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ABSTRACT 

The aim of this study was to obtain some information regarding the 

application or non application of educational management principles in 

Ciskei Secondary Schools and the possible effect the application or non 

application of these principles has on the quality of teacher and pupil 

performance. · 

The study was born out of concern for the lack of efficient 

administration in many secondary schools in Ciskei as reflected in the 

annual panel inspection reports of 1984 to 1988. The increasing number 

of principals who were charged with misconduct for misappropriation of 

funds i~dicated the need for delving and reporting on the quality of 

financial management in Ciskei Secondary Schools. 

The study was conducted in 25 schools selected by simple random sample 

from five of the nine directorates in Ciskei. 

A survey of available literature in educational management and related 

concepts revealed that teacher and pupil performance is greatly affected 

by the nature of the schools' organisational climate. Literature • 

revealed that the application of educational management principles is a 

prerequisite for a positive organisational climate and good teacher and 

pupil performance. The study has revealed that lack of experience and 

lack of educational management training could possibly be responsible 

for the poor organisational climate in the majority of schools. 
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Questionnaires were used as a means of data collection. Panel 
I 

inspection reports were also used as data sources, especially for 

information regarding the principal's specific management skills and the 

organisational climate of the school. Teacher and pupil questionnaires 

were used to determine the principal's management from the viewpoint of 

teachers and pupils. The analysis of teacher's and pupil's 

questionnaires revealed that the majority of teachers and pupils are of 

the opinion that the quality of their performances in class and extra 

mural activities are adversely affected by the poor management practices 

0£ their principals. 
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CHAPIER 1 

1.1 BACKGROOND 'ID THE S"IUDY 

The reason for undertaking the study emanates from the 

researcher's observations and findings during panel inspections 

and routine visits to schools in Ciskei. A study of the annual 

inspection reports compiled by the Chief Inspector from 1984 to 

1988 indicates a general and persistent complaint about lack of 

planning, lack of supervision and'.control, inability of principals 

to recruit suitable personnel, inability of principals to manage 

and control school funds and.other physical resources of schools 

( Chief Inspector's Report, 1984, 1985 ·, 1986 - 1988) . 

Another factor which led to the study is the realisation by the 

researcher from his observation in dealing with principals that 

there is a lack of management training. Principals are appointed 

from the ranks of assistant .teachers and heads of division and do 

not receive any pre-service training in educational management 

© (Directors-General's address to new inspectol. Ciskei r::epartrnent 

of education, January 1990). 

This lack of educational management training is, in the opinion of 

. the researcher possibly a factor for the negative school climate 

which culminates in poor teacher and pupil performance. The 

Ciskei Education r::epartrnent has established a management training 

section based in its Zwelitsha offices to arrange and run a series 

of educational management courses for principals, deputy 

principals and heads of division. Since 1989 officers of this 
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section visited all directorates to hold courses and seminars in 

school management (Ciskei :cepartment of Education Policy Speech, 

1989: 8) 

1.2 GJALS OF THE SIUDY . 

This study intends to: 

(a) Establish to which extent educational management principles 

are applied in secondary schools in the Ciskei. 

(b) Investigate the possibility of a relationship between the 

effect of the application of educational management 

principles and the quality of teacher and pupil performance. 

1.3 ASSu-1PI'ICNS 

The researcher assumes that the proper and effective application 

of educational management principles in secondary schools-possibly 

leads to a positive school climate which is a prerequisite for 

good teacher and pupil performance. 

1.4 PROBLEM srATEMENr 

Tpe researcher is faced with the problem of whether educational 

management principles are effectively applied by the management 

staff in secondary schools in the Ciskei and what_possible effect 

these principles have on the school climate and on teacher and 

pupil performance? 
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1.5 SUB-PROBLEM3 

(a) The first sub-problem is to determine whether any and to 

what extent educational management principles are applied by 

the management ·staff in Ciskei secondary schools. 

(b) The second sub-problem is to determine the possible effects 

of the application or non application of management 

principles on the school abnosphere and the resultant 

teacher and pupil performance. 

1.6 THE HYKT.rHESES 

(a) The first hypothesis is that appropriate educational 

management principles are not effectively applied by 

management staff in many.secondary ·school in Ciskei. 

(b) The second hypothesis is that the application of 

appropriate educational management principles in Ciskei 

secondary schools will possibly lead to a positive school 

atmosphere and good ·pupil and teacher performances. 

1.7 ME:IHJIX)r.cx;y OF THE SIUDY 

INTRODUCTION 

A researcher, in attempting to identify problem areas and seeking 

solutions to the problem areas may employ a variety of methods and 

approaches. The method to be employed will depend upon the nature 
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and availability of data, his personal and occupational inter_g§ts " .. ,..-.'.\. ~· .... ,,-~-~-

as well as the opportunities for research that 

him (Bongers, 1989: 27). 

1. 7 .1 THE DESCRIPrIVE SURVEY MEIHJD 

The researcher is interested in delving into the present status of 

the problematic situation in Ciskei secondary schools. The method 

whereby a situation may be surveyed, tested out and described 

interpretatively in terms of all obtainable facts is usually 

referred to as the descriptive survey method in educational 

research (Bongers, 1989: 27 and also.Leedy, 1974: 79). 

One of the characteristics of the descriptive survey method is 

that· it deals with a situation that demands the technique of 

observation as the principal means of collecting data (Leedy, 1974 

: 80) . 

The technique of observation will be principal means of collecting 

data for this study. A conmon place instrument for observing the 

data beyond the physical reach of the observer is the 

questionnaire (Leedy, 1974: 81). The reason for cho~sing the· 

questionnaire is that it will be convenient for the researcher to 

distribute the questionnaire to the chosen respondent schools as 

it will ·be done through the various circuit offices. It will also 

be easy for the researcher to collect the responses and follow up 

on the questionnaire'not returned. 

The researcher intends to·use both closed and open-ended questions 

in the questionnaire. The response to an open-ended question 
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demonstrates the amount or lack of knowledge that the respondent 

possesses, as well as his/her opinions (Treece & Treece, 1977: 

183). 

The items in the questionnaire will be as such as to illicit three 

categories of responses viz: responses as to the nature, responses as 

to the frequency and extent of the application of educational management 

principles, and responses as to the possible effect of the application 

or non application of these educational management principles on the 

school climate and the quality of teacher and pupil performance. 

l.7.2 DELIMITATIOO OF THE SIUDY FOPULATIOO 

The study will be limited to a representative sample of five 

selected senior secondary s~hools from five Directorates. The 

study will be limited to senior secondary schools because it will 

be impossible to visit all secondary schools in Ciskei considering 

the time limit, the expenditure and the tedious nature of such 

visits. The reasons for confining the study to senior secondary 

schools is also due to the fact _that management posts are 

available in all senior secondary schools but not in all junior 

secondary schools. 

The population of the research consists of senior secondary 

schools.· A sample of 25 schools was selected from the total 

population of 84 senior secondary schools. In order to make the 

sample representative of the whole population the researcher 

decided to select the same number of schools from each of the five 

directorates which have been selected for the.study. The five 

directorates were selected for the reason that they were easily 
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accessible to the researcher and that they consisted of both rural 

and urban schools. The researcher's decision is ·supported by 

Galfo (1983 : 152) when he says "a representative sample is one 

that reflects all the characteristics of the total population both 

qualitatively and quantitatively; i.e, a representative sample may 

be thought as one that provides an imitation picture of the 

population in regard to the characteristics that are present in 

the entire or parent population". The five schools from each 

directorate were selected by random sample from seventeen senior 

secondary schools.of each of the directorates involved in the 

study. Randomisation was achieved by the lottery system. The 

name of each senior secondary school in each directorate was 

listed on a card.of uniform size. The cards for each directorate 

were placed in a container. Fives names were drawn out and 

written down. The same process was repeated for each directorate 

until 25 names were listed. The 25 randomly selected names.were 

the schools which formed the representative sample of this study. 

The sampling technique used in the selection of the study 

population is a simple random sample. The following schools have 

been.randomly selected for the study: 

(a) ALICE D~ 

Lindani Senior Secondary School 

Thobelani Senior Secondary School 

Elukhanyisweni Senior Secondary School 

Dalubuhie Senior Secondary School 

George Mqalo Senior Secondary School 
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( b) MATFDLE DmECJ.tEATE 

Kuyasa Senior Secondary School 

Mzorntsha Senior Secondary School 

Archie Velile Senior Secondary School 

Ntabakandoda Senior Secondary School 

Rabula Senior Secondary School 

( c) MDANrSANE CENrRAL DmECJ.tEATE 

AM Tapa Senior Secondary School 

Hlokorna Senior Secondary School 

David Marna Senior Secondary School 

(d) ZWELITSH IDtTI-I DIRECICRATE 

Nonceba Senior Secondary School 

Nompendulo Senior Secondary School 

Thernbalabantu Senior Secondary School 

Gasela Senior Secondary School 

AM Sityana Senior Secondary School 

( e) MIDDLErRIET DIRB::'IffiATE 

Lukhozi ·senior Secondary School 

Kama Senior Secondary School 

Vukani Senior Secondary School· 

Siseko Senior Secondary School 

Mhlarnbiso Senior Secondary School 

 

 



19 

1. 8 DIEFICl.JLTIE.5 ANrICIPATED AND SOIDrICNS 

The researcher is anticipating difficulties with regard to the 

authenticity of the responses to the questionnaires. The 

principals to whom the questionnaires will be sent may respond to 

these in a defensive manner because they may think that their 

management of schools is being probed for evaluation. The 

researcher intends to overcome this difficulty by reassuring the 

would be respondents of confidentiality and anonymity. The 

researcher also intends to have follow up interviews if it becomes 

necessary. Another difficulty anticipated by the researcher is 

that of principals who have only been in their schools for a year 

or less due to the high rate of teacher mobility in a number of 

schools. 

The researcher intends to ove~come this problem by making a. 

preliminary survey of the selected principals to determine whether 

they have been in their schools for a period of two years or more. 

In the event of a principal having less than two years experience 

in the school as principal, such school will be replaced on the 

survey population by a randomly selected school with a principal 

of two or more years experience. 

1.9 TERMJNJIJX;Y USED IN THE SIUDY 

Assistant Director: An education administrator in charge of ·an 

area or region. 
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Ciskei: It is the geographical area between the Great Kei River· 

to the East, the Great Fish River to the West, the Stormberg 

Mountains to the North and the Indian O:ean in the South. The 

area is divided into ten administrative regions; viz: Hewu, 

Mdantsane, Middledrift, Keiskarrrrnahoek, Peddie, Mpofu, Ntabethemba, 

Victoria East, Zweledinga and Zwelitsha. 

Directorate: An area or region of Ciskei consisting of a number 

of schools under th~ jurisdiction of an Assistant Director. 

Head of Division: A senior teacher in charge of a particular 

group of teachers in charge of particular subjects. 

Managem:mt Team: ~he principal, Deputy Principal and Heads of 

Division. 

Post Primary School: A school which caters for any of the classes 

from standard 6 to standard 10. 

. Principal: The teacher in charge of a school. 

T.inE Table: A table of dates, times and subjects which indicates 

when teaching will take place, tests will be written in each class 

or when any other school activity will take place. 

Year Plan or Program:re: A comprehensive time table indicating the 

dates and school activities that will be taking place throughout 

the year. 
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Progr~s Reports of Pupils: It is the report drawn up by the 

class teacher showing the performance and progress of a pupil in 

all subjects at a certain time interval e.g. monthly or quarterly. 

Progress Reports of Teachers: It is the report drawn up by the 

head of division for each individual teacher corrrrnenting and 

evaluating the teacher's teaching and progress in a particular 

subject over a certain period. 

School Fees: The tuition fees paid by pupils in the schools in 

Ciskei. It is subject to,auditing by auditors in the Ciskei 

Department of Education. 

Junior Secondary School: It is a post primary school ~hich caters 

only for standards 6, 7 and 8 classes. 

Senior Secondary School: It is a post primary school that caters 

for classes from standard 6 to and including standards 9 and 10. 

A review of some of the available literature in the study will be made 

in the next chapter. A definition or description of the key concepts of 

the study will also be undertaken in the next chapter. 
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CHAPTER 2 

LITERAWRE SURVEY 

2 .1 JNIROC{K:'I'ICN 

In chapter one it was said that a review of available literature 

in the st~dy will be made in this chapter. It was also stated 

that defin~tions and descriptions of key concepts of the study 

will be made in this chapter. This chapter therefore deals with 

the key concepts of the study which are the following:-

(a) Management 

(b) F.ducational Management 

( c) . Management Areas of the Principal 

• ( d) Management Principles 

(e) Organisational Climate of the School 

( f) Teacher - Pupil Performance 

2.1.1 MANAGEMENI' 

There are number of different definitions which seek to depict 

the concept "management" Hoyle (1981: 8) defines management as 

"a continuous process through which members of an organisation 

seek to coordinate their activities and utilise their resources 

in order to fulfil the various tasks of the organisation as 

efficiently as possible". 
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According to Holly, James & young as quoted by Oldroyd and Hall, 
) .... 

(1991: 15) "management consists of structures and procedures 

involved in coordinating the diverse activities of the_school". 

From the above definitions, it is apparent that management is not 

static but is a dynamic process. It is also apparent that the 

members of an organisation, like an educational institution are 

not passive observers but participants in the management process. 

From the definition also emanates that various members of the 

management process are engaged in a variety of different but 

interdependent activities which are aimed at the realisation of 

specific goal or goals. The various activities of the different 

members of an organisation are coordinated and stream lined 

towards the realisation of the goals through the process of 

management. 

Everard & Morris (1985: 5) have a functional description of 

management as involving the setting of aims and objectives, 

planning how a goal shall be achieved, organising available 

resources so that it can be economically achieved in the planned 

way, controlling the process and setting organisational 

standards. The definitions of Hoyle (1981), Oldroyd & Hall 
i,: 

(1991) and that of Everard & Morris (1985) have some corrrrnon 

features as regards the nature, function and objectives all 

describe management as a process. There is some conscious 

activity going on in an organisation. From all these definitions 

it is clear that people are involved with and in the process of 

management. The process is directed at the realisation of 

predetermined goals. Where the process as a_whole or the 

activities of the people involved with or in the process lead to 
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a _goal or goals other than the predetermined goal or goals, we 

have no management but mismanagement. 

Cuthbert as quoted by Bush, (1986: 1) defines management as "an 

activity involving responsibility for getting things done through 

other people". From this definition it is also clear that 

management is a process through which some person or persons 

possessing a certain personality attribute, skills or experience 

has or have the duty of making other people perform certain 

tasks. Management is, in the opinion of the researcher, an 

activity carried out by a few members of an organisation like a 

school and is not limited to one person. Management in a school 

is~ in the opinion of'the researcher not limjted to the 

principal. 

According to Frith, (1988: 50) "senior management staff 

exercise, in varying degrees, management functions in relation to· 

how the service is provided, to the organisation and welfare of 

the pupils, to the work of fellow teachers, to the allocation of 

resources and to the relationship of the school to higher 

management"; 

Van der Westhuizen (1986: 38) seems to depict management as a 

final state, i.e. the accomplishment of desired objectives rather 

than as continuous process. But Van der Westhuizen's definition 

brings out the fact that people's performances are influenced by 

the environment in which they are operating. Management is thus, 

according to Van der Westhuizen responsible for creating a 

particular environment for performance. 
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Allen (1958: 5) defines management as a body of systematized 

knowledge, based on general principles which are verifiable in 

terms of practice. 

This definition by Allen implies that the principal of a school 

@ or any person in an organisation must posses some knowledge and 

skills to keep the school or organisation functioning 

effectively. Management is a specific discipline, is a speqific 

kind of work, is a spec1fic function. 

Boyd (1976 : 3) says management is to do an effective j_ob in 

coordinating all the activities of an organisation to the sound 

accomplishment of objectives. Both definitions, that of Drucker 

and of Boyd are in the opinion of the researcher functional in 

nature. 

2 .1. 2 .EIXx::ATICNAL MANAGEMEN:r 

l> u_n~,t. qe\5 le. 
C \\~lt-I es) 

\ 

The Human Sciences Research Council (hereafter referred) to as 

the HSRC report (1981: 88) defines educational management as the 

philosophy of decision making with meaningful education and 

effective teaching as the ultimate objectives. 

Bush (1986: 1) defines educational management as " ... a field of 

study and practice concerned with the operation of educational 

organisations", while Sergiovani & Starrat (1983 : 73) define it -
as the responsibility of organising the elements of productive 

enterprise, money, materials, equipment and people for the· 

realisation of educational ends. 
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The definition from the HSRC report (1981: 88) and that by 

Sergiovani & Starrat (1983 : 73) have one thing in common, namely 

the fact that the function of educational management is the 

realisation of educational goals which are meaningful education 

and effective teaching. The successful operation of any school· 

is in the opinion of the researcher dependent ori the application 

of sound and effective educational management principles. The 

above statement is in line with the definition by Bush (1986: 

l)~- Where sound and effective educational management principles 

are not applied in a school, the environment for effective 

performance by pupils and teachers can, in the opini~n of the 

researcher, not be created. Where the organisational climate 

there is all the possibility that pupil and teacher performance 

will also be poor (Havenga, 1987: 11). 

Van der Westhuzen (1986: 50) sees educational management as an 

integrated activity. He is of the opinion that although 

management functions in an educational organisation form 

different genre like planning, organisation, control, budgeting, 

these must however be seen as mutually inclusive, inseparable and 

contemporal. Van der Westhuizen (1986 : 52) sees educational 

management as an external feature of education. This implies 

that educational management is not in the teaching - learning 

situation but is in the supportive situation which makes the 

teaching - learning situation possible. This view by Van der 

Westhuizen is in line with that expressed by Sergiovani & Starrat 

(1983: 73). 

Van der Westhuizen (1986: 54) further views educational 

management as a specific task in education consisting of all 
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those regulating acts which are performed by a person or body in 

a position of authority in a specific area of jurisdiction for 

the purpose of making effective teaching and education possible. 

Van der Westhuizen (1986 56) further holds that: 

a) educational management consists of a number of regulating 

tasks and activities; 

b) educational management ought to be a feature of all 

educational institutions and schools; 

c) authority is a prerequisite f9r good and effective 

management of schools; 

d) the aim of educational management is the realisation of 

effective education in a unique manner; 

e) educational management is based outside the teaching -

learning situation; 

f) educational management is a human activity involving people 

with certain norms. 

g) educational management occurs within an organisational 

relationship;· 

h) educational management is not an act of intuition but 

requires thorough training and research. 
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The researcher is of the opinion that the basic point of 

departure in the study of educational management is to determine 

the "what", "when", and "where" of management in a school. 

The "what" implies the principle and procedures which must-be 

applied in a school to make effective teaching and learning 

possible. 

The "when" implies specific points in time for the application of 

management principles and procedures. 

The "where" implies the specific areas or facets of the school 

situation to which specific.principles and procedures must be 

applied in order to make effective teaching and learning 

• possible. 

The researcher is of the opinion, for the reasons stated below, 

that educational management is a distinct discipline and not only 

business management principles applied to education. Calitz 

(1987: 88).makes a clear distinction between general business 

management and educational management. Drucker (1968: 19) says 

" ... the skills, the competence, the experience of business 

management cannot ... be transferred and applied to other 

organisations". ,Education is listed by Drucker (1968: 19) as 

amongst those institutions to which one should not transfer and 

apply business management expertise. 

Drucker's view is also upheld by Handy (1985: 11) when he says 

"The best way to run an efficient chocolate factory will not be 

the right way to run a primary school ... Different 
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cultures, and gods, are needed for different tasks". From 

Handy's statement, it is clear that business management 

strategies when applied to education may produce results which 

are unexpected and unwelcome. 

According to Battery (1988: 347) management in comnerce and 

industry is based upon clear means and ends. The ends are the 

profitability of the product of such comnercial or industrial 

undertaking. The means are not central to the activity. If one 

set of means does not produce a profitable product, another set 

can be instituted. Evaluation of procedures and products is 

straight forward in the comnercial and industrial undertaking. 

People in comnerce and industry are treated as means to ends. 

According to Battery (1988: 347) the application of business 

management techniques can only make sense if an educational 

institution is viewed as an input - output machine, where 

children are transformed into working units who can service the 

technology of society, and help it to make profit. The children 

are thus merely means to an end, just as the teachers are. The 

children are thus seen as future parts for the industrial 

machine, the teachers as their shapers and oilers. 

According to Battery (1988: 348)' an educational institution 

should or need not be viewed in the "industrial" manner. The 

educational organisation should not be viewed as primarily a 

breeding ground for the future needs of society's technology, but 

as a place where children are given the opportunity to examine 

existing practices, to learn through rational and constructive 

criticism to practise through genuine involvement. 
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This latter approach is a purely educational management approach 

and' concerns itself with educational ends, teachers and pupils. 

The above views are also supported by Abbot (1991: pp.22 -23) 

when he says " ... education is being urged to ~dopt a more 

"business like" approach and develop its own management 

skills .... there are obvious dangers in attempting to apply 

business principles and models to education". 

V\lf'\\M:,t.\~\e Campbell (1958 - 166;185) states that there are cormnon elements 

found in all management and much will be found in all management 

and much will be found that is common in the management of 

business, government, education and other organisations but there 

are some characteristics about educational management that are 

unique. He sees the peculiarities in educational management as 

stermning from:-

* 

* 

* 

* 

the nature of the educational enterprise; 

the function of education in society; 

the character of the principal's major reference group and 

the dual role of the school principal. 

a) THE NA1URE OF THE .El:XJ:ATICNAL ENIERPRISE 

Education as a system is unique. It is a system whose major 

functions seem to be delegated to it by other systems, like the 

political system, the economical.system, and, to a degree, the 

effective functioning of those other systems depends directly on 

the effective functioning of the educational-. The educational 

system seems unique in the range of its functions and centrality 

to other social systems, (Campbell, 1958: -1970). 
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The principal of a school charged with such critical functions as 

inculcating society's morality in the youth, upholding and 

perpetuating society's norms and values, literacy, critical and 

analytical thinking needs to understand the nature of the charge, 

and needs the skills necessary to mobilise people to implement 

• and execute the charge (Ferreirra, 1980 : 55) . 

b) EU'CTIOOS OF THE ECU2ATICNAL ENIERPRISE IN SO:JEI'Y 

Education is a service which deals directly and intimately with 

people (Campbell, 1958: 1972). The school is confronted with 

the emotional attachment of parents to their children. The 

school principal is always confronted with a group of ciients who 

may not be by his choice, but, without their consent, he and the 

institution he represents are profoundly effecting the lives of. 

the children of these clients. The school principals should thus 

be competent and have the skills to deal with the parents in 

their intimate and emotional attachment to their children. 

c) THE LEARNTI-K; PROCESS 

Campbell (1958: 1972) further says that the school principals is 

confronted with the complex character of the learning process. 

The management strategies of the school's management team must 

keep abreast of and not be in conflict with the dynamics of the 

teaching and learning processes. The school's management is also 

confronted with pupil's challenges of the status quo and also 

with·the influence of other learning institutions like the 

church, political groups and other .social organisations which 
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also seeks to mould the child for society. The school 

management team is also faced with the influence and effects of 

technological development in the learning process. 

d) DIEFICl.JLTY OF EVAIDATICN 

Evaluation of results in education is a difficult process due to 

i~s complex nature. This statement by Campbell (1988: 173) is 

also supported by Handy (1985 : 34) where he says that business, 

despite its varied outputs and approaches, will at the end of the 

day be judged successful or unsuccessful on one criterion, 

profit. Education, on the one hand, has no criteria, and even 

within one criterion one finds enormous difficulties in assessing 

whether that criter~on has been reached. 

Standardisation facilities not only the control process, but also· 

the evaluation of performance in business and industry. 

Standardisation is, however, problematic in education, not only -, 

at the methodological level but at the curricular'and product 

levels as well. There is no one standard method teaching which 

always produces the best results, (Battery, 1989: 134). 

e) THE SCKDL PRIOCIPAL' S MAJCR REF.EREN::E GROOFS 

The school principal deals with a variety of groups with a 

variety of interests in the educational enterprise. The 

reference groups form pressure groups and include the following:-

* 

* 

Community members· 

Teachers and other staff 

\ 
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* Pupils 

* School board members. 

According to Campbell (1980: 180) these major reference groups, 

especially the board of control, the school staff and the public 

act differently toward the educational principal or have 

different expectations of him than comparable reference groups do 

for other administrators. 

From what has been said by Campbell (1958), Handy (1985) and 

Battery (1988 & 1989) the resea~cher takes the stand that 

educational management is unique, and is not only business 

management principles applied to education. The researcher is of 

the opinion that the use of business management theory in 

education is similar to the use of mathematical theories and 

formulae in physics. In as much as mathematical formulae are 

used to explain concepts and relations in physics, so is business 

management theory and terminology used to explain functions, 

relationships and processes in education. The various aspects of 

the school principal's work require of him to be competent and 

have a variety of skills and understanding in order to help 

people in his organisation to grapple with the complex and unique 

nature of educational management (Campbell, 1958: 179). 

2 .1. 3 MANAGEMENI' AREAS OF THE PRIOCIPAL 

There are specific areas or facets of the school organisational 

structure which must be managed in order to make effective and 

meaningful teaching possible. The principal-has different tasks 

to perform in different areas of his school management according 
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to Kimbrough & Nunnery (1983 : 44). There are in any school 

establishment specific types of work that belong to the principal 

@ by virtue of his position.,2.:.. (Allen, 1964: 74). 

e,n¼~"o~c\·~ • 

According to Oldroyd & Hall, (1991 : .21) "increased pressures on 

the school, however, make more urgent the need to increase the • 

efficiency and effectiveness of management and leadership so that 

diverse tasks of the school remain in some sort of functional 

relationship to another. This requires both differentiation -

creating roles with specific and clear responsibilities; and 

integration - making sure that coordination exists between the 

differentiated areas of responsibility". Donnelly (1991 :9) says 

"there are few schools nowadays which do not operate a senior 

management team (often known as the 'SMr' for short). Howe~er, 

it would be wrong to assume that the SMrs are a homogeneous 

species .... there is tremendous variety in both the nature of 

the teams and the range of responsibilities devolved to. their· 

individual members. The management grouping does not alter the 

fact that there is an ultimate responsibility vested in the head 

which passes to the deputies .and the heads of department in the 

heads absence". 

Gorton (1980: 47) lists the following as management areas of the 

school principal:-

( l) STAFF MANAGEMENr 

This management area involves such aspects as·-
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(a) formulation of staff policies. This implies that the 

principal must set out distinct policies regarding the 

general and specific activities of the staff. The teachers 

must know what to expect and what is expected of them in 

their daily interaction with each other, with the principal,· 

· with the pupils and the school's external community; 

(b) ·Tecruitrnent of suitably qualified and competent staff. This 

implies that the principal must take the needs of his school 

into consideration, for example, the principal should not 

appoint a history teacher where his school is in need of a 

biology teacher; 

(c) selecting and assigning staff. This means that the 

principal should select from his'available staff suitable 

persons to assign to specific work areas. He must for 

example assign a capable person to be in charge of a 

particular sport code or assign a suitable person to be in 

charge of the library; 

(d) observing teachers in their classrooms and giving guidance 

to new recruits; 

(e) communication of the objectives of the school programme to 

parents, pupils and teachers. This means that everybody who 

isconcerned with the school must know what is going to 

happen, when and why; 
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(f) diagnosing the strength and weaknesses of teachers. This 

implies that an evaluation system for staff performance must 

be developed by the principal; 

(g) helping to solve the teachers' classroom problem; 

(h)- upgrading staff by giving orientation courses to new 

recruits and in-service refresher courses to old teachers; 

(i) coordinating the work of teachers. This implies that the 

teachers must be made to function as a team. The efforts 

of each individual teacher or other staff must be directed 

to the attainment of the school's primary objectives; 

(j) stimulation and provision of opportunities for professional 

growth of staff; 

(k) development of esprit de corps among teachers. 

