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ABSTRACT 

Sexual orientation is one of the vital aspects that a person's identity, persona, self-

esteem, solidarity, equality and worthless are determined. Misconceptions and 

prejudices often lead to emotional, psychological and verbal discrimination or 

victimisation and even physical violence against lesbian, gay, bisexual and 

transgender life. This study explored the experiences, challenges faced by LGBT 

students at the University Of Fort Hare and the strategies they employ to deal with 

these challenges and policies which are in place to protect them. The study utilized 

the psychodynamic theory and the social cognitive theoretical framework to illustrate 

the homosexuality nexus. The study employed a qualitative and quantitative 

data collection. The study revea e 

Of Fort Hare is experiencing h 

prejudicial remarks, discriminat1 

ires and interviews as a methods of 

asexual population at the University 

ondemnation, homophobic attacks, 

It was noted that perceived 

discrimination is ramp-:s ~'l'Tt!'lCl>m,,-n,,_.....r-i;,..1':~L,rrM..~, ... ttJ''l'!:'fJ,111,~»t..,~,. , ........... ~ ,,K.,~ • every category related to 
Together in Excellence . 

discrimination. While the findings do not prove that discrimination causes mental 

health problems, data collected takes a step towards demonstrating that the social 

stigma felt by LGBT students has mental health consequences. Inequitable 

experiences may affect stress levels because discrimination is shadowed by 

prejudice remarks against homosexuals. The results of the study have further 

revealed that homosexual students are resilient to harsh circumstances like violence 

and discrimination. They are by no means secure within their own gendered and 

sexual lives. They have an idea as to what strategies and implementation tactics 

would work best for them, given their socio-cultural framework. Homosexual students 

successively adopt various strategies to protect themselves, such as boundary 
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setting, avoiding certain circumstances, hiding identities, revenging and some openly 

admitting that they are gay students. Although there are policies in place to protect 

homosexual students at the University Of Fort Hare, gay and lesbian students have 

adopted their own strategies to protect themselves as they are unaware of these 

policies. However, in terms of policies safeguarding homosexuals, it can be noted 

that the University Of Fort Hare has generally adopted a top-down policy, one-size 

fits all approach to solving gender issues on campus. The policies are mainly centred 

on the distribution of resources and strict guidelines on the way people or inmates 
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1.1 Background to the study 

CHAPTER ONE 

INTRODUCTION 

UNIVERSITY OF r:oRT HARE 
HOWARD PIM LIBRARY 

PRIVATE BAG X1322 
ALICE 5700 

Lesbian, Gay, Bisexual and Transgender (LGBT) refers to a sexual orientation 

whereby men do not have a sexual desire for women, they only have a desire for 

men and women are also attracted to women (Diamond, 2003). It is known to have 

been influenced by different factors and personal choices. Public attitudes toward 

societies, but they still remain 

strange even disgusting (Mbath 

'if erent cultures, locations and in many 

ho are quite mythical, unknown, and 

Homosexuality is a tJiJ •. r {{tot of controversy across the 
Together in Excellence 

world. Homosexuality, which is commonly referred to as same sex relationship or 

marriage has been rejected not only on grounds of destroying the sense of identity of 

those who engage in it, but also on the basis of negating the order of creation 

thereby threatening the viability of many African communities, Brown, (2004). 

(Ottosson, 2007) point outs that 40 of African countries have deemed LGBT illegal in 

various capacities. Shoko (2010) goes on to indicate that the Zimbabwe head of 

state Robert Mugabe, has likened homosexuals to "dogs and pigs". Hence, if the 

African society views homosexuality or LGBT's in this context, it would be interesting 

to know the experiences and challenges faced by students in universities. 
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1.2. Problem statement 

Parahoo (2006) says that research questions assists the researcher to focus on the 

questions which need to be answered, and it is therefore, fundamental to the 

research process. Since time immemorial, LGBT groups have been invisible and 

dormant, but since they have started to surface up it has brought so much confusion 

and chaos in societies (Nyanza, 2013). According to Bayer (1987: 15) non pro-active 

sexuality presents not only a violation of God's nature, but a dangerous diversion of 

energy from the task of human survival. Many people1s beliefs about homosexuality 

are given in the societies they Ii . ence this study is going to explore the 

experiences and challU g~iVfle~ty L<ds ~lrtie~rmhe University of Fort Hare. 
. i?fogetfl~, In Excellence 

1.3 Aim and objectives 

The aim of this study is to investigate the experiences faced by LGBT's students at 

the University Of Fort Hare. 

The specific objectives of this study include the following: 

To examine how LGBTs are treated by students who have a different sexual 

orientation. 

To identify strategies that are used by LGBT's to deal with the challenges they 

face. 

To assess if they are any policies which protect or advocate for LGBTs at the 

University Of Fort Hare. 

2 



 

 

1.3.2 Research questions 

The research questions that guided this study are as follows: 

What are the challenges faced by LGBT's, who are students at the University Of 

Fort Hare? 

What are the coping strategies which are used by LGBT's when dealing with the 

challenges they face? 

What policies are in place which advocate or protect LGBT students? 

1.4 Significance of the stud 

The study will be a significant r bute new information giving a broader 

by homosexuals fulfil~q. literature.~p apq__gives ~,Practical recommendation on how 
un1versuy or ~-art ttare 

to help LGBTs (Brown, 2 t tin~ ·~ the challenges of homosexuals' 

people are likely to change how they perceive homosexuals and start developing a 

positive, non-judgmental attitude and help LGBTs to function fully in their respective 

communities. The output of this study is to provide a source material towards the 

development of policies that will be able to teach other people who have negative 

perceptions towards LG BTs and how they create challenges for them in various 

societies. For students, this study can be a learning paradigm in the field of social 

work and the social work field. To policy makers it gives them insight on how best to 

protect this group. 
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1.5 Definitions of key terms/concepts 

The following definitions are included in order to create a common understanding of 

the constructs. 

Bisexual refers to men or women who have sexual and emotional attractions to both 

men and women (Hughes & Eliason, 2002). It is important to note that bisexual 

individuals do not necessarily engage in a sexual relationship with both men and 

women at the same time. 

and 'gay' refers to a male horn 

Universit of Fort Hare 
LGBT refers to a collective1wg~ @ 'frr • e z~ etransgender and bisexual people, 

(Epstein, 1996). 

Sexual orientation refers to an enduring pattern of or disposition to experience 

sexual or romantic desires for, and relationships with, people of one's same sex, the 

other sex, or both sexes (Herek, 2006). When the object of sexual attraction has the 

opposite sex, a heterosexual orientation is said to exist. When the object of sexual 

desire has the same sex as the person who is attracted, homosexual orientation 

exists. This includes all sexual relationships that people engage in, namely, same-

sex attraction only, opposite-sex attraction only and sexual attraction to both same-

sex and opposite-sex (American Psychological Association, 2000). 

Gender identity is a person's internal sense of being masculine or feminine, or 

something other than or in between masculine and feminine (Ottosson, 2007). 
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Gender identity can be congruent or incongruent with one's sex assigned at birth 

based on the appearance of the external genitalia (National Academies Press (US), 

2011 ). 

Hate crime or bias crime refers to a crime against a person, property or 

organisation, motivated, in whole or in part, by feelings of prejudice (American 

Psychological Association, 2009). 

Homophobia is a fear of and hostility towards homosexual people. It is often 

expressed verbally and at times & Rosenthal, 1993). 

Transgender refers to an individ gical characteristics of one sex who 

identifies himself or he 

change their bodies to fit 

~~P~*aGOE~temcI ssexuals usually desire to 

ptBi /i .l;lr~€n~fll~ eand do this through hormone 

treatment and gender reassignment surgery (American Psychological Association, 

2009). 
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1.6 Structure of the dissertation 

Chapter 1: introduction 

This chapter outlined the background of the study and also presaged the problem.It 

also clearly elucidated the aims and objectives of the study. 

Chapter 2: Theoretical framework 

This chapter concentrated on the theoretical frameworks. The theoretical 

framework is the structure that 

The theoretical framework intro s ribed the theory which explains why 

are 
Together in Excellence 

This chapter reviewed the relevant literature to the study. It involved outlining 

philosophical or even methodological principles which underpinned this study. It 

included a historical discussion that can be used to refer back to the implications of 

the principles and methods in evaluating the study. 

Chapter 4: research methodology 

This chapter outlined the research methods which were employed for effective data 

collection. This section sought to explain to the reader the rationale for utilising the 

mixed method approach as the methodology or research design for this study. 

Furthermore, the chapter gives an in-depth overview of the population and sampling 

techniques that were employed in this study. Lastly, the chapter offers a description 

of how the research findings were analysed and interpreted. It further shows how the 

researcher conducted the reliability and validity tests of the study. 
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Chapter 5: Presentation, analysis and discussion of findings 

This chapter is a presentation of the research findings of the study. The chapter also 

gives a discussion of the findings linking them with scholarly work that has been 

done with regards to LGBTs. 

Chapter 6: Summary of findings, conclusions and recommendations 

This is the final chapter and it offers a synopsis of the main findings of the study. The 

chapter also gives future recommendations for academics and policy makers 

emanating from the study. 

University of Fort Hare 
Together in Excellence 
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CHAPTER TWO 

THEORETICAL FRAMEWORK 

2.1 Introduction 

Sex and sexuality are fundamental magnitudes of the human experience and an 

important determinant of well-being. A person's sensual behaviour and sexual health 

cannot be disjoined from their societies and traditional background. Examining the 

lives and experiences of gays, lesbians and transgender students in institutions of 

higher learning in most institutions is a daunting task (Nel & Judge, 2007). Most 

institutions, especially in Afric 

different sexual orientations. T 

g way to go in accepting people of 

se most of these institutions identify 

as they accept diversity of students, 

cultures and norms, especially cons· other students from other countries, there 

• t·II th· it th t Un.iver1si .of Fo t ate t Af • th d , Is s 1 Is cu ure a Is urlJ.aue vh ncan an 1Is ounu m mos ncans, at oesn t 
1 ogen er m l!,;xce ence 

tolerate gays, lesbians and transgender people, (IGLHRC, 2012). While marriages 

of same sex people are considered illegal in some African countries, most religious 

churches, fanatics and Christians have gone a little bit in castigating gays, lesbians 

and transgender sexual people as barbaric, satanic, evil or even more bizarre 

connotations like 'worse than dogs (Toronto Committee for the Liberation of 

Southern Africa, 1987: 13). 

2.2 Defining homosexuality 

The term 'homosexuality' was coined in the late 19th century by a German 

psychologist, Karoly Maria Benkert. Benkert invented the term 'homosexuality' as 

part of an argument that it was an ordinary, private behaviour which should be 

beyond the interference of the law (Norton, 2002). 
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The vast majority of gay people are completely normal genetically, they are entirely 

male or female. Having various definitions on what homosexuality really is, causes 

major confusion among communities. People with diverse opinions and 

interpretations of homosexuality create conflicting definitions that would make 

communication, dialogue and debate impossible hence creating challenges for 

homosexuals. According to the Pew Research Centre (2013) there is a strong 

relationship between a country's religiosity and opinions about homosexuality. There 

is a far less acceptance of homosexuality in countries where religion is central to 

important or whether they belie ry to believe in God in order to be 

moral, (Layte et al, 2006). 

Homosexuality enco sses mor~ thaf n1versny o 
contends that the terms L~.n:ltffl'e&ffl lp. 

sexual act. Greenberg, (1988) are 
e eIesbian are, strictly speaking, 

anachronistic. People who use these terms, hold that homosexual behaviour is a 

manifestation of who they really are inside, their true self. But according to 

Greenberg's social constructivist perspective, homosexuality is an orientation 

produced and interpreted in different ways by different societies at different times. 

Homosexuality is not an inner essence or disorder that some people have and others 

do not. It is not a marginal orientation that a certain population has and, when they 

discover their orientation, they become liberated to conform to their true nature. It's 

all about what the culture says and their principles on same sex love and different 

set of treatments given to persons that brings challenges to homosexuals living in 

those communities. 

According to Greenberg (1988) homosexuality is a symptom of a disturbed 

personality. He believed that homosexuality is a learned behaviour which is 
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prejudiced by a number of factors, a disturbed family life, and a lack of love on the 

part of either a parent or failure to identify with the same-sex parent. In future, these 

complications can result in a pursuit for love, envy of people of the same sex, being 

always fearful and even suffering rejection. Gunkel (2009) defines homosexuals as 

people who are motivated, in adult life, by a definite preferential erotic attraction to 

members of the same sex and who usually, but not necessarily, engages in overt 

sexual relations with them. Most homosexuals believe that they were born gay. This 

certainly often gives them comfort, relieving them of any responsibility to change. 

However, there is no tangible s /· e that people are born homosexual, 

le may have genes that attract them 

to people of the same AmericM Psy_cbolo_gj_c Association (2009). While this is u111versny OT ~on are 
still debatable, there are p ~dall tJ ,@ Clflat try to explain this from the 

perspective of the psychology of human behaviour. The most familiar two theories 

are the psychodynamic and social cognitive theories. This study will adopt these two 

theories to explain the experiences of gays, lesbians and transgender students at the 

University Of Fort Hare in South Africa. These theories are relevant to the study 

because they suit the nature of the research and will help this student cover a lot of 

ground, especially in a more conservative, evasive and not so clear field. It should, 

however, be noted that, these two theories, though not exactly explaining or giving 

straightforward answers to the behaviour of gays and lesbians, they better explain 

the factors that determine or influence gay, lesbian or transgender students 

behaviours. 
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2.3 Theoretical framework 

The theoretical framework of a research project relates to the logical origin on which 

the research takes place and forms the link between the theoretical aspects and 

practical components of the enquiry undertaken (Creswell, 1998). This study is 

underpinned by two theories; psychodynamic theory and social cognitive theory. 

These theories are discussed in details in the next section. 

2.3.1 The Psychodynamic Theory 

dynamics, i.e. the forces that dr v. 

1 to explain behaviour in terms of its 

many theories that can be used for 

Sigmund Freud was the lien the view that mental disorders were 

caused by physical ill .i • Yh'e?~ eH psychological factors were 
Together in Excellence 

responsible (Bandura, 1997). 

The psychodynamic theory consists of many different psychodynamic theories that 

have evolved over time. More so, like any theories, psychodynamic theory is a social 

construction. Psychodynamic approach assumes that our behaviour is determined 

by unconscious forces of which we are unaware. Each visible thought, exclamation 

or behaviour hides a dormant intention. The concealed motives for our behaviour 

mirror our inborn biological drives and our early experiences, particularly before the 

age of five (Sammons, 2007). Most particularly, it is the way we are treated by our 

parents as children that shapes our adult behaviour. Psychodynamic psychologists 

see behaviour as the result of a compromise between three parts of the psyche 

(personality). Each person has biological drives (eating, drinking, sex, aggression) 
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from their identity. These need to be satisfied, but this is prevented by the superego, 

the moral part of the psyche, which uses anxiety and guilt to prevent us from acting 

on the id's impulses. Between the two is the ego, which tries to find ways of 

satisfying the id in a way that the superego will accept and that is in line with reality, 

(Sammons, 2008). This often involves the use of defence mechanisms which convert 

unconscious impulses into more acceptable forms. For example, with displacement 

an impulse may be redirected away from its original target into a more acceptable 

one (e.g. Being angry with your mother, but taking it out on your friend) (Sammons, 

1997). 

The father of modern psychoa 

debates about gays, lesbians, 

und Freud. Freud's contribution to 

ransgender can be seen in various 

ways. Spencer (1995; 3:t.9) . has 's contribution, whilst influential, un1ver are 
was 'highly equivocal' indee ooe"tfcb-elt • «ct~ ~d's perspective may have been 

crucial to the development of a climate in which the professional pathologisation of 

same-sex sexualities became possible and legitimate. However, the opposite has 

also been suggested that by considering human sexuality as 'polymorphously 

perverse', Freud problematised sexuality in general rather than one particular form of 

sexuality. It has been claimed that this made it legitimate to consider diverse forms of 

sexuality, together with their potential benefits and problems (Cohn, 1997). 

The psychodynamic approach discards the thought that individuals have free 

willpower. A person's behaviour is determined by their unconscious motives which 

are shaped by their biological drives and their early experiences, making this a 

deterministic approach (Diamond, 2008). With reference to the nature-nurture 

debate, the psychodynamic approach takes an interactionist position, it agrees that 
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we are driven by innate, biological instincts (nature) but also maintains that the 

expression of these is heavily modified by our upbringing (nurture) (Spencer, 1995). 

The psychodynamic approach also occupies the middle ground in the debate 

between nomological and ideographic approaches to psychology. Whilst Freud 

argued that human behaviour is governed by universal processes that apply to 

everyone (the psyche, the psychosexual stages), reflecting a nomological (laws of 

birth) understanding, psychodynamic psychologists agree that the exact ways in 

which these processes manifest themselves in the individual is unique in every case. 

ideographic way of studying 

psychodynamic approach co 

n (2000). However, because the 

multifaceted behaviours as 

manifestations of more embryonic • drives, it is broadly regarded as a 

reductionist approach PJlii 6~L\Yr.£f_F~h t£1\bftstic one Sammons, (2007). ~~togeinerin'l!;celfence 
More so, it should also be noted that the theory is an explanatory and change theory. 

It is a change theory in that it provides principles to direct practice and predictions 

about treatment outcome. To note is that, the theory is a social construction and its 

tenets are shaped by culture and socio-historical contexts (Nel, 2007). 

Moreover, the psychodynamic theory is represented by four classical schools of 

theories namely, the drive theory, ego psychology, object relations and self-

psychology. The psychodynamic theory on its own is a theory that maps the way 

forward for psychotherapy. The psychodynamic theory is a theory that looks and 

opens us up to the not so clear problems that most individuals face from childhood to 

their adulthood. One is of the view that, it is a theory that tells us why individuals 

behave the way they do and what influences them. However, according to Cohn 
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(1997) when analysing the theory other factors outside childhood and adulthood 

come into play. We live in a world where we have very many pressing issues and as 

such people react and respond to those situations differently and we should not be 

tempted to think that, all such tendencies emanate from childhood's unsolved issues, 

in as much as we should not also assume that outside factors don't play a role, 

(Leiper et al, 2004). 

Moreover, according to Cohn (1997) psychodynamic theory is distinguished by its 

vision of human life as problem t" 

In seeking to promote change, 

the theory itself. It is characteri 

al and this is no less true of therapy. 

perspectives and competing models. 

It has also changed in many ways--sJoG1~ its conception. The complexities of the 

• th t ·t dd Universit ptFotiJ are t d t· I • issues a I a resses ,are re""ffi c.1e in e mTnca e an some 1mes e us1ve 1ogetner1n xce ence 
conceptualisations to which it has given birth. What they hold in common is the idea 

that individuals exist in a state of tension with themselves, other people and the 

world in general (Leiper, et al, 2004). The development of the psyche and of 

emotional difficulties has its foundation in the ways in which this struggle is worked 

out. It is this 'dynamic' character that marks human existence and which suggests 

that although change is the business of therapy, it is not an idea that can be taken 

for granted. In a sense, change is as problematic as staying the same. He goes 

further that the theory attempts to encompass a vision of life. More so, on this 

aspect, Cohn, (1997) cites that maturity is about facing what is painful and 

unacceptable in ourselves; our problems are not just about bad things happening to 

us but rather our own questionable motives. 
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2.3.2 Evaluation of the Psychodynamic Theory 

Many criticisms of the psychodynamic approach centre of its methods, (Chambless 

et al, 2001 ). The need for interpretation of the material gathered means that 

psychodynamic psychologists are often accused of researcher bias, they are likely to 

favour interpretations of the data. Evidence of efficacy in terms of rigorous controlled 

trials has also been lacking (Daines & Perrett, 2000). It is claimed by some that the 

lack of objectivity in the methods and the dependence on unobservable constructs 

makes the theory impossible to test in an empirical manner, giving Freud's approach 

more the status of a religion th 

(2004) indicates that there is 

superior to control conditions 

behavioural therapy in specific psyc • -tri 

mmons, 2007). Leichsenring et al, 

sychodynamic theory or therapy is 

whole, as effective as cognitive-

University of Fort Hare 
Together in Excellence 

2.3.3 Theoretical Application to the Study (Psychoanalytic Perspectives on 

Same-Sex Sexualities: An Overview). 

