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 CCHAPTER 1

INTRODUCTION, THE PROBLEM, - AIMS OF THE STUDY, PRECISION»OF.TERMS, METHODS
- OF RESEARCH AND LAYOUT OF THE STUDY - AR -

1 INTRODUCTION
“Educatlon 1s today a subject of general 1nterest. A glance at“the
.*'Lable of contents of most current newspapers and magaz1nes reflects
’b artlcles by educators, laymen, teachers, and parents, each w1th some
vvclalm to authorlty, for there. 1s "a modicum of the educator “in all
‘ddult people. Educatlon is v1ewed as a scapegoat on the one hand
and as a ‘panacea on’ the other, as the only hope for a better futurei
}'vor as the reason for our present moral decline, as a’ reflectlon of
social 1lls, or as avmould of 5001ety Educatlon is descrlbed as
meanlng all thlngs to all people, so much SO that one beglns to -
llwonder .if the dlfferent writers could p0551bly be talklng about one

'fand the same thlng (Bowyer, 1970 20)

y‘.ThlS dlver51ty of oplnlon concernlng educatlon can be attrlbuted ‘to
. Lhe fact that each adult has a personal conceptlon of what educatlon -
1mp11es. This. conceptlon is usually manlfested in an attempt to lead p
'the educand towards the actuallzatlon of what he thlnks to be the
most worthwhlle in llfe.l ‘That 1s, he bases his educatlonal view-
‘point on the. phllosophy of life whlch he upholds, sometlmes w1thout
being aware  of 1t. Consc1ously or unconsc1ously he: 1s always
dlrectlng hlS Chlld towards a certaln goal whlch he upholds. This p
goal becomes the loadstar and the dr1v1ng ‘force behind hlS desire
to educate. ‘The 1nt1mate connectlon between the way people see life
“in general, and the way they educate thelr chlldren 1s thus an:

'acceptedveducatlonal ax1om ?(Curtls,11958-: 33—35).

in thls connectlon Gunter (1961 ; 20) states that a pedagogical-'
-dldactlcal s1tuatlon 1s not necessarlly a mechanical occurence but
rather a human creatlon based on value Judgements and the adults'
life. view. "Daarom kan dit met reg gese word dat elke' opvoedings-
fllOSOfle niks anders is as d1e vertolklng van die opvoedlng 1n die

Allg van sy bepaalde wereld en lewensbeskoulng"

In close connectlon w1th the above statement Mallinson (1966 :-79)
goes on to exhorL the communlty to have a deflnlte phllosophy on
- which to act. A phllosophy whlch reveals somethlng deflnlte about
“the orlgln, the destlny and true nature of man,. and which provides
a broad and sure bas1s for the creation of an educatlonal system that

W1ll meet as fully as possrble, all the demands the people.expect




from it,

iLlfe and education are inseparably bound phenomena. The child, at

birth. enters into an adult world, a world that is usually characterised

' by an accepted way of life. For, "education is in fact nothlng other.

'than the whole life of a communlty w1th empha31s on the standp01nt of

vlearning to 11ve that life. It has the v1tal task of moulding and

vtraining the child so that he may acquire the spec1al life style of

L the community in which he livesﬁ. (Ottaway, 1957 B 7)

The educator is. therefore always concerned with: the transference of
;norms, values and the cultural heritage which he- cherishes and which he H_f

wishes to pass on to the educand 1n»route to,adulthood.‘ As such the -

educand acquires, through the medium of education, a view of life, a

‘preference of values and above. all, his volitional life,  in accordance -

with that of the world in which he lives (Gunter, 1974 : 77-81).

with referenCe'to the above—mentioned‘exposition,vButler(1957 3 11)

‘fjap01nts out that there are two ways in. which a philosophy of life and

r_educatlon are related: " Firstly, philosophy yields a comprehens1ve,

“meanlngful, practice,.lends direction and methodology which may bee

lacking otherwise.‘ Secondly,‘as a result of the. life experiences of

the educator as a mature person, ‘he - 1s maintaining contact with the

1mportant phases of reality which - enables him to make correct decis1ons :

in the ordinary day to day llfe.

THE*CONCEPT PHILOSOPHY OF LIFE

‘,;_In the past, as at present, there have been varied 1nterpretations of

the concept "philosophy of life", each in turn w1th its own educatlonal

practice. The following examples reflect the philosophy underlying

»certain 1ndividual educational views: Kant (1904: 107), as idealist,

viewed- education from the standp01nt of ethical duty conforming with:

- his- view of the “categorical imperative" That is, 51nce man is born

i, with a SO“callLd germ of goodness, it 1s the function of education to

~ help the child in the. actualisation of his dormant potentiallty and 1n—v

' culcate 1ntc him a desire for what is morally good. 8pencer (1907 ll3)~r-

‘i‘a naturalist, held the Viewp01nt that education 1s a process of "evolu-

f'tionary materialism. That is, he regarded education as that process

which has to prepare ‘man, who has evolved from organic matter, for a
'complete way of living' in a purely material- world. Coetzee (1976

| 240), from a Calv1nist1c perspective, regards education as those actionS"



.'though ‘we may not call it by so pretentious a’ name ’ (Leeson,‘1947 4).,'

which will ‘inculcate into thelchild'symind a sehse of,love,trespect'

~and service to his fellowmen and God his Creator. Dewey‘(1916-59)'a

pragmatist,” belleved that the soc1allsatlon and adaptatlon of a Chlld

to hls env1ronment is the hallmark of educatlon. o

fQuestlons such as- What 1s educatlon ? What are the aims of educatlon ?
. what must be 1ncluded and what ‘must be- omltted when complllng a-
_currlculum ? Why 1s man. educable ?, embody the phllosophlcal beliefs
.'v‘concernlng the ultlmate reallty, Valldlty of knowledge, and origin of |

man, his nature and destlny (Redden & Ryan, 1956 4)

‘“kAs such the problems centerlng around anthropology, 00smology, ax1olo~

gy and eplstemology, ‘to mentlon but a few, are dlrectly reflected in

Tj,all educatlonal systems. Malllnson (1966 2) expands on this as follows:

"Educatlon then is a 5001a1 force in the sense that any educatlonal

‘practlce must reflect closely the ethos of the people it is called upon,
:to serve. In order to determlne what we want from educatlon, we must
'know what we want from llfe generally and in thls case our theorles

;must derlve from our phllosophy of life".

- ThlS may seem paradoxical, for phllosophy 1s never prescrlptlve and
’practlcal but always descrlptlve and speculatlve. Education from the

*pragmatlst's and experlmentallst's point of view is a practlcal_con-_

cept, yet Dewey (1936-38),?an exponent‘of pragmatism supports the'vieij(

‘point that education and philosophy of llfe cannot be 1solated from

each other.“ He»stated.lt llke thls; "When we are willing to concelve

'educatlon aS"the'process of forming the chlld's fundamental dlsp051tlon,

1nte11ectua11y and emotlonally, towards nature and fellowmen, phlloso—

"~phy may be' deflned as the general theory of educatlon“

g

If this is so, it stands‘to reason that, “in'our teaching we shall

:consc1ously or unCOnsc1ously glve expres91on to a phllosophy of llfe,i

~

The educator therefore shall be 1nduc1ng the educand to the acceptance

?'of that phllosophy of life whlch we as adults uphold. _“It should be

clear, then that every system of educatlon 1s an outgrowth of, and

- an attempt at perpetuating a spec1f1c phllosophy of llfe_ , (Redden &
‘Ryan, 1956 16). ' i kR '

. With th1s contentlon as a p01nt “of departure, the researcher is con-°
" vinced that to understand a partlcular system of educatlon a deep,

reflectlve and meanlngful dlscussion about educatlonal goals,



‘;4'_

'educational directives and~educational problems needs more than the'

dictionary‘definition4of~Whatvone means'byjeducation. One must

inter alia consider:briefly the image of educational emphasis and

‘directlves 1n relation to the communlty produ01ng them (Bowyer,

1970 20) ‘In br1ef, one must study the phllosophy of life in wh1ch

7 a partlcular system of’ educatlon is embedded.. For - 1nstance, to

understand Amerlcan educatlon and the problems 1nherent therln, a

study of: the Amerlcan phllosophy of . democracy 1s not only necessary )

but also 1ndlspensable (Redden & Ryan, l956 16).,

By the same token, to understand the’ Xhosa system of educatlon it

is essentlal to understand the Xhosa philosophy of llfe, which the

Xhosa educatlonal system seeks to perpetuate. Later-in this study o
thlS assertlon will be dealt w1th in greater detail with'the empha-
s1s on. the idea that 1n order to brlng about a recon0111atlon be-

tween an educational System for the Xhosa people and their phlloso- ,

phy of. 11fe, the latter must be clearly understood and deflned 1n

detall.

.THE PROBLEM L

In: his experlence as a teacher and educator, the researcher has

'dlscerned that most of the perplex1t1es that confront Xhosa edu-

cation today are: due to the dlsparltles between the present edu—.

.‘catlonal system and the phllosophy of llfe underlylng it.