(Gorton, 1980 47-49) 

2. ruPIL MANAGEr-1EN.r 

This management area of the principal involves such aspects as:-

(a) provision of guidance services. An example of this guidance 

has to be given to pupils who want to enter for the higher 

grade in all their standard ten subjects without knowing the 

full disadvantages of such a choice of different subject 

combinations; 
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(b) instituting procedures for the orientation of pupils. An 

example of this is where the principal arranges a __ programme 

where new pupils are addressed by staff and senior pupil on 

the history of the school, the tradition of the school and 

other facets of the school life and school community; 

(c) establishing school attendance policy and procedures; 

(d) establishing policy and procedures for dealing with pupil 

conduct and problems; 

(e) developing and coordinating the extracurricular programme; 

(f) arranging systematic procedures for the continual assessment 

and reporting of pupil performance. 

(Gorton, 1980 47-49) 

3. SODJL CUMJNITY RELATICNSHIP 

This is a very important area of the principal's management. 

Because the school has to perpetuate the values and norms of its 

corrrrnunity, there needs to be ongoing interaction between the 

school ·and the community. 

This management area involves:-

(a) the development and administration of policies and 
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procedures for parent and cormnunity participation in the 

school; 

(b) conferring with parents; 

(c) handling parental complaints; 

(d) liaising with cormnunity and other agencies. 

(Gorton, 1980 47-49) 

4. INSIRlCrirnAL AND OJRRICl.Jill1 DEVEWFMENr 

This management area involves:-

(a) the determining of curriculum content and organisation. 

This means that the principal chooses and selects the 

subjects to be taught and organises the time tables 

accordingly; 

(b) relating the designed curriculum to time tables, physical 

facilities and personnel. This implies that the principal 

may, for example, not introduce physical science in the 

school where he does not have a laboratory or the necessary 

equipment and suitable personnel to handle the subject; 

(c) provision of materials, resources, and equipment for the 

instructional prograrmne; 
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(d) providing for the supervision of instruction. 

(Paisey, 1981 72) 

5. SCHX>L FINAOCE .MANAGEMENr 

This area involves:-

(a)· preparation of the school budget at school level; 

(b) providing for a system of internal accounting. The 

principal must see to it that the personnel dealing with 

finances are frequently supervised and controlled with 

regard to receipt and payment of accounts and the general 

upkeep of financial records; 

(c) administering school purchasing; 

(d) accounting for all school money and property; 

(e) keeping the school office running smoothly. 

(Gorton, 1980 48) 

6. SCHX)L .PIANI' MANAGEMENr 

This area involves:-

(a) determination of the physical needs and_ the resources which 

could be marshalled to meet the needs; 
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(b) development and improvement of the school's physical 

facilities; 

(c) development of.procedures for the maintenance of the 

school's physic~l facilities; 

(d) supervision of the custodial staff. 

(Gorton, 1980 49) 

It is in the opinion of the researcher clear that each one of the 

above mentioned management areas must of necessity be preceded 

and followed by one or more of the soon to be discussed 

management tasks or principles. This means for example that 

planning, organisation must precede financial management. The 

principal must plan how funds must be collected, used and 

controlled. Without proper planning, organisation and control, 

the area of financial management can be problematic for the 

principal. The researcher has between 1987 and 1990 in the 

course of his duties as Assistant Director of Education in the· 

Peddie and·Alice areas come across a number of unrest situations 

in schools where one of the main grievances and complaints 

against principals has been financial mismanagement. Whether 

these grievances are true or not is not the major issue, what is 

important is the indication that the area of financial management 

is a sensitive area in schools. 
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2 .1. 4 MANAG1ENI1 PRIN::IPLES CR TASKS 

The principal has different management tasks to preform in th~ 

differ.ent management areas of the school (Kimbrough & Nunnery, 

1983 : 44). According to Max (1981: 87) there are four basic 

tasks or principles which the principal must perform or apply in 

the different management areas of the school. These tasks or 

principles are: planning, organisation, leading, control. 

The four basic management tasks can be categorised into two 

different groups, viz: intellectual work and executive work. 

Intellectual work is nothing else but the mechanism of 

management. This involves planning and organisation. Executive 

work involves the actual interaction with people, it is referred 

to as the dynamics of management (Van der Westhuizen, 1986 : 46). 

The researcher has in his practice as circuit inspector of 

schools and Assistant Director presided over.or has been a member 

of cornnissions of enquiry into school disturbances which found 

that in some cases the problem was caused by the disregard or 

improper inplementation of basic management principles or tasks. 

The four basic management tasks have been further subdivided into 

different groups (Allen, 1973 : 50). The Allen classification of 

management tasks or principles is as follows (Allen, 1973 : 50). 

 

 



42 

1. PIANNIN3: This management task or principle involves:-

2. 

3. 

(a) goal setting 

(b) • programning 

(c) scheduling 

. (d) budgeting 

(e) regulation 

(f) policy making 

CRGANISATICN This management principle or task involves:-

(a) the development of the organisational structure 

(b) establishment of relationships 

(c) the development of cornnunication channels 

(d) delegation 

LFADIN:; This management task involves:-

(a) setting up of standards 

(b) evaluation of the standard of work 

(c) remedial activities 

(d) supervision of work done by staff 

All the above management principles are in the opinion of the 

researcher applicable to all levels of management in the school. 

The classroom teacher has to apply these principles in the 

realisation of his specific classroom.objectives and goals. The 

principal will on the other hand apply these principles in the 

quest for the realisation of general and specific objectives and· 

goals of the school as a whole. ·The above statements are 
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indicative of the fact that the management tasks of the principal 

differ in extent from those of the classroom teacher. 

The classroom teacher plans, organises and budgets only for one 

class or one subject. The principal on the other hand plans, 

organises, budgets for the whole school's teachers, subjects and 

pupils. 

At ·the heart of the principals' task of management is the 

obligation to get things done. Things must not be done at any. 

price, but the right things must be done ~ell, according to Cave 

& Wilkinson (1990: 15). From the above statement, it is clear 

that principals should be well trained in doing the right things 

in the right way. The following are, in the opinion of the 

researcher also some of the principals major management 

functions. 

* 

* 

resource management 

financial management 

(a) RESaJRCE .MANAGEMENr: This management function refers to the 

optimal deployment of human and material resources available to 

the principal for the rea~isation of learning objectives within a 

chosen complement of curricular aims, according to Cave & 

Wilkinson (1990: 29). 

(b) FINAOCIAL MANAGEMENr This management function involves 

budgetary preparation and the budgetary control process. 

According to Cave & Wilkinson (1990: 39), "a budget by 

contrast, is really a form of plan. More precisely, in the 
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context of school financial management, a budget c~ be described 

as a statement in financial terms, of existing activities of a 

school plus any proposed developments during a year, less any 

which are now being suspended or made redundant". Financial 

management is, in the opinion of the researcher a sensitive 

process which requires the principal to make decisions on 

priorities. 

2.1.5 CRGl\NISATICNAL CLIMATE AS BASIC~ FCR TFACHER AND PUPIL 
P.ERFCEMAN:E 

Tagiuni & Litwin (1985 : 27) define organisational climate as 

"a relatively enduring quality of internal environment of an 

organisation that:-

(a) is experienced by its members 

(b) influences their behaviour 

(c) can be described in terms of the values of the particular 

set of characteristics of an organisation. From this 

definition it is apparent that the organisational climate is 

peculiar to the organisation. The organisational climate i~ 

the attribute that distinguishes orie school f r·om another and 
It 

influences the behaviour of the people in it. (Havenga, -
1987: 44) 

The organisational climate is in the opinion of the 

researcher the sum total of management style, management 

efforts and the emotional responses generated by such 

management sty le or efforts. The organisational •• climate in 

a school can ·either be positive or negative. The researcher 

will enumerate a number of factors which are in his opinion 
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indicative of either a positive or negative organisational 

climate in a school. 

(a) KEITIVE CRGANISATICNAL CLIMATE 

The following are characteristics of a positive organisational 

climate: 

1. •• The authority of the principal and other management staff 

is accepted by all staff and pupils. 

2. The organisational goals are accepted by all staff members 

and pupils and they expend their energy and efforts to 
'--

achieve goals. 

3. Each staff member feels and thinks he is part of the 

decisions made by the principal. 

4. The principal sees the school in terms of the whole school 

community as "our schools". 

5. _ Staff and pupils are free to draw the attention of the 

school management to existing and potential problems and are 

optimistic that these will -receive due attention. 

6. There is recognisable esprit de corps amongst staff and 

pupils. 

7. There is certainty of procedures· and actions. 
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8. There is an atmosphere of teamwork in planning, performance 

~d sharing of responsibilities. 

9. Confidentiality is highly accepted. 

10. Staff and pupils are motivated to achieve by fair means. 

11> Conflict is not avoided but competently handled and used 

- for cohesion and personal growth . 

. 12. Trust and mutual respect between staff and pupils is 

evident. 

13. The opinions of all is ~ought in major decisions affecting 

the future of staff and pupils. 

14. The judgement of the members lower in the organisation is 

respected by management. 

(Havenga, 1987 :5-6) • 

( b) NEG?\TIVE CRGANISATICNAL CLIMA'IB 

The following are characteristics of a negative organisational 

climate: 

1. The authority of the principal and management staff is not 

accepted by all staff and pupils. 

 

 



47 

2. Organisational goals are not accepted by all staff members and 

pupils. There is very little concern from teachers and pupils. 

They apply themselves half-heartedly to their tasks. 

3. Staff members do not regard themselves as ·part of the advantage 

of any fault arising from management decisions and are the first 

to criticise. 

4. Staff and pupils are not free to make suggestions or to draw 

the principal's attention to existing and potential problems. 

5. The principal and management staff are very strict and 

prescriptive. 

6. Teachers and puils are not certain about procedures and school 

programmes. Organisational structures, policies and procedures 

are a burden to the teachers and pupils. 

7. There is no team work and each teacher is only concerned with 

.what is good for himself or herself. Staff members feel trapped 

and bored in their P?Sts, but stay on as a result of the security 

it affords them. 

8. There is no confidentiality. 

9. Opinions and views of staff are not sought in matters affecting 

them. 

10. Conflict is very often camouflaged and avoided resulting in 

major eruptions later on. 
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11. In a crisis situation members withdraw and blame each other. 

r 

(Havenga, 1987 :5-6) 

The prevalence of the above listed positive indicators will in 

the opinion of the researcher possibly guarantee increased 

teacher and pupil productivity. Organisational climate is a 

description of the perceptions of the individual members of the 

organisation . The 

members are motivated in their behaviour by what they perceive 

irrespective of the validity of their perceptions. (Hoy & 

Miskel, 1982: 187 - 189) The organisational climate in an 

organisation like the school is to a great extent determined by 

the dynamic behaviour of the head of the organisation. The way 

in which he attempts to move the organisation by the example that 

he sets, the extent to which he is seen as treating the members 

with dignity and human concern. (Havenga, 1987: 8) 

Since the head of the school is in control of the organisation, 

he is therefore abl~ to choose the structure of the organisation, 

the leadership style and the operational philosophy. The 

members' perception of his choice will therefore influence their· 

behaviour. 

(Havenga, 1987 :8) 

2.1.6 THE SCHX)L'S 00.GANISATICNAL CLIMATE AND TEACHER-PUPIL PERREMAOCE 

Alt0ough there is no significant research to verify a direct link 

between organisational climate and organisational effectiveness 

 

 



49 

in an empirical way, logical argumentation presents a direct link 

(Havenga, 1987: 10) Likert (1978), as quoted by Havenga (1987 -
10) was the first to seek a relationship between organisationa+ 

climate and organisational performance. He based his argument on 

the fact that performance is determined by causes and effects. 

This view of the climate and performance relationship is 

generally accepted (Havenga, 1987: 10). From the above 

statements, the researcher is thus inclined to take the stand 

that the performance of teachers and pupils in the school is 

directly related to the·school's atmosphere as generated by the 

principal's management style, his management expertise his 

efforts and the perceptions of teachers and pupils. Research 

findings by fvloss (1979) and Ratsoy (1973) indicate that student 

and staff performance are affected by the organisational climate 

of the school (Havenga, 1987 :11). 

According to Oldroyd & Hall (1991 :11) "teacher performance 

refers to what the teacher does on the job rather than to what 

he/she can do. The teacher performance is specific to the- job; 

it depends on the competence of the teacher, the context in which 

the teacher works, and the teachers ability to apply his/her 

competencies at any given point in time". The above statement is 

in support of the view held by Havenga (1987 :11) that teacher 

performance is affected by the organisational climate i.e. the 

total physical and social environment in which the teacher works. 

Havenga (1987: 11) is further supported by Maxwell & Thomas 

(1991: '74) when they say" school climate is inferred from 

behaviour. Climate is intangible. It does to a large extent 

reliable to the affective domain yet at the same time appears to 

be related to observable effects such as the quality of 
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relationships and, ...... to tangible expressions such as the 

wearing of school uniform". 

The researcher is of the opinion that in order to improve and 

enhance teacher and pupil performance, schools should determine 

whether there are any factors in their organisational climate 

which negatively affect the productivity of staff and pupils. If 

there are such factors, they should be removed or neutralised. 

One· way of removing or neutralising such factors is, by the 

application of recognised educational management principles. 

When proper educational management principles are not applied, 

@ · tension, mistrust, resentment, indiscipline, etc, may develop 
~\ct ~'t,o(~"j -

leading to a negative school climate thus hindering teacher and 

pupil performance. The prevalence of a negative school climate 

in a number of secondary schools in Ciskei in 1990 has led to a 

high incidence or principal or teacher expulsion from schools by 

pupils and parents. 

The researcher will in the next chapter present the research 

procedures used in the study. Data sources, methods of gathering 

data and the instruments used in the study will be carefully 

described in chapter 3. 
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CHAPrER 3 

PRCCEDURES OF THE EMPIRICAL RESEARCH 

3.-0 ---- INIRO.ax:TICN 

According to Evans (1986: 2), "The purpose of research is to extend 

knowledge - not the knowledge of any particular individual or group, 

but the pool of existing knowledge available to anyone with the 

equipment to use it". 

This chapter presents the research procedures used in the study. It 

also deals with the sources and methods of gathering data. The 

instruments used and the administration of each instrument used in 

the study will be carefully described. 

3 .1 THE SURVEY INSIRU1ENIS 

To gather data from which inferences could be made regarding the 

application or non application of educational management principles 

in Ciskei secondary schools and the possible results thereof on the 

quality:of pupil and teacher performance, a survey by questionnaire 

was applied. Questionnaires were sent to the principals, teachers 

and pupils of the selected schools. The target group of the study 

were principals. Each questionnaire for principals was coupled to a 
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set of teacher and pupil questionnaires. The responses of the 

principal, teachers and pupils of each school were linked and· 

correlated for analysis·-

This kind of survey was preferred above a structured interview as 

such an interview is too time consuming. The structured interview 

was also not practical for the researcher as he would not be able to 

personally reach all the respondent principals for interviews. The 

structured interview, would, in the opinion of the researcher, not 

contribute substantially more data to solving the research problem 

than a questionnaire. 

The researcher's personality, his previous encounters with the 

respondent principals and ~eachers, his/her management position in 

the hierarchical structure of the education department could also to 

some extent influence the authenticity of the responses to a 

structured interview. Such influences were eliminated through the 

use of a questionnaire as the respondents would not know the .. 

identity of the researcher. The principal's questionnaire is hereby 

attached as appendix A, the teachers questionnaire as appendix B, 

the pupil's questionnaire as appendix C and the principal's 

supplementary questionnaire as appendix F. 

3.2 Selection of Respondents for the Questionnaires. 

The lottery method was used in the selection of schools, teachers 

and pupils as follows: 

* Selection of schools from each of the five directorates 

involved in the study was done by placing in box pieces of 
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paper of the same size each with the name of the school 

appearing on the paper was written on it. The box was shaken 

a number of times and a paper was withdrawn. The.name of. the 

school was written down and the paper returned to the box. 

The same process was again folowed until the names of 5 

different schools were written down. The 5 names were thus 

the schools selected for the study. The process was done for 

all 5 directorates until 25 schools were selected. 

* The selection of teachers for each school was done in the 

same method as for schools mentioned above. The names of 

teachers in each of the selected schools were obtained from 

quarterly return forms available in the planning section of 

the department. 

* The names of pupils for the schools selected were obtained 

from mark schedules available in the different Directorate 

offices. 

The distribution and collection of the questionnaires was done 

through the various circuit offices. The principals' questionnaire 

consisted of both open-ended and closed questions. A number of 

introspective questions focused on the selected sample of 

respondents principals. The inclusion of introspective questions 

was to determine whether the type of professional qualification and 

experience as principals have any effect on the application of 

educational management principles and the possible resultant effect 

on the quality of pupil and teacher performance. 

 

 



54 

The questionnaires for teachers and pupils only consisted of close­

ended questions. The respondents were required to make crosses (X) 

opposite one of several provided possible answers. The closed-ended 

questions would facilitate the classification and coding of 

responses just as it would facilitate answering by respondents. The 

open-ended questions required the respondent to select and list by 

his/her own preference the possible given answers in order of 

frequency of occurrence in his/her school. 

The respondents were not confined to one possible answer to a 

question. The questions were based on educational management 

principles like, organisation, planning, budgeting, control, 

supervision, recruitment, pupil and staff management. 

The questionnaire for principals consisted of five parts. Part A 

consisted of questions regarding the principals' qualifications, 

experience, training as a teacher and training in educational 

management. Part B consisted of questions on the principals' 

management areas. Part C c~nsisted of questions on organisation, 

planning, budgeting, supervision and control. Part D consisted of 

questions on parent~teacher relations and parental involvement in 

schools. Part E consisted of questions on pupil and teacher 

performance. 

The reason for dividing the questionnaire into different parts is to 

try to obtain information on the different aspects of educational 

management and the possible resultant effect these have on the 

school climate, on the organisational climate and on the quality of 

pupil and teacher performance. 
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A pilot study of the questionnaires was made by selecting a group 

of five school principals, five teachers and ten pupils to whom 

the questionnaires were sent in order to determine clarity of 

language, instructions and contents of the questionnaires. 

The.teachers, pupils and principals in the pilot study were not 

included in the actual survey population. 

3.3 RESULTS OF THE PII.Or SIUDY 

The questionnaires for teachers did not pose any problem 

regarding clarity of language and clarity of instructions. 

The pilot study however showed that the respondents in the 

principals' questionnaire had problems of interpretation due to 

vague instructions. From the pilot study of the principals'· 

questionnaire it appeared that 4 out of 5 respondents in the 

pilot group had replied NO to question 5 of part A but YES to 

question 7 of part A. This is a contradiction. The researcher 

overcame this problem by excluding question 7 in the final 

questionnaire. 

It also appeared from the pilot study that 3 out of 5 respondents 

had not understood the instructions for all the questions where 

the statements were to be ranked in order of importance or in 

order of frequency of occurrence. The respondents did not rank 

the stqternents in numerical order as for example, 1 to 6. The 

respondents instead made crosses (X) opposite the statements they 

considered important. The researcher overcame this problem by 
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specifically instructing the respondents to rank the statements 

numerically, e.g. l to 6. 

Questions 13 and 14 of part B also posed a problem to 4 out of 5 

respondents. The 4 ~espondents chose 13(c) - pupils do not 

return all books at the end of the year. These respondents 

thereafter replied in question 14 - that books which have been 

lost-are replaced by the pupils. The researcher overcame this 

problem by rephrasing question 14. 

Part C also appears to have posed a problem as a result of the 

change in the format of the questions which the respondents did 

not notice. Because this might create reliability and validity 

problems, the researcher would write the instructions to the 

questions in capital letters or underline the functional parts of 

each question in order to enable the respondents to know exactly 

what was asked. 

The pilot study of the pupils' questionnaires showed that the 

respondents had a lot of language problems. The researcher 

rephrased the whole questionnaire. The terms 'school atmosphere' 

'organisational climate', seemed to be a problem with all 10 

respondents of the pilot study. 

The researcher overcame this problem by attaching to the 

questionnaire a list defining the different terms used in the 

pupils':questionnaire. 
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3. 4 TEACHERS' gJESTirnNAIRE 

The questionnaire attached as appendix B, was compiled and 

administered to a sample of teachers in the schools which . form . 

the study population. The aim of the questionnaire was to obtain 

the other perspective regarding school abnosphere, organisational 

climate, interpersonal relations and how teacher performance is 

possibly affected by these. 

3.5 roPIIS' gJESTirnNAIRE 

The questionnaire, hereby attached as appendix C, was compiled 

and administered to first year students at GM Mxenge College of 

education and to schools forming the sample of the study 

population. The students at the College of Education were first 

identified as coming from the same schools which form the sample 

of the study population. The reason for choosing the first year 

students was for control purposes, for the researcher thought, 

that they would give an objective view and assessment of the 

organisational climate and school abnosphere of their former 

schools and the possible effect these have had on their 

performance. The researcher further thought that the first year 

college students would not be intimidated by fear of teachers and 

principals when expressing their opinions on the quality of the 

schools' management and how it adversely influenced their 

performance, if it did so. 
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3.6 ANrICIPATED PROBLEMS 

It was envisaged that the pupils would find problems answering 

the questionnaire set in a foreign medium, English. To solve the 

problem, the mother tongue, Xhosa would be used during the 

administration of the questionnaire in explaining items on the 

questionnaire, if it became necessary. 

3.7 ClJLLECI'ICN OF DATA 

The questionnaires contain items which require responses. to sub­

problems in chapter 1. These responses will be the data that 

will be analysed in chapter 4 to find the extent of the 

application or non-application of educational management 

principles and the possible effect this has on the quality of 

pupil and teacher performance~ 

3.8 SlMv1ARY 

The items on all the questionnaires were included so as to get 

information on specific management areas and management functions 

of the principal. The format of the questionnaires was decided 

upon after a careful study and analysis of the resp?nses to the 

.pilot.study. 

The analysis and interpretation of the respondents' replies to 

the questionnaires will be done in the next chapter. The next 

chapter will also deal with the method of distribution and 

collection of the questionnaires. 
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CHAPIBR 4 

ANALYSIS AND INIERPRErATIOO OF THE QUESTIONNAIRE 

4.1 INIROIX.CTICN 

This chapter ·is a report of the findings from data gathered from 

the returned questionnaires sent to principals, teachers and 

pupils. The schools to which the questionnaires were sent were 

selected by simple random sampling from 84 senior secondary 

schools in Ciskei. The representative sample consis~s of 25 

secondary schools from.5 Directorates of the Ciskei Cepartrnent of 

Education as explained in the previous chapter. 

The principals' questionnaire deals with the application or non 

application of management principles. (App. A.) The teachers' 

@ en\lelv04cl questionnaire~deals with the school climate and principal-'­

teacher relations (App .. B) While the pupils' questionnaire deals 

with the principals' management and the school climate. (App.C.) 

Questionnaires were sent to 25 principals of which 21 were 

returned. This is 84% response which is a good response. The 

reason why the response was so good could be the fact that the 

questionnaires were not posted but hand delivered and collected 

through the different directorate offices. A supplementary 

principals' questionnaire, Appendix F, was also sent out. The 

reason of sending out the supplementary questionnaire was to 
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obtain information regarding the respondents place of training as 

teachers. The supplementary questionnaire was sent to all the 

principals of the randomly selected.schools. Only 21 

questionnaires were returned. 125 questionnaires were sent to 

® teachers at the same schools as the principals surveyed. 2,. l="t"e. 

teachers from each of the 25 schools in the study sample ~ere 

randomly selected. The names of all the teachers in each of the 

sample schools were obtained from the quarterly returns 

statistical tables in the Ciskei education department. 

Randomisation was obtained by the lottery system as explained in 

chapter 3. 109 questionnaires were returned. Of these 7 ·were -
not completely filled in and were thus unusable. 

usable. 

81.6% were --

30 pupils' questionnaires were sent to each of the 25 selected --
schools. The 30 pupils from each school were randomly selected 

from mark schedules available i~ the directorate offices. Lists 

of the names of the pupils selected were sent with the 

questionnaires to the schools to ensure that the selected pupils 

got the questionnaire. After several attempts by the researcher 

to retrieve all completed questionnaires only 651 were returned 

• fully completed. This is a 86. 3% response. 
'1 

l>t ~-\ • 
~~\~ 
0 ANALYSIS OF PRIOCIPAIS' g]ESTICNNAIRE 

The responses obtained from principals to items in the 

questionnaire were analysed and interpreted as already explained 

in chapter 3. 
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YF.ARS EXPERIEN:E AS PRIOCIPAL 

TABLE 4.1 

NJ. OF YEARS · 

. 3.. years & less 
··: 

.4_·years 
. ,_ 

• 5 years 

m::>re than 5 
years 

NJ. OFRESR:ND.EN.rS 

6 

4 

1 

10 

_::::::::------
(9 41,b ---------

27.® 

19% 

From the above statistical results, it appears that.the majority 

1-\st?,"j 
VQn °/0 ls 

onnod~ 

of principals (52.3%) in the representative group do not have 5 O"\'/ 4-'1,bc,/o 
c1a nor hci\A?. s 

years or more experience as·principals. The researcher assumes 'feATS at" ft"t0'S"e 

from the above data that the majority of principals in Ciskei ~pQJ'"i~ 
( as 

1
b + lct,o"/aj 

secondary schools ate inexperienced in educational management as 

principals. Is e,c.pericn~d s 'ft.t:f"'S or ,nore, ? - A d~ero4~ st;qt~ 
CJ3nCC2.C"1')i~ th~t- ~ ou on\'I 'do~ irfo on ~5 o\.tt of 8' 4 rr1t-c 'i -
·.pqls, 

4.1.3 PREVICXJS MANAGEMENr EXP.ERIEN::E 

The data gathered indicates that 12 out of 21 i.e. 57.1% of the 

respondents, never occupi~ posts of head of division or deputy 
~U'\t. 

principal before their appointments as principals. 9 out of 21 
. ::;:::::..., 

respond~nts, i.e. 42.8%, occupied posts of head of division or 

deputy principal before their appointment as principals. 

@ OC>b The researcher assumes from the above data that the majority of 

l'\ec.e'SSCl<"'n~ t'r~ principals in Ciskei secondary schools were appointed directly 

from the ranks of assistant teachers and thus do not have the 

basic·practical.experience in educa~ional management. 
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4.1.4 HIGHEST PROEE3SICNAL 'IFACEII1'G ~IFICATirns 

TABLE 4.2 

g:JALIFICATICNS NJ. OF RESB::NDENrS PERCENrAGE 
·, 

PIC or NPH 5 23.8 

• JSIC or STD 8 38.1 
-

UED or SATD 6 28.6 

HED or HSTD 1 
,,, 

4.8 

Any Other 1 4.8 

It appears from table 4.2 that only 38.1% of the principals in 

post primary schools have had University training as teachers. 

The majority of principals, i.e. 61%, in the representative group 

do not have University training as teachers. The researcher 

~ assumes that the majority of principals in Ciskei post primary 
~ '\ 

~$-~, 1 
{\ob n~~e schools did not receive University training as teachers. 

b't\.\e 
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4 .1. 5 YEAR OF CXMPLEr:IlC '.IFACEIIN:; gJALIFICATICNS 

TABIB 4.3 

YEAR t-0. OF RESR:NDENrs P.ERCENr.AGE 

Before 1970 1 4.8 
.. 

·Between 1970 & 1975 12 57.2 
-

Between 1975 & 1980 .4 19.0 

Between 1980 & 1985 2 9.6 

After 1985 2 9.6 

t) 
3811 • 

From table 4.2 it can be seen that only 38.19% of principals in 

the representative group received their teacher training at 

University. From table 4.3 it appears that the majority i.e. 

90.·4% of principals in the representative group qualified as 

teachers before 1985. From table 4.2 it also appears that only 

9.6% of the principals in the representative group attained HED, 

HSTD or BED qualifications. Data from a supplementary 

quest~onnaire sent to principals, in the representative group, 

who obtained University teacher training indicates that 6 out of 

21 respondents i.e. 28.6% obtained their teacher training at the 

University of Fort Hare. 1 out of 21 respondents i.e. 4.8% 

received teacher training from Rhodes University. The researcher 

assumes that the majority of principals, in Ciskei senior 

@ rl\'1 . h h h . . . . h ~~~ a secondary sc ools, w o ave University training as teac ers went 
l'\,ob 
~~ to the University of Fort Hare. 

 

 



64 

A study of available syllabi pamphlets for the PI'C, JSTC and STD 

teacher's course indicates that educational management was not 

included in the training of principals with such qualifications, 

i.e. 60% of the respondents. 