Modern South Africa was founded on democratic values, and a constitution that 

enshrines the principles of human dignity, equality, and social justice. In stark 

contrast with constitutional guarantees of freedom and human rights for all, research 

indicates that homophobic victimisation is an endemic part of the South African 

landscape (Nel & Judge, 2008). Homosexuality has entered the public space in a 

more extensive and diverse way than before (Kuyper & Vanwesenbeeck, 2009). This 

has been necessitated by the violent culture that was left behind by the previous 

government's dispensation. This homophobic act should not be taken lightly as it has 

also left a number of gays, lesbians, and bisexual and transgender people dead (Nel, 

2007). 

15 



 

 

South Africa treats each and every student equally as enshrined in its constitution. 

However, gays, lesbians, bisexuals and transgender people have not come out in 

the open simply because they are untrustworthy of the environment. Laws protecting 

LGBT rights may influence whether people choose a partner of their own gender and 

may cause those with same-sex partners to be more open about their orientation 

(Kuyper & Vanwesenbeeck, 2009). According to Freud (1986) gays, lesbians, 

bisexual and transgender people behave so because it is a psychological condition. 

While students of psychology at the University would understand this condition, it's 

difficult when it comes to oth 

backgrounds. While this conditi 

students in learning institutions • 

re especially those from religious 

as a psychological condition, most 

atal University who has an African 

cultural background regards this as~ oorrflal and intolerable (Mbatha, 2012). The 

line of limit to respect v;p~wrssi Yoi~tf g_r1t!J4~fual orientation and cultural 1ogetner1nl!,;xceLence 
standards and norms are in conflict and end up promoting hate crimes (Nel, 2005). 

Sexual orientation-based hate crimes are extreme expressions of homophobia (also 

known as homo-prejudice, (Hattingh, 1994) through criminal acts (such as rape, 

assault, or damage to property) committed against people, their property, or 

organisations because of their actual or perceived sexual orientation (Eliason, 1996). 

Violence against LGBT people motivated by sexual orientation-related bias is not an 

individual injury alone, but can be classified as a 'hate crime' that is part of a larger 

system of domination against LGBT people (UNISA Centre for Applied Psychology 

and Out LGBT Well-being, 2008). This links hate crime to issues of identity, social 

power and public attitudes (UNISA Centre for Applied Psychology and Out LGBT 

Well-being, 2008). Such crimes against LGBT people are often calculated to send a 
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message to the victim/survivor that his or her sexual orientation and/or gender non-

conformity is deviant and must be changed. 

While some governments might be tolerated because of the checks and balances 

and equal freedom to every student, research continually confirms that lesbian, gay, 

bisexual and transgender youth and adults are vulnerable to abuse and violence in 

the larger community (Jenkins, 2001 ). Mental pressures confound any understanding 

of behavioural health problems in this population. These people suffer psychological 

problems not only because of t 

emotional stresses they go thr tJ 

2008). Research supports the 

t their sex, but more so to do with 

tJ e and name calling (Nel & Judge, 

lesbian, gay, and bisexual adults 

suffer from specific psychological pmr:>1Ar-r1-~ at higher rates than their heterosexual 
TTnive.rsitv of Fort Hare . counterpart and as sucnfffe)[ sfioula' not"'be fraatea as possessing as others would rogetner zn Exceuence 

call them. Furthermore, knowing someone who is gay tends to lead to more positive 

attitudes towards gays and lesbians (Gentry, 1987; Herek, 1988; Schneider & Lewis, 

1984). Further and more recent studies confirm these findings (Ellis and Vasseur, 

1993; Herek & Capitanio, 1996). However, this analysis has been criticized 

methodologically because just as having openly gay relatives and friends could 

make one more likely to have positive attitudes, the direction of causality could be in 

the other direction, so that it could be argued that people who support gay rights tend 

to associate with people who are openly gay (Jung, et al, (1964). 

Apart from the above is the idea forwarded by Freud of 'affect trauma model. Here 

Freud opens us into the world of LGBT people. According to Freud, (1964) LGBT 

may be in this condition not because they want, but because of real trauma or abuse 

17 



 

 

they would have suffered at an earlier childhood. Factors at this stage might have 

played a role in shaping the behaviour of individuals into what they are. More so, 

Freud's psychodynamic theory rather than concentrate mainly one's childhood goes 

a little bit in highlighting that individuals have drives and feelings suppressed only to 

be unleashed when mature. Here the point should understood form both girls and 

boys. These two sexes (boys and girls) desire to be opposites when growing up, 

hence students who have liked for the same sex in learning institutions. 

Furthermore, according to (Freu 

certain individuals behave. Her 

environmental factors, but rathe 

nvironment has little impact on how 

noted that Freud does not rule out 

ave on altering behaviour. However, 

the same cannot be said of students • mg institutions like Fort Hare, who under 

I TTn~·:veri·tv of FortJ-lare I b. t peer pressure or exc us1bn om err .arouo m1arit.Lena- up gay or es Ian so as o 
oget er zn liXceuence 

identify themselves with their peers. Here it can therefore be seen that Freud 

skipped an important factor that might help us explain certain behaviours among 

students to behave in ways that are considered abnormal to those set by societies. 

2.3.4 Shortfalls of the Psychodynamic theory 

Psychodynamic theories offer us insights into the human behaviour and 

development field. It suggests that behaviour is pre-determined and people do not 

have free will. Psychodynamics theory's weakness is that most of Freud's ideas are 

based on findings from a single individual case studies, where the cases are often 

unique and there are problems with generalisation, (GrCmbaum, 1986). Grunbaum 

(1986:228) concludes that in order for psychoanalytic hypotheses to be validated in 

the future, data must be obtained from extra clinical studies rather than from data 
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obtained in a clinical setting. In other words, Grunbaum and other critics assert that 

psychoanalysis theory lacks in empirical data (Colby, 1960: 54). 

Many other powerful criticisms about Freud's inaccurate and subsequently flawed 

evidence have been published. These critics contend that Freud's evidence is flawed 

due to the lack of an experiment, the lack of a control group, and the lack of 

observations that went unrecorded (Colby, 1960:54). Sigmund Freud also did not 

take into account cultural variations. Most of his research and his predecessors were 

that every class and culture of p rent ways and values so his findings 

cannot be generalised to all cult 000). 

2.4 Social Cognitive • ~rsity of Fort Hare 
Together in Excellence 

The Social Cognitive Theory refers to a psychological model of behaviour that 

emerged primarily from the work of Albert Bandura. Initially developed with an 

emphasis on the acquisition of social behaviours, social cognitive theory continues to 

emphasise that learning occurs in a social context and that much of what is learned 

is gained through obseivation (Bandura, 1997). The social learning theory cites that 

human behaviour has often been explained in terms of one-sided determinism. In 

such models of unidirectional causation, behaviour is depicted as being shaped and 

controlled either by environmental influences or by internal dispositions. Social 

cognitive theory favours a model of causation involving triadic reciprocal 

determinism. In this model of reciprocal causation, behaviour, cognition and other 

personal factors, and environmental influences all operate as interacting 

determinants that influence each other bidirectional (Wildemeesch, 1991 ). Although 
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cognitive theories are broad, systematic characteristics that influence people's 

responses are different. It identifies the persons' stylistic behavioural attributes that 

they exhibit in their perceptual, social and intellectual activities. These attributes 

indicate the person's mode of understanding, thinking, remembering, judging and 

solving problems, (Saracho, 1997). 

2.4.1 Basic Assumptions of the Social Cognitive Theory 

SCT rests on several basic assumptions about learning and behaviour. One 

assumption concerns triadic reci 

environmental factors influence 

(Bandura, 1997). Piaget, (1952) 

view that personal, behavioural, and 

n a bidirectional, reciprocal fashion. 

when an individual were confronte --=--:;.....::::,;v-- works through cognitive conflicts. At the 

same time, learning is lJ 1M W.~ ... ·ai.e,'t:'11.'C.£'' ..,z_,.1:¥1A.rlDlts and self-beliefs and their 
Togelher in Excellence 

interpretation of the classroom context. More so, a closely related assumption within 

SCT is that people have an agency or ability to influence their own behaviour and the 

environment in a purposeful, goal-directed fashion (Bandura, 2001 ). 

Considering the use of external sources of information for self-definition, persons 

selectively attend to the human content of their environment. For instance, they 

focus on the persons' face during their discussions (Konstadt & Forman, 1965; Ruble 

& Nakamura, 1972). FD persons look at the face of others to know and understand 

their thoughts and feelings. SCT does not deny the importance of the environment in 

determining behaviour, but it does argue that people can also, through forethought, 

self-reflection, and self-regulatory processes, exert substantial influence over their 

own outcomes and the environment more broadly. 
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A third assumption within SCT is that learning can occur without an immediate 

change in behaviour or more broadly that learning and the demonstration of what 

has been learned are distinct processes. Saracho (1997) suggests that play consists 

of many constructs (i.e., cognitive, creative, language, social and manipulative 

constructs), that lead children toward themselves and their world. Hence the SCT 

assumes that learning involves not just the acquisition of new behaviours, but also of 

knowledge, cognitive skills, concepts, abstract rules, values, and other cognitive 

constructs. Learning these social skills and how to use them may require children to 

consider their social world, the 

friendship concepts (Saracho, 1 

f view, making moral judgments, and 

ans that students can learn, but not 

A d. scT b Un~· veriitv .of Ft ort H6are . k. 11 • d d ccor 1ng to , o serva nal earnma,.,o n vet t: enav1ours or s I s ,s epen ent oge ner zn~xce ence 
on four interrelated processes involving attention, retention, production, and 

motivation (Bandura, 1997). Attentional processes are critical because students are 

verbally fluent, attentive, competent, and reflective. They use reason to respond to a 

situation (Saracho, 1997). On the other hand, they pursue others to attest their self-

worth, are anxious to please, control others by flattering themselves, though they 

easily are insulted and depend on others for assistance (Kogan & Block, 1991 cited 

in Saracho et al, 2003). 

Students• may inhibit their engagement in behaviour if they observe a model they 

stay with. For example Studies on preschool children's cognitive style and their 

social orientation indicate that children are the ones who play more in physical, 

manipulative, block, and dramatic play and manipulative play (Saracho et al, 2003). 
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Those children who are able to participate in the play are warmer and socially 

oriented. These outcomes imply that the play behaviours could be interpreted in two-

dimensional trends that include both field independence cognitive style and social 

orientation (Saracho, 1997). It is in this context that sexual orientation can be 

regarded as a learned phenomenon. 

Perceived Self-efficacy. Self-efficacy also has emerged as a prominent and 

influential concept within SCT. Self-efficacy reflects individuals' beliefs about whether 

they can achieve a given level of success at a particular task (Bandura, 1997). 

Students with greater self-effi a confident in their abilities to be 

contexts. Higher levels..o.t perceived self- f • ac_y_ l:lave been associated with greater un1versny o on ttare 
choice, persistence, and wit 1 ·l>f use (Pajares, 1996). 

Consistent with the tenets of SCT, self-efficacy is viewed as a product of individuals' 

own past performances, the observation and verbal persuasion of others in the 

environment, and individuals' on-going physiological state (Bandura, 1997). Rather 

than directly affecting their self-efficacy, however, these sources of information are 

weighed and filtered through a process known as cognitive appraisal. For instance, a 

prior failure may not be detrimental to self-efficacy if students believe there was 

some no-longer relevant reason for the poor performance (e.g., prior sickness). 

Interventions based on SCT and designed to increase self-efficacy in school-aged 

children have proven effective (Pajares, 1996). 

Goal Setting. Goal setting is another central process within SCT (Bandura, 1986). 

Goal~ reflect cognitive representations of anticipated, desired, or preferred 
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outcomes. Hence, goals exemplify the agency view within SCT that people not only 

learn, they use forethought to envision the future, identify desired outcomes, and 

generate plans of action (Schunk, 1990). Goals are also closely related to other 

important processes within SCT. For instance, models can provide goals in the form 

of specific behavioural outcomes or more general standards for acceptable levels of 

performance. Goals also are intricately related to students• outcome expectations 

and their perceived self-efficacy. Goals are a function of the outcomes students 

expect from engaging in particular behaviours and the confidence they have for 

prerequisite for self-regulation ~..----...... rovide objectives that students are 

trying to achieve and benchmar to judge progress (Bandura, 1986). 

Self-regulation. Expl tions for. eJ!Jd~F • m~ ement or control of their own n1vers1Ly or orI re 
learning behaviours have a..r.'"'°''0 " -.nif:~,:P, 

1 .§ 9Qjistinct theoretical perspectives, 

(Zimmerman & Schunk, 2001 ). Many of the most common models, however, have 

strong roots in SCT. SCT models of self-regulation assume that self-regulation is 

dependent on goal setting, in that students are thought to manage their thoughts and 

actions in order to reach particular outcomes (Schunk, 2001 ). SCT views of self-

regulation initially emphasized three sub-processes (Bandura, 1986; 1991 ). Self-

observation reflects students• ability to monitor or keep track of their own behaviours 

and outcomes. Self-judgment is the process through which students• evaluate 

whether their actions are effective and allow them to make progress toward their 

goals. Finally, self-reaction occurs when students• respond to the evaluations they 

have made by modifying their behaviour, rewarding it, or discontinuing it (Schunk, 

1990). Self-regulation is a prominent and increasing aspect of SCT that exemplifies 

the underlying assumptions regarding agency and the influence of personal factors 
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on behaviour and the environment. As noted above, self-regulation is also 

dependent on other processes within SGT, including goal setting and self-efficacy. 

Unless students have goals and feel efficacious about reaching them, they may not 

activate the processes needed for self-regulation. Modelling can also affect students' 

self-regulated learning (Zimmerman, 2000). The skills needed to manage one's 

behaviour, as well the beliefs and attitudes that serve to motivate self-regulation, can 

be obtained through model. 

2.4.2 Concepts of the Social 

Social Cognitive Theory incorp ~-- mount of discrete ideas, concepts, 

and sub-processes into an ove or understanding human functioning. 

Below are lists of terms that can b'"'~~~-'"' describe the social cognitive theory by 

Bandura. University of Fort Hare 
Together in Excellence 

Environment: The natural world, as a whole or in a particular geographical area, 

especially as affected by human activity (Angus, 2010). 

Situation: refers to the state of affairs or a combination of circumstances 

(dictionary.com). 

Self-control: the way one handles himself, particular one•s emotions and desires, 

especially in difficult situations (Zondervan, 2012). 

Observational learning: Behavioural acquisition that occurs by watching the actions 

and outcomes of others' behaviour; Include credible role models of the targeted 

behaviour (Bandura, 1997). 

Self-efficacy: The person's confidence in performing a particular behaviour; 

Approach behavioural change in small steps to ensure success (Bandura, 1997). 
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Reciprocal determinism: Reciprocal determinism is proposed as a basic analytic 

principle for analyzing psychosocial phenomena at the level of intrapersonal 

development, interpersonal transactions, and interactive functioning of organizational 

and social systems (American Psychological Association, 2000). 

2.4.3 Social Cognitive Theory relevance to the study. 

Given the basic assumptions of the Social cognitive theory, the experiences of gay, 

lesbians, bisexual and transgender students must be understood from the 

perspective of their backgroun 

transgender students might hav 

behaviour, what one is forced to 

rue that some gays, lesbians and 

r m their peers as the social cognitive 

1 o LfffCJOE~e~ or copied their behaviour 
Toget er in Excellence 

bisexual students at th 

from that of their peers. Moreover tone is that, much of this community in not that 

open and hence giving a clear cut assumption in what motivates them is not that 

clear. 

Behaviour is influenced by the environment and personal behavioural factors such 

as cognition, biological events. Some of these factors are beyond the students' 

circumstances of control. People also evoke different reactions from their social 

environment by their physical characteristics, such as their age, size, race, sex, and 

physical attractiveness, quite apart from what they say and do, (Lerner, 1982). 

People similarly activate different social reactions depending on their socially 

conferred roles and status (Lawrence, 1999). For example, children who have a 

reputation as tough aggressors will elicit different reactions from their peers than 
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those reputed to be unassertive. Thus, by their social status and observable 

characteristics people can affect their social environment before they say or do 

anything. The social reactions so elicited affect the recipients1 conceptions of 

themselves and others in ways that either strengthen or alter the environmental bias, 

(Snyder, 1981 ). 

Because of the bi-directionality of influence between behaviour and environmental 

circumstances, people are both products and producers of their environment. They 

affect the nature of their experienced environment through selection and creation of 

possibilities in terms of their e ences and competencies (Bandura, 

1997). Through their actions, as well as select environments. 

Aggressive persons pr.pduce hostil~ envlr m_~Df~-,V'lherever they go, whereas those un1versny or on 11are 
who act in a friendlier man~ t~dta~ar.l ~le social milieu (Raush, 1965). 

Thus, behaviour determines which of the many potential environmental influences 

will come into play and what forms they will take. Environmental influences, in turn, 

partly determine which forms of behaviour are developed and activated. The growing 

recognition of reciprocal causation has altered the way in which socialization is 

viewed. One-sided developmental analyses of how parents influence their children 

have given way to transactional analyses of how parents and children influence each 

other (Cairns, 1979). 

2.4.4 Application of the Theory to the study 

Social-cognitive theories of personality have three defining features. First all is the 

idea of reciprocal determinism or interactions (Bandura, 1997). Here the emphasis is 

on social and personal settings, the social relationships people enter tend to alter 
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their behaviour in certain ways. If this is so, then one is sure that people tend to take 

certain aspects they like in interactions and discard those which they think are 

unhelpful. Although the study of reciprocal influence processes is defining of social-

cognitive theory, it is not unique to it. Several theories of personality development 

and functioning recognize that individuals develop through reciprocal person-

situation interactions in which people genetically contribute to their development 

(Magnusson & Stattin, 1998). Moreover, personality factors, in turn, partly determine 

which environments people experience and how they interpret the socio-cultural 

settings they encounter. In th 

reciprocal interaction can be 

interactions to the study of i 

w of personality, the principle of 

the analysis of person situation 

personality processes reciprocal! ce one another in the course of 

development and funct~~i,v~r~ttYin9:tlc~¥il!l[y~o notice why students who 'togetherznJ!;xcelle½ce 
are gay, lesbian, bisexual and transgender would be-friend students with same sex 

orientation; it is the reciprocal interaction principle at play. For example, should an 

individual in the group fail to fit in the group it's most likely that he or she may be 

chased? 

2.4.5 Weaknesses of the Social Cognitive Theory 

The social cognitive theory fails to unite its concepts under one unified opinion. 

Bandura tries to cover broad aspects of human behaviour, which causes a 

disorganization of concepts. The observational learning concept states that humans 

learn vicariously through observation with or without direct reinforcement. People 

may or may not change their behaviour based on what has been observationally 

learned (Not all of the concepts are clearly connected with one another (Perry, 
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(1986). The concepts Bandura uses are used to explain elements of social behaviour 

amongst human beings. Not all of the concepts are clearly connected with one 

another (Perry, 1979) goes on to say that the theory of social cognitive development 

was not tested against a theoretical model that tasks and individual difference 

approach. Unlike Freud, Bandura's conceptual use of human agency indicates self-

control of mind, with no consideration for the subconscious. Bandura's belief is that 

thoughts can be controlled through the use of self-efficacy (Bandura, 1986). Bandura 

fails to connect biological processes and hormonal responses to explain human 

behaviour. According to the th 

responses have no effect on 

Cognitive Theory provides a too 

or self-efficacy. Bandura's Social-

se the natural learning environment 

provided by social 

personal. 

knowledge that can be adapted for 

University of Fort Hare 
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2.5 Towards a theory on Gays, Lesbians, bisexual and transgender (LGBT). 

