





ABSTRACT

Death and bereavement are prevalent in Zimbabwe due to HIV/AIDS and other illnesses. It
is estimated that a large population of school going learners have lost one or both parents
and have become orphans. The aim of the study was two-fold: to understand the

bereavement experiences of orphaned learners and to examine how such experiences can
inform school counselling services.

A multiple case study involving 13 school children and four school counsellors from two
secondary schools in Harare Metropolitan Region was conducted. Each of the 17
participants was viewed as a bounded case due to his or her individual unique experiences.
An interpretive phenomenological approach was employed to collect and analyse the data.
All the cases were purposively selected as they were bearers of crucial information on

bereavement experiences and bereavement counselling.

The study established nine (9) key findings. First, it was found that the type of attachments

and support systems the child hac === -==*"" “»yry to the way the child experienced
bereavement. Second, it was establi jh learners manifested emotional pain,
they found it difficult to verbalise it ly found that cultural practices either
exacerbate or work for the better fi Jren as some were seen to enhance

their livelihood whilst some were detnmvppressive. Fourth, it was established that
bereavement triggered phiﬁsoyihical f 6@%&@&%3 on the ‘part of bereaved
children. The deaths of the pareq@j@m& thirEthetsefecting on the three phases of their
life trajectories: life before death; at the time of death; and after death. Fifth, it was also
established in the study that there was a mismatch in what children and counsellors
claimed to be happening in secondary schools pertaining bereavement counselling
provisioning. Sixth, the study found that most children did not receive any bereavement
counselling in schools. Only three out of the 13 learner cases interviewed in this study had
. ateacher in the school talk to them about loss of their parents. In some instances, a child’s
bereavement was only discovered through the grapevine or when this researcher got to the
school. Seventh, it was established that although counsellors were qualified as both
teachers and counsellors, they lacked confidence in dealing with sensitive issues such as
bereavement. Eighth, the study also found that although there is a lot of death in Zimbabwe

the counselling syllabi lacked focus on bereavement counselling. Ninth, it was also
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CHAPTER TWO:

REVIEW OF RELATED LITERATURE

THEORETICAL PERSPECTIVES, CONSEQUENCES AND INTERVENTIONS IN
BEREVEAVEMENT

2.0 INTRODUCTION
Chapter 1 provided the background to the study, statement of the problem, research

questions, and purpose of the study, as: tation of the study and definitions
of terms. Chapter 2 presents a review ¢ ‘e and the conceptual framework
that underpins the study. The range of ¢ the description of bereavement is
discussed in this section and forms the work of this study. The concepts

include notions of bereavement, population Us, grief, mourning, end, separation,
morbidity and mortality. Centralwmwwffy %foFidﬂngﬁ@reavement experiences
following the death of a parent. This ﬁmﬂi@efﬁagmd@hwlies permanent separation of
children from the deceased parent (Abrams, 1999). The separation is often accompanied
by adverse circumstances for the bereaved children. For example, they experience loss of
livelihood and loss of inheritance due to the death of the breadwinner (Ritcher, 2004).
These adverse circumstances due to this permanent separation present risks for the
children. In conjunction with the conceptual framework, this chapter covers related
literature. Key areas to be discussed are: theories and models related to bereavement;
bereavement morbidity and literature on previous studies. Ideas of various authors are
highlighted and interrogated in this section as a theory base for this study. Bereavement in

perspective is dealt with first.

2.1 BEREAVEMENT IN PERSPECTIVE

This section presents a theoretical discussion on concepts related to bereavement in a
move to put the bereavement concept in perspective. The nature of bereavement is

unpacked by providing similar and contrasting views on what bereavement is.
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During the process of bereavement, the bereaved who experience insufficient practical and
informational support are prone to have more severe loss reactions, deteriorated health
and problems in social functioning after the loss and vulnerable to disenfranchised grief,
that is, grief that cannot be openly acknowledged, publicly mourned or socially supported
(Doka, 2002). Sometimes the onset of bereavement process can even occur before the
death. McCarthy (2006) cites an example of terminally ill parents, wherein children might
start grieving for ailing parents before their death. These issues provide some insights into
the complexity of the bereavement process and possible experiences which need to be
understood if any meaningful interventions can be given to bereaved children. Thus, there

is need to unpack concepts associated with the bereavement process.

2.1.3 Concepts associated with the b sess

Some pertinent concepts associated w ent process such as loss, grief,
mourning, separation, morning and mortalifGllEcussed in this section. Emphasis is,

however, placed on how theseUamv@qtgd[ly odrdapete axt@riences and how these
inform the current study. The concepl Gf/logsdE diséues8dRtsE

21.3.1 Loss

Loss is anything that destroys some aspects whether macroscopic or microscopic of life
and self (Weenolsen, 1988). For example, loss can be in terms of material objects or in
terms of relationships. Weenolsen (1988) asserts that loss is not change but change
incorporates both loss and its overcoming. For example, when one loses a parent, change
occurs in what they experience in their everyday existence. Meaning of loss differs
according to the developmental stage in which it occurs. In accordance with this, the
current study seeks to establish how secondary school learners experience the loss of their
parents through death; the changes that occur to them due to the loss and how they

overcome the challenges they face due to bereavement.

Death is viewed as the ultimate loss (Weenolsen, 1988) as there are other secondary

losses that occur after the death of a parent or parents (Holland, 2001). Loss and death are
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disenfranchised grief recognises that societies have sets of norms, ‘grieving rules’, that
attempt to specify who, when, where, how, how long and for whom people should grieve.
True, societies have set standards of behaviour expected of their members. For example,
bereaved boys would be expected to mourn the death of a parent differently from girls in
the same predicament. Rhetoric may classify this as gender stereotyping, whilst in reality
custodians of the society’s norms may uphold it. This research attempts to unravel
experiences of bereaved learners with a view of digging deeper into disenfranchised grief
and subsequently proffer ways of dealing with it, especially as it affects school age children.
Doka (2002:10-17) gives the following five broad types of losses that are disenfranchised:
- the relationship is not recognised, the loss is not acknowledged, the griever is excluded,
circumstances of the death and ways individnale ~riava Grigving is often accompanied by

mourning which is discussed in the follow

2.1.6 Mourning
Mourning refers to the process by w pt to a loss. This implies that

bereavement evokes hidden (mental) andG#&d (crying) feelings. The bereaved

person can pass through stagﬁ dli msgﬁ oF@ffe Fﬁo@erienced. SAT (2001)
suggests that mourning is the expresgisucehgriai Mavetiegalso refers to the public display

of grief, the social expressions or acts expressive of grief that are shaped by beliefs and
practices of a given society or cultural group (Stroebe et al., 2008). Grief and mourning are
sometimes difficult to distinguish. For example, grief may influence mourning and mourning
may influence feelings of grief. Hurd (1999) in Holland (2001) postulates that mourning
depends on the child’s relationship with the deceased parent, emotional availability of the
surviving parent, effective communication within the family, the child's participation in the
funeral and quality of the child’s support network, that is, peers, school and family. Feltham
and Horton (2006:382) add that “the psychological process involved in recovery is known
as mourning. It is this process that can be helped by people who listen and understand in a
sustained way.” The people “who listen and understand in a sustained way” can refer to
counsellors. This implies that with the help of counsellors (trained and untrained) the
bereaved child can be helped so as to reduce risk on this child.
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develop anticipatory grief. These issues provide some insights into the complexity of the

~ bereavement process and possible experiences which need to be understood.

2.2 CHILDREN/ADOLESCENTS’ BEREAVEMENT

Age affects the way a child understands the death of a loved person, the way a child reacts
to it and the kind of help the child needs (Madorin, 1999). Developmental achievements are
specific to each group. Cognition, emotions and social relationships influence a child’s
reaction to stress and pain, such as the loss of parent. Unlike Madorin (1999), Kastenbaum

(2003) contends that a child’s level of maturation is a better predictor of understanding

death than chronological age. He claim experience is another factor that
influences a child’s understanding of imple, children afflicted by life
threatening diseases, show realistic and anding of death beyond their age.
Hence, age cannot always be consi in determining an adolescent’s

understanding of death. However, a resear S seek to understand what this has to
do with bereavement exper'rETi:fﬁ ,%. fﬁ}d(ﬁ %?ﬁ[eﬂed the child’s reaction to
bereavement, the meaning the adole};gg@fmgaqheg‘,t@éhe,ﬂmth and the interventions and
postventions instituted should be in concordance with one’s age and maturity level. Schultz
(2000) also adds that although adolescents are influenced by similar factors as adults, the
counsellor needs to help these children through the tasks of acknowledging a death,
working through the pain of that death and accommodating it.

2.2.1 Adolescence and bereavement

Adolescence and bereavement are commonly viewed as stressful periods for children; as a
result, bereaved children are doubly vulnerable or doubly at risk (Ribbens McCarthy, 2006).
The children are considered at crossroads pertaining to their knowledge of whether they
are adults or still children. This is when society’s dictates contradict what their bodies tell
them. The dichotomy of adult-child makes the adolescent children at risk as they may want
to try out adult roles. Another dimension of adolescent development is that they also have
to deal with developing sexual role identity, claiming adult privileges, achieving peer group

" acceptance, coming to terms with one’s mortality and the fear generated by this realisation.
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chores; dealing with reorganisation of life without the loved one, for instance, selling the
house; and the development of a new identity, such as being an orphan. The oscillation
refers to the alternation between loss- and restoration-oriented coping. It is the juxtaposition
of confrontation and avoidance of different stressors associated with bereavement, as
ilustrated in Figure 2.1. At times the bereaved will be confronted by his/her loss and at
other times s/he will avoid memories of and be distracted or seek relief by concentrating on
other less painful things. Sometimes there will be no way of avoiding additional stressors,
such as looking after siblings. As such, oscillation is a dynamic back and forth cognitive
process regulating between confrontation and avoidant coping strategies. A bereaved
person may take time-off, be distracted or it may be too painful to confront the situation,
leading to voluntary suppression or ipvaliintan: ranrnsgion (Stroebe & Schut, 1999).
Suppression of negative emotions somet erse health effects, such as, high
blood pressure (Horowitz, 1986). After ‘e and confrontation, habituation

takes place and weakens reactions to the

This model has practical implications to reSgg% experiences as it suggests that a
disturbance to the oscillation TFA W&;w%ﬁbp@ﬁ P spaplicated forms of grief
(Parkes, 1996), the model describ§&dralecand freltevays of grieving, for example
bereaved mothers tend to be loss-oriented than fathers, and also cultural implications, as
society expects some standard of grieving. The model provides insights into the
experiences of bereaved learners, how they react to the loss and how they attempt to
resolve and adapt to the loss. Bowlby’s attachment theory is discussed next.

2.3.2 Bowlby’s attachment theory

Bowlby’s attachment model suggests that bereavement is triggered by the sense of loss
that occurs when we lose something or someone to which we are attached. People make
bonds with others and react strongly when those bonds are threatened or broken.
Furthermore, attachments are formed to satisfy biological drives and to fulfil people’s needs
for security and safety. Separation or loss initiates a process of grief. The extent to which
people grieve a loss depends on how attached or close they were to the person or object of
their loss. Hence, the stronger the bond the more painful the loss; for example, the loss of a
parent (Van Dyk, 2008; Weinstein, 2008) is a painful event.
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structures. Numbers of children living or working on the streets increased from 12 000 in
2002 to 92 000 in 2003, in Zimbabwe (Forster, Levine & Williamson, 2005).

The effects of AIDS on families and children are in themselves devastating, but for
Zimbabwean children, there are numerous additional stressors to contend with (Saito et al.,
2007). These include food insecurity, drought, unemployment, a derelict health and social
service delivery system, the rapid demise of schools through the loss of teachers and basic
school supplies and one of the highest inﬂation rates in the world. All these may have

psychological consequences on bereaved learners.

2.6.2 Psychological consequences

Children also experience psychological c rarental bereavement. In support,
(Ribbens McCarthy, 2006) opines that 'en bereaved of a parent show
distress and depressive symptoms and thesSqgjjj#¥ver time. Apart from mental distress,

Gwandure (2007) goes further Hﬁ‘ﬁ@ftﬁl@‘ BTTW (Hlﬁrlee have low cognition on

numeracy and spelling, especially Wﬂ@@mﬁe BxedBmmially ill, because they will be
experiencing anticipatory grief. Self esteem and motivation may be lowered (Rembe, 2006).
Post-traumatic stress disorder, uncontrolled defiance, aggression and suicidal ideation are
some of the impacts of bereavement on bereaved children (de Witt & Lessing, 2005;
Ndetei, Khasakhala, Seedat, Syanda, Ongecha-Owuor, Kokonya & Mutiso, 2008).

Psychosomatic complaints are also very common in this group. "Psychosomatic symptoms”
are symptoms related to the body and expressed by the body, but caused by psychological
stress. Symptoms will usually disappear to the same degree that the psychological stress
will diminish (Madorin, 1999). A study by Cluver and Gardner (2007) on the psychological
well-being of children orphened by AIDS in Cape Town, South Africa, indicates that
orphans were more likely to have difficulty in concentrating and report somatic symptoms.
However, in the study there was no evidence of conduct or behavioural problems amongst
orphans. Evidence also shows that bereaved children often experienced nightmares. This
is one defining symptom of Post Traumatic Stress Disorder (Yule, 2001). These reactions

could have been related to a number of stressors such as, the death of a parent from AIDS,
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The cause of parental death has a bearing on depression levels. Higher incidence of
depression occurs when parental loss is due to suicide and accidental loss (Kelly, 2009).
Another research was carried out by Brent ef al. in Shear (2009) on 154 bereaved children
(7-25 years) versus 100 matched controls with two living parents in order to establish their
incidence of depression. The bereaved children had lost a parent due to suicide, accident
or sudden natural death 9-21 months prior to the research. The research revealed that risk
for onset of depression increased after about 9 months with children whose parents died by
accident or natural death. However, depression continued to soar until 24 months in those
whose parents died by suicide (Shear, 2009). This has implications to bereavement
counselling as the counsellor has to be aware of the cause of death in order to avoid

triggering further depression.