A further study of the UED; B.Ed and BED syllabi in the 

UDiversity of Fort Hare Calendars from 1970 to 1985 indicates 

that.educational management was not part of the UED, B.Ed andHED 

courses before and up to 1985. Ne-t. ne.ce.s$o.,-t\'I ~ue • ~l ~J~l 
kl h«1"e. ttS$ ~ °' tnc,ipe\\E. e,o'-\ • • \ina ff' . fk eJC.fet'tel'lefe I r-t4 • ~ 

.fi.Je. 'le.(11"S. -t. he, I ~g S""' s(-.atl!l\'Plil 
The researcher assumes from the above that the majority of o\4\. 

principals in Ciskei secondary schools did not receive :t-t: c.~n be; sqjc:l ~ -tn.e... 
Sqtrf le. 1\,~ c1"'1;,ia:.ly nob 

educational management in their teacher training. e.f -l:he_ pc,p4\citfon 

4 .1. 6 PREVICXJS TRAIN~ IN EUX'ATICNAL MANAGEMENI' 

TABIE 4.4 

'IOI'AL NJ. OF RESroIDENrS 21 P.ERCENrA.GE 

Number of respondents who received 
training in educational managerrent 6 28.6% 

Number of respondents who did not 
receive previous training in 
educational management 15 71.4% 

28.6% i.e. 6 out of 21 respondents said that they have·had 

previous training in educational management before their 
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appointment as principals, while 71.5%~ i.e. 15 out of 21, 

respondents never-had previous training in educational management 

before their appointment as principals. 

From the above date, the researcher assumes that the majority of 

principals in the representative group have no training in 

educational management. It is further assumed by the researcher 

that--the majority of principals in Ciskei post primary schools 

,did-not have any training in educational management before their 

appointment as principals. The researcher also assumes from the 

above data that the majority.of principals in Ciskei post primary 

schools were appointed directly from the ranks of assistant 

teachers without previous training in educational·management. 

4.1. 7 KIND OF TRAINn,l; JN EaX'ATICNAL MANAGEMENI' 

TABIE 4.5 

'IDI1AL NJ. OF RESR:NDENrS 21 PERCENrAGE 

In - service training in educational 
rnanageIEI1.t 3 14.3% 

Part of BED Course 1 4.8% 

Part of HED Course l 4.8% 

14.3% i.e. 3 out of 21 respondents had in-service training in 

educational management, while 4.8% i.e. 1 out of 21 respondents 
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had educational management as part of their HED course. Another 

4.8% had training in educational management as part of their B.Ed 

studies. 

This data indicates that only 23.8% of the principals in the 

representative group has had sornetra'ining in educational 

mqnagement. It is assumed by the researcher that the majority of 

principals in Ciskei post primary schools have not had any 

training in educational management. 

4.1.8 The hundred percent of the respondents who said they have had 

training in educational management indicated that the training. 

had a positive influence on their work as principals. 

4.1.9 CN THE JOB TRAINThG IN EIXCATICNAL MANAGEMENI' 

TABLE 4.6 

'lUl1AL N). OF RESEOIDENrS 21 PERCENr.AGE 

Number of respondents who said 
principals must receive on the job 
training in educational managenEn.t 5 23.8% 

Number of respondents who said 
pr-inc~pals should first receive 
training in educational managenEn.t 
before appoinbrent 16 76.2% 

23.8% i.e. 5 out of 21 respondents say principals should receive 

on the-job training in educational management, while 76.2% i.e. 

16 out of 21 respondents say principals should first be ~rained 

in educational management before being appointed as principals. 
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It is therefore seen that the majority of principals are aware of 

the need for training in educational management before being / 

appointed to a principal's post. The above finding is also 

supported by Oldroyd & Hall. (1991: 12) when they say "most of 

these new appointees had been given little or no training in 

P:t?eparation for their new role. This was a deficiency". 

4. 2 THE PRIOCIPAL' S MANAGEMENr AREAS 

The replies in all questions where statements should be ranked or 

listed in order of importance or occurrence have been analysed by 

counting the number of respondents wh~ put each given statement 

in the various ranks, e.g. 1 to 6 and a total rank score and 

ranks position for each statement was obtained. The statement 

with the highest numerical rank score has the lowest rank 

position and vice versa (Behr, 1983: 12). The formula used is 

as follows: 

'IOI'AL RANK SC'ORE = 

(Behr, 1983 12-13)_ 

TOrAL WEIGHIED RANK 
TOrAL RESECNDENI'S 
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4. 2 .1 RANK ~ AND RANK REITICN OF RESFCNDENrS' REPLIES REGARDIN:; 
THE PRil'CIPAIS' SI1AfF MANAGEMENr ~ICN. 

TABLE 4.7 

STAT.EMENI' 'ICJI1AL RANK 
RANK SCXlIB :OOSITICN 

Recruibnent of suitable staff 2.1 1 

-{]:)serving teachers in class 2.4 2 

Ensure that teachers have houses 4.2 3 

Help solve classroom problems of 
teachers 4.6 4 

Give orientation lessons to new 
teachers 5.3 6 

Formulated staff policies 4.7 5 

Visit teachers at their houses 6.7 7 

From table 4.7 above it appears that most principals in the 

representative group regard the recruitment of suitable staff as 

the principals' most important function. The orientation of new 

teachers is ironically not regarded as important as it is ranked 

6th. The formulation of staff policies is also not regarde~ as 

important because it is ranked 5th. The opinion of the 

\ h . th t th . . t f - . . 1 . . k . ___.,.,. l-\" Ul'\\~q} f"';rc,,~S _researc er is a e maJori y o pr1nc1p _e~ in C1s ei post...---- ~ _ 

primary schools do not orientate their new teachers as shown in rot ~s=tril~ 
-b--"'-e..• •• 

table 4.7. Orientation of new teachers is yanked 6th by the .... 
majority of respondents. The researcher has also in his course 

of duti~s as inspector of schools come across young teachers who 

feel lost and frustrated as no orientation and guidance had been 

given to them. 

':i 

~ 
'.f 
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Giving orientation seminars to new teachers will, in the opinion 

of the researcher, help minimise classroom problems whose 

solution is regarded as one. of the important management function 

of the principal as it is ranked 4th. 

Observing teachers in class is, in the opinion of the researcher 

the primary function of the head of division and not the 

principal. It appears from the above table that principals 

either usurp the primary function of the head of division or 

there is unnecessary duplication of functions resulting _in waste 

of management time, confusion among teachers and inconsistency of 

guidance and assessment of work. 

4. 2. 2. APPLICATICN Em AIM[SSICN 

TABLE 4.8 

'IOrAL NJ. OF RESIOIDENrS 

Number of respondents who said pupils 
do apply in writing 5 23.8% 

Number of respondents who said pupils 
do not apply in writing but are 
brought by parents on the day schools 
open 3 14.3% 

Number of respondents who said pupils 
do apply in writing but are 
admitted as long as they have 
ironey to pay fees 3 14.3% 

5 out of 21 respondents i.e. 23.8% say pupils apply in writing 

for admission to the schools. 
'._ 

4 1 
Thrs +qble. 

\S incomp\de 

-l:-~~~ 
which Wet~ lrd.i­

cobad by to of 
~ Zl ~sp,n­
den-ts ;$ not 

ircluded 
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3 out of 21 i.e. 14.3% of respondents say pupils do not apply in 

writing for admission to the schools but are brought by parents 

on opening day, while 10 out of 21 i.e. 47.6% of the respondents­

say pupils do not apply in writing for admission but come on 

their own even without their parents on the day schools open. 

Another 14.3% of respondents say pupils do not apply in writing 

for admission but are admitted as long as they have money to pay 

fees. 

It appears from table 4.8 that the majority of respondents said 

· pupils do not apply in writing for admission to post pr irnary 

schools. The researcher assumes that pupils are admitted in the 
\ @ ~o\: ~\\.~. IJlajority of post primary schools in Ciskei without making written 

applications. 

The researcher further assumes that admission policies and 

procedures laid down by the Education I:epartrnent are either 

deliberately overlooked or abandoned due to pressure and other 

sociopolitical circumstances. 

The researcher has in his experience as circuit inspector come 

across schools where admissions are done from the re-opening of 

schools in the second week of January up to the middle of 

February when teaching only starts. This unplanned and 

uncontrolled admission procedures result in overcrowding of 

classrooms and resultant problems. The researcher has also come 

across long cues of pupils seeking admission and not accompanied 

by their parents or guardians. 
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4.2.3 NlMBER OF PUPIIS CN RE-OPENIN:; OF SCfDJIS IN JANUARY 

,;.. To\l'to\03ie 

- clf-t: 5-t~Qn 

Mos~ in 

d.l" -tC\bi;J .... 

TABLE 4.9 

'IOI'AL ID. OF RESFCNDENrs 21 PERCENrAGE 

Number of respondents who said lt is 
not possible to know how many pupils 
they will have when schools re-open 
in January 16 76.2% 

Number of respondents who said it is 
possible to know how many pupils they 
will have when schools re-open 
in January 5 23.8% 

16 out of 21 i.e. 76.2% of respondents say it is not possible to 

know how many pupils they will have when schools re-open in 

January each year. 23.8% i.e. 5 out of 21 respondents said it is 

possible to know how many pupils will register in their schools 

when schools re-open each year. 

From table 4.9 above the researcher assumes that the majority of 

principals in Ciskei post primary schools do not as a matter of 

fact know or are not able to reasonably estimate how many pupils 

they will have in their schools the following year when schools 

re-open. This is, in the opinion of the researcher a result of 

schools not having definite and clear admission policies and 

admission strategies. It is only in the few schools with 

boarding facilities that admission policies are followed and some 

admission strategies are applied, even then; very inadequately. 
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The admis~ion policies are clearly laid down in Departmental 

Circular No 1 of 1986 and also in the Ciskei government notice 

No. 8 of 1988. 

The researcher has in his experience noticed that some pupils do 

apply in writing for admission to schools with boarding 

facilities but seldom receive timeous notification of admission 

from the schools. The researcher is of the opinion that if 

principals do not know how many pupils-they will have~ they can 

thus not plan effectively plan for the year. The acquisition of 

material resources for the teaching programme must be planned in 

advance and the enrolment figures determine the quantity and 

quality of such material resources which in turn affect the 

quality of teacher and pupil performance. 
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4.2.4 SOUJrICN OF THE OVERCROIDIN:; PROBLEM 

TABIB 5 Wt\1 -to.b\e s · -- I+ r~ &hU pqrt: o.f- ch'lpb?t'" 4- af)d s~lcl k 
-tQb\e 4 .. 10 ~ 

'IOrAL NJ. OF RESfU\IDEN.r5 21 PERCENrAGE 

Number of respondents who said strict 
adherence-to written applications for 
admission can solve problem of 
overcrowding m Ciskei post-primary 
schools - 15 71.4% 

Number of respondents who said strict 
adherence to written applications for 
admission cannot solve the problem of 
overcrowding m Ciskei post primary 
schools 2 9.6% 

Number of respondents who are not 
sure whether adherence to written 
applications for admissions can or 
cannot solve the problem of 
overcrowding m Ciskei post primary 4 19%~ 
schools 

15 out of 21 i.e 71.4% of respondents said that strict adherence 

to written applications for admission can solve the problem of 

overcrowding in schools. 

4 out of 21 i.e. 19% of respondents are· not sure whether strict 

adherence to written applications for admission can solve the 

problem. 

2 out of 21 i.e. 9.6% of respondents said adherence to written 

applications for admission cannot solve the overcrowding problem 

in Ciskei post primary schools. 
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From the above data, the researcher assumes that failure to 

adhere to written applications for admission results in unplanned 

and uncontrolled overcrowding in the majority of post primary 

schools in Ciskei . 

4.2.5 'l"'REA™ENI' OF NEW POPIIS 

TABLE 5.1 
? ldble. .4.11 , 

'IOI'AL NJ. OF RE.SFCNDENrs 21 

Number of respondents who said no 
orientation prograrrmes are arranged 
for new pupils 9 

Number of respondents who said 
orientation prograrrmes are arranged 
for new pupils by tea~hers 3 

Number of respondents who said new 
pupils are closely watched to see 
ones display bad behaviour 3 

: 

Number of respondents who said school 
rules and policies are only read and 
explained to new pupils by the 
principal during the first m::>rning 
assembly 6 

PERCEN.rAGE 

42.8% 

14.3% 

14.3% 

28.6% 

9·out of 21 i.e. 42.8% of respondents said no orientation 

~~ot\ programmes are arranged for new pupils but they are handed over 
~ Jc <ft ~\e, to old pupils for initiation. 
\~ ~ 

3 out of 21 i.e. 14.3% of respondents said orientation programme 

are arranged for new pupils by teachers. 
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Another 3 out of 21 respondents say the new pupils are closely 

watched to see which ones display bad behaviour. 

6 out of 21 i.e. 28.6% of respondents said school rules and 

j policies are only read and explained to new pupils by the 

~incipal during the first morning assembly. 

From the above data the researcher assumes that the majority of 

principals in Ciskei post primary schools do not apply the proper 

pupil management principles, such as pupil orientation. 

Orientation lessons and talks arranged for new pupils are 

imperative for making the new pupils aware of the traditions, 

rules, and ongoing school programmes. This helps in assimilating 

the new pupils into the schools way of life. Conflicts of 

attitudes and perceptions of the new pupils are also removed 

through proper orientation. Pupils's enthusiasm and morale is 

enhanced and a sense of belonging is inculcated in the new 

pupils. 

The researcher is of the opinion that failure to give properly 

planned orientation lessons to new pupils results in disciplinary 

problems. The researcher has in his experience as circuit 

inspector witnessed conflict situations in schools which in some 

instances ended.in violent clashes between new and old pupils. 

' It is the opinion of the researcher that compulsory orientation 

programmes for new pupils must be arranged and implemented in all 

Ciskei post primary schools. 
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4.3 ACX'Cl4DDATICN AND CXNIROL OF BUILDJN3 AND GROJNDS 

4.3.1 AD:Eg]ACY OF CLASSRCXM ACXXM-DDATICN 

TABLE 5.2 

'IOrAL NJ. OF RES~ENIS 21 PERCENI1AGE 

Number of respondents who said their 
schools have sufficient accormodation 
for pupils and staff 3 14.3% 

Number of respondents who said 
• their schools do not have sufficient 
accorrmJdation for staff qncl r1.1~ils 16 76.2% 

Number of respondents who said their 
schools have rrore than sufficient 
a~ation for pupils and staff 2 9.6% 

3 out of 21 i.e. 14.3% of respondents said their schools have 

sufficient accommodation for pupils and staff. 16 out of 21 i.e. 

u~nec..essa.f1 76.2% of respondents said their schools do not have sufficient 

accommodation for both pupils and staff. 2 out of 21 i.e. 9.6% 

.of respondents said their schools have more than sufficient 

accornnodation for pupils and staff. 

1 
The researcher assumes from the above data that the majorit¥ of 

gost p{ pr irnary schools in Ciskei do not have sµf f icient 

classroom accorrmodation and are thus overcrowded. The researcher 

? is of the opinion that the majority of post primary school 

0 principals do not take the accorrmodation situation into account 

when they admit pupils, hence overcrowded classrooms. The 
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researcher is also of the opinion that it is not possible to plan 

in advance for classroom accommodation if, as previously shown, 

schools have no admission policies and admission strategies. 

4.3.2 USE OF SCIIDL BUIIDil'G3 AND SCIIDL GRCXJNDS 

- ------ 4· 's l Q.) 
TABLE 5.3. (a) .cr---

'IUrAL 00. OF RESEOIDEN:rs 

Number of respondents who said 
school grounds and buildings are 
only used by the school for its 
own purposes 

Number of respondents who said 
school buildings and grounds ~re not 
only used by the school 

TABLE 5.3. (b) 

TOrAL 00. OF RESKNDEN:rs 

Number of respondents who said 
sport clubs and church organisations 
make use of the school buildings and 
grounds 

Number of respondents who said 
school buildings and grounds are used 
by local youth organisations for 
disco shows and ireetings 

21 

4 

17 

21 

5 

16 

PERCENrAGE 

19% 

81% 

PERCENrAGE 

23.8% 

76.2% 

4 out of 21 i.e. 19% of respondents said the school grounds and 

buildings are only used by the school for its own purposes. 
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17 out of 21 i.e. 81% respondents said the school buildings and 

grounds are not always used only by the school for its own 

purposes. 

From the above data the researcher assumes that in the majority 
7 
4 

of post primary schools in Ciskei, there are other groups making 

use of the school buildings and grounds. 

5 out of 21 i.e. 23.8% of respondents said local sports clubs and 

church organisations make use of the school buildings and 

grounds. 

16 out of 21 i.e. 76.2% of respondents said the school grounds 

and buildings are used by youth clubs for meetings and disco 

shows. 

The researcher has in his experience come across. complaints from 

a number of principals concerning the damage done to buildings, 

gardens and other teaching materials as a result of disco shows 

held in schools by local youth clubs. 

From the data the researcher assumes that the majority of post 
7 

primary schools in Ci;kei are used by other groups other than the 

school. The researcher further assumes that the use of school 

buildings and grounds has an adverse effect on the normal school 

prograrmne and thus affect both pupil and teacher performance. 

The researcher has in his experience as circuit inspector and 

assistant director received a number of complaints from teachers 
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about the chaotic state of classrooms and school grounds on 

Mondays as a result if disco shows and meetings that had been 

held in the school over weekends. Classrooms have first to be 

cleaned and furniture and teaching aids rearranged before actual 

teaching can start, which is sometimes well over an hour from the 

official starting time. 

This problem had become so serious that the Ciskei L'epartment of 

Education issued a press statement and sent out a circular in May 

1991.urging principals and local school authorities to stop the 

use of schools by outside bodies or persons. 

4.3.3 P.ERMISSICN Effi THE USE OF SCHX)L BUILDThGS 

TABIE 5.4 
;;---!-

+ ....._ ____ 4.14 

'lUI1AL NJ. OF RESIUIDENrS 

Number of respondents who said 
permission is sought and obtained 
from school authorities when school 
buildings and grounds are to be 
used by other groups 

Number of respondents who said 
permission is never sought and 
obtained from school authorities 
for the use of school buildings and 
grounds by other groups 

Number of respondents who said 
permission is sorretbres but not 
always sought and obtained from school 
authorities for the use of school 
buildings and grounds by other groups 

21 PERCENrAGE 

2 9.6% 

14 66.7% 

5 23.8% 
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2 out of 21 i.e. 9.6% of respondents said permission is sought 

and obtained from the school authorities when school buildings 

and grounds are to be used by other groups. 

14 out of 21 i.e. 66.7% of respondents said permission is never 

sought and obtained from school authorities for the use of the 

school buildings and grounds by other groups. 

5 out of 21 i.e. 23.8% of respondents said permission is 

sometimes but not always sought and obtained from school 

authorities for the use of school buildings and grounds by other 

groups. 

From the above date, the researcher assumes that the majority of 
i11 -t" he SA~ple • 

@--w~ post primary schoo]sare used by other groups without the 
--/\ 

knowledge and permission of the school authorities. 

4.3.4 PRTICIPAIS CXNIROL OF SCOCDL BUILDThGS AND"GRCXJNDS 

TABLE 5.5 -
'IOI'AL ID. OF RESIDIDENrS 21 PERCENrAGE 

Number of respondents who said 
they·are in full control of 
school building and grounds 4 19% 

Number of respondents who said they 
are not in full control of school 
buildings and grounds 17 81% 
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From table 5.5. the researcher assumes that the planning and 

control of the school plant and facilities is not possible in the 
7 
II 

majority of post primary schools in Ciskei because the principal 

is not in full control of the school. The researcher is also of 

the opinion that planning and control of the school plant and 

facilities is not possible because, as appears in 4.3.2. and 

4.3.3. above, other groups make use of the school even without 

the knowledge and permission of the school authorities. 

4. 4 SUPPLY AND CXNIROL OF TEXT IOJKS 

4.4.1 SUPPLY OF TEXT BCXJKS 'ID RJPIIS 

1 

TABLE 5.6 

'IOrAL ID. OF RESFCNDENI'S 21 PERCENrAGE 

Number of respondents who said all 
pupils in their schools have 
sufficient text books 4 19% 

.. 

Number of respondents who said 
pupils in their schools do not have 
sufficient text bqoks ---

4 out of 21 i.e. 19% of respondents said all pupils in their 

schools have sufficient text books. 17 out of 21 i.e. 81% of 

respondents said pupils in their schools do not have sufficient 

text books. 

The researcher assumes from table 5.6 that there is a shortage of 
1 • text books in the majority of Ciskei ~st primary-schools. 
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TABLE 5.7 REASCNS FCR SI-KRTAGE OF TEXT BOJKS 

REASCNS FCR INSUFFICIENr BCX)KS 'IOI1AL RANK 
RANKsa;:'RE FOSITICN 

The deparbrent's orders are 
insufficient 1.9 1 

Unexpected increases in enrolnalt 2.2 2 

Books are lost or destroyed by 
pupils 2.3 3 

Pupils do not return books at the 
end of the year 3.4 4 

Teachers in charge of text books do 
not exercise sufficient control 4.8 5 

Table 5.7 above indicates that insufficient orders, unexpected 

increases in enrolment and the disappearance and destruction of 

books are cited by the ~ajority of respondents as the major 

reasons for the shortage of books in the majority of schools. 

The three cited reasons are in the opinion of the researcher a 

result of poor planning, poor and insufficient application of 

stock control procedures and poor supervision. Poor planning 

regarding admissions leads to more pupils being admitted than 

there are books available. 

The researcher has in his experience as circuit inspector come 

across cases where the ordering and stock keeping of books is 

left to one teacher who is not supervised or guided. This has 

the effect of the school stock register is not reconciling with 

the one at Head office with the result that the Cepartrnent only 

sends books according to figures available in its own stock 

registers. 

i 

1 

-i 
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The researcher is of the opinion that the subject teachers or 
~ ~ sc~\s ~If\ -the sq,np\e, 
~ class teachers/\are not made to control books issued to pupils on 

a regular basis to enure that any book lost or destroyed is 

imnediately replaced by the pupil or school before the end of the 

year. 

4.4.2 THE ROLE OF THE PRIOCIPAL lN THE cx:N.IROL AND PROVISICN OF BCX)KS 

• 1 

®· 

TABIB 5.8 

'IarAL NJ. OF RESFOIDENrS 21 PERCENrAGE 

Number of respondents who said 
they make use of nonthly book 
control schedules 6 28.6% 

Number of-respondents who said 
they are aware of an do use 
supplarentary order forms to obtain 
sufficient boo~ 2 9.5% 

Number of respondents who said 
they make pupils pay for the books 
they lost or destroyed 1 4.7% 

Number of respondents who said they 
do not have definite irechanisms for 
controlling book stocks in their 
schools 10 47.6% 

From table 5.8, the researcher assumes that the majority of 
.(,-om .+-h'- sal'Y\ p \t 

principals,;{30 not have or use definite mechanisms for the control 

of books issued to pupils. 

 

 



84 

It appears to the researcher that strict adherence to the use of 

Monthly Book Control forms and the Class Issue Register will be 

of great help to principals in keeping control of the number and 

condition of books issued to each pupil. Specimen of Monthly 

Book Control Forms and Class Issue Register are attached as 

appendix D and E. 

The Ciskei Department of Education had introduced the Monthly 

Book Control forms and the Class Issue Register as early as 1986. 

The introduction of these controlling measures was a result of 

the ever increasing book stock losses which had to be replaced 

every year at high cost to the detriment of other educational 

needs. The Monthly Book Control forms are supposed to be used by 

each subject teacher to check_on the availability and conditions 

of books issued to each pupil. A report on the number available 

or lost, the names of pupils whose books are lost and the general 

condition of all books ~n the subject must be forwarded to the 

Head of Department and finally to the principal. This control 

mechanism has the advantage that the principal will, on a monthly 

basis be aware of the state of the book stocks and be able to act 

accordingly where necessary. The Class Issue Register is to be 

used when books are given to pupils. The register should contain 

the title of the book, the schools serial number of each book, 

the date of issue, the signature of the pupil, the signature of 

the teacher who issues the books, the date of return and the 

signature of the teacher to whom the book is returned. This 

controlling measure was introduced as a result of parents and 

pupils refusing to accept liability for lost books under the 

pretext that the pupil never received the books. (Ciskei 

Deparbnent of Education Circular No.6 of 1986.) 
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The researcher assumes that the shortage of books in the majority 

of schools is a result of lack of management skills with regard 

to the requisition and control of book stock. The researcher is 

also of the opinion that the same lack of management skills 

results in schools ordering more books than is necessary. The 

·researcher has in his experience came across schools where there 

are large unused quantities of books. 

It seems that stock control is one of the poorest management 

areas in the majority of post primary-schools in Ciskei. The 
::.r 

application of management principles such as planning, 

supervision, budgeting and control is essential for overcoming 

the problem of insufficient or over stocking of books in the 

majority of post primary schools in Ciskei. --- ..... 

There is also the possibility that what has been said above with 

regard to books equally applies to other stocks like furniture, 

science and sport equipment. 
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4.4.3 PRCCEOORES EDLU:WED WHEN IOJKS ARE INSUFFICIENr 

TABLE 5.9 

RANK SCORES AND RANK POSITIONS OF RESFONDENrS' REPLIES.REGARDING 

WHAT IS DJNE IN THE SCHOOL IF PUPILS HAVE INSUFFICIENr TEXT 

BCOKS. 

RESRNDENrS' REPLIES CN PRCXEXJRES 'IOrAL RANK 
RANK Scx:RE 1U3ITICN 

Two or IIX)re pupils share one book 1.4 1 

Teachers give detailed notes to 
pupils 1.6 2 

Pupils but their own books 2.6 3 -
Pupils are asked to copy notes from 
pupils of other schools 4.3 4 

No books are issued if not all 
pupils will have a book 4.5 5 

From table 5.9 the researcher asst..nnes that the sharing of 

available books by_ two or sometimes more than two pupils is the 
.f,-o"' + i\e sctH\rle 

procedure resorted to by the majority of schools. It also . A 

seems that the giving of detailed notes by teachers or the 

request that pupils buy their own books are also procedures 

widely followed in many schools. 

The researcher is of opinion that the procedures followed in the 

majority of schools to solve the problem of shortage of books are 

inadequate for good pupil performance. Panel inspection reports 

reveal that where books are shared, the residential situations of 
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pupils are not taken into consideration. Pupils who live miles 

apart are made to share the same book. This has the effect that 

the one who does not have the book for that day is unable to do -­

any follow up reading on what had been taught during that day. 

It becomes more difficult in subject like mathematics and 

physical science. The sharing of books is also not beneficial to 

any of the pupils even if they live close together as the reading 

and study pace and pattern of pupils differ from one individual 

to the other. Where pupils are made to buy their own text books, 

it becomes difficult for those who do not have the means. A 

number of pupils, the researcher has experienced, will complete 

the year without having had a book because they cannot afford to. 
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4. 4. 4. CXNIROL OF BX>K sro:K R&XEDS 

1 

TABLE 6 
~ 

'IOrAL NJ. OF RESFCNDENI1S 

Number of respondents who said book 
stock records are checked and 
controlled only once a year in July 
when books for the following year 
are to be ordered 

Number of respondents who said 
book stock records are checked and 
controlled at the beginning of each 
term 

Number of respondents who said book 
stock records are checked and 
controlled once a month 

Number of respondents who said book 
stock records are checked and 
controlled only when 1t is 
convenient to do so 

Number of respondents who said book 
stock records are checked and 
controlled at the end of March each 
year 

21 PERCENrAGE 

9 42.8% 

2 9.5% 

1 4.7% 

6 28.6% 

-- .,,. 