It is now apparent from the discussion above that the two theoretical perspectives 

outlined have some differences in the manner in which they conceptualise the notion 

of gays, lesbians, bisexuals and transgender and how harmonisation of the two 

theories can solve debates surrounding the sexual orientation of gays, lesbians, and 

bisexual and transgender people. The psychodynamic approach emphasised the 

importance of how childhood and adulthood experiences and behaviours are shaped 

by biological drives and their early experiences, making this a deterministic approach 

(Freud, 1960). 
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The psychodynamic approach further underscored the view that adulthood 

behaviours in certain people can be best explained by looking back at their past as 

this will help explain why certain individuals have/are showing certain traits. In sharp 

contrast, the social cognitive theory emphasised the notion of the interaction 

between the environment and human activity in shaping human behaviour (Nardi 

2007). However, despite some criticisms of the two theories, their combination in this 

research is believed to give a solid and comprehensive theoretical framework from 

which the research will benefit immensely. Inherent in the psychodynamic theory is a 

ind to influence behaviour in people 

eory argues that exhibiting of certain 

and Hunter, 1993). Such a concept • n of the notion of childhood development 
u~·versit of Fort Hare. . . has utmost relevance m t res1 a cl=l as a starting point of defining the notion of oget er zn .fixcerrence 

sexual behaviours in LGBT people. 

Despite well founded criticism of the psychodynamic perspective that it is biased 

towards western countries and that it amounts to cultural decadents, the theory 

provides a broad framework of analysing sexual behaviour and how studying gays, 

lesbianism, bisexualism and transgender people has transformed modern 

psychology from the days of Freud to modern psychology. Given the homophobic 

situation in South Africa where most homosexuals have adequate rights, but have 

found themselves victims of homophobia, it can be argued that the country needs to 

modernise and improve the human rights image on this aspect and improve services 

for these people since they are also discriminated against when it comes to service 

provision (Polders & Wells, 2004). This will not only improve the quality of gays, 
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lesbians, bisexuals and transgender people's lives but will go a long way in curbing 

the spread of AIDS/HIV and other serious sexual transmitted diseases (Nel & Judge, 

2008). The psychodynamic theory prioritises a change of attitude and creation of 

new defence mechanisms especially in the flight versus the fight since "conflicts 

occur at various psychosexual stages of development might impact an individual's 

ability to operate normally" (Bartol, 2002), and this explains why certain people 

exhibit cowardice traits in themselves. 

environment in shaping certain ~~~~CJ-L rather it focuses on several aspects 

of human behaviours. Cognitiv een accused of failing to recognise 

the major made up parts of hul"VT-·11"1- Tunctioning, unrealistic and deliberately 
University of Fort Hare 

disregarding the biological eJlrgfillffil'iiR~&!f Jd mental processes (Hill, 1998). 

Hill continues to say that cognitive theories have been accused of being too cold to 

an extend of ignoring the emotional life of humans and their conscious experience 

and possible use of free will. 

Despite some weaknesses in both psychodynamic and cognitive approaches, 

humans today have achieved treatment to various disorders of the mind and brain 

through theories and practical treatments such as psychoanalysis therapy which is 

an effective form of treatment. Cognitive behavioural therapy is also a popular and 

successful form of treatment for issues such as obsessive disorders (OCD-UK 

,2003). 
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2.6 Conclusion 

The chapter has tried to create a synergy of the two theories and tried to show the 

links and the similarities on the basic assumptions of two theories. It should however 

be noted that researches are still being carried in an attempt to explain the behaviour 

of gays, lesbians, bisexual and transgender people and as such these two theories 

may not be an end in themselves but they try to explain a certain pattern in the 

behaviour of people. It should also be emphasised that the above two theories are 

still being tested to prove their relevance if they have stood the test of time and have 

adapted to the demands of the h 

new ideas have come up whic 

thereby making them more relev 

. .. I.All.LA-• - ~ of the subject under study. As such 

er dimensions to the new theories 

University of Fort Hare 
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CHAPTER THREE 

REVIEW OF RELATED LITERATURE 

3.1 Introduction 

Neither the etiology nor prevalence of transgender is well understood. Because sex, 

gender, and sexuality are at the very core of individual identity, it is difficult to 

dislodge one1s ideas and feelings about them (Pearson, 2009). The research 

presented in this article is aimed at exploring the challenges faced by LGBT's. 

Literature review in this chapter sought to answer two main questions: What are the 

main challenges faced by LGB 

cope up. A comparative analysi 

the Western countries is provide 

3.2 The concept _sex!JfW ftttS~~-ofEFo
1
r
1
t Hare 

Togetlierin xce ence 
Sexual orientation can be defined as the way of one•s sexual interest toward 

members of the same, opposite, both, or multiple genders. It is based on whom a 

person is emotionally, physically and sexually attracted to. Foucault (1981) suggests 

that sexuality is just assumed to be any given aspect of human experience. 

According to American Psychological Association (2009) sexual orientation refers to 

an enduring pattern of emotional, romantic and/or sexual attractions to men, women 

or both sexes. 

An understanding of sex, gender and sexual orientation are often mistakenly 

truncated into one all-encompassing, but they are ultimately misleading concepts 

(Reeves, 2012). Hence there is a need to distinctively define gender and sex so as 

to get a better understanding. Currently, sexual categories relate to the social and 
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cultural organisation of the sexes. Sex and gender are interchangeably, but, 

increasingly there is a difference between biological sex and social (gender) relations 

(American Psychology Association, 2007). It is one thing to have a vulva, vagina, 

clitoris, breasts, ovaries, 46XX karyotype, etc, but it may be quite another thing being 

female, feminine, or a woman (Ahmed et al, 2004). Against this background, the 

OED (2012) defines sex as either of the two main categories (male or female) into 

which human and the most other living things are divided on the basis of their 

reproductive functions. Whereas gender is the state of being female or male typically 

used with reference to social a rences rather than biological ones, 

(Pearson, 2009). Sexuality refers Tr'\_..__..,~,c desires, sexual practices, or sexual 
University of Fort Hare 

orientation. In the Westenr 0<g-M iW •~cfilrJ?zc~re often socially identified as 

homosexuals or heterosexuals as if a person's sexual orientation encapsulates the 

total personality and identity, (Ahmed et al., 2004). 

Sexual orientation refers to the sex of those to whom one is sexually and 

romantically attracted. Categories of sexual orientation usually have included 

attraction to members of one's own sex gay men or lesbians, attraction to members 

of the other sex heterosexuals, and attraction to members of both sexes' bisexuals, 

(American Psychological Association, 2005). While these categories continue to be 

widely used, research has suggested that sexual orientation does not always appear 

in such definable categories and instead occurs on a continuum, Kinsey et al., 

(1953). In addition, some research indicates that sexual orientation is fluid for some 

people, this may be especially true for women (Diamond, 2008). Sexual orientation is 
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distinct from other components of sex and gender; including biological sex the 

anatomical, physiological and genetic characteristics associated with being male or 

female, gender identity the psychological sense of being male or female, and social 

gender role the cultural norms that define feminine and masculine behavior 

(American Psychological Association, 2007). 

Sexual orientation is commonly conversed as if it were wholly a characteri"stic of an 

individual, like biological ·sex, gender identity or age. This point of view is incomplete 

because sexual orientation is de i 

Psychological Association, 2009 . 

through actions with others, in I 

relationships with others (American 

c mmunicate their sexual orientation 

imple actions as holding hands or 

kissing. Therefore, sexual orientatio • merely an individual attribute within a 
University of Fort Hare 

Together in Excellence human being. 

Harro (2000: 15) notes that we are all "born into a specific set of social identities, 

related to categories of difference, we get systematic training in "how to be" each of 

our social identities throughout our lives." To a certain extent, one's sexual 

orientation defines the group of people in which one is likely to find the satisfying and 

fulfilling romantic relationships that are an essential component of personal identity 

for many people (American Psychological Association, 2009). 

3.3 Homosexuality in African countries 

Since time in memorial homosexuals in African societies have had little to do with 

personal fear but much to do with their religious values and strong identification with 

antigay organizations. Homosexuality in African countries is believed to be non-

existent or that it is a borrowed culture. Many are adamant to believe it exists 
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because it is contrary to their religious beliefs. Mokhobo (1989:22) says that, those 

who want the world to believe that homosexuality is non-existent in current African 

society, and says that, the concept is abhorrent. 

Africans would rather speak of acts and emotions rather than categorising people 

(Dlhamini, 2006). Riddinger (1995) observes that in African literature, many writers 

continue to view homosexuality as a phenomenon of European or American 

expatriates, with more general considerations of recent African history as one of 

the colonial era whereby, colonists 

and culture, the experience of the 

homosexuality was introduced to the ntry by white settlers and is now mainly 
University of Fort Hare 

propagated by the West, (~ - r Ji ~mial of indigenous homosexual 

behaviours and identities is often so strong that critics have been quick with 

accusations of homophobia (Epprecht, 1998). 

The denial of homosexuality in African societies has evoked the existence of 

LGBT'S. Murray and Roscoe (1998) assert that popular images of Africa as the 

'dark' continent, the 'cradle' of humanity, where distinctions between human and 

animal, civilised and savage are tentative and easily reversed. Hence traditional 

African ideas of homosexuality have exerted a strong influence on LGTB's and many 

courses or principles of action have been adopted by different organisations or 

individuals in different countries and communities so as to ensure their existence. 

The colonialists did not introduce homosexuality to Africa, but rather intolerance of it 
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and systems of surveillance and regulation for expressing it, as suggested by (de 

Vos, 1996), (Kendall, 1996), (Murray and Roscoe, 1998) and (Riddinger, 1995). 

Homosexuality was not an unknown behaviour over much of the African continent 

before Colonialism (Dhlamini, 2006). Homosexuality in Africa is strongly viewed as a 

borrowed concept, structuring on interpretations made by various presidents in 

Africa it is easy convince citizens that homosexuality is not only sinful abomination, 

but it is a phenomenon that is learned from the Western cultures (Nyanzi, 2013). For 

example in • 1996, President Sa 

negative influences (Nyanzi, 

mibia condemned homosexuals as 

perverts are Europeans who ima~ine ey to be the bulwark of civilization and 
Univers1zy of Fort Hare 

enlightenment. ... We ma~ 'f~ f ~ l~~@tion of this country and we are 

not going to allow individuals with alien practices such as homosexuality to destroy 

the social fabric of our society (Reddy, 2002:168). It is in this context that 

homosexuality does not originate in Africa. 

On the other hand, (Shoko, 2010) suggests that homosexuality has aIw·ays been 

there, though it was named differently for example when women in villages would 

practise lesbianism especially when their husbands had left for work in mines. This is 

a good example that homosexuality existed in Africa it's just that it was given an 

excuse that the husband was missing. But from a research point of view this is a 

type of sexual orientation existed. Summer (2004) as cited in Dlamini (2006) reveals 

homosexuality as being African. He additional says that the notion homosexuality 

might have not existed historically, but the acts and emotions were present. 
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Whether sexual orientation is an attribute we · are born with or is caused by the 

environment we are raised in, it has been discussed by scientists, religious leaders, 

elected officials, and the general public. Traditional versions of masculinity that once 

bestowed privilege and power onto heterosexuals are being challenged and 

destabilized. Today, queer theorists and activists are directly challenging the 

veridicality and necessity of sexual and gender categories, and some empirical 

research demonstrates that heterosexuality and homosexuality are not always neatly 

separable, mutually exclusive categories (Diamond, 2003). The visibility of 

1 me-sex practices generate heated 

public opinion, debate, oppositi 

unquestionably disapprove of ual behaviour. They are, however, 

prepared to tolerate or turn a 15 • e to discreet, eccentric or 'accidental' 

Un~·versiru of Fort Ha e homosexual acts provide ffie HR"rboeEr comoensalIons and social fictions are oget er in xceuence 
maintained (Epprecht, 1998). 

3.4 Policies relating to homosexuals in Africa 

While legislation and initiatives that discriminate against lesbians, gay men, and 

bisexual people have been enacted for decades (Smith et al, 1987), there has been 

a dramatic increase in such enactments during the past several years. However, 

these policies have failed to protect these groups of people because that it is viewed 

that it is un-African hence leading to the condemnation of homosexuality. Some 

structures of these enactments have been accepted by states and other jurisdictions 

that restrict the rights of lesbians, gay men, and bisexual people in a selection of 

spheres as well as limiting access to the rights and responsibilities of marriage, 
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restricting parental rights, and constraining access to legal recourse in the face of 

discrimination transphobia (Nel & Judge, 2008). 

Over the years, national and religious leaders from different parts of Africa have 

increasingly pronounced that homosexuality is alien to African culture, tradition and 

heritage (Reddy, 2002). African countries, such as Zimbabwe and Zambia, have 

extreme and irrational aversions to homosexuality. Homosexuality in Zimbabwe is 

widely seen as a result of the moral decadence that has gripped society and as 

originating in promiscuous sex 

candidly assigned homosexualit 

In 1997, Mugabe 

, dissociating it from Zimbabwe: "Let 

Let them be gays in the US and Euro . ut in Zimbabwe, gays shall remain a very 
University of Fort Hare 

sad people forever'' (Reddy%~ ~hi~· ~babwe passed in 2006 were to 

criminalize any actions perceived as homosexual. The Zimbabwean government has 

made it a criminal offense for two people of the same sex to hold hands, hug, or kiss. 

The 11sexual deviancy11 law is one of 15 additions to Zimbabwe's Criminal Code 

quietly passed in Parliament (Criminal Law Codification and Reform Act [Chapter 

9:23] of Zimbabwe). However there is no statutory legislation prohibiting homosexual 

activities in Zimbabwe, but there are criminal offences under Common law which 

effectively make homosexuality illegal in Zimbabwe. However, this kind of policy in 

Zimbabwe characterised homosexuality as a threat to an idealised patriarchal culture 

and national values, often and openly linked to Western imperialism and 'reactionary 

forces'. This aversion to homosexuality allowed Mugabe's followers to portray him as 

'brave' and to flatter anti-gay vigilantes as 'heroic' in a nationalist sense (Epprecht, 

1998). 
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African countries such as Uganda have enacted, the Uganda Anti-Homosexuality 

Act, 2014. Uganda's Anti-Homosexuality Bill of 2009 aimed at protecting the 

cherished culture of the people against emergent threats to the traditional 

heterosexual family (Nyanzi, 2013). The Anti-Homosexuality Bill received 

widespread public media attention, because it proposed the death penalty for 

'aggravated homosexuality' (Ssebaggala, 2011; Strand, 2011 ). Less publicised were 

other proposed crimes and penalties, including: (1) three years, imprisonment for not 

disclosing homosexuality to the 

imprisonment for the promotion 

4 hours of knowing, (2) seven years' 

o engage in, aiding and abetting of or 

imprisonment for same-sex-marriage 

or the offence of homosexuality. Lel%t"I-1,-"'11-l-"I,n,yses of the Bill (Ewins, 2011; Hollander, 

2009; Tamale, 2009) ~JJR'~t~li:f¥a&lb~Jif1! xtf fn\91aws, is unconstitutional and 
Toget er zn l!;xcel ence 

requires Uganda to opt out of previously ratified international treaties that go against 

the spirit of this Bill. The bill was signed into law by the President of Uganda on 24 

February 2014 (Strand, 2011 ). This bill has strongly disapproved homosexuality and 

citizens of nations are to be jailed for 14 years or be imprisoned to death sentence 

(Anti-Homosexuality Bill, 2014). While these imagined foreign sexual rights activists 

are active, the people of Uganda are projected as passive powerless beings easily 

bullied or fooled into accepting whatever impositions are thrust at them (Nyanza, 

2013). 

By these kinds of policies being constructed it clearly creates homophobic responses 

from and within citizens which does not only affect Ugandans only but the rest of 

Africans. With these policies LGBT's have to hide in the shadows remain invisible 
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and voiceless especially on the fringes of society. One unanticipated effect of the 

Anti-Homosexuality Bill (2009) in Uganda has been the galvanising and 

strengthening of a localised grassroots-based social movement of sexual minority 

rights activists (Oloka-Onyango, 2012; Ssebaggala, 2011 ). According to human 

rights activists this bill would eventually also make it easier to discriminate against, 

"writers, artists, scholars of any sexual orientation, whose work might be interpreted 

as promoting homosexuality" (Strauhs, 2013). These policies will not only affect 

LGBT's but everyone instead. 

But while these policies in s 

been changed to improve ri~hts for ga and lesbian people still they aim ultimately 
University of Fort Hare 

to control and enforce conf 'ie 2 J quoted the former President of 

Kenya, Daniel Arap Mai, as claiming that "words like lesbianism and homosexuality 

do not exist in our languages". Mr Mai variously argued for acceptance and 

protection from discrimination based on sexual orientation. 

South Africa has a comprehensive and varied history regarding LGBT rights. The 

legal and social status of lesbian, gay, bisexual, and transgender people has been 

influenced by a combination of traditional South African customs. The equity clause 

[9(3)] in the South African Constitution (Government Gazette of South Africa, 1996) 

prohibits discrimination on the basis of sexual orientation and states that: 

"No person shall be unfairly discriminated against on the grounds of race, 

gender, sex, ethnic or social origin, colour, sexual orientation, age, disability, 

religion, conscience, belief, culture, language, birth, or marital status." 
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South Africa is the first country in the world to offer gay and lesbian people 

unequivocal protection in its constitution (Gevisser & Cameron, 1995). 

Gays and lesbians are permitted to tie the knot, come out in the open about their 

sexual orientation. Thabo Mbeki, former President of South Africa when he visited 

Uganda, also defended the rights to privacy, self-determination, security and 

freedom from harm for consenting adults who engage in homosexual practices, 

(Nyanzi, 2013). Gay and lesbians are permitted to operate freely, policies regarding 

the president is traditional policies ar°'ta,!:IIJl~c~t'{ 
University of Fort Hare 

Together in Excellence 
Despite all this; colonial influence is still pervasive, according to (Shoko, 201 O; 

Judge, 2007), Africans see homosexuality as being both "un-African and un-

Christian". According to (Epprechet, 2007) because in these countries were 

homosexuals are accepted they are still facing challenges mostly perse·cution. In 

South Africa, in spite of the liberal constitution, homosexuality is met with intolerance 

and violence in many instances. The Pew Research Centre (201 0) indicated that 86 

per cent of South Africans view homosexuality as morally wrong. Homosexuality, 

therefore provides a potent idiom and rhetorical technique that leaders employ to 

maintain state-power over the electorate. However, it is noteworthy that not all 

African presidents espouse homophobia (Nyanzi, 2013). The bulk of this scholarship 

is from Southern African contexts (Epprecht, 2004:15). 
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3.5 Challenges faced homosexuals in African countries 

This part is going to focus on challenges of homosexual people. What are the other 

challenges are being faced by homosexuals who are not in a university setting but in 

Africa generally? It is important to note that the literature used is rather broad. Social 

and economic challenges will be discussed. 