Pfeffer, Karus, Siegel and Jiang's (200 ss depressive symptoms on 38

children found that a third of them suffe the major depressive disorder 2
months after parental death from varied cancer, cardiopulmonary stress,

stroke or accident and these symptoms last>@iiJ®fths after the parental death. Pfeffer
et al (2000), however, diﬁerentia[gqﬁqyeqengs}ebfﬁp@m dritigipated deaths from cancer,
for example, and grief following unexpegtsteor Nidisaedemes of parental death, such as,
suicide. Pfeffer et al. (2000) focused on 64 child survivors of parental death due to cancer
and 16 children of parents who died of suicide. The subjects completed a self—report
questionnaire (Children’s Depression Inventory) within 18 months of the death. The other
findings were that although all children’s grief from all forms of parental death is
characterised by symptoms of depression, there are additional reactive symptoms following
sudden death, particularly by suicide. These symptoms include severe anxiety, hyper-
arousal and intrusive thoughts within the first year after parental death. In corroboration,
Brown (1999) and Worden (2003) posit that bereavement is especially difficult when death

was sudden or violent.

Brent et al. in Shear (2009) also posit that apart from depression, bereaved children suffer
from post-traumatic stress disorder (PTSD) and intense grief. These are pathological
symptoms that need prompt intervention or postvention as bereavement support becomes
difficult if PTSD is not treated (Stroebe et al, 2008). Other studies on bereavement
corroborate the assertions stated above and further extend them. For example, Donnelly

and Connon (2003) point out that the impact of trauma on children can be so strong that
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schools”. In Gambia too, school counselling was a common feature as the Department of
State Education set up a Guidance and Counselling Unit as a mitigatory measure for the
reduction of child abuse, HIV/AIDS and sexual health education and counselling. Their
school counselling adopted a child centred relationship approach that includes visits to
parents, work with police, social services and help children to access financial support, give
advice and guidance and monitor behaviour and attendance (Pattison, 2009). This
approach seemed embracive of many stakeholders in children’s issues. As shown by the
length of this section, literature was rather limited and this probably justifies the relevance
of the current study. The next section discusses existing literature on school counselling

programmes in Zimbabwe.

3.4.3 Literature on existing counsellin n schools in Zimbabwe

School Guidance and Counselling (SGC in Zimbabwe in 1988 (Chipenyu,
2007:3) and was “geared towards assisting I'grate their academic, social, career
and personal growth in order to wméfwwqowﬁaﬁmaximise their ability to
make a meaningful society.” ChipenyJglsorhentends tbel. drspite the introduction of School
Guidanée and Counselling in 1988, it was only accepted in principle, but the
implementation was not given due attention. The Nziramasanga Commission (1999) also
attested to this by stating that non-examinable subjects, such as Guidance and Counselling
were not taught effectively as they were regarded inferior to examinable ones by teachers
and administration. The commission then recommended that implementation be improved
through the monitoring of District Education Officers and school heads. It also
recommended that it be offered at all levels of the Education system. Despite SGC having
been introduced in 1988, Chireshe’s (2006) study on an assessment of the effectiveness of
SGC services in Zimbabwe secondary schools pointed to the need for clear implementation
strategies. Another study in 2010, also reported that “despite circulars from Head office,
implementation of Guidance and Counselling syllabus is patchy.” The same study also
brought out that there were no teacher’s colleges that were training Guidance and
Counselling teachers per se, though some zealous teachers were getting counselling
training from CONNECT, CONTACT and the Zimbabwe Open University. This provided

them with the general counselling skills of which bereavement counselling is a topic.
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support since carers of bereaved children are more open to having their own existential
fears triggered. Prior knowledge of triggers equips counsellors to be on guard and to derole
each time they enter into sessions with clients. Failure to derole can affect the counselling
process retrogressively. Counsellors can succumb to stress and other psychosomatic

symptoms.

3.74 Time

Individual counselling requires many sessions (Child & Family Centre, 2007; CONNECT 1,
2004) as a result the counsellor needs a lot of time to deal with each individual case. This

might cause conflict in time allocation.

3.7.5 Heavy caseloads

School counsellors are inundated with he -ohan, 2006; Van Dyk, 2008) as
their client base is huge. It is not only bour'é school fence but goes beyond to
include parents, teachers, careWﬂ'mﬁgpr Toppmilﬁgf@bers. Counsellors may
suffer from burnout (Van Dyk, 2008)7Egsamse of Becedliaroent overload due to HIV and
AIDS, many orphaned children are referred for counselling in schools as such schools
offering counselling services are overstretched beyond their capacity. Service delivery can
be compromised by the heavy caseloads in a bid to save time. For example, a counsellor
can fail to give proper diagnoses. One wonders whether this situation pertains in the

secondary schools in Harare.
3.7.6 Overwhelmed by case
Van Dyk (2008) contends that counsellors and educators are sometimes not prepared for

the deaths of parents. In a study by Van Dyk, counsellors commented that, “They were not
used to the client’s, school child’s or student’s parents dying” Van Dyk (2008:315).

3.7.7 Conflict with caregivers

Counsellors can encounter resistance from caregivers especially in abusive homes.

Caregivers who are abusive would try to cover up their actions by being vindictive towards
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including person-centred, psychodynamic and non-directive counselling. A key objective of
this research was to understand children’s bereavement experiences with the aim of seeing
how best they can be counselled in schools. Whatever model is recommended for
counselling bereaved children, such as Figure 6.2, should encompass the divergent nature
of children’s responses to bereavement and the need for a multi-dimensional model of

counselling. Ethical issues in bereavement counselling will be discussed next.

3.9 ETHICAL ISSUES IN COUNSELLING THE BEREAVED CHILDREN

Just like researchers, a school counsellor also faces many ethical dilemmas partly because

some of the clients are minors. As min any interested parties: learners,
parents, guardians, teachers, staff and ation (Free Library.com, 2010),
notwithstanding the out of school syste 1 state, church, community and
voluntary organisations. Each party has i ns and boundaries of the role of

the counsellor and if these are not met th'Br may be deemed to be crossing
ethical lines. For example, in ATﬂfR %WB@FM"H%% ethics of federal, state
and school policies and it is manda}w for all coegdllone fo be affiliated to American
School Counsellor Association (ASCA) (Hernandez, 2010). A counsellor may cross ethical
boundaries trying to adhere to ethics. An example can be when a counsellor has to
consider student confidentiality behind the backdrop that every counselling case has to be
reported (CONNECT Module 1, 2004). It is a sticky situation for the counsellor and calls for
training in the initial and continuing teacher training. In agreement, Herlihy, Gray and
McCollum (2002:55) contend that

School counsellors deal routinely with complicated situations in which students

have acute counselling needs, including cases of severe depression, suicidal

ideation, pregnancy, substance abuse, school violence and child abuse. To

respond to these needs, counsellors must have both strong clinical skills and a

keen awareness of the legal and ethical ramifications of any actions they may
take or fail to take.

This could imply that whatever action the counsellor takes he/she must take cognisance of
the ethical issues around it. However, this problem can be compounded by the fact that
over and above gazette ethical standards, there might be other ethical issues and
standards that are context specific with culture and other statutory laws playing a part in

influencing them. Hence, there is need for schools to make an assessment of cultural and
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grieving and mourning and can inform researchers about the complexities of loss, grief,
mourning, adaptation and resiliency (Eppler, 2008a) in their subjective way (Levering,
2006).

The central issue of ‘bereavement experiences’ is the focus of concern in this study, thus, |
investigated the phenomenon across multiple bounded cases. As such, a multiple-case
study design was adopted (Yin, 2003). Each of the 13 orphaned children and 4 school
counsellors in the study was treated as a bounded case. This allowed for an in-depth
understanding of the phenomenon (Bernard & Ryan, 2010; Yin, 2003; Rule & John, 2011),
‘bereavement’ of the learners and school counsellors. In support, it is noted that a multiple

case study design offers the researcher a chieving a deeper understanding
of a specific phenomenon, in this case, be iences.
Critics question the rigour of the case stt e Free Library, 2006). However,

the same document proffers a counter argumanillllPEsearches done over the past twenty
years demonstrate that the case gqtﬂyVthEQWam be¢aset fo gftgiently probe beneath the
surface of a situation and provide d it sonléxt: Tee unde¥standing phenomena under
investigation. Yin (1994) further justifies the utility and efficacy of a multiple-case study |
selected. He argues that it allows the researcher to explore the phenomenon under study
through the use of a replication strategy. According to Yin (1994), the replication strategy
can be compared to conducting a number of separate experiments on related topics. If
most of the selected cases provide similar results, there can be substantial ground for
development of a preliminary theory that describes the phenomena (Eisenhardt, 1989).
Notably, these cases were selected from learners who had one major characteristic in
common-bereavement of a parent or parents. However, there is need to expatiate how the

participants were selected.

4.3 CASE SELECTION AND DESCRIPTION

Whereas populations and samples are prominent in survey research, in case studies, the
focus is on “case identification” (Rule & John, 2011:13; Gerring, 2007:211); “case
selection” and “case description” (Denzin & Lincoln, 2003: 450). In support of this, Terre
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Hence, in this study | endeavoured to make a step by step combing of the syllabi

documents in search for information pertaining to counselling.

4.6 DATA ANALYSIS

Interpretive phenomenological analysis was employed to analyse the interview transcripts,
life histories and documents. This analysis focuses upon identifying recurrent themes
across transcripts. Recurrent themes are the similar and consistent ideas, thoughts,
images, and accounts shared (Moustakas, 1994). On the same note, Rule and John
(2011:150) suggest that “Themes are recurrent and distinctive features of participants’
accounts, characterizing particular perceptions and/or experiences, which the researcher
sees as relevant to. the research questiol 1enological, the emphasis in the
analysis of data was on the essenées f the phenomenon, that is, the

experience (Moustakas, 1994).

Phenomenological research generates a Iar' of interview notes, tape recordings
jottings and other records thatﬁfg ﬁtﬁ eﬁamt H)a[t@s reason, analysis of
phenomenological data is “messy’ anhglegseneh Bltdelteneat categories (Lester, 1999).
This calls for organised strategies of data analysis. According to Waters (2010), the first
principle of analysis of phenomenological data is to use the emergent strategy “to allow the
method to follow the nature of the data itself’. The focus is on understanding of the
meaning of the description. For the researcher to get the essential meaning of the
experience there is need to abstract out themes. Waters goes further to explain that

themes are those elements that cannot be changed without losing meaning of the narrative.

There are steps that | followed in identifying common themes. Creswell (1998) in De Vos et
al. (2005) suggests the following steps: identifying statements that relate to the topic,
grouping statements into meaning units, seeking divergent perspectives and constructing a
composite. Colaizzi (1978) in Goulding (2004:303) suggests seven steps:

(1) The first task of the researcher is to read the participants’ narrative, to acquire a
feeling for their ideas in order to understand them fully.

(2) The next step “extracting significant statements,” requires the researcher to
identify key words and sentences relating to the phenomenon under study.

(3) The researcher then attempts to formulate meanings for each of these significant
statements.
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4.8.4 Confirmability

Qualitative research tends to assume that each researcher brings a unique perspective to
the study. Confirmability refers to the degree to which the results could be confirmed or
corroborated by others (Lincoln and Guba, 1985). There are a number of strategies for
enhancing confirmability. In line with Trochim (2006), | documented the procedures |
followed for checking and rechecking the data throughout the study. | also gave another
researcher to take a "devil's advocate" role with respect to my methodology and results,
and received feedback which | used in reshaping my document. | also actively searched for
and described negative instances that contradicted prior observations. After the study, |
conducted a dafa audit that examined the A=ata ~nllantinn gnd analysis procedures and

made judgments’ about the potential for b

4.9 ETHICAL CONSIDERATIONS

Educational researchers, like researchers in SSiJJ#®plines, are guided by certain ethics
when carrying out studies. Ethicmﬁ)@rgﬁjyidgfl Piesirgofppumal codes of conduct that
require adherence to some principled (Begae & Coaradr, 2007). As such, this research
was guided by ethical considerations as espoused in the University of Fort Hare Research
Ethics Policy 2010 and the Post Graduate Qualification Policies and Procedures Handbook
2010. Some of the ethical issues are highlighted below:

4.9.1 Anonymity and Confidentiality

. Anonymity and confidentiality are two ethical standards that are applied in order to protect
‘the privacy of the research participants. The researcher assures the participants of
anonymity and confidentiality (Cook, 2002). Anonymity essentially means that the
participant will remain anonymous throughout the research, even to the researcher herself.
This was done through use of codes and pseudonyms instead of actual nomenclature
(Trochim, 2006). On the other hand, confidentiality is guaranteed when the researcher can
identify a given person’s responses but promises not to divulge the information to anyone.
I, as the researcher had the responsibility to conscientise the participants about this and to

also ensure to keep the promise (Babbie, 2004). This means, their personal information
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unethical”’ (Denzin & Lincoln 2005:145). Accuracy is especially called for when reporting the
research. | made a serious attempt to report accurately on the research findings by using a

substantial amount of verbatim accounts of participants.

4.9.6 Human rights

Ethical standards in research require that researchers should not put participants into harm
by exposing them to risky situations. Harm can be viewed as both physical and
psychological (Darlington & Scott, 2002). The participants’ human rights need to be
protected. This is in tandem with what Stroebe et al. (2003) in Balk and Corr (2009: 41)
assert. They assert that “... the most basic ethical principle in research is the protection of

the participants’ rights, dignity and well be 5 that no psychological risks are
inherent in the current study since inter 1ain method of data collection.
However, some psychological risks do exi: memories can be activated, and
awareness of their loneliness may be e researcher will rely on her

experience as counsellor, as well as consm with expert clinicians to develop
clinical strategies as needed, to Wi%fgm;e@p%@ﬁ@f@ risk involved. It should
be noted that the bereaved learner Withgeriefit frofixpeftisigeating in this study by having
someone to listen — to share — their memories and experiences (Cook, 1995; Weiss 1994 in
Oka & Shaw, 2000). Release of personal data may be a source of human rights violation
(Flick et al., 2004), for example, research on bereaved children can yield that a child is
being abused. According to the Zimbabwean laws, all cases of abuse have to be reported
to the police and other appropriate authorities as they are a contravention of the children’s
rights. The requirement to report all cases of abuse, overrides any confidentiality
agreements the researcher has made and it is ethical to inform the participant of the
obligation to report such malicious acts (Robson, 2002). However, in research, it is contrary
to research principles of anonymity and confidentiality. As | was carrying out this research |
was confronted by this scenario, where upon a bereaved child participant (PPL1LM)
telephoned to seek audience with me about his predicament, | had to refer him to the
deputy head of his school who was also a counsellor. | was also forced to break the
confidentiality pact | had with the child and explained his case to the deputy head.
However, before | divulged the issue to the deputy head, | consulted the child about it and

he agreed as he felt his salvation was through that route. This actually made me reflect and
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| realised that when talking to respondents about confidentiality at the initial stages, | should

also make them aware that where need be, | would breach it for their own good.