From the above data, it seems that book stock records are checked 

and controlled once a year in a majority of post primary schools 
? • in Ciskei. The researcher is thus of the opinion that regular -

and effective control of book stock records is not done in the 
7 
w 

majority of post primary schools in Ciskei. 
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4. 4. 5 srAEF MANAGEMENr AND RECRUI'IMENI' 

TABLE 6.1 
~ 

'lU.rAL NJ. OF RESR:NDENI1S 

Number of respondents who said 
their schools have the required 
rn.nnber of teachers 

Number of respondents who said their 
school do not have the required 
nt.nnber of teachers 

Number of respondents who said 
their schools sorretinEs but not 
always have the requires number of 
teachers 

21 PERCENrAGE 

4 19%~ 

11 52.4% 

6 28.6% 

The above data indicates that the majority of post primary 
7 
• 

schools in Ciskei do not have.the required number of teachers 

even if posts are ·avail~ble. The researcher assumes that a 7 

number of posts are vacant in many post primary schools in Ciskei 

because staff recruitment is not done. 
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4.4.6 RF.ASCNS RR SOCRrAGE OF TEACHERS 

TABIE 6.2 

RF.ASC:NS RR Sfr::RrAGE.OF TEACHERS 'IUrAL RANK 
RANKS saEE IDSTIICN 

The school is renotely situated and 
teachers do not want to corre 1.6 1 

Disciplinary problens make the 
school unattractive to teachers 2.6 2 

Lack of proper facilities and 
equiprrent for effective teaching 2.8 3 

Teachers leave because of the 
shortage of housing 3.4 4 

Insufficient grants for posts are 
given by the deparbrent 3.7 5 

Post are available but no 
applications are received 4 6 

~-~ _.The data in table 6.3 shows that the location of the school, the __,, 

quality of pupil of discipline and the availability of equipment 

and facilities for effective.teaching are the major reasons for 

the shortage of teachers in the majority of post primary ·schools 

in Ciskei. 

The problem of location can, in the opinion ·of the researcher be 

overcome by employing effective.staff recruitment strategies. 

The principal of a rural school needs to apply different staff 

recruitment strategies from that of an urban school principal. 
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The problem of pupil discipline can be overcome by:-

(1) Improved pupil management techniques; 

(2) Improved school climate. Planning and budgeting procedures, if 

implemented efficiently and effectively, can solve the problem of 

availability of equipment and facilities for effective teaching .. 

It is the researchers opinion that the elimination of the above 

stated problems may help improve the shortage of teachers in the 

majority of schools where posts are available. 

Regarding equipment and facilities, the researcher has in his 

experience come across schools with big credit balances on school 

funds but with very inadequate or no teaching media or other 

physical equipment for effective teaching. 

®---"'· The researcher is also of opinion that if the principles could 

involve teachers in selection and purchase of equipment and other 

teaching media for effective teaching, it could help in 

attracting teachers on retaining them in the schools. But, as 

will be revealed late in this chapter, teachers are not involved 

in such decisions hence new teachers are not attracted and old 

teachers have no sense of attachment. 
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4.4.7 RErnUTIMENI' OF TEACHERS 

TABLE 6.3 

RANKS SCORE AND RANK POSITIONS OF RESPONDENTS REPLIES REGARDING 

THE RECRUI'IMENI' OF TEACHERS. 

RFASCNS Era SH:RTAGE OF TEACHERS 'IOI'AL RANK 
RANKS SCXlIB FDSrrrrn 

The circuit office is requested to 
send teachers without posts to 
schools 1.8 1 

Teachers are appointed as they 
becoire available 2.1 2 

Other principals are requested 
to send teachers they do not need to 
the school 2.6 3 

Vacant posts are advertised in the 
local press 2.7 4 

Prospective teachers are approached 
and recruited while studying at 
Colleges and Universities 4 5 

The data in table 6.3 indicates that the majority of post primary 
.ft.om ,l.,9c\e, SqWlp.e 

school principals~rank the recruitment of teachers through 

advertisement in the media and recruitment through direct 

personal approach, the lowest. It is the researcher's opinion 

that the last rated modes of recruitment are the most effective. 

Recruitment through advertisement and by direct personal approach 

is, in the op'inion of the researcher, of advantage to the 

principal in that the teacher he gets is not forced on him by 

circumstances. The researcher also assumes from the data in 

table 6.3 that the majority of post primary school principals 
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engage in passive rather than active recruitment in that, they 

inform the circuit offices of vacant posts and request the 

cir~uit office staff, even the clerical staff, to select and send 

teachers who n~ posts to their schools. 

It also appears from table 6.3 the appointment of teachers as 

they become available and the appointment of teachers who are not 

needed by others are rated high. The-researcher assumes that the 
? • majority of principals in post primary schools in Ciskei make 

appointments only to fill vacant posts and do not take the 

schools is of the opinion that principals in post primary schools 

need to be intensively trained in staff recruitment procedures 

and skills. 

4. 4. 8 ~ALITIES 'ID I.COK RR WHEN APIOINrIN:; TEAGIERS 

TABLE 6.4 

Rank scores and rank ~espondents replies regarding 

the qualities to look for when appointing teachers. 

RES:EOIDENrS CI-DICE OF gJALITIES 'IOI'AL RANK 
RANKS scx::RE FOSITICN 

High professional and academic 
qualifications 1.3 1 

Subject expertise and subject 
teaching experience 2.1 2 
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The researcher assumes from the data in table 6.4 that the 
~ +he.. s~p\e 

majority of principals~prefer high academic and professional 

qualifications to subject expertise and subject teaching 

experience in their appointment of teachers. 

4. 4. 9 PRCCECURES FOLUMED WHEN NEW TFACHERS ASS™E rurIE.S 

TABLE 6.5 

RESIUIDENrS REPLIES CN PRCXEXJRES 'IOrAL RANK • 

RANKS SCXRE Ia3ITICN 

Imnediately allow him to find his 
way himself in the school 1.4 1 

Allocate work to him and let him 
start and later introduce him to 
the staff 

You convene a special _assanbly and 

:=D ....-introduce him to the staff and pupils 2.2 

You give him the school policy and 
ask him to read· it and be ready for 
work the next day· 3.3 4 

You assign him to a senior teacher 
for orientation and guidance 4.8 5 

-

From table 6.5 it appears that the majority of principals in the 

representative group do not regard orientation of new teachers as 

important, hence it is ranked 5th, thus the researcher assumes 
1 

from the data that the majority of principals in Ciskei post 

primary schools do not regard orientation as an important aspect 

of staff development. It also follows that the majority of 
? 
• principals in Ciske~ post primary schools do not have orientation 

programmes for new teachers. 

3 
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? 
It also appears from table 6.5 that the majority of principals in 

Ciskei post primary schools do not regard staff orientation as an 

important aspect of the principal's staff management function. 

The researcher is of the opinion that after new teachers have 

been appointed, the process of induction or orientation should 

begin immediately. Staff induction or orientation is a process 

by which the new ·teacher is helped to become orientated to a new 

environment, which includes the corrrnunity, the school system, the 

teaching position, and the people with whom he will be working. 

(Gorton, 1980: 174) 

The researcher is in full agreement with the views expressed by 

McCleary & Hencely (Gorton, 1980: 174) that " ... orientation 

requires sensitive planning and careful execution. It is during 

the orientation period ~hat the new staff members gather their 

first impressions concerning the schools policies, objectives, 

leadership and method of operation. Moreover, it is at this time 

that initial acquaintance is made with colleagues and with the 

corrrnunity inhabitants, characteristics, agencies, and 

services ... " This view is emphasised by the data in table 6.5 in 
'7 

that the majority of principals in Ciskei po;t primary schools 

let the new teacher find his own way in the school. The 

assigning of a new teacher to a senior teacher for guidance is 

ranked lowest in table 6.5·. The assigning of a new teacher to a 

senior teacher for guidance is, in the opinion of the researcher, 

an important principle in staff management. 
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The researcher deduces from the data in table 6.5 that proper 

staff management principles and techniques are not applied by the 
; . 

• majority of principals in Ciskei post primary schools. The 

researcher is of the opinion that the failure of princ.ipals to 

orientate and guide new teachers to know what is expected of 

themin school. Without orientation the new teacher may pick up 

and internalise the new practices and procedures which are· 

contrary to the schools accepted policy. 

4.5 YEAR PRCGRAM£3 AND DAILY TIME TABLES 

4.5.1 DAY 'ID DAY RUNNThk:; OF SCBX)L 

TABLE 6.6 

'lUrAL NJ. OF RESIUIDENrS 21 PERCENrAGE 

Number of respondents who said they 
follow a preset prograrrme m 
running day to day affair of their 
schools 4 19% -
Number of respondents who said they 
run their schools as the situation 
demands 6 28.6% 

Number of respondents who said 
they run their schools strictly 
according to the Deparbrental school 
calendar 3 14.3% 

Number of respondents who said they 
run their schools according to the 
demands of pupils 4 19% 

Number of respondents who said 
they follow the directives of 

I .inspectors and parents only m the -
running of their schools 

... ..... 

- l'l ~ 

7 
... 
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From table 6.6 it appears that only 19% of principals in the 

representative group do some pre-planning and programming for 

running their schools. It also appears that another 19% of 

principals in the representative group are not in control of 

their schools, but run the schools according to the dictates and 

demands of their pupils. 28% of the principals in the 

representative group have no long term or short term planning and 

prograrrnnes but run their schools as the situation demands. 

Another 19% of principals in the representative group do also not 

have their own planning or programmes but merely depend on and 

follow the directives of inspectors and some parents in the day 

to day running of the schools. 

? 

The researcher assumes that the majority of principals in Ciskei 

post primary schools do not indicate that they have the required 

skills for the effective and meaningful management of schools and 

educational programmes. 
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4.5.2 ADVANr.AGE.S OF A YEAR PI.AN 

TABIE 6.7 

'IorAL N). OF RESFCNDENrS 21 PERCENrAGE 

Number.of respondents who said they 
see no advantage in having a year 
managenEnt plan 10 47.8% 

Number of respondents who said they 
are.not sure whether there is any 
advantage or not in having a year 
managarent plan 9 42.9% 

Number of respondents who said 
there is advantage in having a year 
managarent plan -·-

The researcher assumes from the above data that the majority of 

principals do not see any advantage in having a year management 

plan for their schools. This, in the opinion of the researcher 

is schools not functioning smoothly as both pupils and teachers 

are not certain in what course the school day will follow and 

this hampers teachers long term planning for their classes. 

Pupil and teacher performance is this adversely affected. 

4.5.3 It is the policy of the Ciskei Education Department as reflected 

in panel reports that each school draws up a year management plan 

based on the general school calendar. The management section has 

also emphasised this policy in the number of courses conducted. 
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. 94.5.4 PERSGQ (S) RESPCNSIBLE FÜR IEAR MANAGEMENT PLAN AND l

TJME TABUZS 9 % %

TABLE 6.8  

9 I I 9
l ‘IUIAL N0. OF RESPONDENIS 21 l PERCENJIAGE

 #11975- 9_ Number of respondents who sald the | .
principal is the only person | |
capable of drawing up the year | |

l . ‘ : management plan _ 9 I 42.9%

Number of respondents who said the |
principal staff are the only people | _
capable of drawing up the year . I X

| management plan 2 | 9_.5%  g   a '
Number of respondents who said | ‚ | l

_ parents, pupil and staff teachers | |
- only are best able to draw up the > | ' '

year management plan 6 l 28.6% .

 i  INumber of respondents "who said the | | | i .
principal and pupils only are best | | ..
able to draw up the year management | |
plan 2 9.8% |

Number of respondents who said the | . |
principal, staff‚ pupils and parents | |
together are best able to draw up the | |

> year management plan ‘ » 1 | 4.7% l
v TK5 da‘!

% cxdds u? fw
_ The researcher assumes from the above data that the majority of an?

7 9
principals in Ciske’i post primary schools do not regard it as

’ » ‘""“‘....___.."'-_.....-=...
. importanf that all the interest gröups of the school i.e. _

principals, teachers, pupils and parents must be involved in "the ‘

drawing upof the schools year management plan. The researcher

' - is of the opinion that inputs from all the members of the schools-

‘ internal and external cionmunities muslt be obtained ‘and inncluded
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in the year plan. This will eliminate clashes of interests and l

conflicts. The involvement of all interested parties in the '

' schools planning generates interest and Support for the’ schools -*

programmes. - _

4.5.5 TIME PLAN

TABLE 6.9 V

lmrALNooFREsPcNDENrs  | 21 |PERCENIAGE|
 |_____I_____|  

l _ Number of responclients who said the . | - -
A year management plan is drawn up at _ |

the end of the previous year for the ' | v
. l following year % 8 " | 38% 539.

 I o . i l 4 o
A NLImber of respondents who salid they | | l

do not know when the year ’ | | .
management plan is to be drawn up | ll . | 52.3% l

l l o l l nNumber of respondents who said | 4 = -.
the year Inanagement plan is drawn \ .

Ä up after the re-operfing of schools — _
in January 2 | 9.8% |

. | u

From table 6.9 the researcher assumes that the majority of A
7 - .

principals in Ciskei post riJnar schools do not know when to -
 

draw up the year management plan for their schools. It is V
_ Standing policy of the Ciskei Department of education whlch was A

adopted after lengthy debate at the Katberg Hotel Departmental

Conference of August 1987, that the year management plan must be _ V

drawn up at the end‘ of the previous year for the following year. i

V It is also dopartlnental‘ poliq/ that the year management plan be l "V

available and displayed in the principals office at all times E -
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" after re-opening of schools. This policy was adopted so as to

l enable schools to-get better organised for all school activities

immediately the schools re—open. The researcher further assumes _
2 that much time is wasted at the beginning of each year in the

7 .

' majority of post primary schools as no definite plan of action

' has been prepared before schools re-open in January each year.

4.5.6 PERSQQ (S) RESPONSIBIE FOR TEACHING TIME TABLES

‚ rQmn er‘ A . _
TABLE 7 .% — „

l I 4 i‘IUIALNO. OF RESPCNDENIS _ A j | 21 IPERCENIAGE—————————%— =«—————   i Nuber of respondents who said the | | |
teaching time table is drawn up by [ | . |
the principal only ' | 13 | 61.9% |I i' ‘Number of respondents who said the | | '
teaching time table is drawn up by | | |
_the principal and all the teachers | V J |. .
together ‚ 2 | 9.5% |

Number of respondents who said ’ l
the teaching time table is drawn ' ‚W

_ - up by the deputy principal or Head . |
of Division onhy 3 ' I 14.3%   u : :

„ H Number of respöndents who said the ' ' |
| teaching time table is drawn up by ‘
l the teachers only l 3 | 14.3% _+____|  

— 7
. It appears from table 7 that the majority of principals in Ciskei '

_ a}?

post primary schools do not delegate the function of drawing up

. ’ of the time table to their staff. The researcher has observed

' that the majority of post primary principals only start with the

- drawing up of the time table after they have completed their
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A pupil admissions which is, in most cases, two wjeeks or more after ' A

_ ’ the actual date of opening. l u _ A

The researcher is Cf the opinion that the principals of post ‘

® primary schoolishould. in their planning set up a team of _

teachers under the Supervision of the deputy princgipal or head of

department for the purpose of drawing up the teaching time table.

4.5.7 CDRRECTTIMEEORDRAWINGUPTEIETEACHJNGTIMETABIE i

TABLE 7.1 - A . ’

  & |
‘IUIAL N0. OF REspmDmrs | 21 PERCENTAGE

u Number of respondents who said the | .
teachjng time table is only drawn ' _
up once all pupils have been _ | ' _
admitted and allocated to classrooms | 10 47. 6% .

I
Number of respondents who said _the j
teachjng time table is drawn up
only when all the vacant teachjng ’

— posts have been filled ’ 7 33.7%.

' Number of respondents who said _ | |
the teachjng time table is drawn | ' | | '
up at the end of the previous year |
for the following year 3 - l 14.3%

I  i
. Number of respondents who said the | — i

teaching time table is drawn up | .
' _ when the principal see it fit to d0 | | ‘ Y so L |—-——-———- 1 --—-— |  |____________________ __._I_____| 1

. . The data in table 7.1 Shows that inthe majority of schools the <

' time table is only drawn up wheln ‘adlmissions of pupils have been

\ completed. — ' ' '
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. The researcher has in his experience as circuit inspeotor come V '

l across situations where the school time table had not been drawn

A up for up to three weeks after the schools had re-opened. This _ .

V is‚ in the opinion of the researcher a result’ of poor or no '

Organisation and planning on the part of the principal. .

4.5.8 THE ÄVAJIABEITY OF 153mm l .

TABLE 7.2 V % % %

ITOTAL N0. OF RESPONDEIWIS _ 21 PERCEBTIAGE‘

Number of respondentls. who said o l
their schools  ave formal | .
and planned testing progranmes 9 | 42.9% whgck

. > H I Vs
Number of respondents who said > l wwdfl?
their schools do not have formal -
and planned testing progranmes ' l2 l 57.1% | .
. _________ ____| a

b ' in +he smple
The data in Table 7.2 indicates that the majority of schoolido

not follow planned testing programmes. It is the opinion of the

researcher that where there is no planned and formal" testing . 4

programme, testing is haphazard and not meaningful. It is also

l the opinion of the researcher that the quality of tuition and

pupil performance is poor if testing is not meaningful.
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4.5.9 PERSON (S) RESPCNSIBLE FOR DRAWING UP THE TESTINGv ;

TABLE 7.3 d  

I ‘IUJEAL No.oF RESPONDENPS | 21 | PERCENTAGE
‚ iNLImber of respondents who sa1d « | | .

only the principal draws up the | . A _f. testing progranme 8 | 38% 333 ‘gg
Number of respondentswho Said | r | |

_ ' only the deputy principal or - _ | r
- head of division draws up .the ' | E

_ testing progranme 3 _ 14.3% . I  :  _ u Number of respondents who Said | | .
each subject teacher draws up his | b

_...___._.+ l orxävn testing programne | 9 _ 42.9% ‘ ;_ Number of respondents who Said the | ß | _ "
principal- together with the whole | - »
Staff draw up the testing Programme 1 I 4.7% ' .

. . I | _ . v

The researcher aSSumeS from the above data that in many post
3cm. ‘H12. SOMPE w

primary SchoolSAeach teacher draws up his or her own testing 7 '-
programme. It iS Standard departmental policy aS contained in
Departmental Circular 2 of 1982 on testing that testing ’ u d
programmes muSt be drawn up for each claSS. The programme muSt u
indicate. the dateS‚ SulojectS and times of teSting. . ’

The researcher has in his experience and from panel inspection
viSitS came acroSS Situationsi where for example, a claSS had been l

d given four or five tests in one subject and one vor no teSt in .

' another subject. The researcher has also, during panel .

inspection viSitS come across cases where, for example, Standard

9A had been given 2 tests in physical Science wnereas Standard ’ '
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9 9B had been given no test at all_over the same period of time.

m The reasons given for these discrepancies are sometimes that

teacher A could not give a test in a class as he or she had

intended because the pupils were already preparing for a test or
' two in other subjects. It appears that there is haphazard _ 1

testing and no coordination of testing programmes. This may and _
v often does lead to clashes in subject testing dates and periods.

_ This also leads to poor performance by pupils as they may find - 1
themselves having to prepare for tests in three or more subjects _

u l on the same day. _ '

4.6 0F HAVBEATESIINCS f l

‘IUIAL N0. OF 21 V PERCENTAGEl ' .
 Z______ ______I .

Number of respondents who said ' . 9
there is advantage in having a

A formal testing programme 9 | 42;9%

V _ Bmmber of respondents who said i
‘ there is no advantage in having '

‚ a formal testing progranne: l0 47.6% _

Bhmtßm of respondents who said
they are not sure whether there is '
advantage or not in having a formal | |

_ 'testing'progranna g 2 . I 9.5% |9 ____—________________________-_____—_-___—___________________|

9 It is clear from table 7.4 that the majority of principalsßoo not
 

see any advantage for improving pupil performance by having a

. formal testing programme for the school or are not sure of
benefits thereof. A _ _ .
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b 4.6.1  OF AND CINIROILKPUPIIJS WRITIIEN “DRK ' v '

TABLE 7.5 —. l

IUIAL N0. 0F RESPOIQDENIS 21 J PERCENJIAGEI ß
____________________ ._______I____%__I

Number of respondents who said l - g:
pupils written’ work is checked and 5E
controlled once a month _ 12 57% 51.0 5

  |4 n i.Number of respondents who said | . | | '
pupils written work is checked | . | "
and controlled once a week . 3 | 14.3% | A u = a   Number of respondents who said . . | | 1 v,
pupils written work is checked . | 4
and controlled once a fortnight .4 4 _ V I 19% V1.0

W Number of respondents wflo said the i l ' | ‘
- pupils written work is checked and | A f"

controlled on a daily basis ' l 1 | 4.8% » '

- Number of respondents ‘who said i | i
. ' pupils written work is checked | '

and controlled whenever it is | „
V _ convenient to do so l l 4.8%

The researcher assumes from table 7.5 that the written work of
pupils is checked and contrölled once a month in the majority of 4 l .

‘7 . »
schools in Cisf<ei„ This practice is in line with the‚ ________.__——m l

departmental policy only in as far as it pertains „to management '
staff. The subject teacher must however check and „control pupils

written work, on a daily bavsis. » u
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_ 4.6.2 PERSQMS) RESPGNSIBIE FÜR PUPILS “DRK - ' _ [

{ TABIE 7.6 l 1 u .

————'—_————'——T—_——I—+’—I
TOTAL II). OF RESPCNDENPS u 21 ‘ u PERCIENIAGE‘. . j;

} _ | I 5
Number of respondents who sald’ » |
the pupils written work is checked Q |
and controlled by the principal only | l5 ' 71.4%

       g %
Nmnber of respondents who said . _. ' . ’

. pupils written work is checked -
and controlled by the deputy | '

| principal and heads of division ‘ | A i . ‚g;
only I 2 l 9.5% A .

Nmnber of respondents who said _ W A | - _
pupils written work is checked « | | '
and controlled by heads of | . "

' _ division only | 3 | 14.3%
I i «

Ntzmber of respondents who said the ‚ | . j
_ - pupils written work is checked and ‘ | 7 ‘

controlled by the principal and |
heads of division together ’ | ' ______„ | ' .
 _______I_L_____

' The researcher assumes that the management staff in the majority i:
_ ' Hain the Sqrngie _ -

of post prnnary schoolskdo not functlon as a team but_ rather as

individuals in the control of written work. This results in A

ineffective cöntrol of work and dupllication of functions. -
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4.6.3 PERSOSHS) REBPCIQSJIBLE} FOR REMEIDIAL VDRK AND TIME IEING :

7 TABLE 7.7 _

< TOTAL N0. OF RE’SPOI\IDEI\II‘S_ l 21 | PERCENKFAGEI

Number of respondents who said ‘ V | |
remedial work in their schools | |
is done by the subject teachers 13 | 62% ' | ' . '

I I
Nwnber of respondents who said l o“ dßwm‘ "r

» remedial‘ work in their schools . | Q3“
is done by heads of division 8 38%

| bHVm-Bhoü-Ü i

. Number of respondents who said |
. » renedial work in their schools is q

w done ixmlediately after each test 9 42% 49.11 '
 |  INumber of respondents who said they | . ‘ *

are not sure when remedial work — | _
should be done ‘ 12 I 57.1% I

. I I I  . I__?_I____I
- Frogh the above date‚ thev researcher assumehs that remedial work in j

Ran H2, sompk. . 4
lthe majority of post primary schoolshis done by subject teachers.

V This is, in the opinion of the researchers correct. -

The researcher allso assumes from the data that when remedial work I

should be done, is not clear or certain ‘in the majority of post
primary schools. This has the effect, in practice, that after "

tests have’ been given, no immediate follow up of pupils problems _
and weaknesses is done. The researcher is of the opinion that

V . _ for tests to be meaningful and of good effect, follow up remedial

I work should be done jmmediately after the tests have been written .

and marked. Remedial programmes must be drawn up for eaöh

' subject in the school. - I_ - - _ _ I
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4.6.4 mm/LmATIm FEEDBACK 2    2

TABLE 7.8 ' 2 a

‘IUTAL N0. OF Rfismmrs | 21 | PEIRCENITAGEI _

Number of respondentswho said | I ‘teachers prooeed with the next l _ | . _ 1. section by the work after the mid— | ' | > |
year examination without giving | | |

. pupils feedback and discussing ' ' | | ’problem areas ' _ | 5 _ 23.8% . b |  I  2
Number of respondents who said u ' A | u ’
examination answer books are not. » | . '
given back to pupils after mid- | _ — . '
year examinations I 9 |42.7% — _

. | » g
Number of respondents who said ' | l

_ pupils who fail the mid year . |
examination are scolded and told ’
to be more serious ’ . 2 v‘ 9.5% _  e INumber of respondents who said | | - '

' _ discussions A of examination | ’ |
questions’ and memoranda is not done" | | .
by the teachers after the mid- |
year examjnation 5 ' | 23.8%

  |_______I_____  
The researcher assumes that follow up of pupils mistakes and

4 problems in the midyear examination is not done in the majority 2
42mm H2. sqmple. “ _ _

of the schoolsÄ Pupils are not given their answer books for the
midyear examination in the majority of schools.

« The researcher is of the opinion that pupils ought to be given l .

. l their midyear examination answer books so that they might be able
. to see where they have “gone wrong. A. copy of the memorandum must Q

. also be made available to pupils also fcl>r remedial purposes. ‘ _
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I It is also the opinion of the researcher that Iwith holding the “

I pupils examination answer books raises susPicion as to whether "I

I the marks given on the rePort card are really what the Pupil ' — I .
I attained. The researcher has in his exPerience and as_ recent as

June 1991 come across cases where marks had been ‘entered into the

I mark schedules and Pupils given marks without the examination ’ A

Scripts having been marked by the teachers. The researcher is of -

the opinion that if Pupils are to be given the answer books, .9

. every teacher would _be compelled to mark the work. _'

4.6.5 PERSCINS) RESPCNSIBLE EOR DRAWING UP PUPIES  I v .9
' AND THE TIME FÜR UP THE I

I TABLE 7.9 i

TOTAL N0. OF REsPmDmrs I 21 I PERCENIAGE 4

A . Number of respondents who said V l
. the Performance reports of PuPils . .

are drawn uP by the class teacher l 19 90.5% .

Number of respondents who said _ I
the Pupils Performance reports are . I I - I

I drawn uP byIthePrinciPal I 2 I 9.5% I e I a  I  I .
Number of respondents who said I I I I _ '

' the PuPils Performance reports are I ' I I
. ‘ drawn up jmnediately after the I I I A

. Aexaminations before schools close I 8 I 38%% I _ ®
I I  

u Number of resPondents who said I ’ I
the PuPils Performance reports I » I
are drawn up when schools re—oPen _ I I I
in July 13 I 61.9% I
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V It appears from table 7.9 that the performance reports of pupils A *

" 515m the. sumple. A
in the majority of schoolsA?re drawn up by the class teachers, E

which is the correct procedure. ‘ . _ '  

The researcher assumes that the midyear performance reports of T
. pupils are only drawn up when schools re—open in many post u E

primary schools. This has the effect that parents so.not receive 5
the reports in time do as to encourage their children and help l %

> them improve their performance during the next half of the year. _ .

. The midyear performance reports are also required by corporate _ b ’
bodies and organisations which sponsor pupils in schoöls. The 1 E
researcher is of the opinion that pupils are put at a _
disadvantage with regard to further sponsor benefits if the « '

' midyear räport is not available at the time when it is required.
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4.6.6 PERSCN(S) RESPCNSIBIEEORDRAWIINGUPTEACHERS PRCIZRESSREPORTS
ANDEII-IEEREQJEIQCYOFDRAWIDJGUPITIEREPOMS .

TABLE8 % A 9

 9 |A ‘IUIAL N0. OF RESPONDENIS 21 9 | PERCENIAGE„V l . H

| Number of respondents who said . | 9 _ '-
| progress reports of individual

teachers are drawn up by the | > A
principal only A | 5 | 23.8% A. '

I  9 5 9 i I 9 ’' 9 Number of respondents who said | | | Q
progress reports of individual | | |

. teachers are drawn up by the heads I | |
of division only 9 |‚4 ' | 19% |

Number of respondents who said ‚ | QEäLÄBS2ßPhi3
the progress reports of individual ‘ 4xü*e;Ü“
teachers are drawn up by the _____;;__ b
principal‚ deputy principal and |

' heads of division together 3 ' | 14.3% .» |     | |  
9 .Number of respondents who said 4 A ' „ I .

progress reports of teachers are
_ drawn up once a week 9 42.9%

bhnmaer of respondents who said _ l
progress reports of teachers are '

' drawn up fortnightly V 7 33.7% I _
9 |9 i I nbhnmaar of respondents who said I ’ | |

| progress reports of teachers | - | |
_ l are drawn up once in a quarter t 5 | 23.8% |

 Z_____|___|
The researcher assumes from table 8 that there is no clear “

definition of management and control functions in the majority of _
l schools. The drawing up of ppögress reports of teachers is a _

function of the head of division but principals seem to usurp

A . this function in the majority of Schools. Bebause the head of _ 9 l
division is an ;______%___;_____\ l " — ‚ . _j7 _

 

 



_ 113

expert in the subject‚ he is better suited to draw up progress '
l reports of teachers in his department. Effective and maaningful 9

' control and supervision of the teachers progress and classroom
I teaching enhances good performance.