V‘Poss1bly this s1tuat10n is created by certaln not clearly deflned

) 1ssues or sometlmes by m1slead1ng v1ews regardlng the close con=- -

'nection between the educat10na1 system practlsed and” a. phllosophy

of life based on a broad concept of man.’ Man- is for 1nstance some~"

itimes_not 1ooked upon as a total unlty of mlnd, body and soul.

As a-resultvsome people may radlcally dlchotomlse man s nature in-

’to'mind and‘body.and thus in the1r educatlonal practlce may over-

'emphasize"one of these aspects.<

Others may explain the nature of man in termsxof”biological‘or—-

ganlsms alone from whlch he is surmlsed to have evolved, and that,

' being 1n keeping with nature, man does: not dlffer from anlmals in

kind- but only in the degree of the development of his cognltlve

ability so that he can adapt himself to his env1ronment. Yet others

bmay go to the extreme, and define man ‘as a product of or an exten—

sion of nature.




The inevitable result of the foregoing views»in'connection with man's
_:origin,~nature:and destiny can be readily discerned in that Xhosa
.education has;in modern .decades become. t00'formalistic, with the em-
:fpha51s on memorlsatlon and cramming for examlnatlons and an exce551ve
. de51re for certlflcates. Actual educatlon as such has been grossly

neglected.

In‘fact‘rationalismiwhich was the dominantvphilosophy in‘Europe.during
'fthe 18th and ‘19th centuries has found its echo in present day Xhosa
educatlon, both theory and practice.  As an example we ‘may refer’ to
'the mechanistic nature of the curriculum and the ascendancy_of.theg
ﬁcertification cult?, so that the holders'thereOf ‘may get wellQpaid
jobs (Ross,'1967-8)., Educatlon as the process of guldlng the Chlld to-

wards " respon51ble adulthood thus became of. mlnor 1mportance.

1.3.1 IMPACT OF WESTERN EUROPEAN PHILOSOPHICAL IDEAS ON XHOSA EDUCATION

A brief review of;the impact effected by.the more dynamic Wes—-

"tern.culture on' the rather static,'traditional and receptive
Xhosa culture w1ll now be attempted, so as to brlng to llght _
'the causal factors . culmlnatlng in- the present state- of affalrs,

in regard to Xhosa educatlon.

Before contact with Whites,ﬁthe Xhosa system of education was

. 1ntegrated ‘with thelr soc1al, splrltual and economic llfe, and
only - those medla whlch were actually functlonlng in their or-
dinary everyday life were used Educatlon was to them life it-
self and such values, norms ‘and 1deals as were essentlal for
the llfe of the communlty were taught on an 1nd1v1dua1 baSIS.i

~ The ‘results were natlonal solldarlty, nat10na1 stablllty and so-
c1al securlty (Katlya, 1977 52~ 56)

A new- phase 1n Xhosa phllosophy of llfe was ushered in by the v
m1551onar1es during the 19th century. In thelr de51re to. con—
vert, and thereafter to civ111ze the Xhosa, they harboured the
idea that provision for elementary schoollng would allev1ate

, the problem of ever 1ncreas1ng numbers of converts ‘who could
neither read nor: wrlte, and therefore could not be: 01v111zed
The " idea was. to accelerate the evangellcal work in thls way ,
(Report of the Commlssion of Native Educatlon 1949 1951,-
U G No 53/1951 paragraphs 562~ 572)
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~As this system of educatlon was greatly 1nfluenced by the philosophical
and pedagogical v1ews of the 18th and 19th centuries in Europe, it was
»diametrlcally opposed to the then ex1st1ng Xhosa p01nt of v1ew.' The"-
results of a system which was not based on the people s philosophy of
"life were lamentable. The traditlons, customs and norms which cemen—
ted the.xhosa,people, declined. . Detribalization and demoralisation

gradually set-in,

v-’Temples1(1952}ll4):admitslthat,'although there were hordes of Blacks
_”who:had been conVerted,”yet they were at sea (ignorant) with the newv
: philosophles as preached by the missionaries. He puts it likevthis :
'~"Our thoughts and- aspirations (namely of the m1s51onar1es) were in
fact presented to them in a totally unass1m11able form, and of" what h.
'we have tried to teach them of our Western c1v1lizat10n only something

»<ent1rely foreign to them has remained".

The M1551onary attitude towards the cultural heritage -of Blacks was of
a negatlve nature.v To them the original make-up of the Black man was -
“heathenish. In 1ts original form then, the system of Natlve education
‘was diametrically opposed to what 1s commonly accepted today as the

basic pr1nc1ples of education (Loram, 1917: 95)

'.In 1839 The Cape Department of Education was established and M1s510nary
tbschoolsvformed'an integral, part of that Department.v In 1854 Sir
.George"Grey=adyocated that more schoOls‘be‘built, asvhe cons1dered'
‘leducation»to'be‘the panacea.for social'ills and the best weapon with
”whichfto.bringvabout:peaceful subjugation of the Xhosa. Thomas Muir,
FSuperintendentéGeneral of Education,'was not slow in. detecting dis~- .
B parities brought about by lack of relationship between the government
;system of educatlon and the Xhosa philosophy of: life.‘ He complained
"that.the_educatlon was’ too,bookishb(Behr & Mac Millan,»197l:378—380).

i{Thérefore, the missionaries‘were“not'the only agencies responsible for
the formalismvor lack of realism which became inherent ianlack'schoolsr
" Colonial educators followed the\setvpattern which”Blacks had’receiwed,

- from . the missionaries, w1th an added. defect namely to secularise the
content of the existing system of education. ‘"The system of literary-v
education which had been developed 1n Europe was transplanted to -

~ people differing widely in- original nature, in. env1ronment and’ in“fu-

ture aspirations“.- (Loram, l917 95)




The problem which the researcher’intends,investigating'in this

’study, centres around the idea‘that as‘afresult of circumstances

- - quite: beyond thelr control an a11en schoollng system was thrust

upon the’ Xhosa people.'” ThlS system was completely out of. g
keeping with their life‘v1ews.» It revealed 1n fact a lack of
full and complete understandlng of "the Xhosas and their tradl—
tlonal background . The result was a rlft between home and
school ‘and also: between the ‘training,- whlch is essent1a1 in view

of the demands of llfe,'and.the 1nfluences;ofgtr1bal‘l;fe.

' The researcher 1s fully aware. of the dlverse pltfalls and other ob— :

;stacles he is- 11kely to encounter on the ‘way, and hence 'this

study must be regarded solely as an attempt at solv1ng thlS

' 'fproblem. The study will be cons1dered worthwhlle even if only

L 1.3.2

1.3.3

,tsome of the problem—areas may be e11m1nated.

NEED FOR A NEW APPROACH

'In'view‘of the importance‘attached to the existing system of -
'educatlon by the .people of the Clskel, the researcher is of the

»oplnlon that 1t 1s ‘now necessary to take a new and careful

_look at the current pedagoglcal 51tuat10n in order to (and if

,,pos51ble) br1ng about a reconc1llat10n between a true, all-

":embrac1ng natlonal phllosophy of llfe and the system of educa—

tion: whlch the people follow at present. Further the re—

searcher 1s of the oplnlon that some formatlves of the Xhosa

system of educatlon such ‘as for example, nature (essence),
,a1ms and content (subject matter) should be consonant w1th an. -
'all 1nclus1ve conceptlon as: to the nature, orlgln and destlny

" of man. Thls w111 ‘be d1scussed further on.

NATURE (ESSENCE) OF XHOSA EDUCATION

The task of the educator lles in the. field of values, bellefs

and attltude—changlng in the direction of acqulrlng a worthy

~and adequate personal v1ew of life. The’ transformatlon of many

Apatterns of 11v1ng 1nvolves major shlfts, in emphas1s and v1tal

changes in bellefs and attltudes.

'*Under’present circumstances‘increasing emphasis is placed on

self—respon31b111ty, economlc 1ndependence and self—restralnt as

'1ndlspensable elements of respon51ble adulthood, and the neces- .

‘;s;ty,of,personal and,un;versal economy’ whlchﬁhas highlighted the .
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1.3.4

~prevalance of an experlmentallstlc and materlallstlc approach;

Admlttedly these 1ssues are: 1mportant, but then a renewed

articulation’ of an approach to llfe and an all—embrac1ng sys—

'tem of” educatlon, su1ted to the splrltual, and:moral needs of

the xhosa should also be empha51sed at the same;time.