4.10 METHODOLOGICAL CHALLENGES

In agreement with Bowen (2005), interviews were found to be time consuming as there was
need for probes to clarify certain issues about the phenomena. The phenomenological
method calls for the researcher to bracket herself (Terre Blanche et al., 2006; Bednall,
2006). Thus, another challenge for me was not only to be clear about my background as
the researcher and how to position myself, but also to what extent | had to bracket out my

own perceptions as | gathered and read the data, and analyse them. During data collection

| had a fleeting feeling of invasion by pel ience. Like Gilgun (2008:182), |
had no idea that the price of acquiring & axperience of bereavement was
coming to grips with a lifetime of “hu fears” about my physical and
psychological safety. | did not foresee tha face up to the torture in my own

heart as | relived some of thé bereavement e' However, | had to bracket, derole,

derob all those experiences for[ﬁﬁlé@iesﬁ )ﬂ@l}g@f&hﬁﬁ:ﬁé | was collecting. The

counselling training and practice | had Rbé@jﬂ?@rﬁ@flﬁk@é!m@ to the fore.

Reporting — dichotomy in presentation, having read so much literature on bereavement
experiences, it was hard to put a line between inductively and deductively arrived at
themes. As | read the transcripts through, | would see that these data were aligned to what
idea-theme. However, it was expected in qualitative research to get the idea from a
grounded theory perspective. | had to go back to seek literature that would justify my
intended position. Fortunately for me, | found out that research was not a one person band
but | was at liberty ‘to seek expert advice on thorny issues. | therefore sought “expert
advice” from some academic staff in our department. These experts, served as a “check
and balance on the researcher’s tendency for interpretive projection and loss of perspective
and investigators lack of experience in conducting hermeneutic phenomenological studies”
(Armour, Rivaux & Bell, 2009). The experts thus, helped me to remain focused by reading

some of my reports in relation to my transcripts and proffering suggestions.
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to PPL1M the pain of losing her mother was still there. She revealed that nothing had
changed as she still harboured the same feelings as she stated, “..still have the same
feelings” and was still crying when she saw “some people with their mothers.” A streak of
envy resonated from her words as the hurt and pain. PPL1M opined that although she
knew that God ‘fook” away her mother, she sensed that “there was foul play which caused
her death.” This could have caused her disbelief, as she stated “first.../ couldn’t believe it!”
However, she later on “overcame the situation” with the support of her brothers who
comforted her saying “it happens in life”. In both interview and life narrative she revealed
that “God did it for a reason” and “God had a special reason for that.”

Her mother was buried after they had done body viewing and other funeral rites and rituals

but “cultural things” were still to be done. 1er's death, PPL1M also alleged
that she was “still brilliant’ at school. She 1l for the “caring and support” of
her classmates who contributed money al it the funeral. She felt obliged to
thank her mother for the love and “great c. her brothers and herself. PPL1M

actually addressed her mother as if she was Sigjjjjfaudience with her. She proclaimed,

‘I LOVE YOU MOMI!I” This expre@ﬂwéfws%ﬁ ﬂﬁ:icémother implied belief in
life after death as she felt the mother cpplsbréad e Mmesthae

PPL1M claimed that a friend informed the teachers about her bereavement but they “did
nothing” and there was “no counselling yet.” The counselling, she felt, “was going to help in
some way.” She seemed resigned to her predicament as she remarked, “it has happened”

and life must go on.

5.1.2 Introduction to participant PPL2M

PPL2M is a form 2 pupil at school M and is aged 14. At home, he speaks Shona and also
uses English for communication. He attends the New Life Covenant Church. PPL2M has
been staying with a paternal aunt (father’s sister) for the past 6 months. He is the younger
of the two orphaned siblings. The older one is a girl. Both parents passed away in a car
accident on 18 November 2009.
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5.1.2.1 Textural and Structural description of PPL2M’s experience of parents’
bereavement

PPL2M’s parents died seven months prior to the interview. He claimed that he “was in
shock” when he heard that his parents had passed away; he could “not believe it’, “felt
lonely”, “could not eat”, and “could not stop crying”. According to PPL2M, he could only eat
two days after his parents’ deaths. They (his elder sister and himself) were only told about
the death on the day the parents were buried and on the day of the accident they were sent
to their aunt’s house where they are currently residing. He suggested that the people
around might have thought it would hurt them very badly. On that ominous day, he said he

knew something was wrong but did not associate it with his parents.

Prior to their death, he was close to his rowed that “the relationship was
good - that good” and he hinted he was e id to his father as “it was a boys’
stuff.” He was reminiscing and was bein¢ how “with dad,” they would “go
out to watch movies”, “braai sometimes \ “for shopping.” However, all this

changed when the parents died. He assertedJJ!as changed a lot” as he now had to
“save money to buy school mate{@w&‘w 6?% qlfyaf@y would buy things” for
him. Even though he got along with HHgenhdn mhese Llstedy he was, he felt there “‘was
something missing in his life.”

PPL2M expressed a deep sense of longing when he claimed that he even wished there
was “someone | (he) could just call mother or father.” This child also suggests that he tried
to forget about the bereavement but “it keeps coming back.” It is at times like this, when he
thought about his deceased parents, that he cried, as opposed to the time immediately
after the deaths that he “cried, cried and cried.” He remembered of a case when he sang at
church and thought of them then cried as he “felt lonely” and “wished they were there.”
This bereaved boy looked tormented as he reiterated that, “/ thought if only they were
there. | sang. | sang a church song and thought of them then I cried ... at the church.”

His experience of his parents’ funeral included a church service, “no n’angas (fraditional
healers)’ were involved and “no cultural things,” the choir sang and there were Bible
readings, body viewing was done and they were also allowed to do body viewing to “say

our goodbyes to our parents.” His mother was buried first.
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This bereaved learner experienced problems with relatives in relation to the inheritance of
his bereaved parents’ property. After his father's death, his paternal relatives from Malawi
“‘took away most of the property.” He was now “afraid” of telling them that his mother had
passed away “for fear that they will come for the property.” They had to “go to court to
resolve the inheritance issues” and now the house was in his name. However, he now had
conflict with his maternal uncle who “came to fetch the papers for the house” so that he
could register it in his younger brother's name. The uncle argued that his “father had not
paid lobola in full’ and had “died before the cottage was completely built, so these belong to
his sister.” PPI1LM had decided to “lie to him (his uncle) that the papers were needed at
school” so that he could be registered as an orphan. He also avowed that if that failed he
would “ftake further steps.” One old lady had “advised” him to “wait and see what his (uncle)

intentions were.”

His bereavement greatly affected him as he following, “/ always come to
school late because | have to do busines to school.” He kept a celiphone
and brought it to school “so that customers " Although he knew it was “illegal”
he could do nothing since he ”Effﬁ‘{ &.:—ﬁs ﬁtrF, jﬁﬂgﬁcé“trained him about the
business of selling spare parts”. Furtl'jejg@r]@e,thg unete henlieed with came from the rural
areas and did not know much about doing business.

The school was told about the death by his friends. However, nothing was done by the
school. His life has changed because he is “no longer like other children who have parents”

and when his mother died he resolved to “focus more on my (his) future.”

5.1.8 Introduction to participant PPL2LM

PPL2LM is sixteen and male. He is in form 4. At home he speaks English with his cousins;
however, he is Shona and Zezuru specifically. His family home is Sanda (pseudonym).
After the death of his mother in November 2008, he ran away from the paternal home to
stay with his aunt, his mother's elder sister. He has been staying with the aunt since March
2009 before the father passed away. PPL2LM is the second born from his mother’s side.
He has a step brother who is 5. His father married a second wife before his mother died.

His elder brother is studying medicine at a University in London.
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5.1.8.1 Textural and Structural description of PPL2LM’s experience of parents’
bereavement

PPL2LM revealed that he was born in “a middle class family” and lived a “respectful life”
before the death of his parents as he “had everything a boy could ever wish for.” He
claimed that their home was “abundantly filled with love” and they “had all the quality time”
they needed with their parents. His life trajectory is divided into various stages of
experiences. Before his mother's death they had what he described as a “happy family”
before his “father changed all of a sudden into a monster’ and became “violent, alcoholic
and in the drama ended up with another wife and another child.” The father was “good...
before he married (his) 23 year old stepmother.” His “sorrows were further deepened” when
his mother died in “November 2008 after sufferina from an unknown terminal illness that
pathologists could not prove.” He posited 1s “surrounded with controversy”
as her family blamed his father for the dee

Meanwhile, his brother and himself “were na and did not know whose side
to choose.” They “did not want to lose their "SjJj#®hoosing their maternal side “nor did
they want to disappoint” their T?ﬁ%f%fweﬁ I-Paﬂeh'g .@e end his brother and
himself “went separate ways.” The brgihgemtent teo ivealitniteir maternal relatives and he
remained at home with his “very busy father’ who “spoiled” him with money. He claimed
that he “knew little what to do with it” and ended up “resorting fo alcohol to run away from
the grief’ of his mother's death. PPL2LM was transferred to an expensive private college

“because of instability in government schools during that period.”

Something “he had least expected happened”; his “stepmother together with her son"
moved into their house. He claimed that, “not only was he dismayed by this action” but also
“saw it as an insult’ to his dead mother and ‘fill then” he “never knew life could be that
difficult under her various atrocities’. PPL2LM stated that “there was no option for (him) but
to leave (his) own home” but was ‘now too shy to go” to his maternal aunt’s place even
though she “had pledged her support’ to them. He tried many times to tell his father of his
“stepmother’'s misdeeds but he kept on neglecting” him. This triggered him to leave home
“withbut a word” with only his clothes and headed for his aunt's home where he was
“welcomed with warm hands” and that made him feel “remorseful for ever having turned his
back” on her aunt's family. He confessed to his brother about his misdeeds and “it was a

relief’ that his brother “had not lost faith” in him and “advised me (him) to go back to
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‘always dreamt about her during the days immediately after her death.” However, this
disappeared on its own. She also hinted that the pain subsided with time when she
claimed; “Now things have changed, | no longer feel the same pain | used to feel
immediately after her death. | am ok now. | used to have a lot of pain.” She however
contradicted herself when she later indicated that;, “/ am still in pain. | am still in

torment/anguish these days.” This could imply intermittent pain upsurges.

She received peer assistance “when the friend” made her “happy by buying her things such
as food and small presents.” Her aunt (father’s sister) also rendered bereavement support
talking to her and “told me that death happens in life” and one has to “accept it.” The aunt

also offered continued support that “if | needed anything | should tell her.” However, at both

her previous and current schools, she “n istance.” At her previous school
she “never told the teachers there” and v y got to know about it. A similar
situation reigned in hér current school th eachers did not know about my
(her) mother’s death” until “the deputy } ir (her) classroom last week to

identify the students who had lost parenNGgjjj¥%laimed that if she had received

counselling at school it could haﬁﬁ‘i’?@‘i‘&ﬁ ﬁ%fOFBTk[ mf.éer mother as there has

been “no change so far’ and she “woulchig@ith stoppBatdediéingeof her very much.”

Her mother's clothes were distributed amongst their relatives by her niece (mother's
brother’'s daughter). PPL3LM also inherited some skirts from the lot. The death affected her
school work as she could “not concentrate and was forgetful’ because she “continuously
thought about her.” As a result of the bereavement, she got “27 units” on the four subjects
and because of the low grades her father wanted her to repeat grade 7. She was happy her

stepmother opted to secure a form 1 place for her at her current school.

5.1.10 Introduction to participant PPL4LM

Learner participént PPL4LM is 18 years old. She is in form 4. Shona is the language
spoken at home and more specifically, she belongs to the Zezuru ethnic group. Currently,
she stays with her elder brother in Harare whilst her nﬂother is resident in their rural home
of Chimba. Her brother (the one she stays with) is the second born out of eight siblings and
she is the seventh child in that establishment. Her father passed away on December 22,
20009.
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5.1.10.1 Textural and Structural description of PPL4LM’s experience of parents’
bereavement

PPL4LM'’s father had a stroke and died in hospital after “six painful days of illness” as a

result of “left side celebrovascular accident, hypostatic pneumonia and respiratory arrest.”

He died at “95".

She was saddened by his loss as he had been a “unifying force” who had “united our (their)
extended family to become one.” Prior to her father's death she “grew up in a loving family”
which “did not have all the luxury things” but “were happy” and “managed to survive.” She
believed that her “courage, passion and determination would overcome anything” but when
her father passed away she “lost everything, my (her) courage, sense of humour,” “lost

herself,” she became “frustrated, angry,” amed everyone for the death” of
her father. PPL4LM reminisced about he ho was “loving, caring and who
always embraced us (them) with love wi r) needed him.” She seemed to
have grasped the finality of death when st t “he is gone forever.” When she

first heard of her father's death she was “tol*ijj#al,” “could not believe it" and “cried
till | (she) could not breathe” and Eﬂ‘ﬁi‘@éi"é?f’y”@f *F(S’t"éj H@?@ “saying good bye.” For
her that was “the most painful part of Tsydehth:” it Idesgilenuvd inside” and she felt like her
‘head was bleeding.”

Her elderly relatives felt that because of the “suddenness of the death” a traditional héaler
was consulted and the cause of the death was announced to close relatives. A church
funeral service was then conducted by a Methodist priest. His clothes were distributed
amongst male children and other relatives with girls not receiving anything. As justification
for this action she contended that the children were too many, thus the items could not go
round. However, the farm remained the property of all children.