4.6.7 ADVANIIAGITS OF PRCISRESS 170R ‘ITEACEEIRS '

TABIE 8.1

   I I. ‘IUIAL N0. OF RESPONDENTS 21 | PERCEIQIAGEI—————————_ ‚ l0
Number of respondents who said | . |
progress reports of teachers are | |
used to determine the teachers | > _ .
pace and quality of work _ I 15 71.4% y ' - I I  I I I  Number of respondents who said | |
there is no advantage in using I . |
progress reports . ‘ 6 I 28.6% l .
I I____._________ V

From table 8.1 the researcher assumes that teacher‘s progress _
9 _ reports are used in tha majority of post primary schools to „ '

determine the pace and qgality of the teachers work. It is the
_ opinion of the researcher, that the quality of progress reporting

- is poor in the majority of post primary schools. I l

Panel inspection reports from 1984 to 1989 have always
highlighted the need for impröved progress reporting. Progress

‘ reports have been found to be more quantitative than qualitative.
The progress reports_drawn up by management staff in schools have

— been found to concentrate on the number of pieces pf work given
' to pupils rather than the quality of the work done.
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4.6.8" PAYMENI‘ 0F THE SCHCDL FEES Q Q

TABLE 8.2  3 3 -3 % %  

x ‘IUIAI. N0; 0F REsPoNDmrs | 21 3 | PERCENIAGE‘

Nwnber öf respondents who said ' ß | i A
_ pupils in their schools always pay _ _ | ' | f

the prescribed fees 3 I 14.3% | _ A' : a a  _ Number: of responcients who svaid | > 4 | .
’ pupils do sometimes but not always | ' |

pay the prescribed school fees | 7 | 33.7% 4—-|—.33‚;_ - 1*" n  
Number of respondents who said | .

_ pupils in the schools do not pay . ‘ ;
the prescribed school fees l1 52.3% 4_——|———52‚4 .3 I |--"  I --

From table 8.2 it is assumed that the majority of post primary V 3
schools experience a problem regarding the payment of the A
pfescribed school fees. ' It is assumed ‘by the researcher that 3

almost half the number of pupils in the majority of post primary V
schools do not always pay the required school fee due to poor

’ V planning and control by principals. _ '
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4.6.9 DIN PAXMEN]? OF SCHwL FEES A

- ' ' TÄBLE 8.3 V V

I ‚  I
_ REASONS 150R REEUSAL ‘I0 PAY EEES TOTAL RANK |

A I j RANK SCORE | POSITION I Ä

_V Pqpils demand financial reports. _ 2 * I 1 |
Pqpils demand to be involved in |

A deciding how the fees is to be used | 2.1 2 . I      I : IPqpils refuse to pay due to . |
political influences 4 2.2 3 . |
Pqpils are intimidated and fear to I . |
fxxy - l 2.3 . 4 I ‘

I IPupils say the fees are too high | .
. and they cannot afford 2.8. . 5 -’

_ Pupils are just naughty and | _ |
' igorant I 4 | 6 | -
 ______I_______I

From.the above table it is clear that the demand for financial _ I
' reports is the most important reason for refusing to pay the V

„ ’ prescribed fees in the majority of post primary schools. The

desire for involvement by pupils in deciding the use of school
Ifunds is also_ranked high in the majority of schools as a reason

for pupils refusal to pay the prescribed fees. Political I

I influences are ranked as the third most important reason for
_ refusal to pay the prescribed fees by the majority of _

respondents. I '

The researcher assües that political ihfluences create a climate * -
conducive to the breäkdown of authority in the majority of post V

primary schöols and henbe the prevalence of pupils refusal to pay

’ fees. I u 2 I ' _
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4.7. FINANC BUDGET 8 A

‚ _ _ - E

 mm. N0. OF RESKNDIEIQTS ' 21 l PERCEBTIAGE! '

k NLJmber of respondents who said U l
they do financial budgeting in their | 4 ‘ . f

_ schools _ . l 8 l 38% ' | 336L
 I  I HNumber of respondents who said | ' - b

- they d0 not d0 financial - ‘ |
budgeting in their schools | 4 ' | 19%: :' _ Number of respondents who said | ‘ ‘
they sometinles but not always | | _
do budgeting in their schools | 9 * l 43.9% | 4» D» q ‘

 I """“ I_ A Ü _
| Nmnber of . respondents who said v .

- they are not certain as to the nature
and application of the school | 8 Tb‘ . .
budgetary System ' | l4 | 67.4% Q4?‘ ‘E’ i

- . - ca qsira i
l _ | . U | WWH +he‚ hab '

Number of respondents who sald ' äwe: o2
' they are able to understand the . ' .

_ nature and application of the _ . TW-Waßes
» school budgetary System 7 _ 32. 6%

 l_-__________ 4
The researcher assumes from the data that the majority of post '

= primary pfincipals d0 not always do budgeting in their schools. '

In 4.6.8 above, it appeared that the majority of principals ’ _ .

experience a problem with regard to the pupils refusal to pay '

fees. This is, in the opinion of the researcher, one of the
reasons for the principals failure t0 do btudgeting. Poor l

A planning and control of. sources of income adversely affect

i < perförmance. . - ß V _‘ t i j »
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4.7.1 TIMEEURDRAWDEUPOFIHESCEIOOLBIJDGEI‘  

' TABIIE 8.5 (a) I . ti

I I I ‘IUIIAL N0. o}? RESPONDENIS 21 _ | PERCEINIAGEI 8_———————___‚_—__It._|
4 Number of respondents who said | I | ‘

the school budget is only drawn up _ r
when all the pupils have paid fees | 4 19% f_

Number of respondents who said I . | _ | I
the school budget is only drawn up | . _
when schools re—open in January ' '
each year - | 5 23.8% .

’ Number of respondents who ‘said | ‚ | | l
. the school budget is drawn up in ' |

Deoember for the following year 4 _J:_Qf_ | ‚
 I "  8 I I .. | 8 |  

Number of respondents who said —_ | |
the budget is drawn up only when -
the circuit inspector says it ’
must _be drawn up | 7 | 33.7% | ' . ‚ I I  Number of respondents who sald | | | _
the school budget is only drawn | _ _
up when the finance clerk returns | _ ’ '
from the Decenber holiday i 1 4.8% I

.___ .__________________ I I  

I The researcher assumes from tables 8.4 and 8.5 that the majjority ‘

of principals in Ciskei post primary schools do not know when and _ J

how to ‘draw up a school financial budget. It is Standing
4 offiqial policy of the Ciskei department of education that

' principals should draw up_ an expected income and expenditure

_ Statement for Submission to the assistant director for approAval
' at the end of October ‘each yeaLf (Ciskei Government Notice No.8,

of 1988). when the principal draws up this preliminary budget, - _
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. he should base ihis expected income on the expected ‘enrolment ' .1 .
_ figures of the following year. = 0 > l 0 v u

W Thereseyarcher is of the opinion that the majority of principals.
in Ciskei post primary schoolsv are not in a position to draw up 0_ _
the school budget because’ they do not know the nurnber of pupils 4 '

- they will have the following year, as reflected in table4_4.9. . l

i spmcmm OF PRELMNARY SCHOOL BUDGET 0 i a A

1 A TABLE 8.5 (b) L I 0  

 00;’;I  e————e——‚—————————:_ Source Amount g Nature of expenditure Amount g _

School Fees ': R4000 Teaching Media _ : R 500 - l _
i Sport Fees z‘ R6000 U Clearfing Materials ' : R1800 l .

Development Fund : R 900 Science Equipement : R 600 I
‘ Denations : R1000 l Mjnor Repairs : R 500 | - '

I Examination Materials :- R2000 i >
- l Sport Affiliations l : R 600 u ‘

v ' - A i Sport Materials : R1000 I A
_ l Transport A _ ' : R3400 | W

I _ A . Parents Day : R 500 ' R _ l
Library Materials : R2000 ß _

- ' 4 _ 0 Purchase of I »f Photocopier : R5000 I
H Telephone Äccoünt : R .200 i A

A i _ Service of Plachines : R i900. _ l V 0
A ' Catering l . : R1000 I '
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4.7.2 ADHERENCE '10 THE PREPARED BUDGET j

TABLE 8.6 V ‘ _

  I I  V .’ ‘IUJIALMD. 0F RESPONDENTS I21 _ I PERCENIAGE _ v

Number of respondents who said Q E . A
’ they strictly adhere to and follow .- |

' a_prepared school budget . _ | 2 l 9.5% V ‘ '

Number of_respondents who said ' I | .
they only use the drawn up budget ’ V A
as a guide and do not follow it
strictly ‘ ‚ 5 23.8% . »

Number of respondents who säid | - | .| .
they only draw up the budget for | .

' ' submission to the circuit inspector V | 4
V for his informtion 4 I 19%

Number of respondents who said | - >
they find it difficult to keep

V expenditure within the limits of |
available funds and have to pay the V _
balance of the previous years _ f

‘ expenditure during the following
year 1 10 47.6% .

  ____w„l__?_I . %
It is clear from the above data that the majority öf post primary l '

' schools do not follow a strict budget in running their schools.' ' *-"___.':.’.a"' .
v This then results in schools not being able to obtain the _

' necessafy services or equipment for facilitating fieaching and _ Q
learning because the funds collected in one year have been used.

' “ to settle the previous years short fall. The researcher has ih "
_ V Ahis experience come across situations where litigation has been -

inätituted against schools for failure to meet their financial _
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obligations. It is the opinion of the researcher that failure _ E

A Cjg) ' tostick to a prepared budget and exceeding_the years budgetary %
limits results in the schools inability to follow sound and _ä

' ' meaningful programmes for'good teacher.and pupil performance. ?

47kg 4 4 4 V 4
® 4.4.3  OF FINANCIAL BUDGEIIING 150R PUPIL AND TEACHER .

'."—':—““——- 4

. TABLE 8.7   ' ._ '

 . 4 I   % ‘IUIAL N0. OF REBPONDENPS 21 | PERCENPAGE V L

Number of respondents who said V | Q
. ‚ financial budgeting is important | . I * g

l i for pupll and teacher performance_ 8 i 38% | 2

. Number of respondents who said A | <:> . L
they do not regard financial _ | f

4 \ budgeting as important for pupil “ ‘. ' .
and teacher performnce _ 4 19% .» ;

Number of respondents who said I
they are not sure whether budgeting | _ v_ .

_ is important or not for pupil and ' - ' 2
' teacher performance U 9 42.9% _ _ ;

4   |

_The above data lead the researcher-to assue that the majority of . Ü

_ post primary school principals do not knöw that financial 4. l..____— _ _
budgeting has a positive effect on pupil and teacher performance. V

. 4.7.4 8 out of 21 respondents i.e. 38% said budgeting helps the teacher

to plan their work and buy the necessary teaching aids and 4 V
. matärials for effective teaching. > . _

7 * From the above data, thä researcher assümes that the majority of . ”
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principäig:gg_pot pay much attention to the existing relationship
between the availability‚ quality of material resources and thä ' f
quality of teacher and pupil performance; The relationship could ’ „ E

l . be effectively realised through the applicatiohAof sound _ V ä
budgetary principles. _ A

% 4.7.5 SCHOOL FUND mmmomm RECORDS y  1

‘JEXBLE 8.8 ' _

RANK SCORES AND RANK IPOSITICNS OF_ RESPONIDENTS‘. REPLIES REIGARDIDJG

. SCHCIDL FUND OF EIXPENIDIIIIRE. v

_ i _ 4 I
 TUTAL . RANK- ' ‘ RANK SCORE | POSITION . |  l
Pupils demand to have access to H V | I Q

_ school financial books. ' 1.3 I 1 |
Financial reports.are only given ' l ' .
to parents when deanded 1.5 I 2

% I % 'x Pupils and fiarents do sometimes
coplain about the misuse of _

_ school funds ’l.6 3 .
u Pupils often demand to be given 7 _

refuds for sport fees because very |
few matches have been.played _ „ 2.8.» I 4 <:3 «
Pupils often demand funds for music | - | |
concerts and disco shows I 3.1 I 5 ’ A | ________%_________. _______|____|

From the above table‚ the researcher assumes that the majority of
A ’ principals have problems regarding the use and management of _ 4

' school finances. The researcher also assues that the majority
.. of principals do not give written financial reports to parents. '.

j _ and pupils as often as they should. It is only when pupils and '
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» ' parents demand reports that some effoft‚ albeit unsatisfactory‚
_ is done to present a financial report. The researcher has in ’ 8

(:::) hägägerience come across sases where no financial reports have ' _
(::) been given by the principal for more than five yeagä The V _

researcher has also investigated a nubsr of complaints by  . _ 8
parents and pupils about the misuse 85 funds by principals and
found these to be legitimate complaints. The researcher

8 requested princifials in a particular Directorate to submit u 8
l ' estimated income and expenditure records for 1988 and found that _ A

one principal had estimated to use R2560 for the standard 10 I
farewell function and only R800 for the pufchasing of science ' .

‚ _ equipment. This indicates that this principal had the wrong
priorities regarding schqol fund expenditure. Tfie purchasing of
science equipment is, in the opiniqn of the researcher more
important for teacher and pupil peffiormance than is a standard 18
farewell function. '

The researcher has, during a panel inspection in another ' l l
Directorate in 1987 come across a school that had a credit_ Q ' .

l balance of R52000‚ a well built science laboratory without.

_ equipment and only six test tubes‚ 4 beakers and 2 empty Gas " l _
8 cylinders. The principal of this scaool was piling up his cfedit -

l balance at the expenses of good teacher and pupil performahce. » _

’ l s The demand of refund of fees by pupils has lbeen very prominent V 8 _
among pupil grievances in a number of schools in a nuber of_

8Directorates in 1990. Poor financial and time management were ‘ l l

GED_ the major cagses for such complaints. A number of principaäägid
. 4

nöt plan their sport programmes and used sport funds for other A "
purposes. The fesearcher has in his expsriense also come across
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situations where large-sums of sport funds are used for one

“ _ ' particular sport code e.g. athletics and very little is left for

W other sport Codes. This is a clear example of poor financial

management which results in tension and eventual break down of

order in the school. The quality of development and performance

’ by pupils in most sporting codes is adversely affected by poor ” l -

financial management. ’ 4 _ i

4.7.6 FINANCIALREPORIOFTTIEPRIIQCIPALd .

n TABLE 8.9 ' s . d

 s I I I‘IUIAI. N0. OF RESPONIDENPS 21  PERCENIJAGEl .——————————————»%———:——.  Number of respondents who said | | | _
_ the financial report of school funds | '

is given during the first quarter |
_ A of the year _ I 5 | 23.8% J   a a  aNumber of respondents who said '

. | the principal report is given .
at any time during the year ll W 52.3% l

. ' . I '

Number of respondents who sa1d |
the financial report is given at a |
parents meeting at the end of the A | ‘
year A 4 l 5 | |—-——— | C‘?

The above results link up with the results of table 8.9 above

.where the majority of princioals say financial reports are given

when parents and pupils so demand. . 1

. The policy of the Ciskei Department of Eduoation regerding Y
- financial reports and general financial control procedures are '
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clearly laid dowh in the Ciskei Government Notice No.8 of 1988. -

The researcher is of the opinion that the majority of principals
of post primary schools are either hot aware of the prescribed “

-——--""""9 .

procedure for financial reporting or are not following the

procedures. ’ 4 _

4.7.7 SIAEF REILATICJNS 4 Ä

- TABLE 9 i i i i i

IUrAL N0. 0F REBPONDENIS | 21 | PERcELmAGE i i
 |____«_I_______ 9 4

Number of respondents who said | '
- teachers are encouraged to be less

' formal and be on first name terms _
with the principal 1 | 4.8% ‘

. _ . 4 . H .
Number of respondents who said . |9 '
teachers are not-encouraged to | | |‘ .
discuss their personal problems | | | ‘
with each other at school | 4 | 19% 9 | '  u 1°"  Number of respondents who said | A ’
all school matters are bought to . „
the attention of teachers through ' .
written notices ' A 9 42.9%

‚ Number of respondents who saidi H | - 4
they always have tea with their I |

i teachers in the staff room _ . | 3 | 14.3%
 I I» ‘Nuber of respondents who said 9 | | |

teachers are at liberty to express | |
_ their views on policy and | | C7

administrative issues l ‚_____„ | -———__. | v

’ The above data leads the researcher to assume that the principal— _

teacher relations in the majority of schools is too formal.
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It appears from the results that discussion of school matters is _ ._
limited to the formal level and written notice ahd instructions.

The researcher is of opinion that the majority 0% principals_ig_:? A
(::> Ciskei post primary schools do not regard the creation and 4___._——=‚ .

maintenanceiof sound interpersonal relations as important for -
. l (äää) 'EEäZ2j organisational climate. Sound ahd good interpersonal

Cf) relations amongst teachers afe a pre—requi%;E:for cooperation and _ _.
successful performance.- According to Holly & Young (1987 : 21)

“ V "managing änd coordinafiing staff development has emerged as a key

_ _ leadership role in senior management teäms. In common with other

management roles it requires the ability to balance the . l
. q .achievement of goals with the creatioh and maintenance of '

produdtive personal relationshipä — the so called task and person l .
dimensions of leadership". - *‘ ‘ . ‘ _

It further appears from the data that teachers in the majority of l ‘ b
schools are not allowed to express their views on policy and ‘

Aadministrative issues. The researcher assumes that teachers in
% am *5: sqmp\e‚ "

the majority of post primary schoo%E_ggg only function within the

_ prescribed policies of the schools. Individual initiative of
l teachers is stifled and their performance is thereby adversely A

’ ‘ affected. _ _ 4 _ ‘
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4.7.8. PARENI‘ — ‘JIEACHER RELATICJNS o 5

. TABLE 9.1. o i  3

. _ _ „ 3

’ 1 ‘IUIAL N0. OF RESPONDIENIS  21 | PERCENIAGE -
 ______l1___

' Number of respondent prihcipals | 5
who said parents and teachers have I ' | _ ä

’ regular contact to discuss school | | ' | 1
matters - ' |_5 . I 23.8% „

Number of respondent principals V V ’
who said parents and teachers do |
not have regular contact to discuss ‘ | '
school matters - — | 16 - | 76.2%
 |_____|____ 6 1

The researcher assumes that the parent—teacher relationship in l
‘ the majority of schools is still, impersonal and too formal. -

_ ’ Tücttufiuußquy.
Teachers do not reach out to arents a ‘ ts do not a roach t‚qe!
teachers. “The necessary'ffee‚'open and communicative 7
relationship so necessary for good teacher and pupil performance -
is lacking. This type of cold and impersonal relationship which ’
is devoid of trust on both sides generates tension which later' '

dsvelops into disruptive conflict. Once the conflict stage is A
reached‚ both teacher and popii performance is adversely affected
as no effective teaching and fruitful learning cah be realised. 6 _

The researcher also assumes from the results that the so

important supportive role of parents äoes not exist in the

majority of schools. Where parents and teachers do not

frequently meet to discuss school matters, their means ofA _
attaining the common objective‚ i.e. the meaningful educätioh of 6
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l the child‚ may seem to be in conflict Vrather then being ' v l a
_ corrplementary. It" appears from the data that parents and A

-. _ teachers do not have regular contact in the majority of schools. Q
The researcher is of opinion that pupil and teacher performance __
can be greatly jmproved and enhanced where the teacher and patent

‘ are aware of each other's contributions and expectations. V -

4.7.9 PARENI‘ - TEACHER CINTACI‘ a

TABLE 9.2 l l t t 4 p

‘IUIAL N0. 0F RESPONDENIS  21  PERCENPAGE‘ p p

NLImber of respondent principals - ’
* who said teachers and parents meet A _ ’ .

- once a year on parents day only _ I 2 | 9.5% A - - i' Number of respondent principals v | .
‘ who Vsaid teachers and "parents meet u |

- once in the first quarter of the | _ '
' ' year only I 3 _ | 14.3% 06““

. _ m09“? d’?
The researcher assumes that even where teachers and parents d0 ‚gqbkf‘ "
meet, the instances of meeting are too infrequent. The l

.289researcher is of the opinion that meetings should also take place ‘S0,?’ 0“ S?
‚ . - V {m10

in an informal setting like sport meetings and social and 91.95h; T6„
cultural events. The school should involve parents in organising “ä 4rd-
and participating "in a number of school activities. The parents p “d; e-Wwne‘

t l ' und 47°will, the researcher believes, Support activities and programmes mm ‚ ‚chqs_ ‚ p _ b J
in which they are involved. ‚h! 59k_ p a o, P°°

. I . - zsöon.OO l t I  w“ p
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4.8 REASGVSFORPARENTSAMJTEIACHERÜHAVINGREHJLARCIINFACI v

’ TABLE 9.3 ' % -  a

l‘IUIAL N0. 0F REsPoNDmrs 21 PERCENIAGE| _  % = u:  Number of respondent principals l i |
_ who said parents and teachers d0 » '

not meet due to apathy and |
negative attitudes of parents 7 . | 33 . 3% |

Number of respondent principals | |
' who said parents and teachers d0 ' ' ' |_

not meet because parents are _ . | | '
_ intimidated by their children and _ | . | _

| fear to have . meetings with teachers 3 » I 14.3% |

Number of respondent principals |
_ who said parents do not come " - |. - »

to school meetings or visit teachers v | | '
due to local political influences 6 | 28.6% I
 I_______|______| ‚

_ The researcher‘ assumes from the above results that the majority a? pfifldväß’
' gaceixfe. ‘aurmts

of parents are apathetic or have negative attitudes towards the ‚U, b3 qpqthedctc»
school. The researcher has in bis experience found that most

' parents complain that the principals do not adequately inform _
‘them of what is going on in the school.

' The researcher has also come across parents who say that

principals only call them to the school when pupils are rioting.
_ It" is only then that the principals will inform them about

problems and other school Amatters. "Theresearcher is of the l

_ opinion that the parents apathy and negative attitude is a result

" of the principals failure to effectively communicate with. V
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parents- ‘school projects and programmes will not be supported by .

parerits in an apathetic, and negative climate.

The performance of teachers and pupils is as a result hampered. -

' It is the opinion of the researcher that it is the duty of the
principal to sensitize parents regarding the school needs,

problems and objectives. Parental involvlement in school matters

' enhances teacher and pupil perforxlnance.

A 4.8.1 EDGENI‘ 0F PARENIAL JNVOLVEDGENI‘ -’ ‘ Q ’

TABLE 9.4_ % V  

' M I  |  
‘IUTAL M). 0F RESPCNDENIS 21 PERCEINTAGE

Number of respondents who said j _. l _
school cormmittees are ‘the only ‘ | ' _
form of parental involvement in the «
schools ' 4 19%. | v l .

NLImber of respondents who said | «
‚ there is no form of parental “

_ involvement in their schools _ ’
i because parents never attend - _ ’

_ meetings or visit [the school 17 | 81% ' _________________V?___I___I
' Of the 19% respondents who say the school’ commitiees are the only . .. _

parental‘ involvement in the schools, 14.3% i.e. 3 out of -2l '

4 respondents- are from rural schools and 4.8% i.e. l out of 21

respondents are from urban schools. v _ .

Q ' The resäarcher assumes that thefe is no parental linvolvement in ‘
«Rum the. sevnphz. . A

® ‚ the majority of schoolsA. Even where there are school committees
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these do not have much say or influence in the actual planning,
ahd running of school projects and programmes. The researcher is l Ü

_ of the opinion that the principals need to attraot parents to the
' schools by involving them in school projects. Written ' P

invitations to sport and other cultural events should be sent to I
parents. A parent's day should be a major school event. I

4.8.2 EEEECI‘ 0F PARENI‘ - ‘JIEACHEIR RELATIONSHIP 0N PUPIL AND ‘JIEACHER I. I e A I

TABLE 9.5 . > 7 ’

_ ' I ‚ _
‘IUIAL N0. 0F RESPONDENTS ° _ 21 . PERCENIAGE .

 |——__—_|"—":* . «
Bmmtem of respondent.pr1nc1pals I '
who said the relationship that I
exists between parents and teachers I ' ‘
has a positive effect on the pupils I I » .
and teachers performance in I _‘ ‚

' school 3 14.3%

- Number of respondent principals I -
who said the relationship that _ |

_ exists between parents and teachers ' I -
does not have a positive effect on I
pupil and teacher performance 11 52.3%

' Number of respondehts who are not I I ad
sure whether the relationship that _ ' I" I :Em—odq 4 5

_ exist between parents and teachers I I u „#6 2o?
does have a positive effect on | I 9
pupil and teacher performance 6 I 28.6% I *%' I I I  

The researcher assues from the above result that parent —
. 9 i S?

teacher relations are veryfpoor in the ggjgg;ty_gfi_post_prima5y
schools.‘ This‚ the researcher assues leads to poor pupil and '

- teacher performance. _ 4 ' I - l .
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The researcher has previously stated that there should be a _
concerted effort on the part of the principals to draw the "

—— parents to‚ the school and theräby improving the poor parent andl . ‘ .
teacher relations for better pupil and teacher performance. — __

4.8.3 IVDDIES OF (IIMJNICTATIQI WITH PARENTS „r

TABLE 9.6- & n Ä 7

BEST MEDILIVI OF (II/IVIJNICACPIQQ WITH PARENTS ORDER OF IMPOKPANCEI

Monthly circular l l l
- I  

. Quarterly news letter — 2 _
Annual bulletin 3 ' "
Monthly meetings 4 l

A l Random visit by parents to school 5 _ V_ i l I '
' Visits by principal and teachers | ‘ | '

to parents | 6 - | I_____________
From the‘ above data the researöher assumes that the majority of _

A ‘schools prefer a monthly circular to parents as the best means of
communication. _ ‚ . — ‘ > A

. The researcher ‘doubts the practicality of this method, taking l
@ into account the time and scare resource materials involved. The

quarterly news letter is in the opinion of the researcher
suitable in terms of contents and length of time available in
preparing süch a _news letter. Physiical ‘contact between parents

. and teachers through reciprocal ViSitS is very ideal for v
V communication. The majority of principals, it is assumed, rate

this type of eyeball contact communication-very low. . '
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I 4.8.4 PARENPS max/Jans 0N ‘JIEACEIEIRS’ vooRK  _ I ‘ %

TABLE 9.7 *1 » I _

‘TOTAL N0. 0F RESPONDENIS | 21 |1 | PERCENJIAGEI 1

Number of respondent principals | I
who said parents are allowed to | . '
discuss and coment on the work

: of teachers ' 4 I 19% .
. I I I .- Nuber of respondent principals | _ - .

who said parents are not allowed to » ‘ . '
discuss and conment on the work of | -
teachers ‘ 17 | 81% W
 I____________I

The researcher assues that parents of pupils in the majority of
post primary schools have no access to what is going on in the I

I classroom. Parents are not shown what and how their children are
taught. The-school seems to be a closed domain of the principal I
and teachers. Parents with expertise in school subjects and -
school programmes could bä of help and improve the pärformance of I
teachers and pupils if they could be bfought into the school.