In thlS connectlon, Katlya (1973: 82) states that the rural
vsecondary schools have not fully served the communlty they
purport ‘to serve,,because the system of educatlon they prac-‘
tlse 1s a predomlnantly borrowed commodlty w1th no parallel

to the Xhosa rellglous ground-motlve whlch ought to: underlle

AIM OF XHOSA EDUCATION

In the opinion‘of:the researcher,axhosas‘needfa'system,ofl
A education~of which the aim is to actualise.a‘philosophy-of
'life which will contribute towards making the Xhosa child a

”/well—balanced (mind, body and soul) adult, when - he leaves

school. Such a system of educatlon may also contrlbute to-
wards brlnglng about .a younger: generatlon, better equlpped
to cope with the exlgencles of the present-day 11fe and the

demands whlch llfe makes on them.,_

’Shepherd (N d: 468) calls for a new phllosophy of llfe w1th.
" a broad connotatlon to underlle the Xhosa system of educa-"
" tion which w1ll enable the Xhosa people to extrlcate them-
““gelves from an exclus1v1st1c approach. Accordlng to the

'above—mentloned author the cause of thlS exclus1v1sm Whlch

is con51dered predomlnantly forelgn, may be attrlbuted to

- "people! who have allowed their pedagogic outlook to become-

obscured by polltlcal expediences whlch are ephemeral to.

their system of education in the hlghest degree,‘whlle for—

lgettlng that man is a member of a complex soc1al organlsa—
:tion with multitudinous needs of body, mind. and soul, “and

Aan 1nfiniLe structure of relatlonshlps"

S E

Ndaba (1976:47) made:the,following statement'in connection

with Kwazulu: "It is further asserted that there is a wide- -

:spreadlfeeling among'intellectuals that there is a burning‘rv
 need for a clear articulatlon of the dormant philosophy that
;»11es in Lhe heart of KwaZulu. It is there.,.It‘needsvonly



to be clearly demonstrated what the people desire or'aspire to,

 'what they expect from'eduCation and What its'aims should be, -

thelr value prlorltles, whlch types of knowledge, skills and atti-

’»tudes should be inculcated in the young so as to yield: de51rable

- qualltles in- adulthood, and. manhood, prlorltles rooted in a. sound

) phllosophy of life". Thls.prlnc1ple also applles to the,people

1.3.5

_of the Ciskei.

CONTENT (SUBJECT MATTER)

: Subject matter comprlses everythlng that is taught at school.

Ba51cally it con51sts of knowledge concernlng the cultural posses—

‘51ons of the group concerned It represents a crystalllzatlon of

‘all cultural aspects whlch is con51dered valuable enough to ‘be

"'transferred to the next generatlon.r

/V,In school thls knowledge is arranged in certain systems of

thought, such as rellglon, language, aesthetlcs, h1story, econo-

mlcs and SO on (Dumlny, 1969 10) Subject matter should encom-"

Vn pass as’ far as p0551ble 11fe 1tse1f.

Infthis regard Farrant'(1964-397) saysé "Since subject matter con-

stltutes one of the components of a system of education des1gned

 to- -actualise a people s phllosophy of llfe, it is 1mperat1ve that

~ a selection be made from:the culture of the people whose chlldren

" attend the school. This implies a sound knowledge of the culture
-and  the aspirations of the people, so that what is learnt'at .

.school will be readlly appllcable to the wider community, and

disparities due to dlscontlnu1ty between school life and adult

life w1ll be- obv1ated. To serve 1ts real purpose, that is, to

‘ prov1de for the people s current needs and asplratlons, the sub—

‘Ject matter must a551st the pupll to see the value of the past

“in relatlon to the present and future; it must equ1p the chlld

: vance to llfe as he: sees 1t. The puplls must be educated so that

_beneficial changes in the curricula is; clearly dlscerned in thel o

w1th the necessary skills for modern 11v1ng, and it must help

to keep the ch11d a fully 1ntegrated member of his communlty". ’ ’ :i

It is a familiar theme in contemporary educatlonal llterature

Lhat "for the" school leaver at 1east, educatlon should have- rele—

they can be initiated 1nto adult soc1ety._ The lack of ‘a close

scrutlny of the present system of educatlon, with a view to’ effect




sustalned crltlclsm of the trad1t10nal system of educatlon, wh1ch

" springs from ‘the. conclus1on that the currlculum stands d1vorced

from 11fe 1tself" (Entwhistle, 1970 121).

v‘] It is a dlsturblng fact that subject matter learnt at school some-

t1mes does ot always relate te real life s1tuat10ns, as. seen
through the eyes of a Xhosa adult. For instance- "1n the school,

Afrlcan puplls are h1ghly motlvated to engage in the study of

_Western—orlentated hlstory and are, thereby, structurally 1nduced

”to norms prevalllng in Western 5001ety. They ‘are stimulated to

'?'make new responses ‘that depart -from those habltually acqulred"

(Motshabl, 1973 26)

AIM oF THE STUDY '

"The prlmary a1m of the study is to take a look 1n—depth 1nto, and

analyze the tradltlonal system of Xhosa educatlon so as to ascer— .

;ftaln to what extent it is consonant w1th the - phllosophy of life

fthat underlles 1t.: The reason for so d01ng,vls that the. re-

searcher belleves that the success of tradltlonal Xhosa educatlonf

. was malnly due to 1ts p051t1ve relatlonshlp w1th the rellglous

. ground—motlve 1t perpetuated

It is env1saged that a study of the tradltlonal system of educa-

tlon may hlghllght certaln dlsparltles 1n the contemporary system

dof Xhosa educatlon, inter alla by testlng the feellngs of a re—
’presentatlve selectlon of. people on certaln educatlonal and phllo—.

' sophlcal issues.’

The researcher hopes that suggestlons emanatlng from the study mayi

'frender a contrlbutlon towards the reconc111atlon of the present

Xhosa system with an all—embrac1ng Xhosa phllosophy of. life which .

_'connotes the exalted and secular aspects of man's reallty ‘on equal

._terms.

 PRECISION OF TERMS

1.5.1 INTRODUCTION

vAll people do not attach the’ same meanlng to certaln terms.
_Wlth this assertion 1n mind, the researcher has deemed 1t

. essential to add a prec1s1on of certaln terms frequently
‘hreferred to‘1n this study. It is hoped that such precision ‘

of terms will contribute towardsuthe~clarity of the




-11 -

arguments which are going to be raised in the study. The f01lowingvnv'

'*terms will'be'defined ~-Ciskei‘as geographical concept, the‘Xhosa

vrace, 1nc1ud1ng Xhosa origin and 1m1gration, rac1al features and

aspects ‘of Xhosa cultural, philosophy ‘of life, philosophy of educa—“

; _'THE CISKET

vtion, education and educational system.

'eThe Xhosa of the Ciskei had originally occupied the land between

’the Kei and the Buffalo Rivers (see attached map). It was called

Ciskei, which means "on this 51de of the Kei River". This section

of the Xhosas had settled there from the 17th century (Ziervogel,

1975: 487) and in 1913, the boundaries were fixed in terms of the
Bantu Land Act No 27/1913 This was_in accordance with the,stipu—

1ation~by the.Union Government that certainjareas'should be re-

served for occupation by Xhosas.

”;In51936, the Natiye and Trust Land Act No 18/3936’was proclaimed

“to’ prov1de for the establishment of a South African Native Trust

and. to define 1ts purposes, to make further prov151on ‘as to. the

acquisition and- occupation of land by the Blacks. A further aim
was to amend Act No 27 of 1913 so as to prov1de for other related'_

or’ 1nc1dental matters.-

The ba51s of the political development of the Ciskei was’ laid

down by the Bantu Authorities Act No 68/1951, subsequent to the -

proclamation of the pollcy.of separate development or apartheid

by the Nationalist Party‘in 1948, Tribal Authorities,’followed

' ‘by Regional Authorities, were established as further stages

through which the ClSkel was to- pass ‘on its way to complete 1n—_

dependence. A Regional Authority is a co—ordlnating body,

“functioning in co—operation w1th all Tribal Authorities 1n a

spec1f1ed region.

In 1968 executiye powers were conferred upon the Territorial

‘ Authorities in the Ciskei. Six Government‘departments were

created in. the Homeland, one being the Department of Education

and Culture. Each department was headed by an executive officei.



: approval by the State Pres1dent

All the executlve offlcers together ‘constituted ‘an Executlve

1)

: Commlttee led by a Chief Executive Offlcer _."

In 1971, the Government of the Republlc of South Afrlca de01ded

to 1ntroduce leglslatlon to make it poss1ble to confer greater

'powers on the ex1st1ng Terrltorlal Authorltles., Durlng thatv
- year' s. Sess1on of Parllament, the Bantu Homelands Act, No 21 off

1971 was passed

'»As a result of the prov1s1ons of this Act and the adoptlon of

-a motlon ‘at the. L1971 Se551on of the then Clskelan Terr1tor1al

Author1t1es a Leglslatlve Assembly was 1nst1tuted wh1ch super—

ceded the Terrltorlal Authorltles w1th effect from lst June,

‘11971. The Leglslatlve Assembly was granted greater executlve

powers to pass laws for the area under 1ts control subject to.