After her father’s burial, she tried to “accept that he was no longer among us (them)” and
that “he was not going to come back.” Family members comforted her and tried to make
her “understand that it was part of life.” Key words of inspiration were uttered by her mother
who told her that “death should not weaken her but be her source of strength.” She stated
that the death affected her “completely” and it had “changed” her. It seemed like “part of me
(her) was missing”, she lacked the will to continue with her schoolwork. Her

redemption/salvation came from teachers and schoolmates who helped her to cope with
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According to PPL7LM the death “really affected” him a lot because when his father got paid
he gave the money to him to run the house and to “make sure that everyone gets food.” As
a result when the money was inadequate “studying will be a problem.” He “missed’ his
mother who used to “cook, wash, buy clothes” for them and do other motherly duties.
PPL7LM indicated that “playing the role of a mother when you are a student is such a hard
time,” especially for him who was preparing for his final examinations. He wondered how he
would “overcome this problem” as his sisters and brothers were not responsible enough to
run the house; hence, he had “fo play the role” at the expense of his education.

Apart from the pain he endured when his mother died, he had to contend with his younger
sister in form 2 who was “emotional and always crying” for their mother. Their father is an

alcoholic and gave most of the money to hen he wants money for beer or
anything he asks” from him. He had to , his sister's books and needs,
toiletries, bus fare and everything needed fected him as he sometimes got
“to school late trying to look for bus fare.” 1 to give his sister “bus fare and

money because she always says she wishe' alive.” This meant that he did “not

go to school on some days.” He mﬁ%f.w BT'l ?ﬂﬁsﬂé%ver, he said he always

“tries to balance” his work with his “otl’ﬁggfgﬁ@@f’

When his mother passed away, he “talked” to his church members and they buried her as
he was the only SDA family member as his father was not a church member. His mother's
father came from Mozambique, thus, her relatives “did the cultural things” in addition to the
church service. He did not take part in the cultural rituals as he was a Christian, hence, did
not know what transpired.

5.2 BACKGROUND INFORMATION OF COUNSELLORS

Brief background information of counsellors is presented below. However, unlike the
children’s background information, theirs excludes textural and structural descriptions. This
exclusion of textural and structural descriptions of counsellors is deliberate and deemed fit
as their role is to give their version of how bereaved learners experience bereavement.

Their responses will, however, be used to support the themes.
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Although some of the themes in Table 5.1 that emerged from the data corroborate what is

in the literature, some novel themes also emerged.

5.3.1 PSYCHOLOGICAL EXPERIENCES
When. children were asked about their bereavement experiences, the data indicated a

plethora of psychological experiences. These intra-conflicts are reactions that occur within
a bereaved individual due to the loss of a loved one, in this instance, a parent. The different

cases are discussed below:

5.3.1.1 Anger

Anger after the death of a loved one sometimes breeds pathological grief. After the death of

their parents, some children expressed th towards different people in their
lives. For instance, PPL2LM indicated th: at his uncles and stepmother as
noted when he sadly yet vehemently ren I angry ...I am especially angry
with my uncles and stepmother” (PPL - was quite deep. He exuded

animosity towards his relatives that indicate " jJJJ#hger can only be appeased through
revenge and was only waiting fOU?ﬁ%PB‘iEy"ef'WPtCHHi‘@UL This scenario is not
healthy and warrants intervention, HEnge e reseacetitrisceéalk with one of the school
counsellors. During a follow up session the child seemed to have resolved to ignore his
step mother, however, he still wanted to challenge his uncles over distribution of their
parents’ property (cited in Section 5.2.4.8 below).

PPL4LM's statement cited below also indicated that she was angry and blamed everyone
for the death of her father: “/ was frustrated, angry and blamed everyone for the death of
my father.” (PPL4LM)

Her anger was directed to family members who had failed to recognise that she was
capable of handling the stress of seeing her father in distress. She attributed the anger she
felt after her father’s death to the fact that she was not granted the opportunity to bid her
father farewell as she felt people regarded her as a child, whilst she claimed that she was
old enough to understand death. At nineteen, she regarded herself an adult which seems
not to have been observed by family members who, by their action of denying her access

to her dying parent, considered her a child. If this angry child is left to bottle in the anger it
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5.3.1.8 Guilt

Guilt is often derived from the psychological questioning that children often have upon
experiencing mystical issues, such as death. The feelings of guilt were exposed in the
interview with PPL2LM. He claimed to have felt guilty that his father had died. He posited
that, “/ felt guilty that my dad died. Even when body viewing was done- | could see the
anger on his face. | did not want to look at him” (PPL2LM). This could have been a result of
the many issues that surroundéd this child’s existence. He had so many unresolved issues
when his father died. These include, among others, that he ran away from home to his
maternal aunt’'s home, the dilemma of not knowing which side to take, his father's or the

maternal relations’; he seemed to have unresolved grief after the mother’'s death as the

father brought in a callous intruder into th ~ ° " " e had trusted him and remained
at home while his brother went to join itives; his beer binges with his
college friends; his fallout with his elder e felt had betrayed their father
when he moved to the maternal aunt's hol solved issues with his father who

died a few days after he had run away fromvta set 2 & Life Narrative). All these
burdened his young mind as he |fjad been k%e in? %.is t% ?iinseg He may have felt that

somehow he caused the death of the %Hbeé[h)é Hlﬁﬁz@ RME@
5.3.1.9 Envy

Bereaved children in some instances unknowingly disclosed that they were envious of
children with surviving parents. An example is PPL1M who stated: “/ cry a lot when | see
people with their mothers | feel hurt” (PPL1M).

This could be an indication of how bereaved children envy those who still have parents and
secretly wish their own dead parents were still around. Bereaved children through their own

loss seem to reveal how privileged children whose parents are alive are.

5.3.1.10 Hurt/pain

Some bereaved children expressed that they experienced a lot of pain when they received
news of their parents’ deaths. For some respondents the pain was present because they
related better with the deceased parent and were not accorded the chance to bid farewell
to them as in the case of PPL4LM. She had this to say, “...it was painful...because he was

the only person | could talk to. What pained me is that | did not bid him farewell’. According
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5.3.1.16 Need for security

From the responses given by the learners during interviews and life narratives, some of the
children interviewed showed that they had need for security in various spheres of their
lives. Some bereaved learners indicated that when they were told about their pare'nt’s
death they got worried about their financial and social security. For example some
respondents said,

| was distressed because | felt there was no one to buy clothes for me.... | cried

because | realized there was no one to take care of me | did not know whether my
grandmother was going to be cruel to us. (PPL5LM)

1 was worrying about the future, my fees, about my mother...who will look after her...

(PPL6M)

At first | was worried about who is goni + but now have aunties taking

care of me. (PPL2M)
From the responses above, it would app Iren needed security in terms of
basic resources, such as fees, being c out the welfare of other family

members. For example, PPL6M worried abSuijjjjj#%ther’'s welfare. However, PPL2M'’s
worries seemed to have been PHrﬁ)(/eé ¥ 5;3 ﬂaFéﬂcErH]hPé caring aunties. These
worries and fears, as portrayed abovel'syathelisentitotdedtenved learners have primary and
secondary needs which need to be satisfied if they are to shelve their fears so as to learn

effectively.

5.3.1.17 Avoidance

In response to questions regarding their experiences after the deaths of their parents, some
children indicated that they were avoiding being reminded about their deceased parents.
For example, PPL5M suggests that:

When | think about my mother | feel like crying. | then just decide not to think

about her. | just divert my thoughts from such issues. | just divert my thoughts

from mother's death. For instance, | try to do something that pleases me. For

example, at home | watch tv, at school | join my peers and talk about other issues
and forget. (PPL5M)

The data above reveal that avoidance, as opposed to restoration, could be a defence
mechanism employed by bereaved children as a buffer for them not to feel pain caused by
the death of their parents. According to PPL5M, not thinking about his mother and diverting

his attention to other issues such as watching television and joining his friends is a bulwark
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All the above scenarios have one thing in common that the children who witnessed their
parents’ illness were emotionally affected somehow. What prompted the emotional
responses could be different but the outcome seems to be emotional distress before the
parents succumbed to death.

5.3.1.19 Complicated grief

One of the psychological consequences of bereavement is complicated grief. It occurs
when the normal grief and the loss process appear stuck and symptoms continue
unresolved for some months and the bereaved children have difficulty in functioning
normally (cf. Chapter 2). Although the sampled children interviewed had lost parents in the
last year, some children’s reactions to the hereavement were bordering towards
complicated grief. For example, PPL2LN | not gone away more than éix
months after his father's death. He still fe d and had problems functioning
normally. He could not study, could not co

PPL2LM's grief could be linked to dysfuNygjjjj#¥rieving as he resorted to some
maladaptive forms of coping wiUi;ﬁr@émﬁytd\fum T“fﬁ'ih@ to alcohol abuse (cf.
Section 5.3.2.6). PPL5LM appeared {§Tbgee @xpetiéhesd emrelicated grief as she claimed
to have seen her mother in the pages of the book she was reading. This shows
preoccupation with the bereaved mother and also stagnation and the inability to move on
due to grieving. She knew the mother was dead and buried but still saw her appearing
inside the book. Seeing an apparition of her mother in a book could have a link with what
her aunt had insinuated. The bereaved girl had been told that if she became distressed by |
the mother's death she would die too and thus could have been haunted and traumatised
by the idea that the mother would come back and actually expected to see her.
Complicated -grief, as the name implies, could retard the grieving adolescent's mental

capability and thus calls for early intervention if diagnosed.

5.3.1.20 Disenfranchised grief

Disenfranchised grief is when one’s heart is grieving but s/he cannot talk about or share the
pain with others because it is considered unacceptable to others. It is when one is sad and
miserable and the world does not think one should be, either because one is not entitled or

because it is not worth it. It may be restricted by the “bereavement rules” imposed by
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humour, | was frustrated, angry...... ” However, at the time of the study the headache only
occurred when triggered by external stimuli, such as, wheh someone hurt her or if she felt
lonely and reverted her thoughts to the bereavement. The longest duration of the
headache, which she claimed to have had, was ‘two days’ and this was a cause for
concern as she reported that it persisted for that duration then disappeared on its own

without clear intervention.

5.3.2.4 Loss of appetite

Participants were asked to respond to the question: -“How did you react immediately after
learning of your parent’s death?” The following responses to the question were given with
regards appetite:

| couldn’t eat...after 2 days that is whe PPL2M)
| was really in pain ... | could not eat, r 3. | was continuously thinking about
her... and did not want to eat. It finally own. (PPL3M)

For PPL2M, he only ate after two days. He g T« resulting from the sudden loss of
both parents who had perished 'Wf{ éﬁcifwt }'quaflfaf_rlsaieémed to have frozen his
activities. PPL3LM also cited that shpygeyltbeh Eal alshe kept on thinking about her
mother. This was a psychosomatic reaction as it seems to be a relationship between the
mental activity — thinking about her mother and the loss of appetite. From the responses
above, it would appear that some participants reacted to the deaths of their parents, by
among others, having loss of their appetite. This rejection of food can be associated with
emotional pain and can symbolise solidarity with the departed member who is no longer
partaking food. If it goes unchecked it may have detrimental effect on the bereaved child’s

physical and mental health.

5.3.2.5 Lack of energy and fatigue/exhaustion

Respondent PPL6M also experienced extreme tiredness after the death of his father. He
revealed experiencing the following, “I also used to feel weak always soon after the death.
A lot of exhaustion.” This exhaustion could have been caused by many other reactions to
the death, such as, mental activity, crying, running not knowing where to go as alluded
above and the general intensity of emotions surrounding the bereavement.
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The relationship was good- that good. With dad we would go out to watch movies
-and to have braai. It was a boys’ stuff. Sometimes we would go out with mum. We
would sometimes go for shopping. (PPL2M)

We loved each other. | loved her and she loved me. (PPLILM)

With mother we were very happy. We talked about many things and laughed a lot.
(PPL3LM)

My father was very quiet but talked a bit. (PPL4LM)

When my mother was alive, we had a happy home. We were poor and would beg
from others but we were content and happy. (PPL5LM)

We were very good friends. We were very close. My mother was closer to me
than to all the other children. (PPL7LM)

From the above, it would appear that the bereaved children were generally close to their

parents. The closeness could be said to h d in different forms. In summary,
some participants indicated they were “vel lers “very close, very close.” The
respondents proffer the following as justil lose they were to the deceased
parents: they talked about anything and h th their mothers, especially; they

loved each other; they were happy and lau"#¥ one said they had a happy home
despite being poor; they talked 'Q/pfﬁyay EW Effbpﬁ'ft tpfmf@nt for shopping and to
have braais. The children described dipittiy iclos®’ t@ tbmir parents using their simple
language. However, this closeness is “attachment” as highlighted in Chapter 2 and will be
further discussed in Chapter 6.

It would also appear that some respondents had reservations about the relationship that
existed between them and their now deceased parents. Evidence to these sentiments is
revealed in the words below:

We were good friends but as you would expect of a father and daughter. We had

misunderstandings sometimes. But there was no problem; (pause) he wanted the
best out of me. We resolved our issues through dialogue. (PPL4M)

My mother was my good friend. We would talk about anything. Dad was good
...(pause) before he married my 23 year old stepmother (she is 23 now and has a
5 year old son). Before, our home was full of love and we got everything we
needed. When mother died her relatives and my father had conflict and | ended
up staying with father and my brother with my mother’s relatives. (PPL2LM)

Both PPL4M and PPL2LM claimed that their deceased parents were their friends and had a
cordial relationship. However, the former qualified the type of friendship “... but as you

would expect of a father and daughter”. It would seem the child was being rational at taking
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My aunt and her children always ensure that | am happy. My brother in the UK
always phones me to check on me, to encourage me to be good, to remind me to
go to school and to always take my school work seriously. (PPL2LM)

It seems that various members of the family played a role in ensuring stability in his
tumultuous life. Other children also seemed to enjoy support and good relations with their
family members. For instance, some bereaved learners claimed that relatives talked to
them as presentéd in the following explanations:

| talk to uncle (my mother’s youngest brother). We are good friends. We agreed to
tell each other the truth. (PPL1LM)

My aunt (my father’s sister) talked to me and told me that death happens in life
and | have just to accept it. (PPL3LM)

_—— - AL .

Bereaved children need to be comforted * trust, such as family members.
From the data, it emerged that some fam iforted the grieving adolescents.