3.5.1 Social challenges 

Traditional identity markers that have served so long as vital pillars of power, nation, 

for the establishment and per e 

claimed that LGBT people from 

re all powerful anchoring-points both 

erence (UCAP & Out, 2008). It is 

mmunities and black lesbian women 

in particular, are disproportionately .... ..._.~~~-' .. ...,,,,.,..,.f discrimination (Smith, 2004). Studies 

have shown that lesbl!nY-~~@J~i~riQ! ~n as heterosexual women 
Together zn Excelt'ence • 

(Graham & Kiguwa, 2004). Unlike GLBT students, who are often in the coming out 

process and grappling with issues connected to their own sexual orientation, many 

children of GLBT parents have grown up "culturally queer," regularly confronting 

homophobia in all its manifestations and anxious to protect their families from further 

discrimination (Cahill & Jones, 2001 ). 

Cabaj, et al (2001) contents that homosexuals' experience stress as a result of being 

stigmatised because of their sexual orientation and of being members-of a social . 

minority. Sigmund Freud wrote to the anxious mother of a homosexual son that, 

"Homosexuality is assuredly no advantage, but it is nothing to be ashamed of, no 

vice, no degradation, it cannot be classified as an illness ... " (Freud, (1964). It is in 

this light most of them are faced hate speech (such as harassment, slurring, name-
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calling and other forms of verbal abuse) this creates the breeding ground for hate-

based attacks. For example, homophobic speech is often shaped by so-called 

religious and cultural narratives, Homosexuality is unAfrican taken to its logical 

conclusion, may be used to 'justify' a hate crime and homosexuality is a sin, may 

also be used in the same manner (Judge, 2007). 

LGBT's in Africa were said to be faced with a challenge of discrimination, from a 

study conducted in Kwa-Zulu Natal in South Africa (Nel & Judge, 2008). The fear of 

discrimination was shown to n 

example, it increases the risk of 

can have a chilling effect on th 

on markers of well-being and, by 

(Wells, 2006). Fears such as these 

eople present themselves in public, 

often encouraging them to play douttto-1-J.J.,,... oset their sexual orientation or gender 

non-conformity. Not onT/Mhh~{~iJ.raPe&fs<?iftJi!~~~entation force LGBT people 4tbgetner zn l!;xcel!e~ce 
to choose between their safety and their identity, but they also reduce the visibility of 

the LGBT community as a fully functioning part of South Africa's diverse society 

(Reid & Dirsuweit, 2002). Murray and Roscoe's (1998) treatment of homophobia is 

that people fear homosexuality. The fear is occasioned by the lack of understanding. 

Not knowing the causes of homosexuality, some find an easy answer by ascribing it 

to evil forces and associating it with evil. 

Nel and Judge (2008) conducted a study in Gauteng and found out that LGBT's 

were facing challenges of being victimised when they accessed services after being 

victimised. Prejudice rendered LGBT people frequent targets of further victimisation 

when they turn to service providers for assistance after the assault, a phenomenon 

known as secondary victimisation (DSD, 2005). Negative attitudes and prejudice on 
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the part of criminal justice officials and healthcare services play a role in secondary 

victimisation, which in turn can be referred to as institutionalised homophobia 

(Eliason, 1996). The Out/UCAP research found that approximately 33% of the 

respondents experienced the police as "not interested" in assisting them when they 

had reported discrimination (Polders & Wells, 2004). This bias can extend beyond 

the police to bias against LGBT people in the court system and in incarceration 

facilities (Nel, 2004). The research indicates that only 41,2% of incidents of rape and 

sexual abuse against lesbian and gay people in Gauteng are reported to the police, 

(Polders & Wells, 2004). 

3.5.2 Economic challenges 

Knowing the law is a very impo ------ • -::;..=.,.,-- any effective human rights work to 

counteract homophobiJ.J • ,nru•~DJ,s 9 · - -~.,..,basic food or clothing is a 
Together in Exce lence 

challenge when it comes to LGBT issues. This can be due to speedily changing 

permissible provisions, contradicting sources, and the inaccessibility of certain legal 

provisions in the public doniain. One challenge noted especially from Uganda stated 

that, "There have increasingly been unlawful house raids of suspected homosexuals, 

arrests, blackmail from landlords threatening tenants with eviction," says Jay, who 

works for Freedom and Roam Ugandan (Farug, 2014). Following the raids they are 

brutally abused, left homeless thus they become ill. LGBT's in Uganda they can't 

even access health facilities since they are illegal. When they are ill they can't 

continue with their daily lives (Charmaz, 19950; Green and King, 2007, 2009; 

Hinojosa et al., 2008). This confirms that illness disrupts an individual's ability to 

maintain the same identity as before illness because the material (the body) and 

symbolic resources (gender identification) may be no longer relevant in the post-
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illness situation. The policing of lesbian women has included 'corrective rape' and 

murder as in the case of Eudy Simelane (Prinsloo, 2011 ). Wells and Polders (2006) 

study indicated that some homosexuals are either unaware of their rights or afraid to 

put them into practice. 

3.6 Strategies used by LGBT's in Africa 

Shih (2004: 180-183), reveals that "coping strategies" defines strategies or methods 

enhanced to avoid negative consequences, through which individuals are motivated 

based on the strategies used b 

strategies used chiefly by horn 

mes. Reviewing the current literature 

ams, 1995: 19) notes studies on the 

"identity management" problem, a -........,,..,~. it was the identity itself that was the 

problem. In addition to iP.~lf ili~t)(~{i4ht • ~002: 376) argue that early 
Together in Excellence 

studies on managing identity for coping with heterosexism suggested concealment of 

sexual identity as the primary strategy for functioning in a heterosexist society. 

LGBT's in South Africa for instance, have resorted to online dating, to remain 

anonymous and to reach out to others of the same sex orientation as a strategy to 

cope up with the identity challenges they are facing. Prinsloo (2011) says there are 

dedicated gay and lesbian sites where young and teen gay, bisexual and lesbian 

people meet and their identities are hidden. He continues to say they are explicitly 

orientated towards young LGBTI persons. The dating sites are virtual spaces for 

non-heteronormative people (and in this case lesbians) to speak to and engage with 

others in terms of friendships and romantic relationships. 
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Another strategy which is being used by LGBT's was raising the awareness of all 

citizens about their right to receive accessible and non-discriminatory services, and 

to empower citizens/victims to seek redress when their rights are denied them by 

service providers (Nel, 2007). In Uganda gay rights expression was sometimes 

made available to people through the media. Nuance (2013) states that sexual 

minority rights activists boldly staged peaceful protests and demonstrations at 

national gatherings and international forums in the country, most notably the 

Commonwealth Heads of Government and Ministers' meetings held in Kampala. He 

homosexuality Bill by going for he visibility of the existence of self-

identified homosexuals in conten1~~~~~~1 society. 

. TT™m. ersi~ of Fort Hare . According to Epprecht n , mt1..a orv amaus society, sexual frustration among ge He zrr. xceuence 
neglected junior wives also- purportedly led to lesbian-like affairs. LGBT's in 

Zimbabwe have strategized to disguise (Shoko, 2010). As a strategy to cope in an 

environment where homosexuality has been illegalised, citizens fake to be straight 

and get married, but they will be sneaking out to meet with people of the same 

orientation. The strategies that are used in a gay-friendly contexts where role flexing 

(such as conforming to masculinity norms, being sanctimonious, concealing sexual 

identity, and passivity), keeping the faith (by remaining close to God), standing your 

ground (openly confronting people who spoke unfavourable of homosexuality), and 

changing sexual behaviour (Bakacak & Oktem, 2013). The main strategy used in a 

gay-friendly contexts, on the other hand was "creating gay-only spaces". Besides, 

"accepting self" was a strategy that is used in all contexts (Wilson & Miller, 2002: 

380-384). Although the existing of heterosexism in the _lives of gay and bisexual 
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students is well established, little is known about the strategies they use to cope in 

their communities (McDavitt et al, 2008). 

3.7 Comparative analyses of the challenges faced in Africa and in Western 

countries 

In contemporary European and North American cultures, sex and gender have 

traditionally been based on binary opposites male and female, man and woman, 

homosexual and heterosexual. There are a number of other cultures where there is 

greater gender diversity and ge 

female. In these cultures, this 

romanticised by many in the 

always neatly divide into male and 

ce has often been idealised and 

(Ahmed et al., 2004). Research 

continually confirms that lesbian, ga , i al and transgender youth and adults are 

vulnerable to abuse aij • &tfcii. • ..11-,"l,'\e,~"" ~A•~""•nity (Martell et al., 2014). 
Together in Exce lence 

Agreeing that being homosexual, bisexual or transgender is, in itself, problematic, 

does not account for the emotional toll that living in hostile environments has on 

lesbian, gay, bisexual and transgender youth and adults (Francis & Msibi, 2011 ). 

Like many South Africans, LGBT (lesbian, gay, bisexual and transgender) people 

face challenges of common violence and crime. However, because they are 

stigmatised for their perceived sexual orientation, LGBT people are also frequently 

discriminated against, through criminal acts, because of their sexual orientation 

and/or gender identity (Nel & Judge, 2008). Likewise, it was noted in the US, LGBT's 

are victimized in their family of origin and more are likely to run away from home. 

Cochran et al (2002) found that lesbian, gay, bisexual and transgender youth run 

away from home more frequently than their heterosexual counterparts, and are 
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victims of physical violence from family members (particularly for males) or following 

homelessness. In their study of lesbian, gay and bisexual homeless youth in Seattle 

(United States of America), the authors found reports of higher incidence of 

substance abuse, higher self-report ratings of symptoms of psychopathology, and 

more sexual partners than heterosexual homeless youth. 

A comparison of the findings of seven USA anti-gay violence victimisation surveys 

(1988 - 1991) with a South African study conducted in 1992 found that, while South 

their American counterparts, th one to be physically assaulted and 

substantially more often sexual! ron & Bezuidenhout, 1995). In their 

research with a predominantly white .......... ,~ample, (Theron and Bezuidenhout, 1995) 
Universitv of Fort Hare 

report that 22% of gay Fla.le vie Iri1isali inuolvecf-rape or sexual assault, 22% -1oger er in xceuence 

physical assault, and 67% involved hate speech. Similarly, a study by (Theuninck, 
/ 

2000) found that 75% of the sample, again consisting primarily of white gay males, 

had experienced hate speech, 22% had been physically assaulted, and 17% had 

been victims of sexual assault. According to Plug et.al. (2011) sexual orientation, 

prejudice and segregation estimates intolerance seems most severe in Turkey, 

Azerbaijan and Armenia (80-90 percent). 

The African and Western LGBT's were confronted by the same challenge . of 

psychological problems due to homophobia. It was noted from a research conducted 

in Kwa-Zulu Natal (Francis and Msibi, 2011 ). One of the participants an African 

woman described to the class the negative reactions from a teaching colleague 

when she saw the button with the slogan "Homophobia is a social disease." This 
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student told the class that her colleague believed that homosexuality is a disease 

and un-African and that we, as teachers, were brainwashing the students. Other 

students made similar claims and questioned whether being gay or lesbian is 

'African (Francis & Msibi, 2011 :162). Conclusively lesbian, gay, and bisexual adults 

suffer from specific psychological problems at higher rates than their heterosexual 

counterparts. The Benjamin Society also suggests that transgender individuals are 

vulnerable to psychological distress. Gilman et al. (2001) analysed data from the 

National Co-morbidity Study and compared rates of mental disorders among people 

who have had same-sex se 

exclusively opposite-sex partne 

o rates among those who report 

ad a higher rate. 

Though the situations are not simr r: b" xual and transgender people might find 

themselves affected by\LJJiXff • ~ igtf Qf1 ~<1tb~ is the legal establishment of Toget erznExceliertif 
a parent/child relationship between individuals who are usually not, with the 

exception of kinship adoption, related by birth (Ryan & Whitlock, 2007). Bisexuals in 

same-sex relationships will face the same prejudice and lack of recognition as gays 

and lesbians (Cahill & Jones, 2001 ). This challenge is not only faced in Africa or 

Western countries, but those who are single or in opposite-sex relationships might 

find their situations determined by whether the court has knowledge of past same-

sex relationships and how those relationships are framed. There are no laws 

explicitly denying transgender people the right to adopt. However, transgender 

people may face discrimination by an adoption agency. If a transgender person is 

legally the same sex as his or her partner, then he or she could face the same 

obstacles that gay and lesbian individuals and same-sex couples do (Cahill & Jones, 

2001 ). Little is known about the adoption experiences of LGBT adoptive parents, 
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(Ryan & Whitlock, 2007). But the existing data suggest that LGBT persons 

experience legal barriers to adoption as well as agency attitudes and practices that 

are either covertly or overtly discriminatory against adoption by LGBT persons 

(Ryan, Pearlmutter, & Groza, 2004; Ryan, 2000). In 1977, Florida enacted a law to 

prohibit gays and lesbians from adopting. Its statute reads, "No person eligible to 

adopt under this statute may adopt if that person is a homosexual." (Cahill et al., 

2001 ). This ban was upheld by a federal court in 2001. In Africa they face the same 

challenge basing on the fact that homosexuality is considered to be un-African. 

(Bandura, 1997) social learning a n .. .11_ ,..._.~ an ecological models of development 

emphasize that humanl11JiYSrl&i~cPf-fp;i;i's li~~~evitably tied to the acts of ,c•Togetnerzn1J};xd~llence 
observing and modelling the behaviour, attitudes, and emotional reactions of others. 

Mallon (1998) contents those college students• perspectives toward LGBT individuals 

are established, nurtured, and sometimes revised through the interpretive process of 

trying to understand and evaluate the social cues that come from the individuals, 

communities, and social institutions surrounding them. The college years are 

significant in the (re) socialization of core values and belief systems, and only a 

modest amount of this research focuses on the shifts that may take place in attitudes 

toward the LGBT community. The experiences of college students are ever 

changing, which means that staff and faculty members have to recognize and act on 

these changes or they will quickly find themselves left behind (Beemyn & Rankin, 

2011 ). 
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Higher education institutions have made policies or advancements to make LGBT 

people comfortable. Messinger (2011) says that making inclusive spaces for LGBT 

students is a priority for many universities nationwide. Accordingly, many institutions 

implement LGBT speakers' bureaus, ally/safe space programmes, and other 

educational programmes that aim to promote awareness, understanding, and 

acceptance of LGBT people (Rankin, 2005). Such programmes often focus on LGBT 

people as a group, rather than focusing on each identity individually. Yet there is 

concern that these programs are often not based on a systematic understanding of 

campus climate for LGBT stud 

(1983) stereotypical and largel 

alleged by many people as an int 

2002). According to Taylor 

eliefs about homosexuals are still 

• able male and female behaviour. 

Looking at the experienVe~iYt -~ frifuiFpJitlJi~~pective (Pope et al., 2007) 
>toge er zn .fixcetrence 

indicates that many LGBT international students do not go through the process of 

sexual identity development in their home countries because they have been 

exposed to homophobia there. LGBT students face certain issues in the disclosure 

of their sexual orientation or gender identity, such as how to manage, hiding, partially 

disclosing, or openly coming out with their sexual orientation to their friends and 

families, in their schools, and workplaces (Arthur, 2004). LGBT people in the United 

States and international students also struggle with their sexual orientation and how 

to define their sexual identity, as international students and as natives in their home 

countries. Because they have hidden their sexual identities in their home countries, 

they stay in the closet, feel isolated and hopeless with their futures in the United 

States (Oba & Pope, 2013). LGBT international students may not have had an 

opportunity in their home countries to learn about sexual risks, the practice of safe 
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sex, preventing sexually transmitted diseases, and the location of and how to 

access health systems (Pope et al., 2007).They seem resistant to change their 

sexual identity and do not know how to cope with their growing awareness of the 

identity because of their own internalized heterosexism, as well as simply a lack of 

knowledge of how to do this effectively (Oba & Pope, 2013). 

In this light, (Francis and Msibi, 2011) argue that identity crisis does not only lie 

within LGBT students, but also with other students and that there is much confusion 

among our students regarding t 

For most, the words gay and bis 

men were perceived as wanting 

etween homosexuality and biology. 

be quite difficult to understand. Gay 

tity. Bisexual people were seen as 

having two sexual organs ( one male ~ r1,1:1..,.,.ne female). This has been similarity has 
. . Unjversi!Y of Fort Hare 

been noted by (Ms1b1, 200Bt'o~~rHJ~SNPW&J HIB£1 uttered by students when the 

diverse forms of sexual identifications were discussed, highlights the gendered 

nature of homosexuality. As one student stated, "A man that is gay no longer is a 

man. He is like a woman. He does things that women do and acts like how women 

act (Francis & Msibi, 2011 ). Not only identity crisis was a problem, but they also 

experience being called names that are disheartening. 

Relating to a research conducted from Turkey universities (Ozturk & Kozacio-lu, 

1996), they revealed that Turkish homosexuals who disclosed their homosexual 

identity were less anxious and depressed than those who did not. This meant that 

after "coming out" homosexuals who get support from their families or friends are 

more comfortable than others who don't. This also meant that learning about 

homosexuality and having social interaction with a homosexual person might reduce 
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heterosexual individuals' prejudiced behaviours, and so the homosexual individual 

feels less depressed and anxious. 

Ellis and Vasseur (1993) contended that students who had a homosexual friend 

were more positive toward homosexuality and homosexuals than those who did not 

have any homosexual friends. Having a homosexual friend might lead people to 

recognize that cultural stereotypes of homosexuals do not seem to fit (Sakalh & 

Ugurlu, 2002). Hence it can be said that identity has much effect on LGBT's because 

it determines the way they are g 1 unicate and build relationship with 

ntation or not. 

Regardless of a much shown campaI rough You Tube that "It Gets Better'' for 
University of Fort Hare 

youth when they graduate f ~lpz trR ~qqz Fe higher education, colleges and 

universities also remain largely hostile environments for gays and lesbian students 

(Beemyn & Rankin, 2011 ). LGBT students are experiencing harassment because of 

their sexual orientation. Mason (2001) revealed that students, who experienced this 

kind of oppression, were negatively affected in their well-being. In a 14 university 

study of campus climate for LGBT students, approximately 30 percent of 

respondents reported experiencing harassment because of their sexual orientation 

or gender identity, and 51 percent reported keeping silent about their sexuality or 

gender identity (Rankin, 2005). In many instances, the perpetrators do not realize 

the harmful impact that these labels inflict on people who are gay or lesbian. Rey 

and Gibson (1997), for example, argue that (like many of our own students) there is 

a failure to recognize that negative comments and labels about LGB youth impact 

negatively on a// students. Mostly, however, it creates a negative environment for 
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LGB students, whether or not they are open about their sexual orientation (Rey & 

Gibson, 1997). As copying strategy Helping LGBT international students establish a 

social network is important to maintaining their psychological well-being (Tseng & 

Newton, 2002). 

3.9 Conclusion 

Optimal policies for gender and sexuality are needed so as to be a balance between 

our knowledge of the effect of biological determinants that influence long term 

orientation and gender based di (Samelius & Wagberg, 2005), despite 

the fact that LGBT pers~ • ¥e ~Lmru;~ ff'r't. ........ 11"'\,..,,...... titnination any other forms of 
Toget er in 

abuse. Even in countries with permissive social attitudes towards lesbian and gay 

people, such as the Netherlands, where same-sex orientation has long been 

decriminalised and gender variations socially and legally accommodated, responses 

to sexual orientation-based hate crimes are still visible (Schippers, 1997). 
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4.1 Introduction 

CHAPTER FOUR 

RESEARCH METHODOLOGY 

Research is based on some core theoretical assumptions about what constitutes 

valid research and determining which research methods are suitable for the 

development of data in a given study. The previous chapter, chapter three, 

discussed challenges, policies and coping strategies underpinning the study and 

factors influencing homosexualit . 

which was used to investigate , challenges faced by homosexuals 

ith those challenges. A research 

methodology is the framework whicti • • es the methods and procedures that are 
University of Fort Hare 

followed when collecting anp0'ffl[t'ftt/fl[h eWetarch (Welman et al., 2005: 53). 