£2)

At the 1972 Sess1on of the. Leglslat1ve Assembly of the C1ske1 SR

a draft Con51tutlon for the ClSkel as, self—governlng terr1tory

1.5.3

was adopted The State Pre51dent, after the prescrlbed consul—zg

tation, . declared the Clskel to be a self—governlng terrltory,
within the Republlc of South Afrlca with effect from lst-August,f

1972, The executlve functlons were vested in a Cablnet, con51s-~

3)

rvtlng of a Chlef Mlnlster and f1ve Mlnlsters o

THE XHOSA RACE

: The term “race"lls applled rather loosely both in everyday ver—- ‘

nacular and 1n ordlnary llterature. Looked at, from a blologl—“

:’_vcal p01nt of v1ew the term "race" means an orlglnal ethnic group '

fwlth permanent characterlstlcvfeatures,vwhlch are transmltted.

lf- Record of Proceedlngs Clskelan Terrltorlal Authorlty, 1969 -~
' Se551on i 19-20. o

2. Record of Proceedlngs Flrst SeSS1on of the Flrst Clskelan Legls—
'latlve Assembly, 1972 Sess1on : 38- 39

3. Debates of the Flrst Ses51on of the Second Clskeian Leglslatlve '
v Assembly, 1973 , 15, ‘ '
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’from one generatlon to- another.' That is why Bloom (1971 27) de—
'}f1nes race" as a "b1010g1ca1 term that is narrowly conflned to -
the bodlly characterlstlcs that distinguish one group of human

l'belngs from another"“

'fr Coon (1965 7) states that race is a major segment of spec1es,'

1.5.4°

f orlg1nally occupylng, since the- flrst dlspersal of manklnd

large geographlcally un1f1ed and distinct reglon, sometlmes
touchlng on terrltorles of other races only by relatlvely narrow .
corridors.. Wlthln such a’ reg;on each race_acqulres its dis- .

tinctive genetic attrlbutes.‘ This includes’both its Visible =

'phySlcal appearances as well as its 1nv151ble blologlcal proper—

ties. -
oy

XHOSA ORIGIN"ANDIMIGRATION

The Xhosa people flrst called themselves the abaNgunl after thelr
: flrst chief Mngunl. They called themselves amaXhosa when ch1ef

- - Xhosa succeeded Mngunl. It is presumed that they mlgrated from

the North East coast of Afrlca durlng the ,year 1500 1f not ear-

ller.

fBefore moving to the mouth of the.St.Johnfs River at the begin-

ninglof the 16th century they first settledlin:Natal.f Thereafter'

they’further migrated to the:territory between‘the Bashee, the

' Kelskamma and Buffalo rivers whlch ‘area 1ncludes the Amathole

mountains (Zlervogel, 1974 484 488)

- De Jager7(197l.:'56458) points out'that»although there exists a

'preponderance of Xhosa speaklng people 11v1ng 1n the Clskel,

h‘yet it would be falla01ous to say that the Xhosa ‘were the ‘sole

inhabitants of thlS area.. He argues that genetlcally some of

the Xhosa speaklng people in the C1ske1 ‘belong to the ma1n Xhosa

: people, whlle other groups such as the Thembu, Mpondo and Flngo,_',

who came to the C1ske1 only four. generatlons ago, have been lin-.

- 'gulstlcally a551m11ated retarnlng only sllght dlfferences in

- dress, custom and soc1al organlsatlon.~

'RACIAL FEATURES OF THE XHOSArPEOPLE

The abovementloned xhosa tribes: evince the same characterlstlcs

'as those of the Negr01d race. One can dlscern in them’ all the -

" more- obtrus1ve phy51cal characterlstlcs of the typlcal Negro.

.
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' This,includeS'the_following i.A tall, -erect stature,;well built
_up, anyathletic‘body”ofhathenic ‘type, and originally their colour -

‘_was coalblack. The skull is long and relat1vely narrow, creatlng

the 1mpre551on of be1ng 1nfant11e. The eyebrow ridges are neg-

‘ligible or totally. absent the . cheeks are w1de and w1th thelr

L .supports (zygomatlc arclles) are bowed laterally in keeplng w1th !

a»powerful, prognathlc jaw, the nose is flat and the nostrils

:'widely expanded. .The face - as a whole is rhomb01d in form..;The»f~

': 'skeleton is mas51ve, but the. constltuent bones are more slender

than those of Europeans, ow1ng to thelr compact 1vory—11ke tex—

ture.. ‘The air- spaces in the skull are more numerous and longer

'than those of Europeans, and are largely respon51ble for the

’callbre,,resonance and carrylng‘quallt;es of the Negro voice

(Dart, 1937:8).

. According to Coon,(19655124f the Negroid‘tribes exhibit further
:.raClal characteriStics_which make them'a homogeneous group and
different'from other races. They have tlghtly waved halr, pig-

"mented lips and gums, a dollchocephallc or mesocephallc head

with a protrudlng 0001put large teeth,,small ears, broad shoul—

S ~ders, narrow hlps, long arms, large fat tthk bellles, thick un- -

1.5.6

derlylng fat ‘pads and when young and in good health little sub- -

cutaneous fat. They also show a great res1stance to dampness and

'heat but are more susceptlble to both dry heat and cold, and

they are excellent at athletlc events requlrlng ‘short bursts of

1ntense energy and great flex1b111ty of the body.~

ASPECTS~OFTXHOSA CULTURE

Xhosa‘was_the languaée“of all‘the_Xhosa tribes, and'they dis- ‘.

_played a remarkable degree of cultural homogeneity. Their‘tra#"

ditional system ‘of government was ‘one of a headman excercising

: authority over the spec1f1ed areas and- responsible to heredltary

._chlefs. One of the chiefs was recognlsedras‘paramount chief. .

Their traditional pattern of settlement was one of scattered

_homesteads which still characterlses the country51de (Pauw, 1960-
. 200) ' ‘

The basis of the,family as»an,organiSation waslthe_father's o

authority and'the'dependence_oflthe younger members. Thus they

 were social units onan hierarchical basis with'a~stronglyrmarked'

feature of patriachism.' In the family”there is a collective»way
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of 1living ‘which pervaded the whole of Xhosa soc1ety in all 1tsll

'1nst1tutlons and affairs, ‘and whlch is still: more obv1ous Ain thev,.

blgger soc1al clans llke Is1duko (clan name) The members of the'
‘iclan con51der themselves as the descendants on- the father s 51de
’:of ~a common ancestor w1th a common culture and a common phlloso-\

- phy of life (Petterson, 1953: 20-23)

A Shlft 1n culture was effected as a result of the contact bet—
»tween the Xhosas and the Europeans.f The four most 1mportant as-

' pects of thelr culture, affected by the contact w1th Europeans,
were - rellglon, economlc practlces, polltlcal and educatlonal or-.v
-.ganlzatlon. Large scale contact between Blacks and Whltes resul—l
'ted in permanent 1nteract10n between their respectlve cultures. |

" :The’ 1nst1tut10ns of trade practlces channelled the commer01a1
;bonds between them and thus the process of acculturatlon and

‘_"Westernlzatlon“ of the Xhosas espe01ally 1n the fleld of ‘material

chlture, was enhanced

'The mlss1onar1es expected Xhosa converts to adopt European ways
of llfe Slr George Grey s C1v1llzlng Pollcy of 1886, v1rtuallyb"
i prescrlbed ‘to the xhosas of the ClSkel what kind of life they o
. should llve.v As a result of thlS 1nfluence in the d1rect10n of
Westernlzatlon, the Xhosa trlbes became homogeneous groups w1th
:p,more or less the same outlook on llfe (Raum and de Jager, l972
6- -16). | S

.}The changes brought about by contact w1th people of European
'descent were therefore not sporadlc, but affected the xhosa na-

s tlon as a whole to a certaln degree.

1.5.7 'PHILOSOPHY OF LIFE'(Compare'par 1.2)

‘ Man is,born_into aniordered‘world'of which he is ignorant and in
’whichvhe depends on a mature adult’for'guidance; This implies
" that although man is relatively free'to'make his own choice of
d-values and norms, he must obey certain rules, and adhere to cer- v'

tain’ ex1st1ng values and life pr1nc1ples.

Liying with others is‘not:inherited but acquired., It is usually N

vdlfflcult for a chlld to understand the. multltude of values and

pr1nc1ples to which he must adhere, because they cannot always

be sc1ent1f1cally proved or even loglcally explalned (Cllllers,
1075:82). : | E
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'The values -and pr1nc1p1es which man has acqulred help to gulde

+all h1s llfe s undertaklngs, and shape h1s attltude towards the

universe, man, values and truth. Man rs.under‘obllgatlon to._

abide by'the'values .and principles of life exiSting invhis com%

'munity. He is aware of his respons1b111ty to hlmself and to
' others, and has an awareness of freedom through authorlty

- (Brameld, 1955:10). A phllosophy of life. (Afrlkaans-r“lewensop--

vattlng" or "lewens-en wereldbeskoulng") therefore, may be de-

fflned as a ratlonal systematlsatlon of the, values held by a par—'

tlcular person or a group of people.' These values, although not

always ratlonally formulated, -yet assume a hlerarchlcal structure

'f dependlng on man s ch01ce (preferences) and are destlny of all )

1.5.8

‘that ex1sts (Vlljoen and Plenaar, 1971 85 ;‘compare,Ndaba, 1976:
45 ; van der Merwe, 1973 1). L B

It is clear then, that when the "elements of feellng and 1ntel—'

. lect are further systematlzed and unified by a- process of ra-

tlonallzatlon, a ph1losophy of life is evolved wh1ch testlfles

'to that durable dlsp051t10n wh1ch enables man to behave in a con-

451stent and steadfast manner". (statement of Educat1onal Policy,

rssued byJThe Potchefstroom Collegepof Education, 1958:45) .