The following statements below attest to tt

My other family members comforte told me that my father’s
death should actually strengthen me. u—v

My father helped. He help s, he comfprted till cm e are 4 and | am
the last born, 3 boys and | thb bhly%:ﬁf.ﬂ' héf( hars) \%rted me saying it
happens in life. We have to contihogeliiteouriives. Elogrtie it for a reason to take
our mother. (PPL1M)

All family members are doing fine...they comforted me. We talked and comforted
each other. (PPL6M)

There are issues that seem to come out from the data above. These are: that comforting a
bereaved child involves talking to them and strengthening them, it also involves reasoning
together and finding some common understanding of the situation and that even the

bereaved child has a role to play in consoling other family members.

Other relatives assured bereaved learners of continued support. This was revealed in
PPL5LM's statement:

My aunt (the one whose husband died in South Africa told me not to cry because

it was not my mother’'s wish to die and leave us but it was God’s will. She told us if

we encounter problems we should go to tell her at house. We have not because
she stays far away in Borrowdale....

Another aunt (mom’s sister) told us not to be distressed too much because if we
do, she (mom) will come back to take you and you also die.(PPL5LM)

If I needed anything | should tell her...
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No | have not yet told her what | need; | do not need anything at the moment.
(PPL3LM)

It may be a noble idea to assure bereaved children of continued support, however, failure
to fulfil this by the people concerned may jeopardise the speedy adjustment of these

bereaved learners.

The researcher also unravelled that bereaved children cherished the support of the family
members who kept them company and entertained them. To affirm this, one of the
respondents made the following statement: “They helped me by going to church with me,
going to see friends. Surprisingly my sister used to fail but she now passes” (PPL2M).

PPL2M seemed to reckon that the experience of being in the company of his cousins

eased his grief burden. This could be the 1 ster was now passing.
From the data, it also emerged th lolescents treasure words of
encouragement offered by other family r ras revealed in the caption that

follows: “They (relatives) encouraged me t.._v. (PPL3M).

Another form of family support ti@ﬁw@lﬁyr@ﬁfgﬁ@ g ffeat of provision of school
fees and subsistence support for any ofiet requirdtweriscsueh as food and hospital bills.

This dimension was brought out in the following disclosure:

My aunt in the UK pays our fees. My aunt and uncle bought 2 Kombis to assist us.
Money generated through the Kombis is supposed to help us. One Kombi is
working the other not. That is what is sustaining us. However, in my mother's
family they were four, 2 brothers and two sisters. One brother is late so at the
moment my aunt is fending for a big family. She has her children in the UK, her
brother's and us (her sister’s children). It is quite heavy on her...it is tough on her.
(PPL4M)

My siblings care for me. | am now staying with them and they are paying my fees.
We did not relocate we are still staying at the same house where we stayed with
mother. They keep on telling me not to worry much about our mother's death and
not to think about it.

My brother is a kombi driver and does not stay at home much. (PPL5M)

From the revelations above, it can be deciphered that family members play a pivotal role in
ensuring that the bereaved learners are well cared for. This is a reflection of how nuclear

and extended family members support each other in the African context.
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However, some elements of strained relations among family members were evident in

some research participants’ responses. Respondents PPL6LM and PPL4M had this to say:

My sister and dad had conflict because she was impregnated by her boyfriend.
My dad and his younger brother had followed her to where she had eloped and
thrashed her. So, she did not want to come back home before our father died.
She was very affected by the death as she was away from home when he died.

We were not able to assist each other as siblings because we were all very hurt
by his death so none of us had energy to comfort anyone. My younger sister was
the most affected because up to now she keeps on saying that she wants to go to
daddy. (PPL4M)

My elder sisters were actually cruel to us. We were always chased away from
home for petty issues. When we came to Harare my brother told us to stay with
his family at his home, but my sister in-law was not happy about it and is always
shouting at us. My brother does not ks ~hn~et it /DDI 6] \M)

PPL4M'’s claim that the siblings failed to c r after their father died is an sad
situation as these members of the nuc expected to give one another
maximum support. PPL1LM also had stra h members of his father's family

to the extent that he says, “...at the mOIncvlu of telling them that my mother
passed away for fear that theydvill come for mfrﬁ, é)r .... He also had strained
relations with his brothers who he aci%lggghg P}'lf%rj&% ?é'ﬁ’ glaimed he cannot stay with
them. Allied to this, he had strained relations with his mother's elder brother whom he
claims to be clamouring for his dead parents’ property. Details are discussed in Section...

on inheritance issues.

PPL2LM is another victim of family members’ malice. He claimed that their relatives took
everything from them and were refusing to pay fees for him. Again, details of this family
feud will be furnished in Section 5.3.3.6 on inheritance. This bereaved child also claimed
that his mother’s relatives had conflict with his father over the death of his mother as
reflected in the following statement: “My mother's death was surrounded by controversy
and her family blamed my father for her death.” If the people around the bereaved child are
feuding the child is thrown into a dilemma not knowing who to turn to for support. This type
of experience is detrimental for progressive grieving. It is not only family support that
matters to bereaved learners but also peer support which will be discussed in the next

section.
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5.3.3.3 Peer Support
Apart from family support, some bereaved children enjoyed peer support. This was

confirmed in the following statements:

My friend is the one who made me happy by buying me things such as food and
small presents. (PPL3LM)

In my old school, friends asked me about my bereavement and | told them.

(PPL5LM)

My friend informed teachers why | was away from school... | interact with my
friends. | got support from my schoolmates. (PPL4LM)

They (my classmates) contributed an 0 support me. They came
for the funeral service. | felt very hap id support. | felt very
happy that there were people helping 3 me...My friend informed

the teachers about my mother’s deat

1 did tell my friends. My friends comfc
From the statements above, it is apparent th3ij#Peaved adolescents received various
forms of peer support but the b§ffey ﬁeg@q@yabf\@ﬁe@ﬂgf@appreciate the support
tremendously. Whereas PPL3LM's fliequs jerovitéd destemtth food and small presents,
PPL4LM'’s friends informed the school about her bereavement and PPL5LM “asked” her
about her bereavement (which could imply Iistening' to her narrating the events about her
mother’s death). For PPL1M the friends’ monetary contributions and their presence at the
funeral was an invaluable contribution that made her “very happy.” This could imply that
when children are bereaved they value any kind of support from their friends. Relocation

and carting of bereaved will be tackled next.

5.3.3.4 Relocation and Carting of bereaved children

Bereavement due to loss of parents resulted in some children being uprooted from their
homes and carted to go and live with relatives elsewhere. Respondents, such as, PPL2LM
PPL4LM, PPL5LM, PPL6LM and PPL2M are cases in point. Circumstances and reasons
behind their relocation are varied. PPLALM and PPL5LM now stay with relatives in Harare
having moved from their rural homes. For PPL2M the case was different as he cited that,
“Our grandmothers discussed and arranged that someone rent our house and that we
move to our aunt's house.” Bereaved children, such as PPL2LM and PPL6LM actually
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The fear of failing to reach out to them financially cripples feelings of identifying
with them. That is, whenever | am counselling them, the greatest obstacle is
failure to gratify them in a way as far as solving their material needs. The children
need to be financially cushioned and not to be only “God —empowered,” so to
speak. (C1M)

My inability to source income to alleviate the financial burdens of pupils- BEAM.
This facility is not really accessible at secondary school level. (C2M)

The statements above are an indication that in school M, bereaved children did not receive
financial assistance and thus had to carry the burden of sourcing for money to finance their
education as Basic Education Assistance Module (BEAM) was out of the learners’ reach.
This experience could be a common feature in other schools and thus children are left to

scrounge for school fees and other basic needs.

5.3.3.6 Issues of inheritance

In the Zimbabwean context, issues of inhe mne importance after the death of
a family member. Data collected througk life narratives revealed that the
deceased parents’ property was distribuu-_-ry In some cases but in others,
significant wrangles were noted. IUPF2L1M’S (;Fseotp%pro‘%eﬁgad not been distributed by
the time of the interview, which waqaagm)gmﬁ{%&y% eeks after the death of the
mother. This could have been due to the fact that the funeral was state assisted and
relatives could not convene for distribution of property amidst the hullabaloo often
associated with big state funerals. Amicable distribution of the deceased parents’ property
was evident in the following responses by PPL5M, PPL6M, PPL2M, PPL3LM, PPL4LM,
PPL5LM and PPL6LM:

Her clothes were distributed to relatives by her brother's daughter. | was given
some of my mother’s skirts too. (PPL3LM)

My father's clothes were distributed/shared by his nephews to the close family
members and the male children. (PPL4LM)

Her clothes were shared amongst relatives but some not yet because they had
been left in Harare ... | heard they will be taken home for distribution in August...
(PPL5LM)

Our grandmothers discussed and arranged that someone rent our house. Some
property was shared among mom’s and father's relatives. The items that were
shared were clothes, television, DVD and decoders. The house is still ours...
(PPL2M) '

...His clothes were shared amongst the close relatives by dad’s cousin/uncle
(sekuru). We (Mother and us children) were assisting them with whatever
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away from him and his brother with the pretext that they had moved away from their
paternal home to join their maternal relatives and to give the stepmother the family house.
To PPL2LM'’s dismay, the stepmother was incidentally married off to another uncle barely a
month after the father's death. This could have been a way of keeping the house within the
family. The experience of the sharing of the family property was done unjustly, according to
PPL2LM. He posited that;, “The sharing of my father's property did not please me. His
brothers grabbed the property leaving us with nothing claiming that we ran away from
home.” PPL2LM was grieving but at the same time had to live with the unfair treatment he
got from his relatives. According to him, this was an unresolved as he suggested that he

was looking for ways of contesting the unfair distribution.

For PPL1LM, the father’s brothers and sis “took away most of the property
after my father's death.” Their inheritan o be settled in court. After his
mother's death, he was even afraid of tel s mother was dead for fear that
they would come to fetch more. Howeve lis only worry because after his

mother's death, his uncle (mother’s elder breggg¥ came to collect the papers for the
house so that it could be transfer%tﬁ%mﬁgrw%\fithﬂmhe was now staying. At
this point, it would be essential to poifiyeidt @t FPEYEM eheped the interviewer to furnish
her with details of what transpired between him and his uncle:

My eldest uncle came to fetch the papers for the house and said he wanted the

house to be in my younger uncle L's name. Uncle L is the last born in my mother’s

family. He said my father had not paid /obola in full and he died before the cottage

was completely built, this belongs to him. What does it mean? He now wants to

enrich his younger brother, the one recently got married. Now, | will lie to him and

tell him that the house papers are needed at school so that | am registered as an

orphan. If that fails | will take further steps/actions. | once talked about this with

one old lady | am used to, she advised me to wait and see what his intentions
were. (PPL1LM) ‘

Respondent PPL1LM felt cheated by his uncle whose reasons for taking the papers
appeared to be furtive to the child as it meant he would be robbed of his inheritance. The
uncle claimed that his father had not settled his /lobola with them and had died before the
cottage was complete; hence, the mother's relatives claimed the rightful owners of their
sister's estate. Experience seemed to have taught him a lesson as he suggested that if the
ploy he wanted to use against his uncle failed, he would resort to other means. These
‘means’ could be taking the judiciary route as they once did to fight his father’s relatives.

These bereavement experiences that are rife with controversies and family disputes are
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unhealthy to a child especially one who had lost his mother two months prior to the

telephonic interview.

Absence of a will was also viewed as an issue that caused family discord that affected the
bereaved children. This was cited by PPL2LM and PPL7LM. PPL2LM claimed that, “... My
father had not written a will so the property was taken by his brothers and they gave my
stepmother the house.” Lack of a will was also highlighted by PPL7LM who made the
remarked that: “Because my mother did not write a will there were problems with
inheritance.” The will could have guided the relatives on the sharing of the deceased’s
estate as attested by PPL7LM who claimed that his grandparents had written a will that
gave his deceased mother the house that was now being contested by his mother’s

siblings. He contended that: “There was a \dparents had written a will.”

5.3.3.7 Experiences with step-parents

After the death of their parents, some bere d different encounters with step-
parents. Of special note were PPLILVG®L2LM whose step-parents were

incidentallystep-mothers in both ' vealed that she had a
SirivePSTR T RO A

cordial relationship with her step—motk@bggisﬁ@teﬁ itheeamation below:

... My father married another wife who has two children of her own. Things
changed when | first saw her because she showed me love and bought me
dresses. By then we were not staying with her. We stated living together after
some time. When | achieved 27 units (in grade seven) my father wanted me to
repeat, my mother refused and looked for a place for me at this school and got it.
(PPL3LM, Life narrative)

PPL3LM seemed quite content with the healthy relationship that existed between herself
and her step-mother. She appeared well groomed and this could probably authenticate her

allegations.

In contrast, PPL2LM suggested that he had an unpleasant experience while staying under
the same roof with his stepmother. In the interview, he alleged that:

| am still angry and hurt. | am especially angry with my uncles and step-mother. |
don't see a day when | can sit down with my stepmother at the same table — to
eat and talk happily...she hurt me. | go to see her but not her...l do not even greet
her..... My elder brother and | agreed to be close to our young step-brother but
not her. | ran away from home because of my step-mother. (PPL2LM)
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the cause of death. The closest family members gathered for feedback from the
traditional doctor...

The elders went to a traditional healer to “ask” how it happened and who had
caused it before burial. (PPL4LM)

When we came back from our rural home after my father's burial, we went to
consult a certain woman about who had caused my father's death. She said that
my father was killed by his elder brother... (PPL6M) '

According to both PPL4LM and PPL6M, a traditional healer was consulted so that the
cause of death could be exposed. This included the one who had caused the death and
how it had happened. PPL6M divulge who the perpetrator was, whilst PPL4LM was
cautious and only revealed that close family members were informed about what the
traditional healer said. Whereas in PPLALM’s case, only elders went to consult the healer,
PPL6M insinuates that he was also part t that visited “a certain woman.”
This could be the reason why he felt s revelation was not classified

information and could be revealed to the r

5.3.3.12.4

Ferrying the deceased to t....v‘,

In response to the question on hpw ;@ﬂ:gﬁjnilyprlcgrthﬂcg@eavement experiences,
some respondents indicated that their d@$pgdssd pateite! esrpses were ferried to their rural
homes for burial as is typical in some African cultures, whereby one’s remains are interred

together with those of their forefathers. Examples are shown below:

My mother was ferried to our rural home in Wedza. (PPL5M)

We mourned my father in Harare and then went to Sanyathi for the burial.
(PPL2LM)

Some parents’ corpses were taken to their rural homes as the deceased indicated their
preference before they died. PPL4M’s father is one such case. She indicated that,

We mourned at our house. My father had indicated that he wanted to be buried at

our rural home (Gutu). He was buried there - no.. oh ..no sorry. What happened is

that his body was ferried there but the people in Gutu were adamant that he

should not be buried there. | am not sure why, (pause) but some said he was not

their blood relative implying that grandfather was not his biological father. We had
to bring him back to Harare. We buried him at Warren Hills.