4.8.5 Of the 17 out of 21 i.e. 81% of_pespondents who said parents are
not allowed to discuss and comment on the work of teachers, none

suggested any method of feedback available to teachers. «‘

The researcher assues that teachers in the majority of the post .
primary schools only have the formal evaluation by the principal _ I

I I and inspectors as feedbäck on their performance in class. - I
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4.8.6 IVDDES OF PRINCIPAIS ÖIGVIJNICÜACFICIQ WITH PUPJIS A 4

TABLE 9.8 L  3

"TIOIAILNQOFRESPCIQDENPS |213 |PERCENIAGE

® | Number of responderiwho said | ' |
- class teachers conmunicate with | . '

the principal on behalf of pupils | l0 47.6% -

Number of respondents who" said . 3 -
the principals only meets the
pupils for discussion when they | —

‘ so request | 7 33.3% l

_ Number of respondents who sald | .
the principal Ccxrmunicates by | | |

- _ issuing weekly bulletins. to all | < _
classes ‚ ' | 4 19% ‘
| |______|_i___| '

From‘ the above the researcher assumes that communication between V j; „m“:
. . . . be. unedprlnclpals ‚and puplls and of a one-way nature in th fifiäflw

_ majority if schools. Only in a very few schools is there face to '
v. ' face communication between the principal and pupils, and even ‘ u

A _ then, at the initiative and request of pupils. This type of
- setting ‘is, in the opinion öf the researcher conducive to

3 conflict and disruption or scaling down of school programmes and
v also conducive to an urmealthy school climate where learning and

teaching objectives are not fully realised.
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l 4.8.7 NAIURE OF (IIGVIJNICAIEICIQ THE PUPIIS AND THE PRJNCIPAL

TABIE 9.9. . 9 &

| ’ _
‘IUTAL bD. 0F RESPCNDENIS 21 l PERCENTAGE

I ———"— —__—_I
- Number of respondent prmclpals . V |

' who said pupils are free and open |
in their discussions with the_ . |
principal ’ ’ l 3 i 14.3% |  . . n I   Number of respondent prmclpals _ | |

v who said pupils are not freevand - ‘
‘ open in their discussions with the3 ® principal; ' 17  f_1_°:___ I ®

l Number ‘of respondents who äre l . i
not sure whether pupils are free | . '
and open in their discussions with _

. the principal _1 4.8% | V _

  | i  INumbef of respondents vgho saigi | > | ‚VHS hfi
they always have tea wlth thelr "l | - m
teachers in the staff room 3 | 14.3% . "mm3 H,‘

V | 4 du WM“
Number of respondents who said d„„„e_mua4=i°“e'a
pupils are only free and open to

_ leaders of the local dominant -
political organisations . 3 . 14.3% _

3 _ ________I_______ 9
9  x

The researcher assumes from the above data that there is ä openf‘ “kt au!’

_ and free disbussions on school matteräbetween the majority of 9
principals and their pupils. There seems to be lack of trust

4 between pupils “and principals. This lack of trust and genuine ‚ ’ -

direct two way communication has, in the experience of the ' . l

researcher l_ed “to pupils demanding the dismissal and even actual-

physical ejectment of principals from a number of Ciskflei schools

A . in 1989 and 1990. From table 9.9. the researcher also assumes ' V

that pupils in the majority of schools are greatly influenced in . '
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their actions and attitudes by political organisations. The H
researcher has in his experience come across principals who want l

-. ' to maintain some respect and authofity, by trying to be seen to

be political activists and in most cases at the expense of their ‘
educational duties and at the expenses of pupil and teacher . w ß

_ performance.

l 4.8.8  OF SIATEMEINTS IN NLIVIERICAI. ORDER OF IN
- SCHOOIS REEARDDJG ‘JIEACHER PERFORMANCE. ’

TABLE 10  & 4   

. RANK SCORE POSITIGQ ‘

A Teachers are not coping with the D w H '
work due to overcrovccied classrooms | 1. 8 | 1
The morale of the teachers is low ' ; | . 4

' as a result of poor pupil — _
teacher relations - 2.2 | 2'
Teachers are not performing as ’
they should as a result of frequent -

. tensions between the teachers _
and principals 2.5 "3

I I' Pupils and parents are hostile _ | | "
to teachers U 2. 8 I 44 I |Teachers frequent resign from the | | '
school . 4.4 ' I 5 |

| 4
Teachers are de-motivated and do ' ' | 4
not Perform well due to_ shortages |

' of books and eqtxipxxlent 5.3 l 6 i
Teachers are motivated and d0 | |

_ their utmost best . 5.4 _ | 7 |
 ________I______I 4

The researcher assumes from the above table l0 that teachers in‘
4 V _ ' the majority of schools are hampered in their performance by poor
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l pupil—teacher relations, overcrowded classrooms and poor teacher—
7

principal relations in the majority of schoolsf It is the
W opinion of the researcher that interpersonal relations need to be 1

addressed as a matter of urgency in the majority of schools. i 4 _
.Principals need to cultivate and maintain a good interpersonal _
climate in most schools. The frequent resignation of teechers A
from schools results in an unstable teaching corps and has a
negative effect on püpi1 performance. A

 .1 4.8.9 PÜPIL ENROIFIENI‘ PER CLASS‘  

" TABLE 10.1

. l l I ‘IUIAL N0. OF RESPONDENIS I 21 | PERCENTAGEl   .___{I
Number of respondent principals | |
who said the average number of ; I | .
pupils per classroom in their | | |
schools is less than 30 | 2 I 9.5%_ _ I v u  "Nuber of respondent.pr1nc;pa1s | |

- who said the average number of . _
pupils per classroom in their V

_ schools is between 30 and 35 1 4.8% H

Number of respondent principles V I ’ 1
who said the average number of | | |

. pupils per classroom in their A |schools is over 35 but less than 40 1 4.8% I p _ ‚ u I    " Nuber of respondent prlnclples | |
_ who said the average number of | |

pupils per classroom is more than | | |
' 40 . | 17 . | 81% |/ ’
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The data on table 10.1 indicates thafi the majokity of respondefits _
 said the average nuber of pupils per class is in excess of 40. 4 g

The data on table 4.9 revealed that the majority of principals in w V’ Ü
aghe, sgm h? _ " _6g) Clskel Sbst prlmary schools do not know the nuber of puplls they - Ä

'will have when schools re—open. The researcher assues from Ä

Q C:) Q table 10.1 that the majority of Ci;:;{:gä;€fiS?ä;ary schools are . 3
_ .overcrowded with a very high pupil—teacher ratio. The researcher ' -5

also assumes that the overcrowding is a result of the principals' A ä
’ failure or inability to_apply the correct pupil mafiagement ä

principles. The data on table 4.8. reveäled that the majority of 3
‘ respondents said pupils do not apply for admission to their  

_ sbhools. The data on täble 5 indicates that the majority of _ ' Ä
principals said adherence to written applicatiqgs for admission u Q

 . can solve the problem of overcrowding in_g;ggg;‘post primary “
' “ .schools._ ’ V _ . » 2

. The researcher furthef assues that pupil and teacher performance . f
is advärsely affected by the overcrowding in the majority of
Ciskei bost primary schools. ‘ Ä

 

 



’ \ 138 V _

4.9— EIEEECÜI‘ 0F OVERCRONDIDE OF. CLASSRCXIVB A

 TABLE 10.2 L

% % % yl ‚
— ‘IUIAL DU. OF RESPQIDENTS 21 - I PERCHVTAGEI _ _M.___—_g___g.__{_g   

. Number of respondents who said | | ’ |
the high.pupi1 — teacher ratio | | ’
makes individual attention to |

I pupils impossible 10 I 47.6% l

l ' | Number of respondents who said | -
- overcrowding in the classrooms “

' has a negative effect on pupil | ' |
discipline in the school | 9 ’ 42.9% -
 |____*_______

. ’ ‚ ‘ _‘. N «gqhshtnl . 4"*——4 ‘vor ‘5 sisflig‘ßänfi
The researcher assumes from 10.2 that a significant number of ° u&d{

- - . ——-—-————————————a has bäß QKQC ‘

Ciskei post primary schools are experiencing disciplinary  '
problems which result in poor pupil—teacher relations and thus
affect the performance öf both pupils and teachers. Teaching ‘
strategies are also, in the opinion of the researcher, severely _

_ hampered as a result of classroom overcrowding. The researcher - ‘ V
' assumes from table 10.1 that individugg attention to pupils is ‚

not possible in the majority of Ciskei Rost Erimary schools. The _’
performance of pupils is thus negatively affected. 7 l
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4.9.1. IN ORDER OF 0F. AREAS IVDST ADVERSELY - -
 BY OVERCRONDIDIG DUE ‘I0 OVER AIIMISSICJN . .

TABLE 10.3 _ ' I I

 I I
 — ‘IUIAL RANK '

I RANK SCORE POSITION
  —%'_I———+ eClassroom performance of puplls 1.4 I 1

I I I II Teachjng performance of teachers l.7v I 2 I '
IAdministration of Sporting ' I _ I

activities . - 4.5 I 4
I ’ ‚General discipline of pupils . 2.6 I 3 -

. . I
Performance of pupils in cultural I '
activities A 4.6 I = ' I
 ________I_‘_I I

From table 10.1 the researcher assumed that over admission of
pupils iS prevalent in the majority of post primary schools in _ -_ q . v _
Ciskei.‘ "The researcher now assumes from table 10.3 that all
areas of school work‚ discipline, teacher and pupil performance

u are adversely affected by over admission of pupils. _
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4.9.2  OF SI‘ REGARDDU THEI OF PUPIL \

‚  IN NIMIPJCIAI. ORDER OF 

TABQLE 10.4 %  A A

{ A SIATEMENI‘ 0F POSSIBLE MEANSFOR I TUH-XL RANK — V
GCIDD RANK SGJRE RBITIQQ _

A ' The prevalence of a good school . ’  
and organisational climate 1.7 1 ' I 1+_ The availability of well . | z ' |
qualified teacher . | 1.9 2 I

_ ' The availability of fundjs, books j j | >
and equipment _ 2.6 3

| _
. The stricmess of the principal 3.9 4 4

Regular jnspection of the principal 4. 6 ' 5 __ . - |

The researcher assumes from the above datä that the majority of
Rom «the. sampb _ _ ' +

_ principalsAare cf the opmlon that pupil performance can be . .
greatly enhanced by the prevalence of a good school and .
organisational climate. The prevalence of a good school and

; organisational climate as; apreconditign for good pgpil v V - b _
_' j 5 performancä’ has läeen‘ f‘r'a’ted highest- by the. zmajority. bf jrespondent

— "A": V prviifiöiiaöals.“ The {reäekarchefüs cfif öpiniön_that' a good, 4 ._ '
organisational climate can only be created or achieved by the _ W ‚
application of educational managernent principles in the ‘school.

V % Nhat «baut q sxlnthesis o’?- the Nxosl: importqnf Ündfngs stemmüy
. ' . - „ l .(‘vom «the. cvqestfannmrg I5 135g b2. provfdßd s

C9 Tmnsffjgnq) ‚Pqr-qarqph b0 the. teacher‘ ’ 4
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4.9.3 ANALYSIS 0F THE ']IEA(IHER'S QJESTIONNAIRE (APPENIDR B)

Only 102 usable questionnaires received were analysed in this

‚ chapter as explained in 4.1. _ ’ V . l 0

‘JIEACHERS PERIOD 0F SERVICE IN THE SCHOOL‘  

TABLE 10.5 ' 2  F ‘

I    NUVIBER OF YEARS .0F | N0. 0F PERCENTAGE} 0F

.———————|————— ———————|
v 1 u 13 12.7% l . I  ' - 2 . " 27 | 26.5%

 ; 3 3 25 | 24.5%  
6 4 | 19 I 18.6%I _

5 _| 10 9.8% . I 6 o+5 l 8 F 4.9% 1 7- B f,
_________ ________l____________ F

‚_ @ V ‚The researcher assumes from the above table 10.5 that the
majority of teachers in post primary sch00ls have been in their
sch00ls for a period of three years and more. The researcher . 3

— « further assumes that’the teachers are able to give an opinion on b
' 3 the quality of the principals management and of ‘the prevailing

‘ school climate. ’ . i _

0 . 03g ' 1 I
v 2. 65 out of 102 i.e. 63.9% of respondents taught in other sch00ls _

l 15....:

0 before coming t0 their present sch00ls. 37 out of 102 i.e. 36.3%
‘ Mob - _ ‘
“a9”1h of respondents never taught in other sch00ls before coming t0 ‘

4:0 wenohfosäpfi their Fpreseht sch00ls. __ - ' 0
f Ö _

ß’ a A0 . _. . ’ _ ‘ - v
One‘ v l _ .
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- _ The researcher assumes from the above data that the majority of A '
fix +he sqv-npb _

6€) teachers in secondary schoo1gApave taught in meäe=%hanvone or
’////‚%ore schqols before coming to their present schools. The

l researcher further assumes that the majority of teachers in l _ i
secondary schools have served under more than one principal. _

3. 33 out of 102 i.e. 32.4% of respondents said their schools' l 3

were well managed. 3 l

See» an  6 3 6
°°“{::f%qf” 69 out of 102 i.e. 67.6% of respondents säid their schools were A
Eflwh not well managed. -

K The above data support the assumptions previously made in 4.5.1 _

« of this chapter (4) when the analysis of the principals'
questionnaire was done that the majority of principals of '
secondary schools do not apply eäucational management principles * .
extensively and effectively in tfie day to day running of their_ '

Ä schools. - _ - - . '

4. 46 of of 102 i.e. 45.1% of respondents said their principals _

_ got alpng well with the staff. .
t7 _ ' . _

V ‘ 56 out of 102 i.e. 54.9% of respondents»said principals did not
_ get along well with the staff. A .

- From the above data‚.the researcher assumes that the majority of
 äomvthsmpk 3 4 .

' A secondary school principals do not get along with their staff due

3 _ to poor or no application Ä} staff management prinbiples. The Y
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researcher previously made the assumption that the manageent of 3

relations is a neglected function ia the majority of_secondary - ’ l

“ schools. 2 _ „ 3

' 5. 83 out of 102 i.e. 81.4% of respondents said their performance i ?

was affected by the principals management. 2

_
19 out of 102 i.e. .6% ::fi:7sEggQeQts’Eaid their * 5 cg .

1
_ was not ecfed by the p ' cipals manag . _ ’

The researchef assumes from the above data that the principals 1

management affects the performance of the majority of teachers in Q ;
. a» [e _ '

secondary schoo1s.fl" *he 3*“? 3 _
55-88 ' .

- 6. Of the 83 respondents who said their performance was affected

by the principals management, 64 i.e. 62.7% of the sample _

population said their performance was adversely affected. _ _

' 19 i.e. 18.6% of the sample population said their performance was

W pösitively affected; . _ .1

The researcher assumes from the data above the performance of

teachers in the majority öf secondary schools is adversely

affected by the principals poor management. .

' H The data in (3) above revealed that the majority of teachers in _
O .

(::>r%„ Eäfäfääfgcondary schools said their schools were not well ‘
/o3: _b’ vmanaged‚ and in 4 above it was revealed that the majority of

. -principals do not get along well with the staff. The rasearcher

'further assues that there is no a lication of educational A4 _ _ PP .

 

 



144 ’. l .7 _ .

® management priinciples Vin the majority of Ciskei‘ secondary ’ 4 '
_ _ schools. The researcher further assumes that there is tension

between {zhe principal and their teachers in themajority
. @ gcondary schools in It is the opinion of tflhe “ i

researcher that where there are poor principals — teacher ‘
relations, the performance ’of the fieachers is adversely affected. ' ' " ’V

7. 0x21 i.e. 20.6% of respondents said the school cl4imate is g
confiiucive to good performance by teachers . V A

8 of r ondents s ' the schoo clim .
C nducive )/ n"

The researcher assumes grom the datä that the school clirvnate in
@ the is not conducive tö good '

. _ performance by ti-zhachersv. The reseafEher-„further asäwnes that the l
poor school climate in t_he majority of secondaryAschools results .

_ ‘ from the principa1s' failure or inability to apply educational

management principles such as the management of relations. The > l
u V researcher is of the opinion that failure or inability to u

implement staff management principles and ‘ improper manägement of j
j relations fesult in conflict situations" and where the principal

_ ' does n-xot get along well with the stiaff, resulting in a school A

- « climate whicvh is not conducive to good ‘teacher performance. '

8. 52 out of 102 i.e. 50.9% of respondents said relations among‘ l

teachers are gooci and conducive to work. Q A

1 50 out of 10 '_‚e.4  g
 con ve to work. -  _ ' " _
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AThe fesearcher assumes from the äbove data that relations amongst

teabhers in most Ciskei secondary schools are good and conducive‘ _ V
to work. The researcher further assumes that proper application

- of staff manägement principles and relations management will lead
to improved and conducive felations ßetween the principalä and ‚
teachers and lead to a good school Climate and subsequently to

« good teachef perf6rmance. .

9. 26 out of 102 i.e. 25.5% of respopdents said the relations ’ _
between teachers and pupils were goodl l

76 ofit of l0 i.e. 74.5% of spündents s "d räljfiggg/bägggen 5 6
4’ teach 6 and pupils gg2€fg;;p:ooq‚//’////äf A_ / _

' The resäarcher assues that there is‚a break down in relations
' between teachers and püpils in the majority of Ciskgz secondarx .

schools. The fesearcher also assumes that improper or lack of
_ implementation of educational management principles such as the u — '

A - management of relations as revealed in paragraph 6 above is, tola
large extent respoüfible for poör täachers—pupil relations in the 6
majority of Ciskei becondary schools; ' A
‘—:::::::______________A

The researcher further assumes that the majority of teachers in 4
Ciskei secondary schools become frustrated and demotivated as a
'*-——-.-——

' _ result of the poor teacher—pupil relations. The researcher is of
the opinion that the performance of demotivated and frustrated

_’ teachers is not of good quality. 7 _ V ’ > _
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10. - 31 out of 102 i.e. 30.4% of respondents said teachers in the l 4 ' 1

schools were involved in planning and decision making. Ä

_ 56 out of 102 i.e..54.9% of respondents said teachers in the 5
schools were not involved in planning and decision making. V E

15 out of 102 i.e. 14.7% of respondents said teachers in the :
- schools were sometimes but not always invölved in planning and . ä

_ decision making. 2

The researcher assumes from the above data that teachers in the i
majority of secondary schools are not involved in planning änd 7

A decision making. Planning and decision making are important ’ ’
principles in educational management. Proper implementation of
these.princip1e 1s of greät benefit to schools. It is the l ‘

. l Qpihion of the researcher that teachers will support and“ „„A “- ä; A 1
- implement decisions in which they are involved. ‘ _

64:} 1 . . . .11. A2 out 102 1.e. 26.5% of respondents sald the prlnclpals do —
encöurage teachers to improve their qualifications. ' 5

. 75 out of i.e. 13.5% of responde1 said principals d ot .
1 en rage teachers to impro their qualificati . 4

Frcm the data in paragraph 11, the researcher assumes that staff '
development which is a facet of staff manggement is not _
implemented in the majority of Ciskei secänd schools. V

' According to Oldroyd & Hall (1991 : 15) ”Staff development does .
l . not take place in a vacuum. It needs to be embedded in the

4 _ _ realities of school life if, along with other developing -
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processes‚ it is to effect the goals of school improvement and A

_ enhanced Standards of 1earning.- Some schools are more likely _

then others to provide the cönditions for„staff and school - '

development because of their "cultures" and the way they are _ ;

organised and managed". V ' ä

12. 19 out of 103 i.e. 18.6% of respondents said new teachers afe' Q

“ given some orientation when they report for the first time. Q

79 out of 102 i.e. 77.4% of respondents said orientation is not

given to teachers when they report for the first time in the

’ schools. ' l '< ’ A ‘ i

5 oüt of 102 i.e. 4.9% of respondents said orientation is

. sometimes givän to new teachers_who report in the school for the _

. first time. ’ ' V .

A The researcher assumes from the data above that the orientation V V

of new teachers, which is an aspect of the educational management

principles of staff management and staff recruitment, is not ‚
. - ' 7 A

implemented in the majority of Ciskei secondary schools as also .. . - „
revealed in table 6.5 above. .

13. 69 out of 102 i.e. 67.6% of respondents said the schools do not .

have definite programmes for the year. '

The researcher assumes that a year programme or yeäf management

plan is available in the majority of Ciskei secöndäfy schools." .. __________________________.___.„___ _ .
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' 14. 23 out of 102 i.e. 22.5% respondents said the schools have 4 ‚

_- definite year programes and adhere to them. ß 4 u _ 1

_ — 79 out/2:/192/i.e. 77.5% o resp::2;fEä/gaid schools do not_
. E

adhe;e/ o the def' ' e year prog es. ’ _

i The researcher assumes that the majority of schools in Ciskei do Ä
_  

_not follow definite year programme or year management plans as ’ 5
. — revealed in table 6.7 aböve. _The researcher also assumes that - - ' u

4 the year programme or management plan is drawn and displayed for ' '
0 _ inspectors to see but is never followed. The assumption mäde 2

(::) previuosly in this chapter in 4.5.2 that the majority of 4 ’ 4. .‚______, _ _ _ V
principals in Ciskei secondary schools see no advantage in having

_ _a year prögramme or management plan is supported by the above
data. _ 4 '

15. 61 out of 102 i.e. 59.8% of respondents said they know what 1s __
. ‚ expected of them. . 4

_ 41 out of 102 i.e. 40.2% of respondents säid there is team work .

2 u among teachers. _ 7 5

‘S351 — _
55 out of 102 i.e. 63.7% of respondents said there is no team

' _:::::::= _
work but individualism among teachers. _

_ Q 7 The researcher assumes that the majority of teachers in Ciskei
4 ':ääE2EgäEZ_gEg9g1g work as individuals and not as part of a team.

The researcher also assumes lack of staff management principles

in the majority of schools is responsible for the prevalence of *

' ’ individualism amongAteachers.i - — ’ V ' '
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Q 17. 32 out of 102 i.e. 31.4% respöndents said opinions and views.of 1 l
staff are sought in matters affecting them. 1 '

A1 57 out of 102 i.e. 55;9% of respondents said the opinions and l r

views of staff are never sought on matters affecting them. E

. 13 out of 102 i.e. 12.7% of fiespondents said the opinions and ‚ ’:
' - ‘views of staff are sometimes söught on matters affecting them. -

_ From.the above data, the researcher assumes that opinion and V
_ ’ „u s . 1(ää) views of staff are notqädäght on matters affecting them in the '

 v7 v ‘ v
majority öf Ciskei secondar schoöls. The researcher further

‘xassues that this lack of consultation can lead to frustration ‚
among teachers and eventually to conflict and a poor söhool A
climate which adversely affects the teachers performance:

18. 27 out of 102 i;e. 26.5% of respondents said the principal is _ l
accessible to all teachers. _ 1 1 i

1 75 out of 102 i.e .5% of respond said the pifgggpaifig/äot
accessib o all teachers. V > “

The researcher assumes from the above that the majority of
_ _ _ 9F «the. ‘sqmple. _prlnclpals ln secondary schoolsnare not accesslble to the

_ Inajority of their teächers. The researcher is of the opinion -

_ 1 that as.a result of the lack of or improper implementation of

' _ staff management prinCiples‚ cliques and camps develop and thrive
7 .

0 in the majority of secondary schools in Ciskei. > -
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The researcher is also of the opinion that as a result of the
- principals inaccessibility, teachers feel neglected and become Q ‘

alienated. The researcher thinks that the alienation and feeling ‘ 1

of negleöt result in frustration, conflict and poor performance. J

2 19. A 64 out of 102 i.e. 62.7% of respondents said conflict among .
A A teachers is avoided for peace's sake. — . 2

38 out of 102 i.e. 37.3% respondents said conflict among teachers‘

is competently addressed. . ' 7 l 2 l

From the above data the researcher assumes that Ehe majority of
,7 principals in Ciskei secondary schools are not competent in '

g -

conflict management which is an aspect of the staff management
principle. The researcher further assues that the performance

2 of teachers is to some extent negatively affected by potential _ _ .

and imminent conflict which is a sequel to bottled up anger and

‘ . frustratioh from avoided and unresolved conflicts. ' l

20. 30 out of 102 i.e. 29.4% of respondents said schoöl goals are
2 „ accepted by all staff membärs.

‚ 72 out of 102 i.e. .6% of responden aid school goals are not '

accepteä all staff member . A 2 l‘ _ A '

A The researcher assumes from the above data that the majority of
 

_ 2 u teachers in Ciskei secondary schools do not accept their schools

b goals. .The researcher further assumes that the non involvement

. _of teachers in pianning and decision making as previously assued
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from paragfaph 17 is the cause for the teachers not äccepting _

. 4 their schools goals. The researcher further assumes that the - Q

majority of teachers in secondary schools do not perform in Order '

V to achieve the schools goals. - 3

21. A58 out of 102 i.e. 56.9% of räspondents said there are cliques 1 _ ä
' among teachefis in their schools. ‘ 5

l 44 out of 1Ö2 i.e. 43.1% said there are no cliques or interest ._ A Ü

b ; groupä in their schools. A _ ä

'A- The researchef assumes from the data päat cliques or interest ä
5 groups exist 1Q_EgQJQQjgL1Ly_Qfi_ggQQgdägX_äEE291E_EE;EEEEE1. vThe l 2

researcher further assumes that the lack of or improper -
. implementation of educafiional management principles such as staff .

dävelopment and staff orientation is räsponsible for the i
existence of cliques or interest groups in the majority of Ciskei ‚ H

. secondafy schools. The existence of cliques or ihterest groups ‚
among teachers precedes conf1ict‚ break down in staff relations

V and poor teacher performance. _ . ;

ANALYSIS OF THE PUPILS QUESPICDNNAIRE (APPENDIX C) 4 ‚ 7
“W sqflnw’ wmMq-‚t qs an P14»! i6 qPPUL-‚qble ‘v . ’ i

Only 651 of the 755 questionnaires sent to schools were returned - ‚<
- and usable as explaified in chapter 3 above. -_ _

4 ‘;1;’J 270 out of 651 i.e. 41‚5% of respondents said they have only

been in their schools for 1 year‚ W .

 

 



— 170 out of 651 i.e. 26.7% of respondents said they have been in _'

. their schools for 2 years. ' _

207 out of 651 i.e. 31.8% of respondents said they have been in A
. their schools for 3 years or more. g

2. 456 out of 651 i.e. 70% of respondents-said given a Chance they

. would leave their schools for any other school; = A V

’ 195 out of 651 i.e. 30% of the respondents Said they would not
leave their schools for any other schoöl. _ '

The researcher assumes from the above data that the majority of

. "7’ pupils in Ciskei secondary schools are not satisfied with their W

— ' _ schools. _V'

3. 477 out of 651 i.e. 73.3% of the respondents said they are fiot _

_ satisfied with their performance in their present schools. ’ V

_ 174 out of 651 i.e. 26.7% of respondents said they are satisfied . _

A with their performance in their present schools. _ 3 3

A 7 The above data Supports the assumption previously made by the
2 _ . ‚
‚ researcher that most pupils in the majority of Ciskei secondary -

3 schools are not satisfied with their schools.

The researchef further assues that most pupils in the majority

4 of Ciskei secondary schools are not performing at the best of . l '

their abilities and are dissatisfied and could be frustrated as a

result. _ - [V 1 .
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4.’ 153 out of 651 i.e. 23.5% of respondents said if they have a
_ problem they prefer to discuss it with their teachers.

117 out of 651 i.e. 18% Cf räspondents said if they have a . A

2 A l problem they prefer to discuss it with their principals. _

V 381 out of 651 i.e. 58.5% of respondentä said if they have a _
problem they prefefi hot to discuss it with either their teachers. V

A »or their principals. V 7 ’ V ' “_ b ;

From the above data, the researcher assumes that most pupils in
1 Kg the majority of Ciskei secondary schools do not have trust in . '

2 .2. > their principals and teachers. The researcher further assumesfi ’
4 that the prevailing climate of distrust in the majority of '

. . secondary schools is a result of the lack of imp1ementation of.-

proper educationa1_management principles such as orientation and _ ‚

pupil management. The ultimate result of the prevailing climate V '

' of distrust is the deterioration of the quality of pupil _ ‘ ‘

A V performance._ 4 . l ‘ ‚ Q
A ‘e’. ' . . V '

5. 182 out of 651„28.1% of respondents said their schools are well ' .
organised for all school activities. . 2. ' _ _

_ 22 b468 out öf 651 i.e. 71;9% of respondents said their schools are . V
- «not well organised for a11 school activities. — -

6. _ 210 out of 651 i.e. 32.2% of respondents said relations between V '
pupils and teachers are good. Q V 1 s _ 1 .
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4“ 441 out of 651 i.e. 67.8% of respondents said relations betweee A i
_ pupils and teachers are poor. l _ 4 ‘ E

The researcher assumes from the above data that the majority oft E
„ '? V’ secondary schools_iE_giäEei_ä;e not well organised for all school . E

Q . activities. This assuption is supported by data obtained from E

the teaehers questionnaire in 4.9.3 number 3 where 67.6% of _ I E
Vrespqndents said their schools are fiot well managed. Date from A 4 ä
the teachers questionnaire in 4.9.3 number 13 ebove indicate thai 4 - g

4 _ .67.6% of respondents said their schools have no definite ä

programmes for the year. - ' . V in i

— The researcher assues that the absence of a definite year A .6 l ;
programme should_be the reeson why the majority of secondary _ V ‘

. T? schools in Ciskei are not well organised for school activitiee. ‘

Pupils cen as a result not perform well. .