PHILOSOPﬂY OF'EDUCATIOan

To deflne thlS term is no easy matter, taklng 1nto consideration -
“the- vast amount of llterature whlch has concerned 1tself with
;_thls concept in the course of time. One could trace the emergence'

" and development of phrlosophles of. educatlon from the time when

man started to thlnk reflectlvely, crltlcally and" systematlcally

concernlng the means and ends of education. In short, man sought

-'bases on whlch to comprehend the essential nature and purpose of
'ueducatlon in 1ts entlrety, 1nterpret1ng 1t by means of general

guldlng phllosophlc pr1n01ples.

From the. above exp051tlon, phllosophy of educatlonmmay brlefly

;ube deflned as deep reflectlon on. questlons such as :

What is education ? Why does,man‘educate ? ' What must be taught:
and how does man educate ?, and so on. These questions can’only
be. effectlvely answered in accordance w1th how man 1nterprets his -

orlgln, nature and destlny.‘. In other words, philosophy of educa-

. tion is the appllcatlon of the fundamental pr1n01ples of a'

phllosophy of llfe to ‘the educational practlces as. ‘a whole
(Leeson, 1947.5 compare Redden and Ryan, 1956: lO—ll)
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1.5&9 EDUCATION

. Educatlon is a human activity wh1ch 1s norm—centred and involves

the bringlng about of an attltude based on knowledge and. 1n51ght.

fThe act of "educatlon“ takes place between two or more- human

beings dlfferlng not in kind but 1n the degree of maturlty. .

»It can be called a soc1al relatlonship, establlshed amongst

a human beings ‘and differlng from animal trainlng (dressxng) whlch

‘is concerned w1th more mechanlcal repetltion oﬁ certaln skills,

»rather than sp1r1tual and rational experlences (Oberholzer, l968}
‘ 82-90). The child wants to be llke someone whom he admires.

_'However, because of hlS relatively slow growth and his biologl—'

- ecal dependence in comparison with an1mals, he needs the assis-

1._5.10

: tance of a mature person (Cilliers, 1975.22).

'Educationtthus aims at more than just development of'the intel-

- lect and the teachlng of certain skills, as . 1s the case in the

ba51c teaching activity. - It is also concerned w1th the p051—f
tive formation of the grow1ng child. The child 1s given gu1~'

dance to choose the correct norms by. which to’ live in the poly~

valent m111e Wthh constitutes his "world" (Bowyer, 1970 20*21)
"The original and 1iteral meaning of the Afrikaans word “opvoe—~
;dlng" is "feedlng" the Chlld until he has- grown ‘to adulthood by

,means of good,‘spiritual and physxcal guldance (van Zyl & Duminy,

1976: 2) : The term education means to bring up or raise chil—'f

 dren- 1n a spiritual sense as’ against leadlng out (educare)

fiTherefore education is essentially the accompaniment or’ rather

the leadlng upwards, towards adulthood of a child by adults.

p:This may be consmdered to be the formal and ultimate aim of
-education (Gunter, 1974 12 Coetzee, 1976 18)

THE EDUCATIONAL SYSTEM

A. System of education, "is. an 1ntegrated structure qualified
by eduCation", COmpri91ng organized bodies such as school—-'

boards, departments of education, parents, teachers' organizau

“tions and ‘others. All educational systems are,concerned with

the school curricula and syliabi -directed at perpetuatingka

'speC1fic philosophy of life (Ruperti, 1976 3 Redden‘&‘Ryan,'

1956 15~16).






- All systems of educatlon have certaln elements in common 11k

'teachers, currlcula, ba51c subjects such as: language, method, .

: gu1dance of the splrltual power, the cultu

- too much detall natural factors (out51de man s control) 1nclude

teachlng a1ds, and S0 on._ However, due to natural and cultural
factors, 1nherent in all soc1et1es, the systems dlffer from each

other, dependlng on certaln world and llfe v1ews._

This belng the case, 1t is of 1mportance't ote that under the ‘
and’ *ducatlonal sys—

tem of a natlon is 1nfluenced 1nter a11a bd alled natural

' toﬁenter 1nto v

factors and normatlve factors.' Wlthout 1ntend

’ii the fol]ow1ng Number, demographlc aspects and dens1ty of po-

‘pulatlon, mlgratlon of . puplls, phy51cal c1rcumstances, blologlcal

1'_aspects and phy31cal aspects.

B Normatlve factors (w1th1n man s control) 1nclude aspects like the

1.6

'1analyt1c (loglcal thought), cultural development (h1stor1c factors),

711ngulstlc‘(symbollc connotatlon),ssoc1al (1ntercourse), economlc

(saving/spending/balance), aeSthetic_(harmony),jjuridical (retri—v.

. bution), ethic (love), and pisticald(faithfo(Ruperti,_1975:32){

~In this:studyFthe term educational'system will formally mean orga-

nlzed educatlon,.centerlng around the prlmary and secondary school
schools,_functlonally dlrected at helplng ‘the child to formulate n
h;s_own711v1ng world. School is an essent1a1 factor in the chlld‘

prodres in‘life. In fact, attendlng school is not (and ought

‘ not to be) a matter of . ch01ce to the ch11d but an. obllgatlon from

which he cannot escape, by v1rtue of hls belng a human belng.

Whlle he 1s not yet an’ adult he 1s 1n need of guldance by an

‘adult. (van der Stoep,l973 41—44 Rupertl, 1975 4)

METHODS oF STUDY AND RESEARCH TECHNIQUES R

1. 6 1 THE QUESTIONNAIRE

Q‘In order to 1nvestlgate as thoroughly as poss1ble the re= i

lation between the tradltlonal Xhosa philosophy of llfe and
"the conLemporary Clskelan educatlon system, the researcher

:',w1ll malnly make use: of the descrlptlve method, and Ain: —'V

»addltlon he will also 1mp1ement the questlonnaire as re-,j__.%i
‘search technlque, and to a . lesser extent 1nterv1ews. The
reasons for the dec1s1on 1n favour of the questionnalre

ma”‘be summarlzed as follows
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‘1.6.l.l’xMailed questionnalres draw‘better'returns when pre-

~ faced by an explanatlon of the purpose of the study
and a frank appeal for help.

'l.6.l.2: To 1nterv1ew all the members of the env1saged test po—

’ 'pulatlon would" have been tlme consumlng and costly, 1n e

o view of the large area. to be covered.

146;1.3n,Although admlttedly interview surveys generally are
' “more satlsfactory, problems like b1as may- be encoun-

Lered

vl,6;1.4"Respondents ‘to a questlonnalre, probably due to t é

1 1.6.3

tlength of time at the1r dlsposal, usually glve fuller a

,and more honest answers than those who' glve answers
1 to an 1nterv1ew.‘ The 1nterv1ewer may- arrlve/at a time
blwhlch 1s most 1nopportune for the respondent, resul—‘~
- ting 1n the superflclllty and dlshonesty of the in-
.‘,fterv1ewee (Mouly, 1963 231—237) '

TEST POPULATION

-iIt must be conceded that in order to obtaln the most rellable

' Hresults for a. study like th1s one, every member- of the. Xhosa -

natlon in the ClSkel should answer the questlonnalre.' Such

-a procedure would hoWever be very costly, t1me consumlng, and
.to a large extent unpractlcal. The researcher therefore def
‘cided to select a representatlve sample of the populatlon.
'It 1s envis aged to draw thls sample from as many categorles

" of the people as p0351blt, malnly on the basis of occupatlon

or 5001a1 standlng. A proportlonal number of 1111terate

vpeople w1ll also be - 1nc1uded ’ The procedure for. draw1ng thls 4

sample w1ll be descrlbed further on.

DELIMITATION’OF THE‘SAMPLE GROUP

The. researcher w111 concentrate on. the Mdantsane, Allce, »
'Zwelltsha and MaLhole 1nspectorate c1rcu1ts whlch have ‘been

selected due to thelr proxlmlty to ‘each other and ‘the fact thatg*

\ - their total population exceeds that of the other circuits, and -’

that they are con51dered to be fully representatlve of the Xhosa ‘f.

' natlon as a whole.,
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1.6.4 7BASIS FOR INTERPRETATION OF THE RESULTS

For obv1ous reasons unanimlty in connection w1th the v1ew—i
p01nts of respondents cannot be expected It is therefore
A envisaged to attempt 1dent1fy1ng general tenden01es or
lines of thought on the basis of majority oplnlon and then-
fdraw certain conclu51ons on that ba81s., It 1s admltted
ithat this procedure w1ll take careful con51derat10n and
-much deep thought but on the ‘other hand the- 11nes of y-
o fthought which will hopefully be obtained in this way may :
»contrlbute towards a solutlon of the educational problems

encountered in the Clskel at present.

‘ Thls procedure is 1n keeplng w1th accepted research pro—
cedures and w111 beadooted in thls study (compare Mouly,h

‘1963 251—263)

_LAYO‘UT' OF RESEARCH
‘The. study'will be undertaken in‘four parts : First of‘all the re-
~ searcher w111 attempt to render a brief description of trad1t10na13

‘Xhosa views regarding certain main 1ssues in llfe as revealed in

the1r life phllosophy.' This will be followed by a brief-exp051—

tion of their educatlonal system.f Thirdly a representative sample
of the people w1ll be asked to complete a questionnaire, the main

theme of which will be‘to.identify dev1ations, if any, from the "
traditional philosophy ofllife, as a result of'some”alien philo—ib

sophles of life wh1ch presumably have influenced the modern Xhosa -

>educat10nal system.