The deceased had explicitly expressed his wish to be buried in his rural home, which
apparently was not but his step-father’s. This situation could be stressful for the survivors,

especially the children who might not be aware of their genealogy. It was also expensive to
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as “vakakomba guva” (literal translation meaning they surrounded the grave, meaning
bringing back the spirit/soul of the deceased), however, this involves chanting to the spirit,
singing, clapping, pouring of beer and snuff, dancing and taking the spirit of the deceased
person home so that it can protect the survivors (Shona Registers Vol.3 & 4). This
traditional ritual varies within families and clans; and, for this respondent, she claimed not
to have the finer details of what transpired. In contrast, most children interviewed revealed
that they did not conduct any traditional or cultural rituals; instead, they had church services
(see Data set 1 and 2). Child abuse will be discussed next.

5.3.3.13 Child abuse

The study, through interviews and life nan velled cases of child abuse that
were perpetrated on the bereaved learner >ases of verbal abuse were

cited in the following statements by PPL3!

... | feel low when granny starts shouting.. <#llIFT)

When we came to Harare, gy bre@dtSold/ueb stay Witirh& femily at his home,

but my sister-in-law was not h Apeyt h and isy gways shouting at us. My
brother does not know it. (PPLBI?W)g

Some cases of physical abuse were also insinuated in the bereaved children’s responses.
Below are some examples:

...for example, if someone gives me lots of clothes to wash, | think about my
parents’ death and wish they were alive. (PPL5LM)

| was very distressed by my sister. When we went back home, | stayed with one
sister and the other one took my younger sister in...but mmm... my sisters
chased us away from their homes and we ended up staying at our parents’ home-
just the two of us... My elder sisters were actually cruel to us. We were always
chased away for petty issues. (PPL6LM)

The statements above indicate that some bereaved children are subjected to torture of
varied nature by their caregivers. For example, PPL5LM was subjected to heavy laundry
and PPL6LM and her sister were treated as outcasts by their own flesh and blood. These
abuses can cause a lot of mental stress which can impact negatively on the bereaved
child’s grief process; consequently, the child’s school work will be also adversely affected.

The abuses may thus have negative ripple effect.

176












to be conscious of these resolute positions in order to assist the learners to stay focused, at
the same time giving them space to grieve for their dead parents. In other instances,
bereaved learners can give decisive words such as the ones stated above as a fagade
whilst their hearts are bleeding inside. Again, counsellors would need to probe so as to be

aware of the learners’ real position.

Some bereaved learners suggested that after experiencing the bereavement, they resolved

to work hard in school and not to take life casually. The following responses attest to that:

It has taught me that life changes. It is up to me now to work hard in school and
pass and have a bright future. (PPL2LM)

| realise my father is gone...I have to live with it and | have to work hard so that |
achieve what my father wished for m~ ‘m™m! #* »m

(With her head balancing on her lefi lence has taught me to be
serious with my school work so th e of my younger siblings
(pause) and to look after mama. | ne ir; for instance, my mother
was in hospital and was discharged ought some medicines but
could not afford the other drugs not f il. My aunt in the UK is not

working at the moment so the husbana vtually helping us. (PPL4M)

fe soriously ‘E?ﬁi&i”ﬁiﬁﬁ%ﬁﬂ%ﬁgﬂbﬁ BT e would come

to talk to us but is still to see us. (PRI
All the above responses illustrate one common element of the bereaved children’s
eagerness to work harder at school so that they transform their lives for the better. For
instance, PPL2M who lost both parents was hoping for a “bright future” after working hard.
Some respondents such as PPL4M intend to work harder so that they can be breadwinners
in their families and take care of their parents and siblings. PPL4LM also indicated she
wished to work harder at school so as to fulfil her father's desires.

For some, it means accepting their situation as it is and continuing to live their life. They
seem to have resigned and placed their fate into the hands of God. This was evident in
PPL5LM, PPL6LM and PPL1M’s allegations below:

This experience has taught me that it is not only me who has lost parents. There
are some very young children. If | continuously think about my bereavement ..
How about younger children? What | aim for is to do any job God grants me.
(PPL5LM) '

It means that we all have our time to live and our time to die. [ have to just live my
life. Just to continue to live my life. (PPL1M)
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When | came back to school | was depressed and lacked the will to continue with
my schoolwork. It felt as if part of me was also dead. | came back to school late. |
had headaches so could not concentrate much in class. | wanted to cry. | was
different, withdrawn not very energetic quiet ....because | was grieving. (PPL4LM)

The death of my mother affected my studies. | could not concentrate in my
studies. | even contemplated dropping out of school because my father is a
drunkard and before my mother died she was the one who used to provide school
fees. | was also afraid of my aunts and uncles because they wanted to snatch
“mother’s house from us... this affects me because sometimes | get to school late
trying to look for bus fare. (PPL7LM)

...I even thought of dropping out of school because my father is a
drunkard...Playing the role of a mother when you are a student is such a hard
thing. Now | am about to write my final exams, so how can | overcome this
problem? ... My education is really being affected by this situation. (PPL7LM’s
Life narrative)

PPL3M hinted that it was “a little bit hard he reason could be that she was
worrying about how her grandmother 100l fees as implicated in the
statement: “It is hard on granny to pay fe the data above, for PPL6M and
PPL3LM, the inability to concentrate resi nal performance at school. The

former only passed two subjects while the |2CQJ&d 27 units and the best result one
can attain is 4 units, which implﬁg’gﬁ@é%tﬁp@ltepw[tbe $xppeted mark. PPLALM also
indicated that she lacked the will to workiaed at ¢cheell. Bvidently, the death of a parent
affects one mentally and obstructs one from concentrating. PPL7LM seemed to have a
mammoth task at hand of looking after a family and that affected his concentration to the

extent that he contemplated dropping out of school.

The death of a parent creates a heavy burden on the caregivers as they have to scrounge
for school fees and other basic needs. PPL4M suggested that,

The death of my father affected my school work. | now have problems with school
fees. We are five and four of us need school fees as a result we are always sent
home to collect school fees. Sometimes money comes from our aunt (my
mother’s younger sister) in the UK.

| used to be very good in class but now deteriorating because | am always absent.
| used to be at a boarding school where we had ample time to study — we really
would study but now we have to look after mama. My sister and | take turns to
look after our mother.

When father was there, he would urge us to study - he would say “you should
read and read,” therefore, | was very good. (PPL4M)

Apart from overburdening caregivers, PPL4M brings in one dimension that is now lacking in

her life: her father's words of encouragement that urged them to study harder. She claims
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5.3.6.3.1 Main findings

The revelations by the bereaved learners and school counsellors could imply that there is a
gap between what the schools claimed to offer and the reality of what constitutes bereaved
learners’ experiences of school counselling. This borders around the idea that counselling

practice may not be well spelt out in the schools under study.

5.3.6.4 Problems experienced by bereaved children

Bereaved children encountered considerable emotional, physical and social problems.
Data revealed that bereaved children sometimes fail to adjust after the bereavement and

have no choice in decisions made about them. C1LM indicated the following:

The pupils find it difficult to adjust tc t. Pupils have no choice in
decisions made about them... they a al ways and in most cases
there are no immediate solutions to t -M
Children were also said to be encounterin use. They were being abused by

relatives. The following statements bear teauv.

A pupil was being sexually a[xﬁqdm anfai @IIC[ Habgqred to be the only

close relative to the pupil. The sbgw [iz_.l éhe abuser/perpetrator
defended her husband. The pu positive and on medlcatlon The matter

was referred to Justice for Children but no immediate solution was found C1LM.

A girl orphan staying with an aunt, was made to wake up around 3 in the morning
to do all the housework before going to school, also do the nappies for aunt’s
granddaughter, comes to school without eating, goes back home to find people
have already eaten and that nothing had been left for her, prepares supper but
cannot dish out food for herself, aunt then later dishes out a small portion for her.
Babamukuru (aunt's husband) claims she is wife number two therefore could sleep
with her...

Child labour-child made to do all housework/chores before coming to school,
yet even when, guardian has got her/his children, they will be doing nothing or not
much. Sexual-uncles proposing to sleep with the child C2M.

The two respondents quoted above brought out painful cases of abuse perpetrated against
already injured children. The first one is like giving one a death sentence. By infecting the
child who is already struggling emotionally the abuser is rubberstamping that the child must
suffer more both emotionally and physically. Counsellors find it hard to deal with children
who have been abused and sometimes breakdown instead of helping the child. The second

child cited by C2M was being abused both physically by having {o do chores before she
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Data also indicated that the counsellors had concern and some fear over their
shortcomings in terms of providing counselling to children who have lost their parents. For
example C1M and C2M indicated that:

Sometimes, otherwise, | am usually generally at a loss because these children

would like to receive every day attention, day to day affection. Of course, the

words of comfort release their stress. What they really hunger for is permanent

(everlasting) affection. Above all, society should sympathise with them by helping
- them financially.

The fear of failing to reach at eh to them financially cripples feelings of identifying
with them. That is, whenever | am counselling them, the greatest obstacle is
failure to gratify them in a way as far as solving their material needs. The children
need to be financially cushioned and not to be only “God-empowered,” so to
speak. (C1M)

My inability to source income to allev urdens of pupils- BEAM.

This facility is not really accessible al level. (C2M)
These two seem to have phobia that they the bereaved children. They can
talk to them and encourage them but 1 ore than counselling that these

children need; they need money and unc'ove that cannot be obtained from
strangers. This could imply that tbe rele of th% cou%eﬁllors[si]iuldeqo beyond mere talk but
to include other facets that would ma%%ﬁgqﬂvﬂ@@@@otionally, socially, physically
and mentally healthy. The support given by government, BEAM, is not helping the

secondary school learners who are the concern for this current research.

Another issue raised in the interview was lack of support by counsellor's colleagues at
school. C2LM indicated that:
Lack of support from co"eagues. One actually arguing that giving too much

support emotionally and otherwise would worsen the plight of these orphans and
that they would have to stand up and face their own struggles. (C2LM)

It appears that the counsellor saw a contradiction in the way couhselling should be done
and what colleagues viewed as counselling. One colleague actually advocated for the
counsellor not showing too much emotional support. It could have been that the other
colleague intended to say there should not be too much attachment that inhibits normal

functioning and encourages too much dependency.
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subscribes to the notion that there are universals in bereavement, such as that in societies
around the world people get upset over the death of someone close. The assertion is
based on the positivist perspective and is in opposition to the postmodern view that looking
for universals is rather retrogressive and gives a misinformed view about the nature of
knowledge and makes the researcher to miss out on the unique details about each case
(Stroebe et al., 2008). It is these unique details that phenomenological studies seek to
capture. The fact, however, is that the universals were evident in the data of the current
study and were looked at in relation to each individual participant. For example, in relating
their grief, all children highlighted that they were pained by the deaths of their parents (Data
set | & 2).

From a particularist view that accommod ief or bereavement experiences
vary with culture, gender, age, religion ar lass Encyclopedia of Death and
Dying). Particularism acknowledges diver: 1 practice. Although the findings
of this study do not reveal information relz ient and race or age, they reflect

those that are culture and gender related.-ice, data gathered on the cultural
experiences of bereavement re@ﬂ% ;%wllgrleBimefzg varied experiences in
synchrony with their belief systemsrapd as- sugn@ildrare also experienced different
bereavement rites and rituals despite the fact that the children were all adolescents. This
affirms Rothaupt and Becker's (2007: 12) arguments that, “Rituals vary greatly from culture
to culture and provide a window into how a group cares for those who mourn.” For
example, rituals of various kinds were experienced by bereaved children such as PPL5LM
who experienced ancestral worship (cf. Chapter 5; Section 5.4.3; Section 5.2.11). Ancestral
worship is prevalent in other cultures too such as in Japan where contact with the
deceased is encouraged (Field in Stroebe et al.,, 2008). The link with ancestors is deeply
embedded in the Shona culture which suggests that a dead person’s spirit joins the
ancestors and oversees the welfare of the surviving relatives and hence should be
consulted and appeased as and when it becomes necessary. The Encyclopedia of Death
and Dying (2011:1) also attests to this, and argues that, “Death, although a dreaded event,
is perceived as the beginning of a person’s deeper relationship with all of creation, the
complementing of life and the beginning of the communication between the visible and the
invisible worlds.” In this case, the dead person should be given a “correct’ funeral,

supported by a number of religious ceremonies. If this is not done, the deceased person
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may become a wandering ghost and may cause danger to those who remain alive
(Encyclopedia of Death and Dying, 2011). This need to give the deceased proper rituals
was also uncovered in PPL5LM’s mother’s case (Data set 2). The family sought the help of
traditional doctors to help settle the deceased’s grievances. Literature also concurs with the
idea of seeking external assistance in spiritual matters. Muir (2011) suggests that a diviner
may be consulted to determine the cause of the death and to prescribe a ritual action and
these are followed by ceremonies to settle the spirit and to mark the end of mourning. This
was typified when after PPLSLM’s mother possessed relatives they had to settle the issue
through intervention of a diviner and rituals had to be performed (See Section 5.4.3). All
this seems enmeshed in abstraction and one wonders if the school counsellors can

understand it and be able to assist the bereaved learners ensnared in these issues.

Keeping in touch with the spirit of the dec related to continuing bonds with
the deceased as advocated by Klass, Sil\ nan (1996) (cf. Chapter 2). They
can be equated in that they both attemp achments alive; however, in the

African context the spirit communicates son‘.éctly to the bereaved and is feared
and respected. However, accord'[};d?\y&s%s fs)abfl fﬁ@i,ghﬂ%ﬁa@ct with the deceased is
sometimes imaginary. This has a beFgaggehaw Mecellidhueho holds such beliefs should
be counselled at school.