’ The researcher also assumes from the data above that the relation. ' i
Abetween pupils and teachers are poor in the majority Qf Ciskei W J
jsecondary schools. The reseafcher assumes that, as a result of „ t .

i . fioor relations, there is not much trust from the pupils and not _
much concern and care from teachers.' Trust and care‚ are in the 4 *

opinion of the researcher, vital components of the pedagegical A

. relationship that ought to exist between pupil and teacher. It *

is the opinion of the reeearcher_that, if the teacher does not ’ _
. »‘ ishow concern.anfi care, he will not be trusted by the child whom A «

4 he is supposed to lead-to adulthood. "The reSearcher'is of the _

_ _ opinion that pupil perförmance is adversely affected by poor .

A A pupi1—teacher relations. It is the opinion of the reseafcher 4
.6. _ deriäed from his praetical experienee that the pupils are to a ‘ A6
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A large extent räsponsible for the comblete break down of teacher -

pupil relations. The researcher has in his experience come .
across situationä where pupils do not accept or respect the '

_ ' authority of teachers, especially those teachers who do not teach '
them diräctly in class. It is the opinion of the researcher that Q
the break down in teacher pupil relations is a product of V

1' improper applications of pupil management and sfiaff mänagemeht .
l principles. _ _ V H

‚-7. 133 out of 651 i.e. 20.4% of respondents said täachers are co-
. opefating with the principals. 6 A . ' L

' 102 oüt of 651 i.e. 15,7% of responsible said they are hot sure
whether teachers are cooperating with the teachers or not.

416 out of 651 i.e. 63.9% of.:espondents säid teachers do not > 1
always cooperate with the principal.‘ 1 _ _

The researcher assues from the above data that teachers in the A
? majority of Ciskei secondary schools are not always cooperating

with the principals. The researcher assumes that failure or 1 _
refusal by teachers to cooperate with principals maybe the result
of poor management. Data has been obtained from the teachers
questionhaire in 4.9.3. number 10 above that the majority of
schools in Ciskei said they are not involved in planning and 1
decision making. It is the opinion of the researchäf thatz A
failure or refusal by teachers to cooperate with principals is a '
6irect reäult of their-non-involvement by principals 1n decision .

- ._ making and planning. The failure or refusal by teachers to
. _ cooperate with the principals leads to tension‚ c6nf1ict and a
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V poor school climate which adversely affects the pupils —

performance. 3 .

8. 197 out of 651 i.e. 30.3% of respondents said_pupi1s in their E
1 schools are punctual for school and Sport activities. f

' 327 oüt of 651 i.e. 50.2% of respondents said pupils in their 2
schools are not punctual for school and sport activities.’ ' _ _ lä

. 127 out of 651 i.e. 19.5% of respondents said pupils in their *

V" schools are sometimes but not always punctual for sChoo1'and'4 4
- sport activities. f

- 3 From the above data‚ the researcher assumes that pupils in the7 7 .
' ' majority of secondary schools are not punctual for school and

Sport activities. The researcher further assues that pfipil l -

control in the majority of secondary schools is poor hence the ‚ A
‘ break down in disciplinary and normative structures in the ‘ 5

majority öf secondary schools. 3 l A

9. 182 out of 651 i.e. 28.1% of respondents said teachers in their

schools take up their periods regu1ar1y and on time. '

348 out of 651 i.e. 53.5% of respondents said teachers in their _ -
' schools do not take up their periods regularly and on time. .

1 _ 120 out of 651 i.e. 18.4% of respondents said teachers in their

schools sometimes but nöt always take up their periods regularly
A and on time. . . 3 u
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V The researcher assumes from däta that teachers in the majörity of
secondary schools in Ciskei do not take up their periods____.__.
regulanly and on time‚ The researcher further assues that as Q i

« ‘ result of teachers not taking up their periods regularly and on 7 . E
time‚ the quality of pupil performance is poor because they fall 4 4
behind in syllabi or are made to rush through it without A . f

- i Vunderstanding. ' .

' ’ 10. 80 out of 651 i.e. 12.3% of respondents said test timetables. ."
7 are drawn up and given to pupils. K . _ '

57l out of 651 i.eÄ 87.8% of respondents said test timetables are
A not drawn up and given to pupils.

Erom the above data, the researcher assues as also revealed in l

table 7.2 that test timg tables are not drawn up and given to ' _
pupils in the majority of Ciskei secondary schools. The

l researcher thus assumes that organisation and planhing with
regard to tests is poor or neglected in the majority of secondary ' l

. _ _ schools in Ciskei. The researcher alsö'assumes that as a result
_ of poor or no organisation and planning of test programmes, the V

pupils are given_tests at random and perform badly as they are ‘ > _ '
not well prepared. ‘  > V

l 11. 30l_out bf 65l i.e._46.2% respondents said pupils are involved in _

._ _ planning for school activities. > A

_ ‘ 350 out of.65l i.e. 53.8% of respondents säid pupils are not
involved in plahning for school activities. . _ .
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f The researcher assumes from the data that pupils in the_majority l
of secondary schools are not involved in the planning of school i
activities. The researcher is of opinion that if pupils are _ _
involved in the plafining of school activities‚ they will Support l _V

and not disrupt the school programmes. It is the opinion of the l

researcher that pupil involvement in the planning of school .'

_- _' activities enhances good performance. ' . ä

12. 293 out of 65l i.e. 45% of resfiondents said pupils are involved

in decisions on matters affecting them. ' ‘ :

358 out of 651 i.e. 55% respondents said pupils are not involved _ u

in decisions on mattefis affecting them. — '

The researcher assumes from the abovä data that pupils in the
majority of secondary sqhools are not involved in decisions on _ l _ '

matters affecting them. The researcher is of the opinion that V
_ pupils will not support decisions in which they are not involved.

5 It is also the opinion of the researcher that the takihg of .

A decisions on matters affecting pgpils without hearing their views 6
.4 . on such matters is unjust‚ undemocratic and leäds to conflict‚

l defiance and eventually to a poor school climate which is not —
conducive to good performance by pupils. '

l3. l43 out of 651 i.e. 22% of respondents said parents play an ' 5
u active role in the running of the schools. - A

5 508 out of 65l i.e. 78% of respondents sgid parents do not play '

an active role in the running of-the schools. ' _ 5 ’
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- _ The researcher assues from the data that parents do not take an E
v active ro1e in the running of the majority of secondary schools. T

“ The researcher also assues that the pupils in the majority of E
secondäry schools perceive the principals as running the schools. 1

alone and not involving parents, teachers and pupils. It is the E

opinion of the researcher that democfatisation of school E

V 4 .management by.invo1ving parent, teachers and pupils will create a ä
positive school climate and enhance pupil performance. t

14; 211 out of 651 i.e. 32{4% of respondents said parents are invited A
'to school functions and spoft activities.‘ _ V

440 oot of 651 i.e. 67,6% of respondents said parents are not _
' invited to school functions and sport activities. _ \ .

The researcher assumes from the above data that parents are not „ '

invited to school functions and sport activities in the majority
of secondary schools. The researcher also assumes that the

majority of parents are not informed of the school activities of ‚
secondary schools, and there is no parental support to enhance

pupil performance. _ A‘ ‚

15. 342 out of 651 i.e. 52.5% of respondents said pupils do not '

accept the authority of the principal. _

203 out of 651 i.e. 31.2% of respondents said pupils accept the _

authority of the principal. _ ‘
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’ _106 out of 651 i.e. 16.3% of respöndefits are not sure whether
pupils accept the authority of the principal or not.

b The researcher assumes from tge above data that the pupils in the 1

majority of secondary schoolä in Ciskei do not accept the __1._________———_______———————————--4
authority of the principals. 6

_ 16. 356 out of 651 i.e. 54.7% of respondents said the pupils
problems and needs are effectively brought to the principals

attention by boyqott of classes. '_

V W 132 out of 651 i.e. 20.3% of respondehts said the pupils problem
_ 6and needs are brought to the attention of the principals by b 1

organised mass meetings with the principals. I

163 out of 651 i.e. 25% of respondents said the pupils problems _

and needs are brought to Ehe attention of the principals by _ A
submitting a list of grievances and demands through the S.R.C.'

The researcher assumes from the data above that comunication

' 4 channels and procedures between the principals and pupils are

poor in the majority of seqondary schools in Ciäkei. The means

of communication are conducive to confrontation‚ donflict and the

creation of a poor schoöl climate which hampers pupils

performance‚ it is assued by the researcher. '
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17. TYPICAL CHARACIERISIICS OF SCHOOIS ‘

‘LABLE 10.6 V. “ .

5 sexq- 8 5
.  |

G9 IUrAL N0. OF RESPCIQDENTS { FERCENIAGE -———-—=——2=l——|——‘. | Poor facilities and equipment A 495 ’ 2EEL_ '1b:2_

A Poor ofiganisatiön of sport and ‘ . 5| - I
other progrannes by the principal 468. | 71.9% l

‘ Pupils are not motivated by J ‘ H | 5
teachers ' _ 446 I 68.5% _ |

V ‘ CNEm'emphasis of acadefiic work by I R _ . I
the principal and staff _ "337 | 51.8%

i Poor supervision and control of H H |
work teachers V | 453 I 69.6
 I_________|______ 1

b From table 13.6 above the researcher assumes that the majority of

_ _ .SEäEEi_äEEgggg5y söhools are characterised by: poor facilities

and equipment which is‚ in the öpinion of the researcher, due to .

poor resource management by the pfincipal; poor organisafion of

Sport and other Cultural programmes which is‚ in the opinion of

the researcher‚ a fesult of lack of planning by the principal;

_ lack of otivation of pupils by teachers which is‚ in the opinion

A of the researcher‚ a result of poor or lack of proper staff A

recruitment and staff selection practices, poor supervision and l

5 Control of work by teachers which is‚ in the opinion of the ’

_ researcher; due to lack of poor application of educational 5

A management principles such as supervision and c6ntro1 by the _

_ principal, deputy principals and heads of diviäion.

18. ' 187 out of 651 i.e. 28,7% of respondents said they think the

O l - general school atmosphere is Qood. .1 A _
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V 464 out of 651 i.e. 71.3% of respondents said they do not think
. the general school atmosphere is good‚ „

From the above data the researcher assumes that the gäneral A l

schools atmosphere is not good in the majority of schools in
l g1ä5g;;„The researcher further assumes that the general

performance of pupils is adversely affected in the majority of
Ciskei secondary schools as a result of the poor school
atmösphere; .1 ' 2 ‘ . .

19. 529 out of 651 i.e. 81.3% of respondents said their general l
‘performance in school is affected by the school atmosphere. -

. 122 out of 651 i.e. 18.7% of respondents said their general W
performance in school is not affected by the school atmosphere.

. The researcher assues from the above data thafi the school 4
atmosphere affects the general quality of performance in class of
pupils in the majority of Ciskei secondary schöols} _

20. 8 out of 651 i.e. 1.2% of respondents said their performance -
in class is positively affected by the general school atmosphere.

A The researcher assumes for the data that the class performance of

pupi1s in the majority of Ciskei schools is negatively affected

by the prevailing poor school atmosphere. The_researcher fufthär

l assumes that the poor school atmosphere is a result of the lack

of or poor application of educationa1'management principles in _

. the majority of Ciskei secondary schools." _ l

 

 



> ’ - 163 .

21. _ Fbr the creation of a good organisational climate in the schools:

_ _ 339 out of 651 i.e. 52.1% of respondents said the present g

principal must be removed and be replaced. 6. j

339 out of 651 i.e. 52.1% of the respondents said there must be :
improved teacher-pupil relations. 3

113 out of 651 i.e. 17.4% of respondents said there must be ' ‘
strict app11catiön of disCip1inary measures. ’ u l 4 ’

’ 199 out 651 i.e. 17.4% of respondents said pupils must be allowed A _
. tg have their way in all school matters. Q

The researcher assumes from the data that the majority of pupils '
in Ciskei secondary schqols are of the opinion that a good .
organisational climate can be brought about in their schools byä
the immediäte removal of the principals who is‚ in the opinion of
the pupi1s‚ responsible for the pöor organisational Climate; by
improved pup11—teacher relations; by improved principa1—pupi1 l

cqmmunication. It is also the opinion of the researcher that ' 4
improved pupi1—teacher relations and improved communication l . '
between the principal and pupils are necessary for bringing about
a good organisational climate in the school. The removal öf the ’ A

principa1‚ the application of strict disciplinary measures and 4 '
. ällowing the pupils to have their way in all school matters are,

in the opinion of the researcher not measures necessary for

6 ' bringing about a good organisational climate in the school. -
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4.9.5 SLMVJARX  A '  

. .The analysis and interpretation of Ehe principals, teachers and Ä
pupils questionnaires were made in this chapter as explained in 3
the previous chäpter‚ chapter 3. Any interpretations and ' ‚ Q 5

> assumptions made were based on the respondents relies to the ‚E
items on the questionnaires. ' _

‚V _ Findings and recomendations of the study will be made in the .

next chapter‚ chapter 5. A - _ A A l

% 7') v
A ssinbhzsis G; Hndings " . - A
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. 5 . . 1

_ SLM/IARY, (INCIUSIONS AND  IOIQS Q ._

5.1 BRIEF‘ ' - .

The primary aim of this study was to investigate the possible — %
effect of tha application or non—application of educational b
management principles on the quality of teacher and pupil

' performance. _ ' . ' . '

To gather data from which inferences could be made regarding the
_ application'or non—application of educational management

prinoiples in Ciskei Secondary Schools‚ a survey by questionnaire
. was used. The researcher also depended on discussions with the

Deputy Director (Professional) of the Ciskei Department of „
Education‚ Assistant Directors, Circuit Inspectors, Principals

. . and teachers of a number of schools. Questionnaires were drawn A

- up for principals‚ teachers and pupils of the schools in the ,
survey population. _ Q

' To obtain an objective view of the principal‘s management from . i
l pupils, first year students at the G M.Mxenge-College of-

» Education were also given the pupil questionnaires. The ’
researcher was of the opinion that these first year students b

_ ‘would not be under the schools pressure to give data that will V
V not depict a negative picture of the principals management.
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’ The researcher also relied on panel inspectlon reports for

l gathering data regarding the quality of pupil and teacheg i l

' performance in relation to the applicationgor non—application of l
management principles} _ l _

In the preceding sections of the dissertation‚ an attempt has . :
lbeen mads firstly‚ to trace the background of the study. ' ß 7

_ V Secondly‚ the researcher set out the anticipated difficulties of - 3
A. . the study and how the researcher intended to overcome the

s l difficulties. '  l *

' In chapter 2, a literature survey of the key conoepts of the_ '

study was made. Ah attempt was also made in chapter 2 to show
- how a school's organisational climate affects teacher and pupil

V performance. w l

s Chapter 3 outlined how the research was to be conducted._ The .
research instruents for gathering data from orincipals, teachers

Q land pupils were indicated. The researcher has also attempted to
v gather data on the internal causes of the break down in school

Q authority structures and the subsequent deterioration of pupil
and teacher performance. l l

4 An analysis and interpretation of the questionnaires was done in
' chapter 4. The researcher drew certain conclusions from the A

- available data and extrapolated these conclusions obtained from :sFi5 3°t”"""“"""""""""‘““""""5"*"""],«»”‘q nqNt5en-
. the reresentative rou to the whole secondar school communit ‚ bafive arm‘)

- . _ . in Ciskei. The assumptions made by the reseafcher_are merely
l -based on data obtaihed from the representative group. »
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This chapter deals with the conclusions and certainn

recommendations regarding the application of educational _ _ „

management principles for improved pupil and teacher performance _

as well as areas for furfiher research.

5.2. coNcLUsIoN _ V . 2 . . ’

The researcher wishes to draw attention to the important _

_ impressions which have been gained as a result öf this research. 2

5.2.1 There is research evidence that the majority of principals in

. post primary schools have fiye years or less experience as .1} *N5 nqthggh
1 2 » __ . eisb?”

Principals. It can thus be generalised that a ver sinificant Veräfad s“ _% 2 cq 7 .
' number of principals do not have five years experience as

‘ principals. V. . < _ _

This has the implication that the majority of principals in post »

4 primary school have not acquired sufficient practical experience

in management. - ' ' V

5.2.2 Research has also revealed that a significant number of

A principals were appointed directly from the ranks of assistant 4

teachers without häving previously occupied any management

. position. This type of promotion räsults in the principal not

. being able to manage the school efficiently due to inexperiencä ‘

and thus affecting the performance of täachers and pupils.
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— ' 5.2.3 The research aloo revealed that fhe majority of principals in V

post primary schools never had any training in educational l 2
management theory during their training as teachers and before 4 f

their appointment as principals. It was also revealed that the . 5

' majority of principals are aware of and support the need for 5 ä
training in educational management theory and pfactice before E

2 appointment to the post of principal. _ i

5.2.4 The research olso revealed that the majority of principals do ' i

_ not know how to apply educational management principleo like‚ l V ’ :

v planning‚ budgeting‚ staffing, cohtrol of physical resources and :

delegation, for effective pupil aod teacher performance. Staff 5
recruitment‚ staff orientation, control of physical resources and 2

'budgeting appear to be the weakest aspects in most schools '

management. 1 ' 2 ' ‚

5.2.5 Poor staff and pupil management by—a significant number of . 2
principals has led to conflict situations‚ resulting in.the A

_ complete break down of the schools normative struotures and
i deterioration of pupil and teacher performance. '

5.2.6 Political and social forces from outside and inside the school ‚ Q

' hamper the management abilities of the majority of principals.
The obvious lack of training in the application of educational '
management principles has made the task of such forces easy.

Proper and effective application of educational management ‚ -

principles would häve been of help to the principals in >' _ '

' withstanding the negative effects of such political and social '
forces on pupil and teacher perfofmance. ' V -
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5.2.7 Budgeting and financial control are poor in the majority of post

-primary schools. '

\_ l u _ ‘ 4 I? _
5.2.8 Staff development is not exercised by a significant nuber of v

principals. Principals are personally involved in almost all '
school activities without delegating tasks to other membefs of

A staff. This häs thä effect that the staff sits back and allow
the principal to flounder and eventually fail. The teachers are A »

4 thus hot given the opportunity to develop their talents and
skills. A 9 — ' ‘ 9

5.2.9 9 9 „  9
(a) The Hanagement of teacher parent relationships is ignored in most A

post primary schools. Parents are Qnly approached by the '
principal when there is a crisis in the_school. The supportive

9 role of pärents for effective pupil and teacher performances does -
. thus not exist in the majority of schools.

- (b) The organisational climate and general school atmosphere is not .

conducive to effective pupil and teacher performance in the l. ’7 A
. majority of Qgst grimary schools in Ciskei. ‘ ‘ ‘

5.3  IONS  '

_ It can be argued that there are identifiable and genuine skills
® (059355 which principals must posses if they are to operate effectively,

.9 _‘ and that these skills can be developed and enhanced by effective '

' 4 training‚ according to Creese (1991 : 223)..’ 9
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Principals shoüld be appointed from the ranks of äerving Heads of .
Division or Deputy Principals and not firom assistant teachers.
This recommendation is in line wiih the View held by Dennison & _ Q
Sherton (1987 : 23) where they say "persons appointed to posts of l

A principal must have a certain knowledge - base about performing L
_ the tasks which constitute the jobV. _ ' ' E

5.3.2 Cogrses in educational management wherä bäsic educational 5 J

management piinciples are applied should be run for all post —
prünary school principals, deputy principals and Heads of 5

. Division on a gparterly basis.. Diploma's for successful .
completion of the course should be awarded afid be a requirement
for promotional purposes. ' ‚

5.3.3 Colleges of Education and the Univärsity should design a course 5
in educational management theory for prospective student „V .

U teachers. The coufse should be compulsory. .

5.3.4 Thä Ciskei Department of Education management section should ’
compile a pamphlet of guidelines on basic educational management

. principles and make it available to all post primary schools. V
These guidelihes should not be on gäneral industrial management

V but on specific educational management within the school context. _ _

_ 5.3.5 The management section of the Ciskei Department of.Education Q
" needs to be expanded and have one officer in each Directorate for _

effective running and monitoring of educatiönal management t

‘ . programmes. This recommendation finds support in Creese (ibid) .

where he sayi "it is recommended that all Local Edufiation
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Authorities should have a management development policy statement_ V l

' » V l and that a team of officers and advisers with the appropriate _

* u resources and expertise should be established to implement that ._ -1

I policy"- i N

A The researcher is fully aware that there are öf course _

considerable resource implications on what is being proposed. .
I The researcher is of the opinion that existing provisions could i

V well‚ if properly planned and coordinafied‚ go a iong way tawards

' maeting_the needs of all principals and schools. Tha present i i
management training is‚ in the opinion of the researcher, l

i inadequate in terms of the content of training, implementation

. and follow up. It is also recommended that the management
. section of the Ciskei Department of Eaucation adopt a three phase

- continuous training programme based an experience as suggested by _
Glatter (1972 : 14) as follows: V v

i PHASE 1 _
Training to be provided upon taking ug a management post which _

_ involves some responsibility for the work of others e.g. Heads of i

i Division should receive on—going management training. ‘ _

PHASE 2 ' >
Further training to be provided when the teaoher takes up an‘
'institutional 1eadershin' post such as Deputy Principalship.

i PHASE 3 l
. Tnis phase would be specific induction training to introduce the

7 . new principal to the Departments' routines and general management

procedures._ Over and above this programme, the principal should
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’ continuously be exposed to phase l and phase 2 programmes and _
other recent developments and initiatives.v . E

' It is further recommended that school based management training 5
. 4 7*?‘

be adopted as a basic management training strategy. This 2
recommendation’iS also supported by Creese, (99. 933., p.225) E

— where he says "it is important that the development of management . 5
skills and abilities is set very firmly in the context of the _ g

V school in which the managers wörk‚ alongside the growth in the l 5
‘ teachers' professional knowledge and understanding relevant to _

managing-the schools pupils". school based management training .
' ’ also has the added advantage that the management team of the — 1

school share a common experience and the tfaining helps to lower
_ l barriers and creates team spirit.4 It_ls also recomended that V

. the training be tailored very specifically to suit the needs of . 1
those teachers in that school at that time. _ A ’

5.3.6 Staff recruitment‚ staff development, control of physical '
resources‚ planning, budgeting and financial control need urgent . ;
attention in.all post primary schools, _ _

5.3.7 The Ciskei Department of education heeds to request all post
primafy principals to prepare and keep records of: '

7 (a) Staff development programmes. lv ’

' (b) Staff orientation programmes. l

(c) Budgetary statements of expected income and expected . '
f . expenditure for each year. — ' V
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' (d) Schools' year planning programmes. .

A (e) Records ef control of physical resources,-books and ß .
f - equipment.

5.3.8 The Ciskei Department of education shoüld design and introduce l _
A ’ complete procedure handbooks on all management functions-for _

principals. This will help the novice principal to know not enly ' '
’ 'how' but also 'why' a task must be performed in a specific way. '-

= 5.3.9 Completion of a course in educational management should be one
of the conditions for permanency in a principal post.

5;4 Experienced and successful principals or inspectors should be .
appointed to the Training Division of the Department of V
Education. Management training based on successful and extensive .

4 practical experience will be of more benefit to principals than b
l in training purely based on industrial management theory given by V

inexperienced personnel with no pratical management knowledge. l _

This recommendation finds Support in Creese (gg. git.‚ p.227) ‘ .
' when he says "Effective management development depends upon high

quality resources and credible experienced trainers — both are
essential". 7 ‘ 4 . i

. i5.4.l Regular management inspections should be conducted in schools on
and annual basis. . „ - V.
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- 5.4.2 Reports of the management inspection panel which should consist A-
of experienced inspectors‚ should be sent to the Management
Division which should do follpw up and conduct remedial seminars

A on specific weaknesses pointed out in the reports. l

5.4.3 The researcher is aware of the entire socioeconomic setting of j ._
the whole school community in Ciskei and the near impossible A '
teaching conditions that are prevailing at this point in time..

_„ The researcher nevertheless wishes to bring to the attention of —
I . the prsviders‚ practitioners and consumers of education that V i

management training should be seen as an entitlement for every .
teacher who undertakes a management role. The unfavourable A
socioeconomic setting should neither be a barrier to nor an
excuse for not engaging in educational management development.
Let it be known that the ultimate aim of management development _ i .
in education is to help schools to become progressively more . ‘ ' -
effective and efficient centres of teaching and learning. ' „. . i '

5.4.4. AREASFORFURIHERRISEARCH i i

It is recommended that further research be done to establish any ‚
cause and effect relationship between the application_of _
educational management principles and pupil or teacher ’ i

' performance. ' 4 > l _
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* ' A PRINCIPALS' QUESTIUNNAIRE‘  

APPENDIX A b  A A
W INSTRUCTIÜNS   L

This questionnaire, which must be completed anonymously' A
so_that neither you nor your school can be identiFied‚

f deals with application or non application 1 of ’
educational management principles. A number of
questions are asked about your knowledge and skill in a
number of topics. The result will be used solely For „

C59’: ’tesearch purposes to verify the effect of _the
ß A_ V application of educational management principles in '

schools. 4 V ' .

PART A _

Complete part A by replying to each question or making
_ a cross (X) in the space provided:- V 7

1. Your experience as principal is: ‘
(a) 3 years or less ............ -

k b (b) 4 years_ ............
_(c) 5 years . _' ......;..... ‘

. l (d) more than 5 years ' ............

2. Did you occupy any senior post i.e. principal, V
ß deputy principal or head of department before

your present appointment? _
(a) Yes '............
(b) No _ ............ A

‚ 3. Your highest professional teaching qualification -

_ ' (a) PTC or NPH ’ ' _...;........1  (b) Jsfc or sio .  ............
' (c). UED or SATD .

(d) HED or HSTD % A ............
- (8) Any 0ther_ . _ ............ _

1‘ ' b {
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1 - 4. Whcn did you recoivc Ur completc the profesfiibnal 1 1
. .qualiFication mentioned in question 3? _ - 1

(a) Before 1970 l .........{.„ 'j T
(b) Between 1970 and 1975 _ ..........„. 1

"_‚„_,(c) gggeen 1975 and 1980 ....;....;.. 1@    ’ (d) Between 1980 and 1985 ............
1 . (e) After 1985  ..... . .... 9  9;

5. Did you hqve-any training in educational management 5
Cg>___„‚’ befoifääggsent appointment? » u 1 E

(a) Yes O V ..........;. _ 1
_ (b) N0 J ' ...}......;. 1

_ 6. What kind 0F training? _ 1 E
' ' (a) In—Service Training ............ i

'(b) Part of BED 1 ............ 9 g
(C) Part 0F HDE ‚ — ..........4. g

‚ .7. Principals should:- i
(a) Receive on the job educational management '

traifiing V 1 ............ 9
‘(::)_..qp (b) Frist be trained in äducational management 1 '

before appointment ............

' 1 PART B ‘ Ü
INSTRUCTION: ' '  1 "1

Where space is provided next to a question mark with X.

V 1 1. Rank the Following in numerical Order 0F importance
Hmß& regarding the principal's staff managemeht. 1

**“°sdpi%‚ V - . _ . i
’ÜQ\dH6ß - 1. The principal must ensure that the teachers have '
(“Ä houses. _ * _ 4-

9 1 2. Recruitment 0F suitable staffl . W V V

_ 3. Observing teachers in their classrooms.
4. .He1p solve_classroom problems of teachers. l
5. Formulate staff policies. . '
69 Give orientation courses to new teachers

‘ 6€)-———*-r 7. Vist täachers at their homes; _

‚i 9 _
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2. Make a cross (X) next tq the appropriate afiswer;
-Do pupils apply For admission in your school? ' A
(a) Yes .- ............ ' ‚
(b) Sometimes ‘ ' ‚...........