Lastly'an:attempt willibe made to. indicate along which lines a
reconc111ation between the present educatlonal system and the
traditional ‘views may be brought about The researcher is fully
aware of the multltude of stumbling blocks Wthh w1ll w1thout
doubt be encountered, ‘but he 1s flrmly conv1nced that, once the

disparaties are 1dent1f1ed future researchers and educational

'planners w111 be able to find p0551ble solutions to the most

pre551ng ODES .

On the basis of the above expos1tlon, the general layout of the

study ‘will be as follows s
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'Chapter'l constitutes a=general orientation and'introduction
‘ 1nto relevant concepts, laylng bare of the problem to be stu—.r»
. dled, motlvatlon and objectlves, justlflcatlon of the study,

‘methods of research and the programme of study.

,ChapterNZ”comprises a‘criticallanalysiS'of the influence‘eXerf

.f_ted by a phllosophy of llre on educatlon.. Some of the modern7

SU1.7.3.

1.7.4°

» phllosophles of llfe are analysed with a v1ew to show the re-

latlonshlp beLween a: phllosophy of llfe and the system of edu— ;

:'catlon whlch 1t underllesa .

In Chapter 3 the researcher, hav1ng conducted 1nterv1ews w1th

varlous Lnowledgeable xhosa people conversant w1th the tradl—

' tlonal Xhosa phllosophy ot llfe, analyses it, to determlne to

what ewtent the tradltlonal Xhosa system of educatlon is rela~

ted to‘rt.y'

Chapterh4bdealSVWith.the compilation of an acCOUntabléQques—r”

tionnaire and its distribution to a representative test‘populaé L

o tion;ﬂ,v

1.7.5

;Chapter 5 deals w1th the systematlc analys1s of the results ob—

V.atalned by means. of the questlonnalre.

- 1.7.6

_“In Chapter 6 ‘an attempt is. made, taklng the results of - the study
'as basxs, to 1ndlcate along which llnes the most pressrng dls—
'palltles between the contemporary educatlonal system and one

;based on tradltlonal Xhosa phllosophy of llfe may be ellmlnated.



_CHAPTER 2

THE RELATIONSHIP BETWEEN A PHILOSOPHY OF LIFE AND A PHILOSOPHY oF -
‘EDUCATION ”

V f2 l INTRODUCTION

In Chapter 1 def1n1t1ons of certain terms were rendered, the problem
e analysed,»reasons for undertaklng this study glven, motlvatlonal
’factors and objectlves, methods of research and the programme of
:study were also analysed. ‘Thellntent1onfwas to_put this study 1n;bs

nperspectlve.

i,gAt blrth the chlld 1s 1gnorant of the world in. wh1ch ‘he llves.~'?7
He is . born 1nto a: normated world. In th1s mllleu he grows and
: develops phy51cally, 1ntellectually and creatlvely.‘ As a result
, of the dellberate ald and guldance rendered by the adults the Chlld
B learns to value some thlngs more than others.. In short, the Chlld f:\‘
is 1n1t1ated 1nto a hlerarchy of values, norms and pr1n01ples whlch
'A,constltute ‘the basis of the adult s phllosophy of. llfe. As such,
‘3Bowyer (1970 22) states that, - "Teaching practlce depends on educa—
h:tlonal theory whlch is anchored in a phllosophy of llfe. Because
each has a v1ew of educatlon in’ keeplng with hlS personal goal and

the object1ve of hlS soc1ety“

'This'relationship between‘onels‘philosophylof life andythe”system“:
" of education one practises,'is a time—honoured'po{nt“of departure.
If people were asked for example, to glve the prlmary purpose and
objectlve in educatlon, each answer would imply an 1nterpretat10n'
:'of llfe. _For 1nstance, one of the follow1ng answers may be glven

4Jas the purpose of educatlon : full development of personallty,

_ earnlng‘a llVlng, good c1tlzensh1p, happlness, the acqu1s1tlon of -
knowledge as an end in. 1tself, growth in the knowledge and love of‘

‘ God, the glorlflcatlon of the state, subm1s31on to. the so-called

'knece551ty of history, or the creatlon of an. 1deal state by means

of world revolutlon (Leeson, 1947 2 7)

1

4 It 1s thus 1nconce1vable to cons1der a system of educatlon w1thout
the guldlng drive of a comprehen51ve v1ew of life. Wlth the exis-
'tlng dlvergence as regards the fundamental problems 1n llfe, d1f—r
ferent systems of educatlon have subsequently emerged.= In this |
way,,the adult transfers his phllosophy:of llfe on;torthe child‘as-
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a person (Bowyer ; 1970 : 20).

* Most people therefore edUcate‘or ought to educate the child for

a specific purpose in life. The general desire ‘is to lead the L

child towards the acceptance of values and norms which are

,”acceptable to the speCific SOCiety. ‘With this 1n v1ew, educa—

'tional systems. usually reflect inter alia the follow1ng aspects,/

to a greater or - lesser degree s the aims of education, poss1bi—~’

lities,’ limitations,-content and” method of. education. Further"‘

Hsuch aspects as authority and freedom receive much attention.

Because of ‘the eXistence of many varied philosophies of life,

. the- above—mentioned aspects of any educational system Wlll dif—

- fer from nation to’ nation (Lesson : 1947 8)ft;f

Cilliers, statesgin this~connection that -f"Although one's. Phiéi‘n

‘ losophy of life is a very personal matter and peculiar to,. and

characteristic of the 1ndiVidual himself and different from

every other individual's philosophy of. life, it is possible to

~classify the philosophies of life into three main categories
' _namely (i) Theism (ii) Idealism (iii) SCientism (Cilliers '
1975 : 84). ’ o

"inkorder‘to clarify the issues which;dealtrwith later on in

this study it is deemed necessary to delineate;to~each of the R

above—mentioned.philosophies briefly. In this connection the

'follow1ng aspects will be highlighted in each case : View of
“God, cosmos (nature),‘man, values,‘ethics, knowledge (epistemo—
aylogy), nature and the aims of education, authority and freedom,'

'.the pOSSibility, necess1ty, limitations of education and the

.role .of the teacher.

‘f“In this chapter the researcher intends to define -and discuss

. vbriefly the philosophies of life which have bearing on this study..

2.2

These are : theism, idealism and pragmatism (as a- branch of

sc1entism).

'THEISM;,(Withispecial reference'to ChristianitY)lx
'vTheism is defined as._ a belief 'in God as- a deity who makes Himself

‘known by diVine revelation. God is considered as‘the Supreme

'l), Only Christianity as a form of Theism will be. dealt With in-

this study and no attempt is made to distinguish between

. Protestantism and Roman CatholiCism.
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Being, the'Creator and the Preserver of the world and also. the

‘Redeemer thereof from s1n and damnatlon._ God . 1s unlty, although
: reveallng Hlmself as- a Tr1n1ty along with the- Holy Splrlt and
. Chrlst.v Th1s very superf1c1al deflnltlon is rendered JuSt in

'order to d1fferent1ate between Thelsm and certain- phllosophles

llke Polythelsm and Panthelsm. The latter be1ng the bellef wh1ch

~identifies the universe with‘God Then there is also De1sm whlch

is the phllosophlcal doctrlne acceptlng a’ D1v1ne Belng ex1st1ng

apart from the. world and rejectlng the manlfestatlon of God in

Chrlst (Monroe 5 1914 Vol 5 : 581).

_ Thelsm 1s generally known by 1ts greater emphas1s on the almlghty

omnlpresent personallty of- God and hlS actual presence in the

,.world and 1n human affalrs. In the case of Deism God 1s con51deredf.*a

to be'the Creator, but having w1thdrawn hlmself from the creatlon

v‘He'allows thlngs to develop on ‘their own. Accordlng to thls ‘doc~

trine God is actually sometlmes referred to as’ belng asleep, sig-

- nifying a klnd of don't- care-att1tude towards the world 1n general

"Athelsm is radlcally opposed to thelsm, as 1t rejects the 1dea of

gods in the skles (Monroe- ,.1914, Vol 5 ,A581).

© 2.2.1 . VIEW OF GOD:

,To the Christians, God cannot be identified with~either man’
or world For’the natural man, however, these are the main -

. concepts, ‘and 1n the Scrlptures it is God who in Chrlst

. Jesus approaches manklnd In Chrlst, God acted. for man, and .

ftle Holy Sp1r1t can witness for none but Chrlst (Oosthulzen ;.

,1968 : 103- 105)

.;,Chrlstlans further uphold ‘the v1ew that God is holy, pure "and -

perfect, characterlsed by eternlty, hav1ng supreme authorlty
in heaven and on earth._-“I am holy™ 1s the Divine self-as—
sertlon, llftlng God 1mmeasurably above His creatures whom he
o calls ‘upon - to become partakers of his hollness (Douglas A
".*1962 : 530). ' | ' SR

'"‘Hollness thus becomes the supreme vocatlon of- Chrlstlans and

vthe goal of the1r 11v1ng. He is the God of r1ghteousness and "

love. His concern is always to w1n hlS chlldren back to the

right ways of 11v1ng.