To emphasise the particularistic nature of bereavement,A another cultural dimension found
in the study was that of superstition. Superstition is prevalent in African cultures (Ukwendu,
2011). The study established that some children believed that their parents’ deaths were
not natural but had been caused by some people (PPL6M; PPL2LM; PPL7LM).
Superstition tends to cloud one from seeing reality and makes one to be full of vengeance
as was the case with PPL2LM (Data set 2). According to Park (2008:6), superstition is the
belief in a higher power that makes things to happen independent of a physical cause. If
this definition of Park were true to the African consciousness, no individual would suspect
anybody of'doing wrong to them since events would be attributed to a higher spiritual
power and not other human beings. The deep and suspecting mind would, thus, question
events, causes and effects and as a result a bereaved child would be no exception. To
counsel a child whose orientation encompasses superstition, a counsellor would need to be
conversant with the culture of the bereaved learner or be open to the child’s interpretations

of the bereavement.
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Inheritance of the deceased’s estate surfaced as a key sociological finding. Data showed
that, among other things, children were inherited too. This revealed another dimension that
children were inherited in family establishments where the extended family system was still
operational. Unlike in some Western cultures, such as the United States of America, and
other European countries where the extended family no longer has a place in favour of the
nuclear family (Edlund & Rahman, 2004), in the African communities the extended family
still exists and has a role of nurturing its family members (Gombe,1986). This was
evidenced by the children who were taken in by their extended family members and felt
comfortable in those set ups (Data set 1& 2; section 5.2; 5.4.3).

Unlike in Western cultures, wives are inherited too as revealed in Section 5.2.4.7. This

confirms Drew et al.’s (1996) assertion th ies his widow is inherited by one
of the man’s relatives, either formally or « 1ally a brother. In their research,
Drew et al. contend that the 44% of the w iearch had had children after the
deaths of the fathers of their other childre »nder whether the “new couple,”

the inheritor and the inherited gets tested tor Sg¥able diseases before consummating
their union. They might be at rlﬁﬁﬁém%Tm%&efi Hgﬁaées (STIs) and HIV and
AIDS. For the bereaved adolescent whye BpgyFes: g femiep of a surviving parent and
another spouse, so many questions would need to be answered, for instance, “Why this
union so soon after the death? Is it to spite the bereaved children? Are they at risk of HIV
and AIDS?” The bereaved child would be tormented by this alliance as was experienced by
PPL2LM in this study (Data set 2). A counsellor would need to know the child’s background

if any useful counselling can take place.

Amicable distribution of the deceased parent's property was revealed in the data and was
done by close relatives such as nephews and nieces. This is in line with the Shona
customs (Gombe, 1986; Kabweza, Hatugari, Hamutyinei, Hove, 1979). However, data also
revealed that “property-grabbing” as suggested by Drew et al. (1996:82) was rampant. The
siblings of the deceased person grabbed property from the surviving spouse and children of
their deceased relative and left them in dire straits. This finding was also confirmed by
Drew et al. (1996) who observed that siblings inherited the deceased person’s property but
then neglect the implicit responsibility of caring for the surviving spouse and children.
However, Rose (2008) tends to disagree with the use of the term “property-grabbing” as it

has negative connotations and implies that property that is distributed within the extended
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family set up is inappropriate. She actually posits that this sidesteps “complex issues
related to customary property rights and legitimate patterns of property distribution” (Rose,
2008:4) and suggests the use of a neutral term “property appropriation” that does not imply
that the distribution was inappropriate. This may be sound and appropriate to consider the
customary rights of inheritance but from the data gathered from children in this study, no
consideration was given to the children of the deceased’s welfare. To borrow a term from
Justice for Children Trust/Legal Resources Foundation Consultation Workshop (2008:np)
the children were actually “disinherited” by their extended family members and left to trudge
on with life. In that respect, the researcher tends to be aligned to the use of “property-
grabbing” and “property confiscations”. Interventions for these situations may not be directly
school based but however, teachers, counsellors and members of the community in
general should be conscientised of the ¢ ttion options so as to assist the

bereaved learners.

it also emerged from the data that mate t obliged to grab the deceased
person’s property where lobola had not been-és was revealed by PPL1LM whose

maternal relatives wanted to aCQUﬁW@f@W&f‘FFﬁ‘f H%.ngy (Data set 2). Drew et

al. (1996:83) attest to this when they Juggegidhat, Preblggng:enay arise if lobola is not fully
paid to the maternal relatives. The maternal relatives may seize property in such

situations.” Issues like this may cause the child to be perpetually worried about his
inheritance and may impact negatively on his psychosocial well-being. This in turn might be
detrimental to the child’s school work.

From the data, another finding was that property grabbing was also said to occur in the
absence of a will (PPL2LM. PPL7LM). This assertion concurs with Rose’s (2008) findings,
that when a deceased person dies before writing a will, relatives sometimes confiscate the
property. She further asserts that, in the absence of a will, customary law, which varies
between ethnic groups, is applied. The influential members of the bereaved family draw up
an estate distribution plan which provides for all people looked after by the deceased.
However, general law applied if a person had contracted a civil marriage. This leads to a
third dimension of property grabbing that was revealed in the data. It was observed that in
the absence of a marriage certificate, relatives grabbed the deceased’s property (PPL4M).
This, again is in alignment with Rose’s (2008) assertion that the relatives of the bereaved

male were often at liberty to confiscate the deceased person’s property with the pretext that
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there was nothing binding them to surrender their kin's property to the ‘wife.” For them, the
two were not married and hence, the property belonged to them. Again, the bereaved
male’s children would be left to feel the pinch of orphanhood in poverty and having to
survive on hand-downs as was the case with PPL4M and her siblings and an ailing mother
(Data set 1). This situation renders the bereaved children beggars and negatively affects
them psychologically, socially and in their schooling (Abebe & Aese, 2007; Cluver,
Operario, Lane, & Kganakg (in press) in Young Carers Policy Briefs, 2011; Cluver, Orkin,
Boyes, Gardner & Meinck (in press) in Young Carers Policy Briefs, 2011). If their situation
goes unnoticed, pathological consequences may surface and the children’s situation may
become irredeemable as the children may drop out of school and ripple effect may
compound their plight. The issues of inheritance discussed above, indicate the need for
bereaved children to be protected by sta 5 as well as providing them with
information pertaining to their property rigl

Due to inheritance and other issues, rel amily members experienced by
bereaved children post death of parents 'd and unique. It was found that

children’s relationships with famimmﬁfs}l (S‘F'Fbi-fclﬂfﬁi‘@“ from cordial to frosty

family relationships. Sometimes the @t@@grﬁb}pﬁsﬂg@@@megood to bad and sometimes
hover in between within the range, as illustrated in fig 6.1.

— i

Cordial relationship Semi-cordial | Semi-frosty | frosty relations

Figure 6.1: lllustration of a continuum of family relationships experienced by
bereaved learners

The cordial relations seemed to exist within the nuclear families in most cases, save for
extreme odd cases that were revealed of sisters who banished the younger sisters from

their marital homes (Data set 2). One wonders what could have happened to warrant such
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responses from siblings. Literature sourced seemed to have been silent on this séore but
highlighted sibling family feuds in cases of inheritance (Drew et al., 1996). However, frosty
relations were also evident in this study as children had sour relationships with their dead .
parents’ relatives (PPL1LM; PPL2LM; PPL4M; PPL6M; PPL7LM) and their step-mothers.
These relationships affect bereaved children psychologically and this implies that school

counsellors need to be aware of these children’s circumstances

From the above, it can be deciphered that whilst some cultural practices such as the carting
of children to extended family members, work for the good of orphaned learners, others,
however, exacerbate the plight of orphaned children. For example, the grabbing of the
deceased’s property by relatives leaves the bereaved children destitute. The discussion

above on cultural issues points to the ne: Ision of cultural factors in death
and dying education (Joanna Briggs Insti eed for a more relevant cultural
model for death, dying and grief edtl y, Wilson, Maughan, Allerton,
Schofield, & Skuse, 1999) and also tc culturally aligned bereavement

counselling. McCarthy (2006) advocates for*mplex theoretical models that can

incorporate cultural issues and pm}(ﬁp&aéﬁg}o&@@fﬁﬁgf@xtricably interwoven.

Whereas intraperéonal relationships revesl universalisny, Thterpersonal relationships signify
particularism. The researcher subscribes to the notion of eclecticism which is a conceptual
approach that “does not hold rigidly to a single paradigm or set of assumptions, but instead
draws upon multiple theories, styles, ideas, life experiences or philosophies to gain
complementary insights into a subject or applies different theories in particular cases”
(Wikipedia, 2011:np). This approach grants the opportunity of enjoying the best of both
paradigms and would infuse what appears to be best in universalism with that of

particularism.

6.2.2 Gain and loss

It would be naive of me to just give a one-sided, skewed or lopsided opinion of loss
because some gains are realised following the experiences of bereavement. The bereaved
children gained new homes, family guardians, reflections into their lives, introspection and
retrospection; new meanings, new resolves/resolutions and new responsibilities.
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This study established that children experiended primary and secondary or derivative
losses due to the death of their parents (cf. Chapter 2; section 2.2.3.2; section 2.7.1). On
this issue, Holland (2001), Wolchik et al. (2008) and Gertler et al. (2004) contend that the
initial loss leads to other losses. Scott (2007) calls these compound losses. The initial and
primary loss, in this case, being the death of a parent or both parents and the secondary
losses were, for example, the loss of a parent led the child to incur other losses such as,
loss of emotional security (PPL1M); loss of financial security (PPL7LM; PPL4M; PPL3M;
PPL1LM; PPL6LM), loss of source of subsistence (PPL1LM; PPL6LM), loss of carer
(PPL1LM; PPL3LM), loss of a home (PPL2LM; PPL6LM), loss of a confidante (PPL1M;
PPL7LM), loss of advisor, loss of fathomed birthright (inheritance) (PPL2LM; PPI1LM;
PPL4M), loss of guidance, loss of meanina. loss of childhood (PPL1LM; PPL4M; PPL7LM),

loss of family structure (PPL1LM; PPL4 ompt intervention is needed for
children experiencing situations portrayec thological reactions by bereaved
children.

However, gains are also realised through ﬂ‘ment experiences. The death of a
significant other enables one tm—w@w%tvm ef—"ﬂ'ffée and attempt to draw
meaning from the bereavement expmépdgwmﬁeh@vman, 2006; Stroebe et al.,
2001; see Chapter 3, section 3.10.4). In line with this, findings in this research were that
children rediscovered themselves after the bereavement and all children interviewed
proffered, in their own way, that they found some meaning of life from the bereavement of
their parents. New ways of thinking were reflected by the children as the death seemed to
mark some beginning of new insights into life (See section 5.4.4; Data sets 1 & 2). For
instance, the children’s experiences captured in interviews and life narratives, seemed to
show the distinct phases in their lives; life before the death of their parents, which in most
cases was rosy, the death events, where so much grief is felt, and life after the death,
where most of the children seemed to have encountered a lot of challenges and some have
made appraisals and reflections over their lives and pledged to work harder in school
(PPL1M, PPL1LM, PPL4M, PPL4LM). New resolves and work ethics were evident in
children’'s responses. This may be viewed as positive educational aspirations and

counsellors need to capitalize on that to help motivate children to learn.

The new meanings and new philosophies proffered by some children touched on spirituality

and religious beliefs as some left all to God as He was the author of their lives. This is in
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6.3 SCHOOL BEREAVEMENT COUNSELLING (DEBATES)

The idea put forth in Chapter 2 is that theories give researchers “lenses” through which to
look at complicated social issues; it is apt to discuss this study’s findings in relation to the
theories and models that seem to permeate this study. The theories were presented in
Chapters 2 and 3 and served as guidelines used in dealing with bereaved children and to
some extent predictors of what was to come in the research. The discussion that follows

attempts to create debate on school bereavement counselling.

6.3.1 Western theories and models of " unselling
De la Roy and Ipser (2004) and, Stead ar in Mpofu (2011:75) suggest that
in African contexts, Western theories, cor yds originating from high-income

countries, influence psychological science a@ijill e, of which counselling psychology
belongs. They argue that the Wsggf, miw Getrioy @ikd aredels in counselling has
persisted over the years, despite ARidH <chalarsC dlsdsw and querying about their
applicability and relevance. Scholars have particularly argued that ways of knowing and
knowledge production are highly biased and colonised by Western thought (Holdstick, 2000
and Nsamensang, 1995 in Mpofu, 2011) and preclude African ways. Muthukrishna and
Sam in Mpofu (2011) also reveal that counsellors’ training is based on Western Models and
thus they internalise and practise counselling with a Eurocentric bias that negates the
African context. If this is so, then there is a gap created by this type of counselling practice.
Therefore, there is the need for counselling models and theories specific to the diverse and
fluid African context. However, there is no homogeneity in the African context (Holdstick,
2000 in Mpofu, 2011). This implies taking cognisance of individual contexts of bereaved
children’s cases.

In this study, it was found that the oscillations described in the dual process model (see
section 2.4.1) were evident in some bereaved children who by their disbelief, were in denial
of the death and thus avoided pain, but when they acknowledged the death they were
actually confronting reality (PPL4M; PPL4LM). As stated in section 2.4.1, loss orientation
concentrates on the relationship the child had with the deceased and that reverberates to
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6.3.3 Counsellor’'s views

Data also revealed that there were no policies on how to identify bereaved children in
schools, despite the fact that all school counsellors interviewed had proffered some
explanations on how they identified children with problems and painted a picture of
destitution, deprivation, poor health and lacking in material things, among other morbid
descriptions (See section 5.4.3). This, however, is in contrast to what some respondents in
Mohangi’s (2008) study on orphans’ search for wellbeing posited. They posited that not all
orphans appear destitute as there are other factors that need to be considered before

concluding that the orphaned children are vulnerable. Some non-orphans may present the

characteristics that are generally attribute - ' ch as poverty, exhaustion, being
heads of child headed families and thus, | » wary of claims that orphans are
children deprived of material needs the r appearance as this could be
deluding (Mohangi, 2008). It could then i vas a gap between rhetoric and

reality. As there are no direct routes In .-, each child exhibiting unique

manifestations of grief (cf. Chapﬁr 21)‘ it WO!ilg be rFtBeI( nf;Tlg If‘%r counsellors to purport
that they could identify bereaved c%@@ BSing phssivations only as there are many

intervening factors. This, points to the need for establishment of a school reporting policy
so that every time bereavement occurs, not only to the learners, but to any member of the

whole school community.