The research methodology is regarded as the most important part of the research 

because it highlights how data would have been collected, analyzed and how ethical 

aspects would have been considered. It simply describes an outline, for conducting 

the study in such a way that utmost control would be exercised over factors that 

could obstruct with the validity of the research results. 

4.2 Description of the Study Area 

The University Of Fort Hare is a proud black African University with an illustrious 

history spanning 96-years, founded in 1916. The University has now reached the 11 

000 mark in the number of students enrolled and continues to grow not only in the 

quantity but the quality of students who graduate from it (UFH Student Guide, 2014). 

The graduates of the University Of Fort Hare are found in all spheres of social, 
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economic, cultural and political life. The University continues to fulfil its mandate in 

the core areas of teaching/learning, research and community engagement. The main 

campus of the University of Fort Hare is situated in the ferti.le Tyhume valley, some 

120 km due west of the city of East London. It lies adjacent to the town of Alice, the 

capital of the new Nkonkobe Municipality. The University and Alice are served by 

road and rail links. Alice is a small town in a rural setting, lying within the former 

Ciskei. Nearest population centres are Fort Beaufort (20km), Hogsback (30 km), 

Middledrift (20 km), Dimbaza (40 km) and King William's Town / Bhisho (60 km) 

(UFH Student Guide, 2014). 

4.3 Research Design 

Burns and Grove (2003:195) definE: a research de ... sJgn as "a blueprint for conducting 
Un1vers1ty of Fort Hare 

a study with maximum cont,l\.lli ir\UJiflc.1et,a~ t!Nlffflee' interfere with the validity of the 

findings". A mixed method approach was adopted for this study whereby both 

qualitative and quantitative methods of data collection and analyses were used. This 

proved useful as the aim of the study was to find out the experiences, challenges 

faced by homosexuals or LGBT's and strategies they employ to deal with those 

challenges. 

4.3.1 Qualitative method 

Burns and Grove (2003:19) describe a qualitative approach as "a systematic 

subjective approach used to describe life experiences and situations to give them 

meaning". A qualitative research was conducted so as to form a social enquiry that 

focused on the way people interpret and make sense of their experience and the 

world in which they live (Holloway and Wheeler, 2002:30). This qualitative approach 
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was used so as to discover the behaviour, viewpoints, experiences and state of mind 

of people and emphasizes the understanding of these elements. The researcher 

focused more on the experiences of gays and lesbians from the participants' 

perspective. In order to achieve this emic perspective, the researcher became 

involved and immersed in the study. The rationale for using a qualitative approach in 

this research was to explore and describe challenges faced by homosexuals or 

LGBT's and strategies they employ to deal with those challenges. 

s explorative and according to (Polit 

investigate the full nature of the phen enon and other factors related to it. Since 
University of Fort Hare 

the topic of gays and lesbia vt,J. • eeh was appropriate to capture the 

opinions of participants in the study. Qualitative research emphasized on the 

significance of looking at variables in the natural setting in which they are found 

because communication between variables was vital. Therefore a plan of action was 

consciously designed to find out the issues affecting gay, lesbians, bisexual and 

transgender at the University of Fort Hare. This is why the University of Fort Hare 

was specifically selected as the specific area of study. This design helped the 

researcher to plan and implement the study in a way that will help obtain the 

intended results, thus increasing the chances of obtaining information that was 

associated with homosexual's experiences. 
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4.3.2 Quantitative method 

As mentioned above quantitative method was also utilized. Quantitative methodology 

can be described as the numerical representation and manipulation of observations 

for the purpose of describing and explaining the phenomena that those observations 

reflect. It was used in a wide variety of natural and social sciences, including physics, 

biology, psychology, sociology and geology (Wikipedia Encyclopedia, 2005). Aliaga 

and Gunderson (2000) describe quantitative research methods research as 

'explaining phenomena by collecting numerical data that are analyzed using 

mathematically based methods 

methods are best suited when 

( tistics. Goodwin (2002) quantitative 

ople's attitudes and challenges and 

TTniversit of Foi Hare . The use of the quantnalTve resea cti rnetni was Based on the generation of 
1 ogetner zn .hxce ence 

statistical data from large-scale surveys, using methods such as structured 

interviews and questionnaires in order to collect data so as to generalize the results 

to a wider setting (Tustin et al., 2005:18). In addition, the results obtained through 

quantitative research were objective and this method was more scientific as 

compared to qualitative research. These two types of research designs were 

combined to equal an even larger scale research project that would yield a lot of 

information (AIU, 2012). 

4.4 Population of the study 

According to Blanche et al. (2006: 13) a population is a list of all available elements 

the researcher seeks to investigate in the study. Parahoo (1997:218) defines 

population as "the total number of units from which data can be collected", such as 
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individuals, artefacts', events or organisations. Burns and Grove (2003:213) describe 

population as all the elements that meet the criteria for inclusion in a study. 

A population can be defined as a group of individuals of the same species that live 

together in a particular area, and that possess an average set of properties, such as 

birth rates and death rates (Roughgarden, 1989). However, Huffaker et al. (1984) 

state that, a population is a group of individuals of the same species that live 

together in an area of sufficient size that all the requirements for reproduction, 

survival and migration can be u:....",'!o:,.,_, ............ r,~,,.;."",,...; ",(1997:218) defines population as "the 

as all the elements that meet the criteria or inclusion in a study. The population of 
University of Fort Hare 

this study was made up of tl1Pd ·~,g}z Excellence 

All LGBT students and all students who have joined the LGBT club at the 

University of Fort hare. 

All other Students at University of Fort hare. 

All academic staff members 

4.4.1 Sampling Strategy 

Burns and Grove (2003:31) refer to sampling as a process of selecting a group of 

people, events or behaviour with which to conduct a study. Polit et al (2001 :234) 

confirms that in sampling a portion represents the whole population which was 

selected. There was a clear sampling frame in the current study, but participants 

self-identified as either homosexual or heterosexual. Sampling was closely related to 

the generalisation of the findings. 
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Respondents were students and lecturers and other staff members. Other staff 

members referred to people employed by the University thus librarians, secretaries, 

deans, accountants, nurses, etc. All respondents were aged between 18 and 50. 

This study used a sample of 121 participants. Fifty-two (52) heterosexual students, 

33 heterosexual staff members and 36 were gays and lesbians. Larger samples 

were used because they give more accurate representations of the whole group; it 

also gave a balance between obtaining a statistical representation and a qualitative 

valid representation of all the resources around to get information. There was a 

careful avoidance of research er 

to bias information. 

aling with the issues that would lead 

Burns and Grove (2003:31) refer to ...__,._,-H--ning as a process of selecting a group of 
University of Fort Hare . 

people, events or behav1ournW1tn twfifct:l to. conGJuct a study. In this study, both non-
1 oge ner zn ~xceuence 

probability and probability sampling were used. Random sampling refers to a variety 

of selection techniques in which sample members are selected by chance, but with a 

known probability of selection. Purposive sampling strategy was used to select the 

subject to be included in the study based on the knowledge of the phenomena 

(Lavrakas, 2008). The main benefit of the simple random sample was that each 

member of the population has an equal chance of being chosen. This meant that it 

guaranteed that the sample chosen was representative of the population. 

The snowballing sampling technique was also used to select participants. This 

sampling method was used in this study because students who identify as gay or 

lesbian were limited. Students who came out openly to be gay indicated or noted 

some participants who were gay and they would be willing to participate in the study. 
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Participants nominated other homosexuals. Creswell (2007: 133) asserts that this 

sampling technique enables the researcher to obtain appropriate participants who 

are likely to provide trustworthy information to the study. 

Purposive sampling was used to select participants who are well known to have 

different sexual orientation. This was a sampling approach where the selection of a 

particular research participant was not determined by statistical randomness 

(Blanche, et al., 2006: 561 ). The judgment of the researcher was used to select a 

sample that was composed of 

Babbie, 2005:247). This metho 

researcher in choosing specific s 

racteristics for the study (Rubin & 

• this study because it assisted the 

ividuals who provided the researcher 

with insight about the research n~,~£'1-Amena. Purposive sampling helped the 
Universitv of Fort Hare . • 

researcher to look and give clea~ analvsis mat will'"aisconf1rm the area of study and ogetner zn ~xcellence 
to test it in theory. Here the researcher looked for people with particular expertise 

that was likely to advance the researcher's interest. Furthermore (Creswell, 2007: 

133) asserts that this sampling technique enables the researcher to obtain 

appropriate participants who are likely to provide trustworthy information to the study. 

Despite the assertion that research bias is usually found in non-purposive sampling 

methods (Polit & Beck, 2008), the researcher purposively selected gays, lesbians, 

and transgender or bisexual students from the LGBT club. And some participants 

were easy to identify that they are homosexuals through inquiry and observation. 

Purposive sampling led to greater depth of information from selected small cases 

whereas non probability sampling greater breadth of information from a large number 

of units selected to be represented of the population (Patton, 2002). Sampling of the 

participants was done as follows: 
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The researcher joined the LGBT club at the university of Fort Hare so as to get 

access to lesbians and gays. 

Meetings with staff members were booked so as to be able to interview them. 

The research project was explained to the prospective participants and they were 

asked personally if they wanted to take part in the research. 

Some students who came out openly to be gay and lesbians indicated some 

students who were gay and linked them to the researcher. 

4.5 Data Collection 

Data was collected using both '--""""'---... ...... ....,. ondary sources. The main research 

participants targeted to the rese I ns, gays, bisexuals and transgender 

students at the university of Fort Ha . erosexuals staff members and students 
University of Fort Hare 

who were acting as key info - er in Excellence 

4.5.1 Primary Data Collection 

Primary data is concerned with collecting original data to answer questions which are 

specifically connected to the objectives of the research and it is usually collected 

where the required information is not readily available to the researcher (Hair, et al., 

2008:39; Burns & Burns, 2008:49). Researcher obtained primary data by conducting 

field research where data was collected from the relevant respondents and was 

specific to the requirements of the study. Primary data was collected from sampled 

LGBT students, students who were key informants, staff members and other 

students who had joined the LGBT club at the University of Fort Hare. 

One on one in depth interviews were conducted so as to ensure that adequate 

information about a person's thoughts and experiences. Students and staff members 
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participated in the in-depth interviews. This methodology was used because it 

produces more in-depth and comprehensive information. Questions asked in this 

interview allowed participants to express themselves freely and enable the 

researcher to use probes and prompts to clarify information and encourage 

participants to reveal their experiences. 

4.5.2 Instruments of Data Collection 

There were two instruments of data collection for this study and these included the 

questionnaires for staff membe 

homosexual students. In additio , 

analyses) was also used. 

4.5.3 Questionnaires f 

ource of data collection (documents 

. . Toae.ther in Excellence • . Quest1onna1res were used to COiiect primary aata trom all respondents in the study. 

Questionnaires as a quantitative method to collect data they were sent to a large 

number of people, hence saving the researcher time and money. They were used 

because people are more truthful while responding to the questionnaires regarding 

controversial issues in particular due to the fact that their responses are anonymous. 

As a researcher detailed data was gathered through open ended questions that 

provided direct quotations. Semi-structured questionnaires, which consisted of open-

ended questions were administered. In the process of constructing the questions, 

data provided from the field research conducted by Lambdaistanbul with 399 LGBT 

people in 2006 and other published interviews that were conducted with lesbians and 

gays in Turkey (Ozbay & Soydan, 2003).The designed questionnaire was reviewed 

and reorganized with the assistance of my supervisor. 
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Two different questionnaires were constructed. One was for heterosexual students 

and the other one for staff members. The data used for these questionnaires were 

originally obtained from the first and second sets of questions among which direct 

questions about homophobic attitudes and management strategies were included. 

Prearranged questions with answers were used because the researcher was looking 

for definite answers. Bell (2005) argues that structured questions are easier to 

analyse. The questionnaire provided responses to choose from, the question asked. 

Participants chose the answer that best suited them. They were allowed to choose 

n one answer best suited them. The 

reveal the participant's thinking (Kob , ). 
University of Fort Hare 

Together in Excellence 
4.5.4 In-depth Interviews 

In-depth interviewing is a qualitative research technique that involves conducting 

intensive individual interviews with a small number of respondents to explore their 

perspectives on a particular idea, program, or situation (Masson, 2001 ). In-depth 

interviews with human subjects are considered by some as being core to any 

qualitative fieldwork (Mikkelsen, 2005). Through the use of in-depth interviews, the· 

researcher obtained greater insight into the human experiences that made up the 

social phenomenon of homosexuality. The use of questions helped to facilitate in-

depth interviews and generate dialogue (Lichtman, 2010). In-depth interviews were 

contacted over three weeks with thirty-six (36) participants partook in the face to face 

interview. Dialogues helped to go beyond expressing concern. 
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Semi-structured questions which were open ended were used to collect information. 

Through guiding questions, participants were asked to describe their experiences, 

challenges they face at the University Of Fort Hare and the strategies they used to 

solve those problems. The structured questions were administered to every 

participant so that they would also read and understand for themselves. In structured 

interviews "the researcher ask a standard set of questions and nothing more (Burns 

& Grove, 2003). In this type of interview the researcher followed the standard set of 

questions with one or more individually tailored questions to get clarification or probe 

persons reasoning (Creswell, 20 

The participants were authorize ithout being interrupted, unless the 

the researcher had planned to use a recorder to record the interviews, but the 
University of Fort Hare 

members were not comforta_rwg~ffleSt"1Wi '1fIJ~ Z~feabandoned. So note taking was 

used instead. This provided the interviewer with something to do while the 

respondent gave answers, and it slowed the pace of the interview, allowing the 

interviewer to ensure that all the key points were covered. Participants were 

provided with an opportunity to reflect or react to the opinion of others which they 

may disagree or of which they are unaware. 

4.5.5 Secondary sources of data collection (Document Analyses) 

Secondary data collection is • a method of doing research, basing on historical 

information about studies that were previously researched. Secondary data 

collection also referred as documentary analysis was used to collect data. It involved 

collecting data using journals, published and non-published research documentary 

analysis since they are researchers who have conducted in depth interviews for 
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LGBT's students and staff members. Secondary data was collected mostly from 

electronic sources because it gave the researcher a better insight on trends of 

sexuality and how it was developing. Secondary data collection was also known as 

'desk research' as it includes data from books. Stewart et al, (2003) agreed to this, 

by elaborating that secondary research was concerned with the collation and 

summary of previous researches, instead of conducting an original new research. 

4.6 Data Analysis 

as to obtain answers for res 1--elkl;e;stt<:>ns. Data analysis as a process of 

evaluating and transforming \® ~ W<tt~ e1~ a. Creswell (1998) stated that 

phenomenological data analysis proce through the methodology of reduction, the 
University of Fort Hare 

analysis of specific stateme , '.9\J~,Ef~t:J5>x1c<t!lJR!#~arch for all possible meanings. 

Analysis began with the labelling of data as to its source, how it was collected, the 

information it contained. Data was analysed qualitatively and quantitatively. 

4.6.1 Analysing Qualitative Data from In-Depth Interviews 

Analysing data simply refer to the organising, providing structure and elicit meaning 

to the gathered data. Analysing qualitative data is an active and interactive process 

(Polit et al., 2001 :383). Data analysis, commenced after conducting the second 

interview. The researcher used reflexivity, bracketing and intuiting so as to lay aside 

her preconceptions regarding the phenomenon under investigation. Data analysis of 

in-depth interviews occurred simultaneously with data collection (Holloway & 

Wheeler, 2002:235). To make sense of the data (Parahoo, 1997:355) states the 

following steps are necessary. At the first stage of data analysis, the researcher read 
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all the transcripts independently, identifying the passages in which a respondent 

indicated their experiences, challenges, strategies and policies. The researcher first 

listed relevant expressions used by participants themselves, and discovering 

patterns of behaviours, and tentatively labelled them and grouping all the 

expressions related to a strategy. Secondly data was coded so as to easily identify 

the texts. These coded texts were revised and organized into conceptual networks or 

grounded theories (Gilgun, 1994; Strauss & Corbin, 1990; Tesch, 1992). Codes 

emerged directly from the data through a preliminary examination of the data 

(Kondracki & Wellman, 2002). 

merged using thematic analys 

according to the data collecte 

ut of participant's experiences were 

tion was analysed and interpreted 

This method was 

appropriate for this research becau~=--..,_ ... ~ ;--i searcher was able to develop emerging 

h f rt . . TTt ivers·t of Fort J!are t· . d"tt t t emes out o pa 1c1pan s~~pecIe c.es.....ana1a11tie same Ime examine I eren 
1 ogetner in lixce Lenee 

aspects of the study (Smith, 2004). 

4. 7 Analysing Quantitative Data from Questionnaires of Staff Members and 

Students 

To analyse quantitative data from those two questionnaires, the questionnaires were 

read thoroughly. This was done so as to gain a global impression of what would 

have been said by respondents. The researcher set aside all prejudgments, 

bracketing his or her experiences so as to keep balanced between subjectivity and 

objectivity. Data editing was the activity aimed at detecting and correcting errors in 

data that has been collected. Logical editing was conducted to ensure that two or 

more data items do not have contradictory values. This enabled the researcher to 

sort out large volumes of data with relative ease in a systematic fashion. It was a 

67 



 

 

useful technique which helped the researcher to discover and describe the individual 

viewpoints (Weber, 1990). Consistency editing was conducted to ensure that a 

precise and correct arithmetic relationship exists between two or more data items 

were joined. 

4.7.1 Data Coding of the Questionnaires 

Data coding involves reading through transcribed data and dividing it into meaningful 

analytical units (Kobus, 2009) . Working with original data, can be very burdensome, 

researcher to reduce large quan ----------~.._. tion into a form than could be easily 

handled, especially by compute not all data needed to be coded. 

Coded text were then reviewed accrTt"l:lllr.l-'!!1---To the revised definitions and the coding 
. TTniversitv of Fort Hare . 

process continued until all q'fb~~llre~rlhs if'/J~ e~~Jactonly coded. 

In this study, two approaches to coding were done. The first was pre-coding, which 

refers to assigning codes to response options before field work begins and hence 

printing the relevant codes on the questionnaire. Pre-coding was done to all 

questions by assigning numbers to each question. After completion of 

questionnaires, each questionnaire was numbered for analysis purposes. Final 

coding was done; data were entered into Microsoft Excel so that it could be 

compatible for data analysis software. Data entry was the act of transcribing 

information into another medium, usually through input into a computer program. A 

Microsoft Excel spreadsheet was used to transcribe quantitative data; it included 

handwritten documents (questionnaires), and sequences of numbers, as well as 

computer code. Data in the excel spreadsheet was transferred to the SPSS version 

22 for statistical analysis. 
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4.7.2 Pre-testing the questionnaire 

A very important part of the questionnaire was the structuring process, its piloting, 

known as pre-testing. (Holloway & Wheeler, 2002:80) pilot studies are not usually 

used in qualitative studies, but novice researchers could conduct interviews as a pre-

exercise, to get used to the type of data collection. A pre-exercise was conducted to 

familiarize the researcher in the research project and provide the researcher with 

insight into the phenomenon. This involved testing, research instrument in conditions 

as similar as possible to the research, but not in order to report results, but rather to 

check for glitches in the wordi 

and ten random students from the UniversJ!y Of Fort Hare. These students did not 
University of Fort Hare 

participate in the final study. Together in Excellence 

From the pre-test survey, it was noted that some respondents were not familiar and 

comfortable with the topic. The questionnaire had to be rephrased again anything 

that could impede the instrument's ability to collect data was deleted or adjusted. The 

benefits of pre-testing cannot be overstated, whether you go to the extent of a soft 

launch or not because pre-tests should be conducted systematically, with potential 

respondents and using the same method of administration. It was helpful to pre-test 

the questionnaire with because the researcher was able to pick up potential 

difficulties which might not be revealed in a pre-test with respondents. 