In.Christian thought it is believed'that“God}_the Father,

"'unature ise 1nf1n1te (Douglas g 1943 ﬂ
) 1936 Vol 1l: 133)
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Jesusvchrist; the Son and the_HOly"Spiritiisla Prinity. =
.*VThis.Trinity is revealeahto man“through‘faith (Barth,:.
1936, Vol 1 : 132). : ' e

-God expresses hl° grace and forglveness towards hlS

people becaus= He 1s a God of love. There is only one

‘God, and He divinely asserts that, "Before me there was

no God formed, nelther shall there be another after me".

(Isalah 43 105

- God is the God of all. nations.p°"Th1s convlctlon in its

fulness sprlngs from the bellef in the unlty of God

If there is only one God he must needs be the God of

Tall natlons".' (Cleaver ; 1954 : 39)

. He is Inflnlte Sp1r1t, w1thout bound'.or llmlts.-—'His

;475?'00mpare Barth

- AHence Jesus Christ taught Chrlstlans to pray and say,

2,202

"Our Father who. art in Heaven,hallowed be - thy name"

" (Matt, 6:9- 13)

VIEW OF THE'COSMOS

‘:»One of the prlmary questlons 1n the human mlnd 1n all
’fages was this : How to explaln the existence of the world
”7at all What 1s the meanlng or purpose of this unlverse

in whlch we f1nd ourselves 2 How d1d 1t come into ex1s—

'»h"tence at flrst ? (Shaw ; 1924 i 12)

The spe01flcally Chrlstlan answer may be summed up as

follows ;"‘

"2,2,2.1’7Origin'of the Cosmos

‘ﬁChrlstlans belleve that the unlverse (cosmos)

. was created by God.r They malntaln that- the.
"unlverse con51sts of two ultlmate realltles,
God the- Creator and His Creatlon. - God’ 1s'

- reality. He exists by, and 1s sufflclent un-
'to Himself. Chrlstlans also belleve that "the

'vcreatlon of the world was due to the Self—"
llmpartlng, self-communlcatlng love of God whlch

" isthe essence of Patherhood, the,outcome of "
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“the desire o£7goddas'Father'toicreateibeings akin to Himselff'
* (Shaw ; 1924 : 13). | o | |
‘rChrlstlans, and for that matter all th1nk1ng people, ask ques—'

t’tlons as to the how -of creatlon and also the why. Was ‘the =

.process long and gradual ? D1d it come about in one: dramatlc -

whlrl of natural forces or: by a. lengthy evolutlonary process

‘l as the evolutlonlsts like to- explaln. These are marglnal quesélv

o tlons. “What matters 1s the fact that God w1lled it all and that

everyth1ng came 1nto belng for HlS h1gh and grac1ous purpose~~"

(Dow';'1943 : 14).

thccordlng to the Scrlptures God sald,j"let there be llght and

“the l1ght appeared“‘(Gen, 1: 3).

: «

B Chrlstlans see in thelr 1nward eye a transcendent God, above

: ~:and beyond nature, fashlonlng it stage by stage,‘accordlng to

2.2.2.2

,redempt1on, is. hldden from man and can be percelved only by falth,

On the seventh day, the Sabbath, God rested to mark the glory of

hls_Plan. . Indeed the whole-unlverse.reveals:a m1ghty\act of’God

(Cleaver ; 1954 : 38-39; compare Douglas; 1962 : 270).

‘Nature"of the.Cosmos

The cosmos is constantly changlng, glVlng rlse to processes such’
as growth and development. The deeper cause of these changes’ 1n
the unlverse is known to God alone._‘ﬂThls sharply dlstlngulshes

the blbl;cal:doctrlne of creation from*the?naturalistic doctrinev

~of evolution. The work of'creation, no less'than the:mystery of

'although certaln ~aspects of the work of God is revealed 1n the

'fun1ve se (Douglas ;“1962 : 269)

'Chrlst1ans be11eve that there is absolute dependence of the.

unlverse on God.. The words "thlngs whlch are seen were not made

'»of thlngs whlch do appear“ (Hebrew, XI 3), taken with the words,:
V"ln the beglnnlng God created....(Gen. 1: 1), 1nd1cate that the

unlverse was not made out of any pre—ex1stent materlal but out

of nothlng by Divine Word in the sense that prior to the d1v1ne
: order there was no kind of existence on earth. ‘Nor can.there be
.any klnd of dualism in the unlverse ‘in whlch—anvrpart of the cos-

‘mos - stands out51de or beyond God's control.. God is therefore 1n

full control of H1s Creatlon, but is not lden+1flable with it
(Douglas 1962 . 269) : :
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his Work (Shaw ; 1924 : 17). =

"2.2;2,3 Destlny of the Cosmos

fAccordlng to Christian bel1ef the universe which God had
f created, is also governed by HlS Prov1dence.: God not only .
"jfdpcreated everythlng, but also supports, prov1des for, guldes
vand controls everythlng and hence He w1ll determlne the des—

:;tlny of the cosmos,-"

'Thls world w1ll be transformed 1nto the world hereafter.,
There has always ex1sted in Chrlstlan thought a. tendency to r“
kllthlnk of tbls world as merely a preparatlon for the llfe to
; in h ‘mcome, the ante—chamber to heaven for the children of ‘God or“
’ hell for 81nners. The new heaven and the new earth w1ll not
“;;be separated from each other. In the eternal abode of God,“
rfbodles of God's chlldren will be glorlfled. The old world,
e w1th all 1ts troubles and Lumults w1ll have passed away. VR
u},There will be no sea. This aptly represents freedom from con—7
fllctlng passrons, temptatlons, troubles and alarms,freedom
-from whatever can divide or - interrupt the communlon of God
-w1th HlS people. . Thls ‘new Jerusalem is the church of God in .
) its new and perfect state, the church trlumphant (Revelatlons,.:
21 1), '

The cosmos 1n 1ts present condltlon is temporal and 1mperfect.r
‘However Chrlstlans uphold the v1ewp01nt that the heaven as’
”'the dwellrng place of God is understood to be a place of per~'
fecrron. The present physmcal unrverse Whlch came untalnted
:f from the hands of God was polluted by the fall of man.b Tt
{ 'dlwill therefore be transformed and be replaced by a new heaven B
'Et’and a new earth (Isalah IXV, 17 v compare Douglas 1962 510)
"God will reconcrle the present reallty whlch 1s dlstlnct £rom . ‘
'onlmself, with supreme and ultlmate reallty (Barth 1975_: 483),’

2.2.3 VIEW OF MAN

"2,2;3.l Oriqin of Man

chrlstrans belleve that man 1s born of God and bears the image
iof God. Man had originally in th a divrne element, whrch was
~ the highest and: therefore the most human part of" hlm, and to
| 1ive in harmony Wlth the D1v1ne wrll is Stlll the true life
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and-purposeoof;man_(leeson:;11947 5 25)..

In accordance w1th 1ts view of the orlgln of the cosmos, Chrls— .fA

tian anthropology (view of man) is anchored ‘in the bellef that

fman vas- created after the 1mag° of God, subsequent to God's de—'

“oeision. s "Let us make man. in our 1mage after our llkeness"'*

S 2.2.3.2.

(Gen., 1: 26) However w1thout his splrltual d1mens1on man was
Stlll 1ncomplete, therefore God breathed the breath of llfe into

the nostrlls of man. Thus' mak1ng h1m 1nter a11a a splrltual

~ being (Gen., 2:7).

~Nature of'Man

By nature man ‘was’ born 1n 51n and could only be saved by the

’grace of God Sln deprlved h1m of his close relatlonshlp w1th
iGod, and he became an earth-bound belng, 1ncllned to sin ©
'(Gen., 3:22- 24) ‘

= However, Chrlst dled for the redemptlon of man from hls 31nful

nature._ God w1lls that everyone should be saved He offers

‘ gLace to all men to be saved, because Chrlst dled for all.

Man was ‘thus saved from total damnat1on through falth 1n God

'He w1ll regaln hlS orlglnal nature 1n the world hereafter, and

by the’ atonement of Chrlst he w1ll be dellvered from the bondage'

of sin’ (St John, 11:25- 26 : compare Douglas, 1962 : 476v;"”
”Acts 10: 34~ 43) ' B L ‘

‘ Accordlng to Leeson (1947 123) the Chrlstlan 11fe is flrst and

}foremost al llfe of fellowshlp w1th God and hlS fellowmen. All

'-‘the functlons of a chrlstlan are: dlscharged in thls fellowshlp,

2.2.3.3

and it is thereln that hls splrltual facultles are nourlshed
Hls soc1a1 and economlc llfe must be in. fnllowshlp w1th Chrlst,
the eldest Brother of the: whole famlly.» There can be no partl—

tlon walls between one compartment of man s llfe and another.