6.4 CHALLENGES ENCOUNTERED IN BEREAVEMENT COUNSELLING

Most challenges emerged in literature (cf. section 3.11) but the data show that there are
extensions to it. Data revealed that some of the school counsellors interviewed though
trained in counselling lacked confidence in handling sensitive issues such as bereavement.
It coLlId be due to lack of skills in handling emotionally charged learners. This is not a new
phenomenon in literature. Holland (2001) indicated that although the issue of childhood
bereavement was rated to be very high in the Hull and Humberside schools in the UK,
some counsellors lacked skills to support bereaved children. This signalled a training gap in
these schools and this scenario also signals the same gap in the training of counsellors in
the schools in the current study as some counsellors indicated fear of counselling boys or

learners with sensitive issues. What appears to be peculiar is the phobia shown by the
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National Context analysis ' National context analysis

School Context School context

Figure 6.2: Proposed model for Prevention, intervention and postvention of bereaved
secondary school age learners

Explanation of the model

The proposed model above adopts what the researcher has coined an “octopus

approach,” that is all encompassing, as it attempts to take into account measures that cater
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CHAPTER SEVEN:

SUMMARY, CONCLUSION AND RECOMMENDATIONS

7.0 INTRODUCTION

The previous chapter presented the discussion of findings of the study in line with the sub-
research questions posed in this study. This chapter gives a synopsis of the study by
summarising the pertinent findings on each research question. In this chapter | also proffer
recommendations in relation to research findings. This study’s contribution to theory and
practice are also given. Limitations of the =t'dv == wuall 25 the direction for future research

are also tendered.

7.1 SUMMARY OF THE MAIN FINDIN(
The main findings of this study can under the following headings:

Psychological experiences; SociologicaGjJ#®nces; Behavioural experiences;

physiological experiences; Philﬁmk-w‘@p%ﬁdﬁgipeal experiences; School
counselling experiences and Implicatidog édhbestptadtieddn sehool counselling.

7.1.1 Psychological experiences

7111 The study found that children’s psychological experiences of bereavement
were unique to individual bereaved learners and that some bereavement
experiences such as pain seemed to be universal and cut across the gender

and cultural divides.

71.1.2 It also emerged that children had difficulties in expressing themselves verbally
in relation to psychological consequences of bereavement in comparison to
their more forthcoming attitude in their responses on sociological, economical

or educational consequences of bereavement.

7113 Unlike what is contained in stages theories and models of grief, psychological
experiences seemed to have no definite pattern as the children seemed to
experience varied responses and not in sequence as prescribed by Kluber-
Ross (1969) and Worden (2002).
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7114

71.1.5

7.1.1.6

7117

In line with the Dual Process Model of bereavement, it was also established
that bereaved children resorted to avoidance as a defence mechanism or
coping strategy in order to get temporary reprieve from grieving. Bereaved
learners indicated that they avoided thinking about their deceased parents to
avoid being hurt.

Experiences such as pain and anger could sometimes lead the bereaved
child to nurse ideas of suicidal ideation and sometimes resulted in child

grievers being stuck.

The study also revealed that bereaved children were all attached to their
deceased parents with some indicating rumination of the attachment as they

felt that their bereaved pare t of them. This seemed to reflect
that the bonds with the « s were still continuing as was
reflected by Klass et al. (19¢ 08).

It was also evidenced from tnvt children experienced a variety of

grief experiencei ﬁucré ,as[ 8}&@%% g{jgf complicated  grief,
disenfranchised grief angamblyafent grigle

7.1.2 Sociological experiences

71.21

71.2.2

7123

Key to the experiences of bereavement was the issue of culture as children
had various experiences of culturally related issues such as, ancestral
worship, ferrying the dead to the rural villages consulting diviners and
superstition. However, it could be claimed that during bereavement, church
support was evident as some bereaved learners experienced both the cultural

and Christian religious practices.

Inheritance issues are mired with controversy and resulting in family feuds as
it seems there is no single inheritance procedure followed. It includes
inheritance of the deceased person’s children, property, wives and results in
relocation, secondary losses and socio-economic losses, bereavement

support and role redefinition of the bereaved children.

From the study, experiences of property confiscation also emerged and were

due to many and varied justifications. For instance, property was impounded
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7.1.4 Behavioural experiences

7.1.41

A key behavioural finding was that bereaved learners at times resorted to
negative social behaviour such as substance abuse as a way of trying to cope

with bereavement.

7.1.5 Physiological

7.1.5.1

Physical experiences of bereavement such as dreams, nightmares, sleep
disturbances, stomach aches and headaches were common reactions to

bereavement of parents especially immediately after the death of the parent.

7.1.6 Educational experiences

7.1.6.1

7.1.6.2

7.1.6.3

7.1.6.4

7.1.6.5

The study established that en at times lacked finances for

school fees and other s xpenses, especially when the

N |
It was also found T}}ﬁ"}'é"ﬁﬁ laylg@ef ‘F’bﬁ’ﬁ%?f {ue to the bereavement

of their parents, sometiffieg dtieeto wdincelientthe uncertainty of their future.
This in some cases resulted in the bereaved children’s decline in school

deceased parent was the br

performance.

Dropping out and contemplating dropping out were some of the findings that
emerged from the study. Some children in the study temporarily dropped out
or contemplated dropping out of school as a result of financial constraints or

ailing parents having been relocated for care giving reasons.

The study also found that absenteeism and erratic attendance was rife in
bereaved children’s experiences of bereavement post death of their parents
as they sometimes had to do other duties at home such as care giving of

ailing surviving parents or because of lack of finances.

School transfers were seen as another experience of bereaved adolescents

in secondary schools commonly featuring after the death of their parents.
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6. 'WHAT AGE group of learners have you had to counsel because of the death of their parent(s)? [Probe: what
is your greatest challenge counselling thesc different age-groups of learners who have as common
denominator the loss of their parent?]

seesasncennessane. E D DT T LT T R Y e T T TR P LETITN

7. Do you feel fully equipped as a counselor to deal with the range of issues that you are confronted with from
these learners? What are the challenges? Give examples

8. When you think of the ranges of needs of the lcamers-w!o—loss-lheir parenis, what would you say needs to

pe done o fmprove e o U HIVEISTEY 6P FETE A~ &

th Lo oo

THANK YOU

~ FOR YOUR PARTICIPATION
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PPL2M | was in shock! | did not believe it. | felt lonely, | couldn't eat, couldn’t stop crying. After 2 days that
is when | started eating.

PPL3M It was quite bad-| felt hurt. | was not ok but tried to make myself strong because of my little sister
and grandmother

PPL4M It hurt me so much. | could not believe it. | thought grandfather had not observed well. | realized
that it was true when | saw people gathering at our house. Ha....it pained me very much.

PPL5M When the nurse phoned my sister to tell her that mother had died | was extremely devastated and
up to now, | am still in great pain.

PPL6M (Looking sad) When | heard that my father was dead, it really pained me. ....1 cried, | wanted to just
run away to some place...| don’'t know where. | did not know what | wanted to do. | was worrying about the
future, my fees about my mother... who will look after her.....I used to dream about him asking me to go to
him so that we would leave together to where he stays. Sometimes | would have nightmares of my dad
chasing after me. | would relate the nightmare to my mother and we would pray. ....I also used to feel weak
always soon after the death. A lot of exhaustion.

Have your feelings/reactions changed? Whe a change in your reactions/feelings
above? What new feelings/reactions did y se initial ones? Describe the new
feelings/reactions /behaviours. Give some exz ence

PPL1M  There are no changes yet.

I still cry a lot especially when | see some people with WJJJJ#¥Fs | feel hurt (Starts crying)

PPL2M Not really. Not actually the s@qﬂw@r@ﬁ uskt B oY tvértgey.@ now cry only when [ think of
them. For instance, during the first term wh gmé’quﬁ &ﬂfé ?{ch | felt lonely. | wished they were
there. | thought if only they were there. | sang. lasang a church song and thought of them then | cried....at the
church.

PPL3M There has been a lot of change. My mother was always happy. | feel the change- | feel she is gone
somewhere she is going to come back. | feel low when granny starts shouting or | am in my quiet times.
When washing dishes or when watching tv

PPL4M [t seems | am now in a lot more pain than before. | now meet a lot of challenges and wish my father
was around- | can now realize his worth. For instance, | was transferred from boarding because of lack of
money. | feel that if my father were alive | would not be in this kind of trouble.

PPL5M The feelings are still the same. | am still in great pain. It is still like that. (Hesitant) | am in pain. Still the
same pain (deep sigh).

PPL6M There is some change. Now, | am now sort of forgetting about the death- the pain. | think about the
bereavement once in a while. | think about the death when | do something wrong and my mother reprimands.

Do you still have those same feelings (described above) today? What has changed? What has
remained unchanged? Describe a typical reaction/feeling/behaviour that you have nowadays when
you recall the death

PPL1M It has not changed. | still have the same feelings as when she died

PPL2M | get along well with my aunt but ! still feel something is missing in my life.
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PPL2LM My mother passed away in November 2008 after suffering from an unknown terminal iliness that
pathologists could not prove. My mother’s death was surrounded by controversy and her family blamed my
father for her death.

My father died in April 2009 in a car accident.
PPL3LM My mother had cancer. She was ill for a long time.

PPLALM He had stroke...he passed away 6 days later. It was described as left side Celebrovascular
accident, hypostatic pneumonia and respiratory arrest. He was very old-95.

PPLSLM My father passed away in 2003. | can’t remember much about this... | was very young. My mother
passed away on 27 November 2009. My mother’'s tummy first turned black and then after a short while she
passed away. They said it was her uterus.

PPL6LM My mother died because of food poisoning. She had a running tummy for many months....six
months.

PPL7LM My mother had a one month illness and mber 2011
Describe your relationship with your mother/f: e) before she/he passed away.

PPLILM We loved each other. [ loved her and st

PPL2LM My mother was my good friend. We w ing. Dad was good ...(pause) before he
married my 23 year old stepmother (she is 23 now mear old son). Before, our home was full of
love and we got everything we needed. When mother er relatives and my father had conflict and |

ended up staying with father and my b@lﬁﬁ;@ﬂp@n@’i rgtivet

PPL3LM With mother we were very happy. WeAsiles abidtt-rmny #imgs -and laughed a lot.
PPL4LM My father was very quiet but talked a bit.

PPL5LM When my mother was alive, we had a happy home. We were poor and would beg from others but
we were content and happy.

PPL6LM With my mother we were very very close. We were really always happy. We had a good...friendship.

PPL7LM We were very good friends. We were very close. My mother was closer to me than to all
the other children.

What can you remember from your experience of your mother / father/parents’ death? (Probe what
else [how did it happen, why it happened, at what point after the death, etc] until it is clear that the
person exhausted all he/she can remember)

PPLILM | was really pained/ hurt by her death because | loved her and she loved me. She told me to look
after my sister who now stays Mutare with mother’s elder sister. Mother passed away in my presence. She
prayed and said, “l am now leaving my children. There is nothing | can do. God is the one who created us.” |
saw her die with my own eyes. She was in extreme pain...Had blood cancer... She was in pain... crying. She
said to her sister, * Sister | did not know that | would be bathed by you because of ill-health.” Her tummy was
swollen
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Another aunt (mom'’s sister) told us not to be distressed too much because if we do she (mom) will come back
to take you and you also die.

PPL6LM My elder sisters were actually cruel to us. We were always chased away from home for petty
issues. When we came to Harare my brother told us to stay with his family at his home, but my sister in-law
was not happy about it and is always shouting at us. My brother does not know about it

How much influence did your culture have in the way you mourned the death? Give some examples of
what you did? [probe: What happened, who attended the funeral, children’s attendance at funerals,
did you hold private and/or public mourning]

PPL2LM I did not notice much. | was in shock. | only saw the service. Children attended too and many of my
father's friends were there- sahwiras (friends) were imitating what my father did when he was alive-some of it
was funny but | was crying all the time.

PPL3LM There was nothing traditional. A Roman Catholic pastor came...we had a church service at

home...praying and singing church hymns. We tt re- | don't know why we were doing it.
PPLALM The elders went to a traditional healer ened and who had caused it before the
burial. We, however, later had a church service-, ame to preach and bury my father.
PPL5LM  When my mother died the elders v doctor to find out about the mystery
surrounding her death. Her spirit was tormentin_ ger sister). She (mom) was saying she
wanted her dress that was stolen. My aunt would bem mom and talk about the dress. They went
to one sekuru (witchdoctor) who told that the diess wait en b lative. They went to another where
they were told to buy a dress to appeadd tiespitil. | jark- Aol suts bf i¥er details. The spirit said she

needed a memorial service this was done [F(ﬁgelth@b@ BhE posdéesrdcher mother too and they had to do
some rituals at the graveside-vazokomba guva. | do not know what was happening.

Children were allowed at the graveside during burial even when the rituals were done..

PPL7LM Mum was from Mozambique. My church people attended the funeral. | asked them to sing and pray
and bury my mum. Her relatives (those people from her father's place) conducted their traditional rituals. |
could not stop them as | did not have any say.

Describe any rituals you performed as part of your bereavement. Give examples. What did the rituals
mean to you? What was the purpose? [Probe: when after the death it happened? body viewing rites;
rites for bidding farewell to the deceased; Family gathering: inheritance of children, inheritance of
property, relocation and separation of siblings, adoption etc]

PPLILM Inheritance- my father's mother who stays in Malawi, his sisters and brothers took away most of the
property after my father’'s death. At the moment |1 am afraid of telling them that my mother passed away for
fear that they will come for more property. We had to go to court to resolve the inheritance issues... the house
is in my name. | had a step-sister (father's daughter from another relationship) who passed away when she
was in Grade 6. | have two elder half- brothers, but they are thieves- one cannot live with them. Before mother
died grandfather surrendered them to their father in Mutare. Mum divorced their father before marrying my
father. One of them stole some engine bearings. One is 24 married and has a child. The other one is 19 and
still single.

26/07/10 My eldest uncle came to fetch the papers for the house and said he wanted the house to be in my
younger uncle L's name. Uncle L is the last born in my mother’s family. He said my father had not paid lobola
in full and he died before the cottage was completely built these belong to his. He now wants to enrich his
younger brother, the one recently got married. Now, | will lie to him and tell him that the house papers are
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