4.8 Validity and Reliability 

Guba and Lincoln (1981) stated that while all research must have "truth value", 

"applicability", "consistency", and "neutrality" in order to be considered worthwhile. A 

verification process was going to be conducted to check, confirm, make sure, and be 
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certain that the process of research ensures reliability and validity of the study. The 

criteria for determining the trustworthiness and validity of qualitative research are 

established by using the following norms credibility and dependability. Credibility is 

defined as the confidence of the data and it is similar to internal validity in 

quantitative research (Polit et al., 2001 :32). It exists when the research findings 

reflect the perceptions of the people under study. To ensure credibility the 

researcher identified and corrected errors before presenting collected data. 

Dependability refers to stability of data over time and over (Polit et al 2001 :315), and 

can be likened to reliability in q 

(1985:161), a dependable stud 

dependability the researcher wi I 

cu rate and consistent. To ensure 

ents this to read and confirm the 

interpreted data. Respondents will v • a presented to ensure that it is correct 

and reliable. University of Fort Hare 
Together in Excellence 

4.9 Ethical considerations 

Ethical issues arise out of our interaction with other people, animals and the 

environment, especially where there was possibility for a conflict of interest (Phiri and 

Webb, 2002). Certain factors need to be considered. This relates to moral standards 

that the researcher should consider in all research methods in all stages of the 

research design. After approval from the ethical clearance committee at the 

University of Fort Hare was obtained to conduct the study. The researcher followed 

principles of privacy, informed consent, voluntary participation as well as justice 

(Polit et al., 2001 ). 
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4.9.1 Privacy 

Brown (1993) says that, control of personal information is viewed as an expression 

of autonomy and an individual's right to protect his or her social vulnerability and 

identity. Every human being has the right to privacy. Hence, research participants 

may not want with information about themselves or their views and attitudes, to be 

identified and made available to the public. All respondents who volunteered to 

participate in the research were asked to sign an agreement form. Confidentiality 

was upheld which places strong obligation on the researcher to guard jealously 

pondents (De Vos et al., 2005: 90). 

University of Fort Hare 
4.9.2 Informed consent Together in Excellence 

LGBT's are considered to be a vulnerable group; consent form one was signed by 

the participant who agreed to participate in the research. In order to ensure an 

informed consent, participants had to read the document explaining purpose of study 

or as a researcher I explained it to them. Silverman (2000) highlights the need to 

provide information written in a language that the respondents can understand. The 

informed consent entailed that all possible information on the goal of the 

investigation and procedures which will be followed during the investigation as fully 

given to the subjects so that they can make a voluntary thoroughly reasoned 

decision about their possible participation (De Vos et al 2005:89). Participants 

understood what I was doing so that they did not make irrational decisions they had 

been fully informed to freely decide whether to participate in the study or to withdraw 

at any time without any consequences. 
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4.9.3 Voluntary participation 

This opinion means that potential participants should not be forced into taking part in 

the study. Participants had the right to decide whether to participate without incurring 

any penalty (Polit et al., 2001 :78). Participants were approached and the purpose of 

the study was explained. No payment was offered and they were informed of the 

opportunity to withdraw at any stage of the research. Verbal and written consent 

were obtained. Individuals who refused to participate were not forced. 

4.9.4 The right to fair treatme 

Fair conduct with selected partici 

• Non- damaging treatment of pa 

on the requirements of research. 

med away to withdraw 

• The participants had right to conLa.o-l-1.1-i,-c researcher at any point in the study to 

I .d t . f t· University of Fort Hare e uc1 a e m orma 10n. ,r th . E ll 
.1. oge er zn xce ence 

• Compassion and respect for the participants' beliefs, habits, lifestyles, culture and 

emotions was practiced. 

• Courteous treatment at all times (Polit et al., 2001 :81 ). 

4.10 Conclusion 

The chapter provided a description of the research methodology which was used in 

this study. Details of the scope of the study, the research method and research 

instruments and the sampling methodology applied for this study, were outlined in 

this chapter. Furthermore, the chapter provided a detailed description of the data 

analysis process followed for this study as well as the test for validity and reliability. 

The research results and findings are presented in chapter 6 which follows. 
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CHAPTER FIVE 

PRESENTATION OF FINDINGS AND DISCUSSION 

5.1 Introduction 

This chapter presents an analysis of the data that was collected and discusses the 

research findings. According to Mouton (2003) data analysis "is the process of 

bringing order, structure and adding meaning to the mass of collected data, making 

sense of what respondents would have said". The chapter starts off with a 

presentation of 

administered to 

findings on the experiences, strate • 

e two questionnaires which were 

and lastly a presentation of data 

aced by the homosexuals in this study 

are discussed themati ~i'\:t.Jtl i.:t:H~:=fli v · ·i tive data analysis methods 
Together in Excellence 

were used. Data analysis process allows the researcher to generalize the findings 

from the sample used in the research to the larger population in which the 

researcher is interested in (Creswell, 2003). 

5.1 Biographical information of participants 

Thirty-six (36) homosexual students participated in the in-depth interviews. Fifty-two 

(52) students who had a non-homosexual sexual orientation participated by 

answering a questionnaire and thirty-three (33) staff members participated and these 

included lecturers and other staff members. All the participants were aged between 

eighteen to fifty (18-50) years. Fifty-one (51) participants were undergraduates, 

twelve (12) were honours students and nine (5) were master's students. No PhD or 

post-doctoral students participated as gay or lesbian. PhD students who were 

homosexuals refused to participate due to their own personal reasons. The only 
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significant demographic difference was in students' religious affiliations. Fifty nine 

(59) respondents were Christians, (eight) 8 Muslims and (five) 5 had no religious 

affliation. This subsample included a higher number of heterosexual students than 

staff members because more students were willing to participate in the study. 

5.2 Quantitative findings 

These findings were derived from respondents who are heterosexual students and 

staff members at the University Of Fort Hare. Graphs and pie charts have been used 

to present the data and opinio s 

indicate the forms of victimisatio 

University of Fort Hare 
in Excellence 

VICTIMISATION 

0 

Verbal abuse 32% 

Rejection 

Emotional abuse 9% 

Rape I 3% 

Prejudice Remarks 

kicked out of school 8% 

0% 20% 40% 

44% 

Percentages 
60% 

Figure 5.1: Kinds of victimisation experienced by homosexuals 

72% 

80% 

Figure 5.1 above illustrates the distribution of the responses. As indicated in the 

figure, 72% of the respondents highlighted that homosexual students were 
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experiencing prejudice remarks. Prejudice remarks were the predominant answer 

given. Forty-four percent (44%) respondents highlighted that homosexual students 

were being rejected around campus. Thirty- two percent (32%) respondents said that 

gays and lesbians are verbally abused. Nine percent (9 %) respondents suggested 

that homosexuals experienced emotional abuse. Eight percent (8%) respondents 

suggested that homosexual students were being kicked out of schools. Only 3% staff 

members said homosexual students experience the challenge of being raped around 

campus. This suggests that homosexuals experience prejudice remarks and 

• al abuse, rape or verbal abuse. 

Respondents were asked if th ith any gays and lesbians around 

campus. Figure 5.2 is a represen • the findings regarding if heterosexual 
. . Unffl· versitv of Fort Hare . population networking w1tll- ma: exual stucfoofs:-- ~eventy- eight per cent (78%) of oger er zn Kxceuence 

the participants indicated they understood what homosexuality is all about and only 

7% did not really understood what it was. Sixty- three percent (63%) respondents 

indicated that they knew students who were homosexual. Only 20% respondents 

said they did not know any students who were gays or lesbians. Further the results 

of the study reveal that 46% respondents networked with gays, and 37% did not 

network with gays and lesbians. 
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Figure 5.2: Understanding hom d networking 

In the below graph, (fig __, ,L,ouu. s ,-...... " .......... i udy were asked how other 
Together in Excellence 

students treated homosexual students. As indicated in Figure 5.3 below, 47% of the 

respondents indicated that homosexual students were treated fairly by other 

students. On the other hand, 22% respondents felt that other students treated 

homosexual students badly. Only 16% respondents felt that they were being treated 

well by other students. High scores in the heterosexual population suggest that 

homosexual students were treated badly. 

Staff members asked how homosexual students were being treated in their 

departments by other students or staff members. As shown in the figure, out of all 

the staff member respondents, 21 % said they were fairly treated and 12% said they 

were treated well. No staff member indicated that they were being treated badly. 
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50% 

45% 

40% 

35% 

30% 
PERCENTAGES 25% 

20% 

15% 
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5% 

0% 
Badl 

How other students tr I students 

Good 

How are homosexucM~~F€m~~lated in your deaprtment 

The respondents were asked to indicate the challenges that they viewed as being 

faced by homosexuals at the University. The pie chart in figure 5.4 indicates that 

61 % of the respondents thought that homosexual students were faced with the 

challenge of HIV/AIDS. Thirty-seven percent (37%) of heterosexual respondents said 

that homosexuals were faced with STl's. Two percent (2%) of respondents 

mentioned that homosexual students experienced the problem of barrenness. 
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HIV/AIDS STl's Barrenness 

Figure 5.4: Homosexuals who IV/AIDS, STl's and barrenness 

indicated that homosexuals were 

challenged with suicidal th9ughts .. Tn1 y- two percent (32%) of the respondents 
Un1vers1ty of Fort Hare 

indicated that homosexual stp~ fJ mdi " • idal thoughts. 

Figure 5.5: Experiencing suicidal thoughts 

When asked on how homosexuals dealt with the kind of victimisation that they faced, 

heterosexual staff and students suggested that they dealt with it in different ways. 
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The pie chart in figure 5.6 represents data on how homosexual students react or 

deal with the victimisation they face. Forty-nine percent (49%) of respondents 

suggested that homosexuals do not respond after being victimised due to fear of 

further victimisation. Thirty-three percent (33%) of respondents said that 

homosexuals revenge just like any other heterosexual students. Only 18% of the 

staff members said that they report to local authorities about the abuse they are 

facing. 

iversity o 
Together in 

Figure 5.6: Dealing with victimisation 

Gays and lesbians students adopt different strategies to cope with the challenges 

they face. Pie chat in Figure 5. 7 is indicating that 87% of respondents indicated that 

homosexual students did not disclose to anyone how they really cope because they 

do not even associate with heterosexuals. Seventy-two (72%) of the respondents 

indicated that they seek for medical attention, especially when they are faced with a 

challenge of sickness mainly HIV/AIDS or STl's. Sixteen percent (16%) of 
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respondents who were staff members indicated homosexual came for counselling to 

them or they sought aid somewhere they were accepted. 

EGORY 
ME]; 
LUE]; 

Heterosexual students were asked if they would help homosexual students who are 

in need. In the Figure 5.8 below, 69% of respondents indicated that they would 

ignore a gay or lesbian student if they asked for help. Only 25% respondents 

indicated that they would help out a homosexual student. Six percent (6%) of 

respondents indicated that if they met a homosexual student instead of helping out 

they would rather take that opportunity to preach to them. 
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NAME] 

[PERCENT AG 
E] 

Figure 5.8: Heterosexual stud 

The graph below in figure 5.9 it is 

mosexual students 

hat 73% respondents stated that there 

are no policies that prol-U1L',::,U· x . ~~t:n:,0--1,ut suggest that there are no 
Together in Excellence 

policies, but heterosexual students are not aware of these policies as they are not 

concerned. However, 12% of the respondents indicated that they were policies that 

protected homosexuals. Sixty- two percent (62%) of respondents said that gays and 

lesbians around campus are not afforded the same rights, whereas 23% 

respondents said that they were afforded the same rights as heterosexual students. 

Thirty-one percent (31 %) of the respondents indicated that homosexual students are 

given special attention during lectures or attaining services as any other 

heterosexual student. Whereas about 2% of respondents indicated that they are not 

given any attention at all. 
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Questions asked 

DURING LECTURES OR ATTAINING 
SERIVES ARE HOMOSEXUALS GIVEN 

ANY SPECIAL ATTENTION? 

ARE THERE ANY POLICIES, 
RESOURCES, MECHANISMS IN 

PLACE TO PROTECT HOMOSEXUALS 

ARE GAYS AND LESBIAN STU 
AFFORDED THE SAME RIGH 

20% 30% 40% 50% 60% 70% 80% 
L------~~~-~ liiiilelifi~':5 

__ Total percen_ta_g_e_s ______ _ 

5.3 Qualitative findings 

--.... ,,.rt Hare 
Together in Excellence 

Qualitative data was generated from 36 lesbians, gays, bisexuals and transgender 

students through in-depth Interviews. 

5.3.1 Homosexual identity and coming out 

The present study noted that three participants during the identity formation phase, 

were experiencing feelings of anxiety and cont us ion. One of the participants went on 

to indicate that; 

"I felt useless and inferior the first days I found out that I was gay. I did not 

know what to do". 
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Another participant went on to indicate that, 

"I started noticing that I was becoming interested in girls. I went from saying I 

wish I looked like her or "I wish I was her'' to "I'd date her''. At first, I thought 

this was just a phase that I was going through. I thought to myself. I can't like 

girls, I'm straight. There was a never-ending battle going on in my head. I 

became depressed and I started to harm myself. A few months later, I came 

to terms with the fact that I actually do like girls, but I thought to myself. I can't 

be a lesbian, I like boys. I became confused more than ever''. 

Four participants went on to ind 

re informing. One participant clearly 

indicated that; 

"It was stressful, next it took m reat deal of time to think about and lastly, 
Universicy of Fort Hare 

it made me anxious i 6}9&XW1 ,th2, b&i ~rP&!Y tell other gays only'. 

Another participant went on to indicate that; 

11 ft became clear to me, as I really thought about it and really prayed about it, 

that homosexuality prevents us from finding our true self within." 

During the interview one participant went on to indicate that; 

11 
/ felt maybe that I hadn't thought about everything 100 per cent," 

One female participant indicated that coming out is one thing she regretted and she 

is not sure if she is going to ever come out _again to people who are close to her. This 

is noticeable when stated that: 

"I've only come out to a close person before but it already feels like I've done 

it a million times over, because it was just that hard for me to come out to 

myself, something I struggled with eve,y day from the time I was 1 0 to now 

that I'm 20' 
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However, two participants indicated that, during the identity formation phase, they 

felt proud of their sexual orientation because they had accepted that they were 

lesbians and gays. One participant went on to say that; 

"I can honestly say that coming out to family and everyone around me I love, 

it was the best thing I ever done". 

Another participant stated that; 

"I feel that I've made considerable progress on my own personal path of self-

. I don't get angry or upset at people 

when they say awful thin lifestyle, in fact, I feel bad for them. 

fe with hatred in them, because all it 

does it eat you up inside". 
University of Fort Hare 

Together in Excellence 

Three participants indicated that, firstly it was exciting because they had support 

from friends and family, secondly, it was not stressful to reveal to other people. One 

participant went on to indicate that; 

"In my experience coming out to identify as homosexual was the most 

liberating, beautiful and astonishing thing I've ever experienced in my entire 

life". 

Two participants indicated that they found out they were gay or lesbian ·by their 

reactions towards people of the same sex. One participant went on to indicate that, 

"I found out that I was gay because I always wanted to touch other 

women's breast or I become lustful towards therrl'. 
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The other participant went to indicate that; 

"One night I was cuddling with my best friend as we watched a movie. 

We had been each other's best friend for a year. We were both ve,y 

religious and very straight. The cuddling that night had so much tension, 

chemist,y and emotions. I left feeling confused and when she brought it 

up I denied that it meant anything. But as time went on i realized i was a 

lesbian i had fallen in love with her too." 

Data collected from participants indicated that they found out through observing 

others or from the books and 

thing that, we knew that we wer 

and magazines about gays and I 

d. Participants indicated the same 

e we were interested in reading books 

ne participant went on to say that; 

"I had been following a hom'"'v"' ... - c;,., log for a while and I remember reading 

. . U,niversitv of Foi Hare all this different stbrtas atJoflf aa'tS an1 leso1ans, some were funny, others _ 
1 ogether rn "'bxce ence 

were sad, but the thing is somehow I could relate to all of them. That's how i 

found out i was gay". 

Two participants during the interview indicated that they found out through certain 

people who were close to them that they are gay or lesbian. One participant went on 

to indicate that, 

"When my mother told me I was gay I trusted her, and I went on to t,y a 

relationship with another lesbian. I enjoyed and I really felt contentment 

that's when I really found out that I was gay'. 

Another participant indicated that; 

"My friends had to tell me that I was gay". 
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Three participants indicated that revealing their sexual orientation to other students 

was very stressful that they had to hide their identity because of fear. Two different 

participants during the interview participant went on to say; 

"I have to hide my sexual orientation because homosexuality is not an accepted 

phenomenon in the society I am scared of what people would do to me". 

Another participant indicated; 

"It was stressful because I was not sure how other students would take it. I 

feared to be stigmatised". 

explain it to anyone but they would JUS conform to it. However, participants who 
University of Fort Hare 

were interviewed indicate t"/tr@; -~ '"e• do not disclose their sexual 

orientation may be at a greater risk of developing psychological problems. 

5.3.2 Victimisation and rejection 

Participants from the interview indicated that prejudice remarks were unavoidable 

because of the different religious beliefs people had. One male participant went on to 

say that he was once told, "mboko idzi dzinofanirwa kuurayiwa" by other students 

this means that these idiots should be killed. Another participant went on to indicate 

he experienced prejudice remarks such as "these dogs should be removed from Fort 

Hare". Rejection for interviewed participants was mainly experienced through 

prejudice remarks. Participants stated that they were subject to social segregation 

through tagging. Slang words were used to insult homosexuals (such as "fagot", 
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"ass" and "hole" to seizure special attention among expressions mostly used for 

labelling. 

Apart from those words, some adjectives such as 'soft' and 'polite' signifying 

character traits which are linked with feminineness and are used for referring to male 

homosexuals. Idioms such as "like a man" or "tomboy" are generally used for female 

homosexuals while male homosexuals are described as individuals acting like a 

woman. One participant went on to indicate that heterosexual students would say to 

him things like; 

"Gays and lesbians are 

Participant's description of their exp • nces indicated that they were victimised 
University of Fort Hare 

mostly through prejudice re'ffl~Jre1P i9PL..lr'-'"'" .. '"" ·~e1erbal harassment. Homosexual 

participants who were interviewed explained why it was easier for them to be 

persecuted. One of the reasons mentioned by a participant was that; 

"It is socially unacceptable for homosexuals to be seen kissing, holding hands 

in the public". 

When they are seen publicly displaying their affection this might cause them to be 

victimised. Two participants indicated that they experienced physical abuse from 

heterosexual students, they said that, 

"We are bullied' and another participant said, "We are physically ambushed 

especially when we walk in the evening around campus'. 

The other participant indicated that, 

"Sometimes we are physically abused for no apparent reason". 
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Four participants went on to indicate that they are openly rejected by other 

heterosexual students or even some homosexual students who hide their identity as 

gay or lesbian. One participant clearly stated that, 

"As I enter the gym and If heterosexual students notice that I am in the 

gym, especially changing room, its either they go out or I am chucked out. 

They can't afford to do anything around me". 

Two participants went on to say, 

"If we arrive at a place e heterosexual students, they clearly 

associate with us'. 
University of Fort Hare 

It is in this light that they ar. ~le'r rWPffi M&~erosexual students they do not 

want to associate with them. Another participant claimed that; 

"I was victimized for wearing a ribbon on his head and waist to mark a gay 

pride event around campus." 

Three participants went on to indicate that the way they dressed in some scenarios it 

caused them to be victimized. 