I (C) No,_they are brought by parents on Ä '
. the opening day. - ............ .

1 (Ü) N0, they come in person without Eheir Q ' .
A parents. * ............. V

(e) N05 pupils are admitted as long as thcy ’
. have the Fees to pay. ............ .

3. Is it possibie for you to know how many pupils; V’
_ f ' you will have when schools re—open? .

M (a) Yes A ............ ' .
( (b) N0 v

4. D0 you think that strict adherence to written ( ‚ _
applicatiohs can solve the problem of overä .

’ crowding in your school? 4 . . ’
V (a) Yes W . ............

W (b) N0 . „ » ............ .
F (C) I_am not certain ’ ...‚........ A

5. Mark the appropriate statement(s) with X. W
' - When pupils register in your school For the

jfirst time
(a) They are handed over to the old pupils For

( initiation X V y )
' (b) Ürientatibn programmes are arranged by the -

' * teachers . ’ ............ .
(C) They are only given written school rules ‚k

' and regulations A ............ .
.. (d) They afe closely watched to See which ones

display bad behaviour.( ............
' W (e) School policy and procedures are explained - ’

_ - to them during morning assembly.- .....;...... >

' 6. Does your school have sufficient classroom -
accommodation? k . n ' _ .

‚ . .
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(a) Yes ' Q ............ A
(b) N0 l ' N ' ............
(C) Mnre than is necessafy V _............

/. Alu nchnnl qnnundn und hn|ld|nun nnly nnbd In: V
4 giß//‚Z7 :n4Hn»||HH1nnnnVf

_ C::3 (H) Ynn. ' ............
(b) Not always _ ..5.........
(C) N0 . _ ............ N

8. IF the school grounds and buildings are not only
used For sCh00l_purp0ses which 0F the Following _ "

L _ also use the_sCh0ol grounds and buildings?
' - A (a) Church organisatibns ............

(b) Local Sport Club ‘ ............_
. (C) All of the above . .........,.. .

(d) Mention any_0fher .0...........................

9. If the sCh001.gr0unds and buildin0s are not used
V For school purposes only, is permission For such‘ 4

b other use obtainbd From the sCh00l aubhorities?
(a) Yes ' - ......‚.....

N (b) N0 „ A b ..;.........
' (C) Sometimes _ ..........;. -A -

A 10. D0 you as principal think that you are in Full
A Control 0F the school grounds and buildings? ' '

_ (a) Yes . u 4 ............
(b) N0 ,........:..

11. IF the ahswer t0 question 10 is (b) who d0 l
' you think is.in Control 0F the sCho0l grounds

and buildings? b '
(a) Residence Association V . 4 ............ _
(b) The Student Representative C0unCil ............ V
(C) The l0Cal Youth Congress ..f......;..

A -(d) More than 0ne 0F the above .........‚.; _
_ (e) If none 0F the above stete who C00tr01s........ '
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' A 12. Do all pupils ih your school have sufficient text t

i books? 7 ' A
Qa) Yes ............

‘ (b) N0 ‘ - ............

7 13. If pupils do not have sufficient text books,
Cä>___vl list the Following stagäents in order of ‘

importance qs reasons For pupils ngt having
’ sufficient text books.'

_ l . 1. The departmeht’s orders are insufficient '
2. _Pupils do not retufh all books at tfie year. '
3. Book shofis do not supply the books which have

' ß ' l been ordeed. .<
' 4. Books lost or destroyed by pupils are not f

' replaced by the school due to lack of funds. t
5. Unexpected increases in entolment.

Q 6. The teacher in Charge of the text book stock‘ is inefficient; 1
7. Mention any other reason not stated above......

14. What role do you as principal play in the control
and provision 0F sufficient text books?. _______.

15. IF pupils have insufficient txt books, list the 4
following Statements in order of occurence in t
your schoolz‘ '

G9 .——p 1. Two or more pupils share one availbale text book. _.
_ 2. Teachers always give detailed notes to the pupils.

3. Pupils are asked to buy thäir own text books.
’ ' . 4. Pfipils are äsked to copy_notes from pupils öf .

l neighbouring schools.' ' l ‘
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1 '16. How often are stock records of books checked and '
controlled in your school? I

' (a) Ünce a year in July wten new books are to be l
1 ordered. - ............

(b) At the beginning 0F each term. W ............
(C) Ünce a month. ' V ............ '
(d) At the end 0F March each year ............ „

‘ (e) When it is convenient to do so. ............

17. Does your school_always have the required number
' of teachers? l w

:(a) Yes ' . A ' ............— __ (b) No e‘ 1 _
M (c) Sometimes ' ............

. 18. IF the answer to 17 is not (a) list the Following t
reasons in order ef occdäence for the shortage 0F _
teachers. ‘L - » _ ‘
1. Insufficient grants are given by the department„ ’ ’

(ää ::::Z‚ 2. Ihe school is Eägätely situated and teachefägo —
' not want to come here.

H V 3. Teachers were available but left because_oF l A
' 1 ehortage 0F houses. A ' ‘

4. Pupils' lack 0F discipltne makes the school un-
attractive to teachers. .

' 5. Grants are available but we do not receive
1 applieatiens; A . 1

6. Lack 0? proper Facilities and equipment makes
V the school unattractive to qualified teachers.

19. IF the school does not have qualified teachers ' ‘
list the following Statements in order 0F your

. preference in recruiting teachers.
- 1.. The circuit office is requested to send teachers

» without posts to my school. _ 1’ “
2. .Vacant posts are advertised in the local press.

_ _ 3. Üther principals are requested to send teachers
_ they do not need to my school. „J5 .1
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A A 4. I appoint teachers as they become avai1able.' )

. 5. I approach prospective teachers at Universify and
. Colleges. ‘ V

20. List the Following qualities of teachers in order of ;
' your preference when appointing to a post. . f

- 1. High professidnal and äcademic qualifications.
- _ C39 2. Subject expetise and subject teaching experience. i

. 7|. Hnnh in nnmnrirnl nrdnr H! Ympnrlnnrn. Whnn H'|DHPhHF g
C5)’/‚S55: Unnnmvn dulinn Inr Ihn lirnl limn WM ynnr-nvhnnl‚ ynn _)‘Q&‚<wP‘ « 1. 1mmcgiaLcly ullocuLc work Lu him and.1cL him sLurL

" there and then and thereafter introduce him to ' -_# ' the staff. ' “ . (
- ' .2. You give him the school policy and ask him to

read it through änd be ready For work next day.
3. You assign him to the senior teacher For orientation
4. You allow him to Find way himself in the school

‘ and c0mmunityL ' A
_ 5. You convene a special assembly 0F staff and pupils

and introduce him. A

4 PART C '

MAKE A CRÜSS (X) ÜPPÜSITE_THE APPRÜPRIATE ANSWER T0 THE
_FOLLUWING QUESTIÜNS A _’ '

F
1. You as principal: . _

. (a) follow a pre—set programme in running the day to ‘.
( _day affairs 0F the school. ............

‘ (b) Run the school as the situation _ '
demands) ’ W ............

(C) Run the school strictly according to the
departmental school Calender. ü .‚..,....... l

-(d) D0 es the pupils demand ............
. (e) Follow the directives 0F the circuit _ '

inspector and parents only. A ............ l

2. DoLyou as principal see any advantage in having ' . EI a year management plan? . . : ‚

I
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5. Who is besthable to draw up a year management plan for the _
school? A . „

_ (a) The principal ’ - ' „„„‚-
‚V (b) The principal and staff . ' „„„‚

- (c) The staff‚ pupils and parents ) ......._
(d) The principal‚ staff and pupils "' .„„„
(e) The principal and pupils l _ „„„‚
(f) The principa1‚ staff, pupils and parents ‚......

» (g) The principal and parents „„„‚
(h) The parents A „„„‚

V (i) Tha fzrents and staff A M ‚...... L;
(j) Eh" :t'"f and pupils ‘‚...... Q ‚ )

g“„cyM'4. Explaix „_ 1 whenjare thelplans for the next
—"”’ year arg L ; up. „.......‚.............................

’ 5. fiho in your'school draws up the teaöhing time täble?

6. Nfien is the teaching time table drawn up?
- (a) At the end of the previous year ' ‚.... _

(b) Once all the children have been allocated >
„ *0 clagsrooms ' . . . ' 3 - ‚....
(c) when all the teaching posts have been filled .....

_ (d) When the principal Sees it fit _ ' V.....
_ Cf) —*-"’(e) Before the issgectors visit the school ‚....

7. Does the school have a testing programme?
(a) Yes Q ’ . ' ’ ‚....
(b) N0 A -

8. Uho draws up the programme? _ _

9. Is there any advantage in having a testing programme?
’L(a) Yes  l ) ‚...

(b) H0 A ’ % -
(c)' Not certain _ ‚ ...._

‚ .
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. 10. How’often is the written work of pupils Controlled and

- t checked in your_school? l ' ;
_ (a) Once ä month ...... . ä

" (b) Once a week t ...... j
(C) Once a fortnight ' „„„ ;

t (d) daily _ '*“ ...... f
(e) _When it is convenient to do so ;.....

‘ 11. By whom is the written work of the pupils cgntrolled ä
and checked? ..........................................;. Ä

12. How often‚ if ever‚ and by whom is remedial work done
in your söhool? .......................................;. l

‘ 15. Select which one or more of the listed Statements are ’
C:> ;___‚ aptpicable to your school.

. After the mid-year examination l - ‘ . ‘
(a) Teachers proceed with the next section work without

giving feed—back on the pupils'performance. ....;;
- (b) The‘examination answer sheäts are fiot shown to _

the pupils as a matter of school policy. ...... ' 7
' '(c) when’pupi1s have failed they are told to be

fiore.serious. ' l " .„...
(d) Discussion of the questions and memoranda are

' . not done. _ .....;
_(e) The teacher is at liberty to discuss the ‚

examination but not to Show the pupils their
answers. - ......_

14. E333 and bv whomis the general examination report’onA '
the mid-year examination drawn up? ...................... _

15. How often and bv whom_are performance reports of
individual teachers drawn up? ........;..................

16. Ühat advantage‚ if any; is there in the reports mentioned

i l ‘ in 14&15 ............................;.;.................
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1 4 17. Do all pupils in your school pay the prescribed school
fees? 1 ° * _
(a) Yes __ n
(b) Not älways ......Q ' " .:'
(C) No ' ....... „

1 18. If the pupils do‘gg3_pay the presCr*bed school fees‚ Jjst
. . äEE_f2ÄÄ9EÄEE_EEäEEE2QIE_in'nfibericai order of imnertance as ' 1

reasons for not paying fees; W n »
‘ (a) They refuse to pay aus to political influences. i

' (b) They Cannot afford to pay. ( 1 '
‘A (C) They demand financial reports before they Can pay.

i (d) They say the fees areshigh.
(e) They want first to be involved in deciding how the -

‘mpney is to be used. Q ‘ . ’_
‘ (f) They are intimidated and are afraid to pay. '

- '(g) They are just naughty and ignorant." A . _

19. Do you apply some budgetary system in your school?
' (a) Yes ...... _

 (b) N0 A r...... 1
’ (C) Sometimes _ ......V _ .

H 20. If the answer to question 19 is (a) or‘(C) explain .
briefly the nature and application Cf your budgetary
System. ‚.........‚........................}...........

21. If you have.a budgetary system when is the budget drawn '
_z up? ' - ‘ ’

' (a) flhen all the pupils have paid. ......
(b) when schools re-open in January. 1 ......

. (C) when schools Close in December. ...... '
‚ (d) When requested to do so by the Circuit

inspector. ' ......
(e) Only when the finance clsrk is back from '

' ‘holiday. ‘ . u 1 ......
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_ 22. Nahe a cross K opposite each of the following statements
_ which are applicable to your school. _ g

_ (a) -You strictly adhere and follow the prepared ‘ '
s. budget— Q A ....{;

; V _ (b) You only use the drawn up budget as a guide ' 't and do not follow it strictly. ' es " .‚....   
(c) You only draw it up for submission to the

 circuit _ inspector for his information. ....... X
 A (d)- You always find it difficult to remain t 1 e

_ A with the budget. A ' „„„ f
A (e) You always have to pay the balance of the '

previous years' expenditure during the
following financial‘year. ..,...

23. Do you regard.budgetting as important for pupil
‘ U and teacher performance?’ ‚ ' . . V

’ (a) Yes _ _ t j ‘ .....}.
' (b) No ’ j

n (C) Not sure Ä 4 „„„

I 24. If the answer to question 25 is'yes‚ explain _ _
by giving reasons....................................... ‚

.{.......,.......................................f......

25. firrange the following statements in order of prevalence
in your school. ' _ 1 -
(a) Financial reports are only given to papents when

' demanded. '
_ (b)- Pupils demand to have access'tö the school's ' _

_ financial records‚ . A
(C) Pupils and parents sometimes complain about the .

— use of funds. ‘A .
(d) Pupils demand to be given refund on sport fees

5 because'they claim that4very few matches are played. ‘
(e) Pupils demand funds to run musical concerts and

disco shows. " 2' -
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. 26. fihen and how, if ever do you give financial reports?

i i ran? D " “
üake a cross X opposite the relevant statement in the r '
following questions. - - '

1. (a) Teachers are encouraged to be less formal and to =
. be on first name terms with the principal. ......

(b) uleachers are not encouraged to discuss their :
personal problems with each other. _ ...... .

(C) All school matters are brought to the V
„ attention of teachers through written notices. ......

-(d) The principal and teachers always have tea i .
' together in the staff room. ' ......

(e) 'Teachers are at liberty to express their
' ' views on policy and administrative matters. ......

’ 2. Do parents and teachers have regular contact to —
i discuss school matters? _

(a) Yes „ ' ...‚..
(b) Eo ‘ ......

3. If the answer to 2 is yes‚ whep and bow offen do
ooooaoooooooooooooaoooooooooooco' ‘

. COOOOOOOOOUOIOOOOOOOOOIDOOOOOOOOOOIOOOOOOOOOOIOOOOOOOOOOOOOO

' 4. If parents and teachers do not heve regular meetings‚
COOCOOCOOOCOIgOfiOOflifOflbOiCOOOOOI"OOCCOOOOOQQ‘

5. Jxplain any other form of‘parental involvement if any, in
ooocooocooococdoofooocooeeooooooooooooooocoooV
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’ - 6. Does the relationship that exist betwesn'parents and

teachers have, any positive effect on the pupil and A A Z
_ teacher‘s performance? E

(a) Yes .;... ' ' ä
- (b) '1-?o _ i

(c) Hot_certain ..... ;

7. Uhich of the following do you think is the best medium Q
for communication with parents? List in order of importance. Ä

_ (a) Quarterly news letter. i ' i
(b) Eonthly circulars. l Ä

. (C) innual bulletin; l 4 3
- ‘(d) Nonthly meetings. . ' -

(e) Random visits by parents to the school. Q '
(f)' Visits by principal and teachers to parents. E

» 8. Are parents allowed to discuss and comment on the work
of_the teachers? - - ' L:
(a) Yss ..... V i ' i
(b) N0 ..... ' . '

9. If the answer to 8 is_g3„ what'method of feedback is . A
available to the teachers? .............................. 4

.10. What means of commfinication exist between the principal and “
pupils_in your school? _figg5_g;Eh_Q;gss.X„ 4
(a) There are regular meetings between the principal and

. pupils“representatives. . ..... 1
(b) Ehe principal addresses pupils during

' morning assembly on a weekly basis. .....
' (C) Class teachers.communioate with the principal i

4 on behalf of the pupi1s.' .....
' -(d) There is a monthly meeting of the principa1‚ - ' _

teaohers and‘pupils' representatives. ..... A
‘ (e) Principal only meets the pupilsvwhen they

_ l ' so request.. " ' .....
(f) The principal issues a weokly bulletin to all

classes. ' . .....
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' 11. Are pupils open and free in their discussions with'

the principal? ' . . . 4
(a) Yes ....._ ‘ .
(b) Eo — - ..... . _ ‘
(C) Not sure . ;.... y

z 12. If the answer to 11 is not (a) with whom and_ggg are
_ pupils open and free in thäir discussions .

. ' EART H

1. Arrange the following statements in numericäl-Order of 2
\ ‚occurence in your school. _ _

(a) Teachers are.motivated and do their utmost best.
'. (b)‘ The morale of the teachers is low as a result Cf '  

poor pupil—teacher relations.
(C) The teachers-are not coping with the work due to ’ "'

over—crowded classrooms.
(d) Teachers are»nof performing as they_should as a A

result of frequent tensions between the teachers -
. ' and principal. “

(e) Teachers frequently resign from thexschool.
(f) Pupils and parents are hostile towards teachers.

' A (g) Teachers are de-motivated and do not perform well '
. due to shortages‘of books and or equipment.

' > 2. The average number of pupils per class is (mark with cross)
(a) Less than 50. _ H. ' .....
(b) Between 50 and 55.. "Q ’ ' .....
(C) Over 55 but less than 40. .....
(d) More than 40. .....

5. How in your opinion is the performance of the pupils
affected by the enrollment figures in your school?
..'................'.............:o;.....o...................
...........;o............;..............o.o..............o
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4. Arrange in numerical order'of importance the following as
- afeas most adversely affected by egver admigsion in yäuf -

schoo1;??'.— .- n .' «- ' m ' ._ '.(a) Classworkiperformance of pupils.
(b) Class teaching of teachers.
(C) Administration of Sporting activities. “
(d) Performance of pupils in cultural activities.

_(e) General discipline of pupils. ’

5. Arrange the following in numericaI order’of importanoe.

l The quality of pupil performance will be enhanced by
(a) The availability of well qualified teaohers. .

(:) ————+(b) The availability of rang; books and equipment.
V (C) The prevalence of a good school and organisational

‘ olimate. „. (d) The strictness o3’? the principal.’  
r (e) Regular inspeotion-of the sohool. _ . ’
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_ "PPENWX %. B . TEACI-Ißpus QUESTIOIIAIRE A _

INSTRUCTIOHS  % % ' 5
. . I _ _ ä

' This questionaire, which must be completed anonymously so _ g

\ that neither your name nor your school can be identified‚ ' ä
»dea1s with the principal's management and the school climate. ä

 A 2
1. Hake a cross (X) opposite the relevant period in years ' Ä

you have been ab your firesent school. ' . _ _ i
a. 1 year < . .....‚:. -' ;
b. 2 years . .....:.. 5

V c. 5 years K. 1 r ........ i Ä
-.L d. 4 years ........ } ’

_ e. 5 Years i, ........ -
21;‘ f. more than 5 years . A " .„;„;‚ _

" HAKE-AN (X5 OPPOSITE THE APPROPRIATE ÄNSWER FOR ALL QUESTIONS.

2. Have you ever taught in another school before coming to E ‘
your present school? . - .

_ ‘ a. yes . % A........ .
b. no . u ........

5. D0 you think this school is well managed? 5 ' A
a. yäs A „ % ........ ' ‘
b. 'no — ' ........ ' A w

‚ 4. How does the principal get along withAthe staff? Q.
Choose the äppropriate answer. Q _
a. wäll . ' _ ........” .

3 b. not well at all - . ........ . u

5. Is your performance as teacher in any way affected by p „

. . the principal's management?
" „ a. yes A ‚ ........"_ 7

H l "b. no . ........

» 6. ’If the angwer to 5 is (a), is your performance affected?
- A a. adversely ........

b. positively ' >........ “Etc”
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7. JDO you as teacher fhink that the_schöol's climate is _

conducive to good performance by teachers? ’ _
’. a. yeS l 00000000) '

‘ i b0 ' , OOOOOOCO

' 8. Are ielations among the teachers good and conducive to
V work? ' ‘

l a0 376S l A’ 00000000

4 b. no ' ‚ ' ' ........ 0

l 9. Are relations betweeh teachers and pupils good?_ ‚' ’
ja. yes .

'b. no V _ ........

.10.'.Are teacfiers in the scheol involved in plänning and
2 decision making? . ' -„
' ‘a0 376S I" 00000000

‚b0 n0 .- 00000000 .

C. sometimes “i - '* ' ‚......‚ '

—e 11. Does_the principal in any manner encourage teachers to
improve their qualifications? ‘
a0 378S ' ' 00000000

b0 n0 ' l 00000000

‚ 12. Are new teachers in the school given some Qrientation
1‘ when they report for the first time? ‘

a. yes e ' j
. . b0 n0 00000000 V

_ c. sometimes ’ .;......

15. Does_the school have definite programmes for the year? i
a. yes '  '
‘b, nOjL 00000000

14. If the echool has definite programmes ere these adhered to?
a0 YES‘ A ' ' 00000000 i

e ' y . b, n0 ' . 00000000 _

 ‚ ‚s‘?
' _ 2/-
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15. Do teachers in the school know what is expected of them? _
a0

00000000

h. no _‘ _  ........

16. Is there feam work or is there individualism amoqng A
' teachers? 0 V

a. teamwork . ' « ........
_ ‘b. individualism ‚ ...‚.... ’ _

17. ’Are4opiniohs änd views of staff sought in matters _ ‚
' ' affectihg them? _ A ,' '

' a0 yes ' 0 I > 00000.0

b0 n0 0 000000 i‘

‘S’ ’ _ ' ' 000000" '

l - 18. fs.the principal accessible to all teächers? V I
a. yes  " ........
b0 n0 ' - v 00000000

_ 19. How is conflict amohg teachers handled?
a. It’is avoided for peace's sake ........
b. it is competently addressed? ........0 V

20; Are schoolz goals accepted by all staff members?
a0 378S ' 00000000

- b. - 00000000

Cää ‚_—p21. Are there any clicques or interest groups amoung
00.4

teachers in the school? >
a. yeS ' 00000000

i ‘b‘_ . i 00000000
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L APPENDIX c„ IUEIL'S QUFSTIOEAIRR.________„____________ _

IUJTRUCTIOHS ' ’ 7
„ This questionaire‚ which must be completed anonymnusly so that

ncither your name nor your school can be identified)dea1s with
the principal's management and the school climate. Ü

Hake‚a cross (X) opposite one or more of the given altenatives
to each question or Statement.

1. Now long have you fiecn in yoür present snün-*5 _
‘i - ' o a o o a a o o

I l o o o o o c a o ..; (C) 5 ynars er more _ ' ‚;X„„‚ . «

L. äiven a Chance would you leave this Gühool für any other
school?

' _ ooficoooo ‘ '

> 00:00:00"

3.’ ire you satisfimd with your performnnce in thc school?
arg-ES . Loooococ h

(E) no % %. ..xÄ...;
4. Lf you have a problem withlwnou do you preferlfiiscuss ib?

ß
_ g Q ‘x g ‚I‘ _ '

(b) your principal ‘ ' ........ - ‚ .
„ (C) wifih none of the above ........

5. Uould you say your school is well organised for all A
school activities? _

_ ' c.ooooooo

A V onficoooo

’ 6. The rolations bctween pupils and teachers are
' co2<ococo

- = u coccoooc .

% * .17
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7. Eo vom think tue teachcrs are co—operating with the .
principal? '

O

(a) yes _ Q .....A...
ocoocooo

(C) nöt eure - ‘ ..}Ä....

8. ire pupils in your school punctual for school and
' Sporting activities? "

J _ (a) yes _ ........
_ V V oooioooa. A

W (c) sometimes o-o;j...

‘"9. D0 tcachers take up their periods regularily and in time? _ A
s» yes " ........ -

. no . A .;......
(C) sometimes - ' .....Y..

10. ire tost time tablös drawn up and given to puyils?
.  oooooocc ‘

‚n0 ...‘;C_....

11. Are punils involved in planning for school activities?’ _ _
. 3ms _ ‘ ........

‚ V toogixncoo

12. ire punils involved in decisions on matt rs affecting
thejn? _ '

. ’ yes - ........
' (b) no ...){....

15, -Do parents play an active role in the running of the
school? ' >

q - ’oacoo_ooo

00700000-0
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' 14} ire parentsä invited to school functions aud mport activities?(er) sres“ . . A (- (i?) n0 1 V
15. wo pupils in the school accept the authority of the principal?(c1) 3ms iA (b) no  (C) not Eure (

- 16. iupils bring their problems and needs to tue prinCipa1'sattontion hy Q .(
(a) frequent hoycot of clussns „„„„ x" (H) organised mass meetings with the »* principai „;Q„„(C) submitting a list of grievances and (__ demands through the 3.2.6. ‚.„„„ .

17. Hhich of the following are typical characteristics of
your school. Choose one ornmore
(a)- Poor facilities andiequipment. 4 ..ß... l V(B) Foor organisation of Sport and other _programmes by the principal . ........(C) Pupils are not motiVated'by teachers. ..f;..;.(d) Üver emphasis of academic work by the ' ’A principal and staff. ..Ä..{.. A b(0) Eoor Supervision and control of wbrk 'by teachers‚ Y 4 “ ‚fY‚.„‚

. 13. D0 you think tle general schoolßs atmosphere _15 good?
(a) yes ‘ ........ ‚(b) n0 ' ( A

19. I8 your general performance in school affected by the ’
school atmosphere? A >(a) yes W _ ..zÄ..,.(b) no V ........
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V 20. I8 your perfoimance affeöted b A
_ (a) positiväly — ’ _ ........ ‘ W

' (b) negatively . .;{.....

'21. Nhich of tho followinß Ö0 YOH think arg HQÜCSSETY
for a good organisational climatä in your school? ' Q
ühoose one or more.  

V (a) Immediate rcmoval of'the principal ..Q{.... '
(b) improved täacher and pupil relations ..;.....

_ (C) application of Strich disciplinary _
measures ' ........

(d) 'improvcd comnunication botween tue ‘
4 yrincipal and pupils _ ’ „„„.‚

(9) allowinghtho pupils to have.their way"'
in all schoo1'matters. ‚.‚.....
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. . MÜNTHLY BOUK CUNTRDL FORM A Ä

MÜNTH : .............  1 ' Ä
 CLASS : ............. _ w N ‘ Ä

„ L SUBJECT : ............. ä
NU. UF PUPILS :.......... L 1€

A N0. UF BÜOKS ISSUED:.....  N N I g
N0. OF BOUKS AVAILABLE:.... N & & X 2. N I i;REMARKS BY SUBJECT TEACHER -—--—————————-—————————————— 3

. NAMES ÜF PUPILS WHÜSE BUÜKS ARE LOST ÜR DAMAGED-  Ä
L NAME OF PUPIL BUOK SERIES NUMBER LÜSTß/DAMAGED 2

REMARKS BY H.Ü5D. ————————-———————-—————_-------__--_-- N

SICNATURE OF SUBJECT TEACHER:—---————--————Q—DATE—-—-——g——  
SIGNATURE ÜF H.U.D.:——-—--———--——-———-——-——— DATE———-—-—-— f
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v -CLASS .  ‚

% E 4 SUBJECT' SUBJECT DATE ÜF PUPIL'S REMARKS BY— NAME ÜF PUPIL ‘BÜUK N0. BUUK N0. ISSUE SIGNATURE TEACHER
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A ' 1 F  APPENDIX F  " 1

  9  PRINCIPALS SUPPLEIWETPARY ‘STIONNIARE 1

Kindly answer by making a cross (X) in one of the blocks below each —
j question. .

l. Did-you receiye your basic teacher training at University? l

’ IE5 _I | .- ' N0 I | '(l I_F________I j
V 2. If the answer above is yes, in which year did you qualify? _ ' A

F .1 Betweeri 1970 and 1985 ‘—___|  F * . .  ____._| "
F After 1985 A | l ' -1 I_______

1 3. If you received your basic teacher training at University‚ which l
University? .

1 L 1 I1 UNIVERSITY OF SOUIH AERICA | *
 F    |1    UNIVERSITY OF ZULULAND z ' ß

f —  l 1

UNIVERSITY oF NATAL ' |
 1|_—_“ FUNIVERSITY OF THE WITWATERSRAMID . I . ' _

‚r . i . ‘  ' V i

 9 UNIVERSITY oF ‘IHE NORTH  F |

_ UNIVERSITY OF TRANSKEJI | l .

i’... _ UNIVERSITY 0F PORT HARE l |

» I RHODES UNIVERSITY ‘ _

% ANY OIHEIR UNIVERSITY |  % L
Q 4. If you received University teacher training was edufiational' ’
vf: ' ' management part of your training courses?

 

 




