not necessarily to benefit me
personally.

| have received the telephone number of a person to contact should | need to speak about
any issues which may arise in this interview.

| understand that this consent form will not be linked to the questionnaire, and that my
answers will remain confidential.

| understand that if at all possible, feedback will be given to my community on the results of
the completed research.

Signature of participant

| hereby agree to the tape recording of my participation in the study

Signature of participant Date:(2 5. .(QE.. 13
]

Faculty Social Sciences & Humanities Page | 18 of 18
mihz/ g
February 2013
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Appendix B: Research instrumentsand leson plans

INTERVIEW SCHEDULE ON CLASSROOM INTERACTION
BIOGRAPHICAL DATA

1 WHAT QUALIFICATIONS TO TOY HAVE?

2 WHEN DID YOU OBTAIN THE QUALIFICATIONS?

3 FOR HOW LONG HAVE YOU BEEN TEACHING?

AWARENESS OF TF&ENDS IN CLASSROOM INTERACTION

4 WHAT TYPES OF CLASSROOM INTERACTIONS DO YOU USE WHEN TEACHING YOUR

LEARNERS?
5 HOW EFFECTIVE ARE YOUR INTERACTION STRATEGIES?
SUPPORT FRAMEWORK

6. WHAT SUPPORT DO YOU RECEIVE AT SCHOOL IN ORDER TOBE EFFECTIVE IN

YOUR INTERACTIONé WITH YOUR LEARNERS?

7 WHAT SUPPORT DO YOU RECEIVE FROM YOUR SUBJECT ADVISOR?

TEACHER REFLECTIONS AND TEACHER PRACTICES
8 WHY IS IT NECESSARY TO MAINTAIN A GOOD RAPPORT WITH YOUR STUDENTS?

9 WHAT DO YOU CONSIDER WHEN PUTTING YOUR LEARNERS IN GROUPS?
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10 HOW DO YOU REWARD YOUR LEARNERS WHO TAKE PART IN CLASS DISCUSSIONS

11 WHAT INTERVENTION STRATEGIES DO YOU PUT IN PLACE TO HELP BACKWARD

LEARNERS?
12 WHICH ARE THE INDICATORS OF A SUCCESSFUL LESSON?
13 WHY IS IT IMPORTANT TO REFLECT ON YOU TEACHING AFTER EACH LESSON?

14 WHY DO YOU THINK THAT PASTORAL CARE IS IMPORTANT IN YOUR

CLASSROOM? ,

15 WHAT ROLE DOES COLLEGIALITY PLAY IN IMPROVING YOUR PRACTICE AS A

TEACHER?

16 HOW DO YOU INTEND TO IMPROVE YOUR INTERACTION

17 WHICH ARE THE FACTORS THAT IMPACT NEGATIVELY ON YOUR TEACHING?

18 HOW WOULD YOU DEAL WITH THE NEGATIVE FACTORS

19 HOW DO THEORIES OF INTERACTION HELP YOU TO BE A BETTER TEACHER?

20 WHY IS IT NECESSARY TO CREATE A POSITIVE CLIMATE IN YOUR CLASSROOM?
21 HOW DO YOU CULTIVATE THE LEARNERS’ POSITIVE SELF ESTEEM?

22 HOW DO VETERAN TEACHERS ASSIST YOU IN YOUR WORK

23 HOW DO YOU HELP OTHER TEACHERS TO TEACH EFFECTIVELY?

24 ARE YOU COMFORTABLE TO BE VIDEO RECORDED AS YOU TEACH?
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25 WHO WOULD YOU SHARE THE VIDEO WITH?

26 WHAT ARE THE ADVANTAGES OF USING VIDEO IN TEACHER PRACTICE?

27 WHAT ARE THE DiSADVANTAGES OF USING A VIDEO?

28 WHY WOULD YOU USE A VIDEO IN CLASS?

29 WHY IS IT IMPORTANT TO EVALUATE LESSONS?

30 HOW DO WORKSHOPS BENEFIT YOU IN YOUR REFLECTION?

31 HOW DO YOU MAKE SURE THAT YOUR LEARNERS UNDERSTAND CONTENT?
32 WHAT TYPE OF SUPPORT DO YOU PROVIDE YOUR LEARNERS WITH?

33 HOW DO YOU BREAK DOWN INFORMATION TO SMALL CHUNKS THAT ARE NOT

CONFUSING?

34 HOW DO YOU KNOW THAT THE LEARNERS ARE INTERESTED IN YOUR CLASS?
35 HOW DO YOU PROVIDE A WARM ENVIRONMENT IN YOUR CLASS?

36 WHICH INTERECTING ACTIVITES DO YOU DO IN CLASS

37 HOW DO YOU HANDLE INDIVIDUALISED FEEDBACK?

38 HOW DO YOU STRUCTURE YOUR LESSONS AROUND YOUR INTEREST?

39 HOW DO YOU DEAL WITH DISRUPTIVE BEHAVIOURS IN YOUR CLASSROOM?

40 HOW DO YOU DEAL WITH QUESTIONS THAT YOU ARE UNABLE TO ANSWER?
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