5.3.3 HIV AND STl'S 

When participants were asked if they were challenged by HIV/AIDS, participants' 

claimed that they occasionally found themselves in a difficult position which caused 

them to contract HIV/AIDS. Nine participants indicated that, we contracted the 

HIV/AIDS virus after being raped by people we stay with, other gay people or 

anyone. The following statements were cited from participants. 
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"My uncle rapped me because he wanted me to feel how it is to be with a 

person of the opposite sex that's when I contracted HIV/AIDS'. 

"I was raped at an entertainment bash around campus that's how I contracted 

the deadly disease". 

"I was rapped in room by my friends, I contracted HIV/AIDS and the bad thing 

I could not report it because I feared to be stigmatised". 

"HIV/AIDS is a pandemic that challenges everyone in this era, but I think 

homosexuals contract it more because of the way people treat us". 

Five participants from the int 

diseases. They made the followi 

"I have contracted ST/ 

experiencing sexually transmitted 

es from heterosexual students; I 

sometimes sneak to have unar~>-ra~mia sex with them" 

. U • :ersi~ o~Fort Hare "I have expenence ,s 01,1ft wlfJ tneJ;1 n omosexual people" ogetn r zn xceuence 
"ST/'s and HIV/AIDS are experienced by everyone, one sexual orientation 

does not determine if you going to experience this deadly disease" "Everyone 

is at the risk of contracting HIV/AIDS despite your sexual orientation". 

But they went on to indicate that it was difficult for them to attain medical services 

because of the beliefs people have. One participant indicated that when she went to 

the clinic, she was told, 

"We do not treat gays and lesbians until you stop this idiotic behaviour'. 

Another participant said, 

"The nurse who attended me was even scared to touch me; she even thought 

that homosexuality is contagious". 

Another participant said; 
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"I had to switch hospitals so that I could attain the medical service I felt I 

deserved". 

5.3.4 Homophobic attitudes and self-consideration experiences 

All participants indicated that they were experiencing relational aggression 

harassment. They went on to say, "We are bullied in such a way that even higher 

authorities or security around campus can't even notice". Relational aggression 

harassment is a sneaky and insidious type of bullying that often goes unnoticed by 

parents and teachers. Participanis 

anything because everyon 1s titled to their own opinion". 
University of Fort Hare 

"Other student .......... r..-1,.·~,,····-.a ~f :p i • gainst us". 

Another participant was once told by heterosexual student that, 

"We don't really have to wony about your orientation getting out of hand. If he 

acts like that now that he's in university, someone will beat the stuffing out of 

him and we won't have to deal with his crap two days later I was beaten by 

people I did not know." 

From the interview the researcher noted that participants were experiencing 

homophobic attitudes through cyber bullying or through the internet. Fifteen 

participants indicated that, we received offensive messages through internet. People 

who send those messages wanted to hide their identity, but they wanted to express 
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their views about homosexuality. Participants from the interview indicated how they 

are cyber bullied by making the following statements: 

"I always receive text messages through my phone different people insulting 

me". 

''A video was once sent through internet showing me with my gay boyfriend, it 

was graphical. The sender of that video wanted to prove that I am gay" 

''A blog was once created so that other students would make fun of me". 

''A fake social network page (Facebook and twitter) were invented with my 

name so as to ridicule an n embarrassing way". 

id not freely choose to be secretive 

homophobic verbal harassment tn rrounds homosexuality. Data collected 
University of Fort Hare 

revealed that it was better ~b!J ,·rfPmt 18 -~nJ~eir sexual orientation than to be 

victimised by these heterosexual students. One participant clearly said, 

"I will only open up to other homosexuals because they will not cyber bully 

me like heterosexual students" 

Another participant went on to say: 

"I have had bad experience through cyber bullying, so these days I do anything 

to protect my identity and sexual orientation than be embarrassed". 

However, they continued to indicate that not all students treat them badly, this is 

noticeable when they said, "we have friends that have accepted us the way we are 

so they treat us nicely". Some participants indicated that, "some students are 

generally nice to us for no apparent reason and this makes us view ourselves as 

special like any other human being". 
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5.4 Strategies used by homosexuals 

During the interview participants indicated that they constructed different strategies 

in many areas in order to live in the patriarchal societal system. This study focused 

on the strategies used by students who are strictly gays or lesbian. Three different 

categories of strategies were formed, these strategies were formulated when 

participants are victimised, strategies specifically for the coming-out process and 

when hiding their identity. 

5.4.1 Hiding identity 

Hiding the identity of gays and I 

because of their sexual orientation. A o the participants said that they resorted to 
University of Fort Hare 

such tactics as leaving a pl @ lf@fTl • • 7 t,. participant who articulated that 

she pursued the hiding identity strategy when she is expected to make a comment 

during a conversation had this to say: 

"I change the topic unless I am the key subject of a discussion. But, if they 

do ask me directly, I pursue an avoiding strategy. When they ask whether 

or not I have a boyfriend, I say "No" or "I do not want". I give such oblique 

responses". 

Commenting on this subject another participant said: 

"I am ve,y silent around people because I do not want them to know 

much about me, neither do I want to be telling them about myself". 

Another participant went on to say, 

"I use disguise, I t,y to behave normally like them (heterosexual student) I 

pretend that to be like them. I even speak about men and sometimes say that 

92 



 

 

a certain man is very handsome so that they won't even suspect what I am 

really". 

Imposing a question mark on other heterosexual students was another strategy that 

was noted during the interviews it was mentioned by one respondent. She gave the 

following remarks; 

"I do not hide myself. But, I always leave a question mark on their minds. "Is 

she homosexual or not?" Nobody can understand me". 

Participants did not have to hide or lie about their identity; they just left them in 

suspense. When hiding their id ts indicated that they had to lie the 

tated that; 

"I use false names for my pa r I say that the name of my boyfriend is 
University of Fort Hare 

Patrick or Douglas bt:Jtdg~ f fqw ~ [& f!l:P that I had used. Some people 

think that he works in the government or he is at a University, but the truth is I 

would lied to protect my gender'' 

5.4.2 Dealing with victimisation and HIV/AIDS 

Avoidance was a strategy used by individuals who do not want to be affected by 

homophobia and victimisation. To avoid victimisation and the deadly HIV/AIDS 

sickness participants indicated that they avoided situations that put them at risk of 

contracting the HIV virus or being victimised. Six participants indicated that, ''we 

avoid walking in the evening around campus so as to avoid being raped, beaten or 

harassed". Participants indicated that, 

"I made the rules and set boundaries on who should talk to me or who 

touches my things to avoid being victimised'. 

93 



 

 

"I make sure I report any funny incident which is linked to victimisation, I 

don't tolerate being abused'. 

"I make sure I revenge on everyone who victimises me". 

Only one of the participants revealed that she managed to overcome victimisation 

by being the best: 

"I would not want to be victimised because I am homosexual. I must be so 

successful that nobody should refuse me on the grounds that I am 

5.4.3 Coming out process stra 

It was also noted that~w~ ~E,f l9 
coming-out process as a ~te, ru¥~i 

~r-. "1>4',@ strategies specific to the 

'to express who they really are. 

Participants had formulated different strategies depending on the people they want 

to tell about their sexual orientation. Waiting for the right time, dropping hints and 

telling the truth directly were some of the strategies mentioned during the coming out 

process. 

Waiting for the right time, according to the participants, the "right time" for coming-out 

is the moment when the person to whom they will disclose their sexual orientation is 

ready to hear that they are gay. They will know it is the right time because of the 

reactions they are given by heterosexual students. One participant specified that, 

"I knew it was the right time because my friends asked me in a calm way and 

they are able to join scenarios to explain my sexual orientation". 
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Dropping a hint means when someone tells you something indirectly. He or she 

does not want to come out clear with you. One participant exhibited that; 

"I do not tell lies, I said "Pamela is my girlfriend and we live together'' and I 

frequently speak about her. I do that purposefully in order to show that there is 

a significant person in my life because it is better than telling lies. If I can 

comfortably speak about her, they would eventually understand what is going 

on. That is how I come out that I am a lesbian". 

During the coming out process 

directly helped the participant to Ii 

"I told other heterosexual a 

ruth as a strategy. Telling the truth 

nd campus. A participant noted; 

I students point blank that I was gay. I 

did not care how they felt about • se it is my own life and I determine how 
University of Fort Hare 

Together in Excellence to run if'. 

Other participants indicated that, 

"When we meet with our lovers, we walk openly holding each other hand even 

kissing at times'. 

5.5 Policies protecting homosexuals 

Finding a legal and policy response to the perpetration of victimised participants was 

particularly challenging more on a practical level. At the university of Fort Hare only 

fourteen homosexual participants were aware of the policies that protect gays and 

lesbians around campus. However, certain homosexual students were able to 

highlight some of the policies. 

One participant said: 

"There's Code of Conduct which fully subscribes to Principle 8 of the Charter, 

which states that the University community will commit itself "not to 
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discriminate, directly or indirectly, on the grounds of birth, race, • colour, 

nationality, ethnic or social origin, gender, age, illness or disability, language, 

culture, political or other opinion, religion, conscience, belief, marital status, 

pregnancy or sexual orientation". This clause, therefore ensures that the 

University complies with relevant human rights legislation and fosters an 

environment free of conduct that might be hurtful or offensive". 

No student was going to be discriminated based on their sexual orientation. They 

are to be treated equally in all areas of the University of Fort Hare. 

Another participant indicated tha 

"The University will not 

students in any_ form. All stu ents are responsible for ensuring that the 
University of Fort Hare 

university is free fro 11~~ftlfflaft1t~Nlfm1' n\tty sexual advances, inappropriate 

physical contact or sexually orientated gestures, pictures, literature, jokes or 

statements may result in disciplinary action which could lead to dismissal'. 

This is a clear indication that gays and lesbians are protected. But since they are not 

aware of these policies they need to" be educated and be made aware of these. If 

one is mistreated on the basis of their sexual it could lead to dismissal of that person. 

Another participant indicated that; 

"The University recognises that exceptional quality begins with individuals and it 

will support individuals who use their capabilities to the fullest in making their 

area of work and influence a place of excellence. The University therefore 

supports personal growth and continuous learning for all its students. The will is 

to provide an equal opportunity to access goods and services for all University 
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students. This includes equality to even accessing services that heterosexual's 

students gain. The University commits itself to processes and efforts to redress 

the imbalances of the past'. 

An equal access to goods and service is highly promoted at the university more 

specially designed to protect minority groups like homosexuals which are viewed as 

vulnerable. 

5.6 Discussion 

The results of this exploratory study focused more on the experiences, challenges 

e results from this study indicate that 

lesbian and gay students exp r· 

orientation. The challenges th 

hallenges because of their sexual 

a d gay students face in reaction to 

prejudice and hostility f er. a greai~ ... sel'}S of tpl t nee and acceptance. n1vers1Ly or on are 
Together in Excellence 

Cognitive processes associated with developing an identity that is not part of the 

dominant group assist lesbian and gay students in their ability to think with more 

complexity about broader intellectual and social issues (Jones & McEwen, 2000). 

When homosexual students keep their sexual orientation a secret, they experience 

moderated feelings of self-worth and increased feelings of guilt and anxiety. 

Psychological health professionals are of the opinion that disclosure of sexual 

orientation to significant others is a prerequisite for the development of a positive gay 

identity and the achievement of psychological wellness (APA, 2000). 

It is well known that non-disclosure of sexual orientation is undesirable (Pachankis & 

Goldfried, 2004). However, from the findings of this research, it was noted that 

disclosure of sexual orientation is no easy matter for lesbian and gay individuals who 
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have realistic fears of discrimination and rejection and they should lift the veil of 

secrecy under which they may have hidden for so long (Goldfried, 2001 ). Coming out 

for homosexual students caused to reject themselves, for who they are by virtue of 

their sexual orientation (APA, 2000; Pachankis & Goldfried, 2004). Coming-out 

process involves risk, conflict, and anxiety, it is essential that lesbian women and gay 

men who experience related difficulties should receive assistance to accept their 

homosexuality and to manage society's reaction. Distressing emotions related to the 

coming-out process can be alleviated to a certain extent by, among others, the 

sharing and comparing of expe i ilar others within formalised group 

settings (Hollander, 1989). 

The current study results have rewA=.uAeY hat many lesbian, gay, bisexual, and 

transgender (LGBT) inRt!i~~~~i~J?,t{oW\f!~Jt~er in their lives, experience 
1 ogetner zn cel~ence 

perceived rejection by society, friends, and family. It was noted that whether 

homosexuals disassociate themselves from other students, harassment and 

rejection were irresistible, they had to experience it. Though participants indicated 

that they were proud of their sexual orientation, despite their experiences, but being 

proud about one's sexual orientation is said to be linked with social dysfunction. This 

suggests that their pride is a reaction to rejection (Mbatha, 2012). There is a 

possibility that participants are socially conditioned to feel less guilty to relieve guilt 

through religion and culture. 

The psychodynamic theory described homosexuality in line with the consequences 

of childhood traumas. Homosexuality can be placed in the same category as other 

disorders that have their source in childhood. Some of the participants in the current 
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study reported that they regard themselves as sinful with respect to their religion and 

rebellious attitude towards their culture. If a homosexual individual experiences 

disapproval which is mainly about him or her as opposed to his or her behaviour, that 

individual begins to view the self as bad, shameful and unlovable especially when he 

relates to what he/she experienced in her childhood. This resulted in internalised 

homophobia. Homosexuals with ir:iternalised homophobia have internal schemas that 

guide their interpersonal perceptions and their interpretations of ambiguous 

situations. 

and lesbians by other students led 

require them to maintain a veil of secrecY. around their sexuality. Relating to the 
University of t·ort Hare 

social cognitive theory, it is ;,.q e • strategies are a way of survival; 

the human race is reliant on the replication of the actions of others. Participants who 

applied the hiding identity strategy attempted to tell small lies every now and then or 

at least shun revealing their actual sexual orientation. Hiding identities is a strategy 

that is commonly used by anyone to protect themselves, it's a social aspect that can 

be learned. Participants hid their identity so as to conform to the society and for them 

to be accepted, gay men in this were acting in a manner consistent with traditional 

masculinity norms of their community (Wilson & Miller, 2002). An individual who is 

forced to tell lies and conceal hers or his sexual identity among friends faces the 

greatest difficulty in her or his family. 

Many gays and lesbians students at the University of Fort hare experienced non-

acceptance from the general population around campus. In a university, more than 
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any other geographic setting, conformity is not strongly urged, Foster, (1998) but 

people are expected to learn by observing from others. However it is in this line that 

deviation from the traditional way of living is strongly discouraged (Martin & Martin, 

1978), because this is the reason why most gay student experience victimisation 

such as rape, physical abuse and psychological violence. In this study, heterosexual 

students' attitudes toward gays, lesbians, and bisexuals indicated anti-LGBT 

attitudes were prevalent on Alice Fort Hare campus. It is in this light that if 

homosexuals divert from the normal social accepted norms or if they do not learn 

i timisation. For that reason there are 

widely varying perspectives an 

multiple approaches are neede 

for LGBT students (Brown et.al., 200 . 
University of Fort Hare 

Together in Excellence 5.7 Conclusion 

The overall results of the current study suggest that students who are homosexuals 

face difficult experiences. Homosexual students are more likely to experience 

physical and sexual assaults. Feelings of internalised homophobia have also been 

noted among homosexuals. Problems with disclosing their sexual orientation to 

everyone and, having to experience social rejection will continue to be encountered 

because of the different views and beliefs towards homosexuality. However, 

students at the University Of Fort Hare are gradually coming to terms with 

homosexuality and laws have been created to protect against discrimination of 

marginalised groups. This is because no-one can go against the law. Despite the 

heterosexual population still abusing homosexual students being aware of our own 

personal prejudices and biases and guarding against homosexuals imposing our 

own values onto others are one of the steps towards a new and united South Africa. 
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CHAPTER SIX 

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

This chapter consolidates the work done from the first chapter where the research 

problem was presented up to the outcomes of the study in chapter five. It summaries 

on the experiences, challenges, strategies and policies as faced by homosexual 

students. Based on the findin 

challenges and experiences 

recommendations for the impl 

chapter. 

y, some conclusions regarding the 

and lesbians are deduced and 

e study are to be provided in this 

University of Fort Hare 
S ff. d" Together in Excellence 6.2 ummary o m mgs 

The present study had aims that needed to be achieved as listed in Chapter 1. The 

study was able to explore the experiences and challenges of homosexuals at the 

University Of Fort Hare. The current study examined how LGBT's are treated by 

other students and staff members who have a different sexual orientation. Moreover, 

it identified strategies used by LGBT's to deal with the challenges they face. And 

lastly it assessed if they are any policies which protects or advocates for LGBT's at 

the University of Fort Hare. All of the aims were achieved. 

6.2.1 Challenges and experiences of LGBT's 

The overall results of the current study indicate that the homosexual population at 

the University of Fort Hare is experiencing homophobia, condemnation, homophobic 

attacks, prejudicial remarks, discrimination and abuse. These kinds of treatments 
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towards LGBT's are more visible in the lives of students who come openly as gay as 

and lesbians. The main concern expressed by the participants in this study was that 

of anonymity and confidentiality. Quite a number of participants were vigilant about 

being identified as gay or lesbian in public because they were being treated harshly. 

They experience relational aggression harassment, which is sneaky and hideous 

and often goes unnoticed by authorities in charge which makes it difficult for them to 

come out in the open. There is a need to implement educational programmes to 

heterosexual students to encourage them to be tolerant and not carry judgmental 

attitudes. 

every category related to discrimina 10n. While the findings do not prove that 
University of Fort Hare 

discrimination causes ment~n1,tt:;~;r-m·"'@rP'1 l collected takes a step toward 

demonstrating that the social stigma felt by LGBT students has mental health 

consequences. Inequitable experiences may affect stress levels. Discrimination is 

concurrently followed by prejudice remarks against homosexuals. These remarks are 

highly prevalent and most heterosexual students do not want to network with 

homosexuals as a result of religious beliefs or inclinations. Data presented in the 

previous chapter clearly showed that the heterosexual community of Fort-Hare is 

overwhelmingly conservative which makes it extremely difficult to disclose their 

sexual orientation to other heterosexual students and staff. 

Most participants of the current study indicated that homosexual students were 

treated as suspects of carrying sexually transmitted diseases. HIV/AIDS or STls is 

predominant in both homosexuals and heterosexual. Most homosexuals considered 
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themselves to be at risk of contracting sexually transmitted diseases because they 

are often raped as a way to punish them or to trying to change their orientation. The 

evidence from the study suggests that respondents also admit that gays and lesbian 

students face more risk of diseases, premature death and are prey to very traditional 

notions of what they can expect of their own right to control their sexual bodies and 

lives. 

Rejection by other heterosexual students is seemingly inevitable. Rejected 

homosexual students end up d 

being disconnected. How othe anded to them about their sexual 

of those who were very shy and reseFV'S(J.o~uring revealing their identities if they had 

·t· thUniver~·hr of Fort Har.e f'd t . . posI Ive responses ey would eeame.. ver,v assertive, con I en in expressing 1oget erzn.fixceaence 
themselves and very eager to take part in various leadership roles. Being accepted 

and receiving social support after disclosing homosexual orientation is affected by 

changing times, globalisation and the diversity that exists in communities today 

(Mbatha, 2012). 

The process of accepting one's sexuality, for LGBT students can be described as an 

emotional rollercoaster. It involves more than just the realization of feelings towards 

the same sex. It incorporates different facets underlying their inability to accept their 

homosexuality. The first one is the internalization of basic heterosexist judgments. 

The second one is the individual's attempt to compare her or his personality with the 

common image of homosexuality among the public. 
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Although homosexuals are victimised it is prominent that they cannot report to local 

authorities around campus because of fear of further victimisation or fear to • be 

judged. Homosexual students encounter higher levels of negative treatment, and 

disturbingly high levels of threatening behaviour, physical abuse and sexual abuse. 

6.2.2 Strategies 

The findings of the study revealed ·that despite the protection offered to 

homosexuals, they are by no means secure within their own gendered and sexual 

themselves, such as bounda 

identities, revenging and some 

opt various strategies to protect 

ing certain circumstances, hiding 

i g that they are gay students. Other 

homosexual students coped by ado • he defence mechanism strategy, which 
University of Fort Hare 

encompassed faking exagg ~lr{~ ~mflges (Smith & Smith, 1998). It 

was noted that their strategies were not adequate for their own protection. They 

need to go an extra mile to make the environment more comfortable. 

It should be noted that some homosexual students are resilient to harsh 

circumstances like violence and discrimination. They have an idea as to what 

strategies and implementation tactics would work best for them, given their socio-

cultural framework. There is need to learn from them and build on strategies that 

have worked for them as interventions are made to alleviate homophobic behaviour 

or harassment. The empirical evidence shows that homosexual students have strong 

friendship bonds that allow them to pool resources. Every homosexual student would 

employ a different strategy to cope and they are able to decide how best they protect 

themselves from other members of the Fort Hare community. 
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6.2.3 Policies 

Though there are polices in place to protect homosexual students at the University of 

Fort Hare and furthermore, gay and lesbian students have adopted their own 

strategies to protect themselves. It is noted that they did not know much about the 

university policies hence they had to device their own strategies. Heterosexual 

students most of them are not concerned in knowing these policies concerning 

LGBT's because they feel it's none of their business. Both the heterosexual and 

homosexual students to some extent are reluctant to learn about the 

institutional/university policies. 

University Of Fort Hare has genera pted a top-down policy, one-size fits all 
Univer~itv of Fort Hare 

approach to solving the 1ss o1}~tJ&1n19i_e .ft~tt~Hc'ifmpus. The policies are mainly 

centred on the distribution of resources and strict guideline of the way people or 

inmates should conduct themselves towards each other. However, this approach is 

not sustainable since it is not structured within a clear gender perspective which 

targets both the homosexual and heterosexual population at the university. 

Policies such as no student was going to be discriminated based on their sexual 

orientation and an equal access to goods and service is highly promoted at the 

university more specially designed to protect minority groups like homosexuals which 

are viewed as vulnerable. Homosexual students are simply not aware that these 

legal protections exist, or that certain types of discrimination are illegal. There is no 

reason to take the law into their hands as to protect themselves. The laws protecting 

homosexual are in place and they just need to be observed by people who are 
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affected mostly. If they become better known, attitudes can be expected to slowly 

change in the same way that has been seen with other civil rights laws. Still, 

increased awareness takes time and may not provide much protection at first. 

6.3 Conclusions 

The study sought to explore the challenges faced by LGBT students and came up 

with the conclusion they are facing serious victimization at the University Of Fort 

Hare. The most sensational discovery is that they are experiencing physical, sexual 

o terms with homosexuality and the 

marginalised groups, cballe17ges are st1 ubiquitous. Support and awareness is the 
Un1vers1ty of Fort Hare 

best option in tackling this is · ether in Excellence 

Freedom of belief is a basic human right but when opinions result in practices which 

hurt and threaten the lives of a negligible group, it is socially unacceptable. 

Homophobia at the University Of Fort Hare, as experienced by the participants in this 

study, does not only violates constitutional rights but also disrupts social sentimental 

values hence making it ethically reprehensible. There may be various rationales that 

could explain why the heterosexual community at Fort Hare have behaved in this 

manner. There is no adequate justification for allowing this to continue because 

homophobia and discrimination is intolerable in a democratic country. These 

experiences described by participants are hard hitting and stark. It can be concluded 

that disclosure of homosexual identity depends on the support structures available 

and their accessibility for an individual. Personal homosexual experiences as 
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described by participants suggest that the process of self-identification built their self-

image and self-concept. 

The study leads to the conclusion that homophobic reactions accompanied by 

examples of sexual stigmatization and prejudice as well as the stereotypes given 

above can be observed in overt and covert forms in different numbers and with 

varying characteristics. We can summarize these homophobic reactions that are 

expressed by heterosexuals as exclusion from their social realty. Hence making the 

challenges faced by LGBTs, 

acceptance and emphasizing 

- r ng a greater sense of tolerance, 

of visible support structures for 

disparagement and victimization of n-ornru:~xuality around the Fort Hare community 

. . Universitv o~Fit Hare . . . 1s based on m1sunderstancfiM. l seems t t t society has a generalized opinion of l'Vgetner zn xce ence 
homosexuals as social deviants and sinners who are not conforming to social norms 

and the dictates of the Bible. Such stereotypes need revisiting. 

6.4 Limitations of the study 

A large number of participants were chosen in the study, but it was still difficult for 

participants to agree to participate. The researcher had aimed to have an equal 

number of participants from the three groups. However, due to the challenges faced 

during the study, the researcher was forced to have 33 staff members, 55 

heterosexual students and 32 lesbian and gay students to participate in the study. 

The topic of gays and lesbians seemed to be a sensitive topic. Most people did not 

even want to hear the word homosexual due to their religious beliefs or some were -

just not comfortable hence they could not participate. Some students wanted to 
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participate but because of peer pressure and fear to be linked with homosexuality 

they couldn't participate. Data collection was challenging but it was a success. Most 

of the participants who agreed to participate were able to answer the questions 

without experiencing problems. Though some asked for money to participate in the 

study there were no funds allocated for participants. For those who encountered 

problems, the researcher was available to immediately help them. 

6.5 Implications for social work practice 

Social work seeks to enhance 

Zastrow and Kirst-Ashman (200 

psychosocial functioning of people. 

at many social workers in the USA 

first step in working with gays and 

lesbians, it is crucial for social worke confront their homophobia. They need to 
University of Fort Hare 

change the way they view t~D<e~SiW ~astrow and Kirst-Ashman (2004) 

. also noted that, one of the worst things a practitioner can do is negatively label a, gay 

or lesbian client and criticize that client for his/her sexual orientation. This contradicts 

the basic social work value of the client's self-determination. A negatively biased 

practitioner can unknowingly work against a client's development and maintenance 

of a positive self-image. Hence social workers and homosexual clients must go 

further than simply avoiding the most destructive and blatant forms of homophobia. 

Instead, better modalities ought to be grounded in strength perspectives that 

recognize, avow, and support the identities, experiences, and rights of homosexual 

clients. 

Social workers are urged to change the oppressive and destructive social conditions 

affecting the lives of lesbians, gays, bisexuals and transgender people. Social work 
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core values related to service, social justice, respect for the person, importance of 

human relationships, integrity and competence are universally either implicitly or 

explicitly adopted as guidelines for social work conduct. They should embrace social 

diversity and should not discriminate people based on sexual orientation since they 

are in a better position than most professionals to deal with the challenges faced by 

homosexuals that ranges from discrimination, health issue, internalized homophobia, 

fear, stress and isolation among other things. 

6.6 Recommendations 

The study suggests the following ns: 

6.6.1 Awareness campaigns ab 

Education can be an e ~~~Am('{,a P ia-1- ~t,Ai:11~ as a method of prejudice, 
Together in Excellence 

homophobia and discrimination reduction in the field of gender equality. It is 

momentous for students and staff to be educated both in lesbian and gay awareness 

as well in human rights. Heterosexuals can be challenged through awareness 

campaigns. By doing so this would encourage inter- action and facilitating positive 

social change for lesbian and gay individuals. The notion is that, via exposure to 

lesbian, gay and realities of homosexual lives, students prejudice can be overcome. 

Most importantly, it is hoped that the findings presented herein contribute to increase 

awareness. There is a need for proactive strategies that challenge intolerance and 

discrimination and offer effective support to those who have been victims. 

6.6.2 Integrate GLBT Issues/Concerns into the Curriculum 

Positive attitudes towards gay and lesbian could be achieved through social science 

curriculum. Homosexuals are still under social pressure to become heterosexuals. In 
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a liberal notion of 'free choice' individuals who claim they only want to help 

homosexuals who really want to be heterosexual, should also be prepared to help 

those heterosexuals who want to expand their sexual repertoire and become 

homosexual, (Davison 1991 :146) When we are discussing ethical issues regarding 

homosexuality, we should focus on addressing the institutional level, so that the 

question of individual therapists and their clients falls under broad professional 

ethics. Schools should include gay and lesbian issues in their definition of 

multiculturalism and should encourage and nurture the self-worth of all their students 

(Graziano, 2003).To do so wo 

actions and facilitating positive c 

iderable way of encouraging social 

6.6.3 Institutional Commitment Issues/Concerns 
University of Fort Hare 

There's a need to incorporr99~ m9-sftf ~ft~£ disquiets into all aspects of the 

institutions' management and policies acknowledging the existence of Fort Hare 

community. Simple steps, such as creating inclusive wording on documents, creates 

space in which homosexuals students feel free to be themselves. In regards to the 

high rate of harassment experienced, policies that directly respond to acts of 

intolerance, including harassment and violence, should be Integrated into university 

documents/publications (grievance procedures, housing guidelines, application 

materials) that advise the students and staff on the consequences of victimising 

homosexuals. Homosexuals should no longer be judged, mistreated nor be 

humiliated because the word of God says "For everyone has sinned and we all fall 

short of God's glorious standard" (Romans 6;23 NIV bible) hence there's need to 

love one another and treat everyone with respect and dignity. No man is better than 

the other. 
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APPENDIX 1 

University of Fort Hare 
Togcllzer in Excellence 

QUESTIONNAIRE FOR LECTURERS AND OTHER STAFF AT THE UNIVERSITY 

OF FORT HARE. 

INTRODUCTION 

the University Of Fort tlare.in Alice. Th1sf q!,!estionnaire is part of my research and I Un1vers1ty o ~·art Hare 
would be really grateful if y • i i ·nwes to complete it. The University 

Of Fort Hare, like many other South African universities, is currently enrolling 

students with various sexual orientations there is need to become aware of 

challenges some students are facing pertaining their sexuality. This questionnaire is 

aimed at finding experiences of gays, lesbians, bisexuals and transgender students 

at the University Of Fort Hare and the strategies they use to deal with these 

experiences. Your answers and identity will be treated completely confidentiality. 

Other comments added will be welcomed and treated anonymously. 

Filling in the form should take approximately 20 minutes. 

PLEASE NOTE: It does not mean that by participating you are a gay or lesbian; you 

are acting in as a key informant. 
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Instruction 

In this questionnaire, you are requested to respond according to your experiences, 

opinions, and feelings about LGBT's. Shade the square next to the answer(s) with a 

pencil or pen that best suits you. If more than one answer best suits you, you are 

allowed to mark more than one answer. 

General Information 

Age ............... . 

Gender ............ . 

Department ........... . 

Religion .................... ...... .. 

1 . Do you understand w ~Wr'+-f~¥~ .~,~.A.UJ,~~~ re 

No 
Together in Excellence 

Yes D 
2. Do you know of any students who are gays, lesbians, bisexuals or transgender? 

No 

Yes 

3. Do you network with any gays and lesbians around campus? 

Yes 

No 

If no why? .............................................................................. . 
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4. Are gays and lesbian people afforded the same rights as other people with regard 

to the dignity, privacy, freedom and security of their person? 

No 

Yes 

5. In what way do you think homosexual students are treated? 

They are abused verbally. 

They are abused emotionally. 

They reject them openly. 

They accept them as they are. 

D 

Others (please specify) ----____;:::s,,,,,"""""""'=--"-------------

6. What are the kinds dt-',11Ut,~~1rorrt t b~\:a:r.~rienced by gay and lesbian 
Together in Excellence 

people in your department? 

Rape 

Prejudice remarks 

Kicked out of school or work 

D 
D 
D 

Others (please specify) __________________ _ 

7. How do they deal with the above mentioned victimisation? 

They report to local securities 

They revenge by themselves 

They do not respond 

D 
D 
D 

Others (please specify) __________________ _ 
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8. From experience or observation of homosexuals, do you think they have suicidal 

thoughts? 

Definitely not 

I don't think so 

Definitely has 

9. From the experiences you have had with homosexuals are they faced with the 

challenge of ? 

HIV or AIDS 

STl's 

Barrenness 

Other illnesses 
of Fort Hare 

Together in Excellence 
10. What strategy do they take to cope with the challenge mentioned above? 

They go for counselling 

They seek for medication 

They don't disclose it to anyone 

Others (please specify) __________________ _ 

11. What would you do to if a student who is gay or lesbian asks for help? 

Ignore D 
Help him/ her out D 
Preach to him/ her about homosexuality 

Others (please specify) __________________ _ 
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12. What challenges do you think are faced by homosexuals? 

13. How are homosexual students treated in your department by other lecturers or 

staff? 

Badly 

Fairly 

Good. 

14. How are homosex~ qoping i[l your cl§_partment? 
umvers1fy of .t•ort HaEJ 

H.d th . .d t·t Together in Excellence 1 e eir I en I y 

They fight for their rights 

They join with other homosexuals to find conformity 

Others (please specify) __________________ _ 

15. What other strategies do you that are used by homosexuals to cope around 

campus ......................................................................................................................... . 

16. Are lesbian and gay students afforded same right in their education? 

No D 
Yes D 
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17. Are there any policies in place to protect lesbians and gays at the University of 

Fort Hare. 

No 

Yes 

May you please mention them. 

18. During lectures or when att 

given any special attention? 

of services are lesbians and gays 

No 

Yes 

If yes mention them 

University of Fort Hare 
Together in Excellence 

19. Are there any resources or organisations that in place to protect gay and lesbian 

victims about their rights? 

No 

Yes 

Not aware of them 

If yes mention them 
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APPENDIX 2 

Unjvcrsitv of Fort Hare 
Togetlre/ in Excellence 

IN-DEPTH INTERVIEW GUIDE FOR LESBIAN, GAYS, BISEXUAL AND 

TRANSGENDER STUDENTS ONL V 

INTRODUCTION 

My name is Esther Rutendo Nya 

the University of Fort Hare in Alic 

doing my Masters in Social Work at 

tionnaire is part of my research and I 

students with various sexual orientations there is need to become aware of 

challenges some students are facing. This questionnaire is aimed at finding out the 

challenges faced by gays, lesbians, bisexuals and transgender students at the 

University of Fort Hare. Your answers and identity will be treated completely 

confidentiality. 

1. What is your age? 

2. What is your sexual orientation? 

3. What is your level of education? 

4. What is your religion? 

5. Have you ever disclosed to anyone about your sexual orientation. 
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6. Disclosing your sexual orientation to other students, do you find revealing your 

identity secret as: 

7. During your homosexual identity formation, did you go through any of the 

following? 

8. How did you find out that you were homosexual or bisexual? 

9. Do you have support from your family? 

10. Do you have friends around 

11. Which of the following 

experience? 

12. If you have experienced any of the , ow did you feel? 
University of Fort Hare 

Together in Excellence 
13. How are you being treated by other students because of your sexual orientation? 

14. Given the status of your orientation, how do you view yourself with any of the 

following? 

15. Has the idea of taking your own life kept coming into your head? 

16. Which of the following challenges have you ever faced at the University of Fort 

Hare due to your sexual orientation? 

17. Do you use alcohol or drugs to cope with any of the issues you have mentioned 

above? 

18. How do other students react or respond to you based on your sexual orientation? 
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19. Which of these strategies as a copying mechanism to your sexuality? 

20. Kindly mention the strategies you use to cope in your day to day living 

21. Are they any policies at the University of Fort Hare that you know that are in 

place to protect people who have a different sexual orientation? 

22. Are there a programme (s) within campus that supports homosexuality? 

24. How would you like to be h 

your sexual orientation? 

versity and other students regarding 

University of Fort Hare 
Together in Excellence 
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INTRODUCTION 

APPENDIX 3 

University of Fort Hare 
Together in Excelle11ce 

QUESTIONNAIRE FOR STUDENTS 

the University Of Fort Hare in Alice. -.. ..... J~1uestionnaire is part of my research and I 

would be really gratefu-,; V-dJ'@J:~i\XkQ{ eQg;i complete it. The University 
1 ogether zn Excellence 

Of Fort Hare, like many other South African universities, is currently enrolling 

students with various sexual orientations there is need to become aware of 

challenges some students are facing pertaining their sexuality. This questionnaire is 

aimed at finding experiences of gays, lesbians, bisexuals and transgender students 

at the University Of Fort Hare and the strategies they use to deal with these 

experiences. Your answers and identity will be treated completely confidentiality. 

Other comments added will be welcomed and treated anonymously. 

Filling in the form should take approximately 20 minutes. 

PLEASE NOTE: It does not mean that by participating you are a gay or lesbian you 

are acting in as a key informant. 
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Instruction 

In this questionnaire, you are requested to respond according to your experiences, 

opinions, and feelings about asked questions. Shade the square next to the 

.answer(s) with a pencil or pen that best suits you. If more than one answer best suits 

you, you are allowed to mark more than one answer. 

1. What is your age range? 

18-24 

30-34 

40-44 

University of Fort Pare 
Together in Excellenn 

2. What is your sex? 

Male D 
Female D 
3. What is your level of education? 

Undergraduate D 
Honour's D 
Masters 

PHO D 
D 

Post doctorate 

25-29 

35-40 

45-50 
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4. What is your marital status? 

Single D married 

5. What is your religion? 

6. Race 

Black Coloured Indian 

7. Do you understand what horn bout? 

No 

Yes University of Fort Hare 
Together in Excellence 

White 

8. Do you know of any students who are gays, lesbians, bisexuals or transgender? 

No 

Yes 

9. Do you network with any gays and lesbians around campus? 

Yes 

No 

If no why? .............................................................................. . 

10. Are gays and lesbian people afforded the same rights as other people with 

regard to the dignity, privacy, freedom and security of their person? 
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No 

Yes 

D 
D 

11 . How do other students treat homosexuals? 

They are abused verbally. 

They are abused emotionally. 

They reject them openly. 

They accept them as they are. 

people in your department? 

D 
D 
D 
D 

University of Fort Hare 
Rape 

Toget~ Excellence 

Prejudice remarks 

Kicked out of school or work 

D 
D 

Others (please specify) __________________ _ 

13. How do they deal with the above mentioned victimisation? 

They report to local securities 

They revenge by themselves 

They do not respond 

D 
D 
D 

Others (please specify) __________________ _ 

14. From experience or observation of homosexuals, do you think they have suicidal 

thoughts? 

Definitely not 
D 
D 147 



 

 

I don't think so 

Definitely has D 

15. From the experiences you have had with homosexuals are they faced with the 

challenge of ? 

HIV or AIDS 

STl's 

Barrenness 

Other illnesses D 

They go tor counsellin9Univers1ty of Fort Hare 
Toget~ Excellence 

They seek for medication 

They don't disclose it to anyone 

Others (please specify)--~---------------

17. What would you do to if a student who is gay or lesbian asks for help? 

Ignore 

Help him/ her out 

Preach to him/ her about homosexuality 

Others (please specify) __________________ _ 

18. What challenges do you think are faced by homosexuals? 
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19. How are homosexuals treated in your department? 

Badly 

Fairly 

Good. 

20. How do you think homosexu department? 

Hide their identity 

• . f They fight for their right n1vers1ty o Fort Hare 
Together in Excellence 

They join with other homosexuals to find conformity D 
Others (please specify) __________________ _ 

21. What other strategies do you think are used by homosexuals to cope around 

campus. 

22. Are you aware of any resources, mechanisms and procedures or policies in 

place to protect gay l5 lesbian victims about their rights? 

No 

Yes 
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If yes mention them 

THANK YOU FOR YOUR PARTICIPATION. IT IS HIGHLY APPRECIATED 

University of Fort Hare 
Together in Excellence 
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