: God speaks to man’ 1n a language that comes from yonder, a’

language of the soul, that 1nvades the mlnd, stabs the heart,
strlkes the 1maginat10n and plerces to the consc1ence (Dow ;o
1943°: 90 ; Barth 1975 : 388). ' ' '

»Destinyvof Man -
According tofthe’Scripture, death is'thegfinal‘penalty._‘There'.

‘-visfhowever the_promise,ofhan~eternal life‘after death,for-those

'
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“who- have'accepted Christ‘as”Redeomer. ‘That was made pos-

Slble because Chrlst sacr1f1ced hlmself on_ the cross

(Douglas 1962 '+ 302 ; compare Corinthlans I5: 20)._ o

The ultlmate destlny of man. as a Chlld of God 1s therefore
- not.a situation of utter destltutlon and everlastlng punlsh—»

‘ment as is the case w1th those who pers1st in thelr 51nful

t‘ways, Although death is the way‘of all flesh, 1t31s.looked

upon,'according to Christian:dogma,‘as the'gateway*tofa 1ife

‘of everlastlng bllSS, where the- glory of God w1ll be the-
~hlghest duty of the redeemed ones (Barth P 1975 :v388),

’VIEW OF VALUES

‘The: value category is one of reflective comparlson or ch01ce.

f ThlS means that we cannot 51mply welgh up one: thlng agalnst

- another, taken at face value._ Values are 1nterrelated. “In

© . the general day to day llfe values are 1nstrumental for the

ultlmate evaluatlon of any 51tuat10n, quallfylng it as rlght,

good, proper, in some or other way des1rab1e, or the other

';»way round.’ Based on a certaln life-view in. connectlon w1th

values, s1tuat10ns and acts can be class1f1ed as good or bad,

:“benef1c1al or: harmful, satlsfylng or annov1no. A flxed pat—r

“tern of values is sometlmes adopted by commun1t1es or’ natlons'v,,

in accordance w1th some or other accepted llfe—v1ew (Monroe ¥

1913 : 704).

1 ‘Chrlstlans adhere ‘to the notlon that values orlglnated 1n

?creatlon together w1thvman. nghest of these values are the |
: rellglous values. " Therefore "when aesthetlc 1nstruct10n is
n,glven, 1t must always be in agreement w1th the true, sp1r1tual‘

vldeal of beauty,’whlch has its ba51s in: rellglon. ThlS 1deal o

?’should at all tlmes permeate the entlre school env1ronment"

h(Reddeni&.Ryan‘} 1956 : 255).

Religious“values based on the Scriptures?are'eternal and

unchanging.'»f

jETHICS

.The term ethlcs 1s used 1n three dlfferent but related ways

2

“51gn1fy1ng e
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(a) a general pattern or a way of llfe P
(b) a- set of rules of conduct or "moral codes“ and

(c) 1nqu1ry about ways of" 11fe and rules of conduct.

- In the first case we refer for example ‘to Buddh1st or Chrlstlan s
’ethlcs. in the second ‘case we refer to profes51ona1 ethlcs and
to unethlcal behav1our. In the third sense,_ethlcs is- a branch
iaof phllosophy that frequently 1s glven the special name of B
”imetaethlcs (Edwards 1967 3 '83). S In th1s study, dlscu551ons’
‘ ,dw111 be " llmlted to the manner of . 11fe or conduct that each ofd_v

'the three schools of thought mentloned above, uphold

VMonroe (l9ll Vol 2: 500) contends that the concepts good andf
evil are 1nc1dent to. llfe, and that there are rlght and wrong
ways of attalnlng good and av01d1ng ev1l, and that there is a
vnatural 1ncent1ve to morals.‘ Consequently ethlcs is an. attempt

,at vestlng our 1nterest 1n what 1s good or bad, rlght or wrong.'

'vChrlstlans contend that man s chlef task is to glorlfy God and to o

keep his. Commandments. Under the present 01rcumstances the fun—

. damental norm, regulatlve of man' s obllgat1on must, therefore be

Vllkeness to God' in those respects that are approprlate to his

‘,vbelng. The law of God 1s 51mply God‘s w1ll comlng to expre551on

for the regulatlon of man s conduct 1n consonance w1th God's per-'
fectlon. Slnce God does not change and s1nce the obllgatlon to .
;God cannot be abrogated any radlcal change in the ethlcal 1mpera—"‘

tlve is rnconcelvable;(Brunner ; 1937 : 136).

'The sum total and substance of Chrlstlan moral values is revealed
in verses 5 to lO of the Ten Commandments (Exodus 20 1—22) '
‘-These moral values spec1fy that man ‘must love hls nelghbour as h1m—
self and God above all thlngs.. ThlS has been conflrmed by the |
teachlngs of Chrlst. They are concerned w1th the most fundamental

of one' s relatlonshlp, flrst to God and then to one s fellowmen.

The Ten Commandments 31gn1fy the ba51c guldlng—llnes governlng be~ g o

‘ llef, worshlp and llfe. These are the sanctlty of God, h1s WOIShlp,
’the honour of h1s name, hlS day of rest and worshlp the sanctlty of
vparental honour, of 11fe “and sex, of property, of truth and content—
ment w1th one's. lot (Douglas 7,1962:‘ 392).

“The: Chrlstlan is thus obllged to do good not because he expects

materlal beneflts, but because the Commandments of God demand 1t
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»tude towards God (Leeson v 1947 125)

lfy—u31.—,'

‘ from h1m. For the rest 1t is a way of express1ng hlS gratl-

.1\

'nnMoral and sp1r1tua1 values rank hlgher than utllltarlan values

vbecause they create 1nner peace of mlnd and cons1der th chlld s B

development both from the hor1zontal and vertlcal planes.

;The Ten Commandments are norms of falth. They 1nfluence moral

" norms ‘through the faith of Chrlstlans (Spier , 1973 8a;

compare Cllllers, 1975 5'85) ~."In every bellever s heart sin

is dethroned and cruc1f1ed, the law of God 1s wrltten, and the

'-1mage of God renewed. The Holy Sp1r1t_enables,h1m to hate sin
and flee from 1t to love and-keep this law-in sincerity and .
'truth Nor w1ll ‘he cease to repent" (Henry, N d : 85)

‘;God has thus glven man freedom of ch01ce, and he is resp0u51ble :

for h1s conduct (Spler, 1973 .~81) 'God makes moral demands~be—“

g'cause he is a God of rlghteousness..'

‘VIEW OF KNOWLEDGE (EPISTEMOLOGY)

:’Knowledge is' a clear and certaln mental perceptlon, understan—

ndlng, the fact of being. aware ‘of somethlng, experlence of, ac—V';
1qua1ntance or. famlllarlty w1th 1nformatlon of learnlng, erudl-,'v
tlon, facts, learned or acqulred by study. fWurther, knowledgevjvf'

’l has as a. ba51s a true and justlfled system of bellefs. “In short;

knowledge 1s understandlng galned through experlence (Edwards,*

Ajg1967 : 345).

than is often 1nterested in f1nd1ng out what occurs 1n the pro-
;‘cess of. learnlng. Hé wants to’ know how one.. actually knows
yreal1ty, whether man is capable of knowrng everythlng, when is
;knowledge true and valld He: trles to analvse the pr1nc1ple

:Ayon wh1ch knowledge is founded, and how man attempts to get a

‘flrm grasp on reallty so as to make h1s 11v1ng world habltable

and create safe surroundlngs for: h1mself (Henderson, 1947

7i213 216) s . f"'L~zjs

“vChrlstlans belleve that knowledge can be acqulred not only

through experlence and experlmentatlon but also through falth
and 1ntu1tlon.o Loglclsm for 1nstance, absolutlses the analytl—‘
cal method of acqulrlng knowledge and "trles to reduce all as-
pects of reallty to the analytlcal aspect thereby barrlng the

way which leads to a full comprehen31on of the rlchness of the:
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 handiwork of God" (Spier, 1973 : 82).

'Man therefore cannot know everythlng, but - only that wh1ch

”'”God has revealed to him, because God has glven man the ablllty

to know ‘what has to be known. St. Paul states that man has -

~more than secular knowledge which. requires experlence -and ex-

”'iperlmental testlng to prove its valldlty, but that divine know—',y

ledge is acqulred through falth and D1v1ne Revelatlon, ‘that 1s

ﬂmthrough unlversallty. The growth and valldlty man's knowledge
~of splrltual affalrs 1s obtalned through D1v1ne Illumlnatlon '

‘:(Spler, 1973 : 84 ; compare Ephe31ans le6- 18 ; Cairns 1953 :

' '1f96 98) Accordlng to Brunner (1937 E 84) the knowledge of God

~‘1n Hls actlon 1s only p0551ble in falth.' The actlons of God in

‘L whlch he manlfests Hlmself,'and thlS means HlS Love, are ‘carried

_ out by means of revelatlons. o

"jThe Chlld as 1mmature person 1s thus 1nfluenced by a mature

2.2.7

S comprehen51ve concept.:.Thls has formed.the theme~of many‘publiQ b

gperson through 1nstructlon, d1s01p11ne, harmonlous development
'and splrltual guldance toward unlon w1th his Creator as flnal

~end- (Redden & Ryan 1956 : 22;23),

THE INFLUENCE'OF THEISTIC‘(lN'PARTICULAR~THE?CHRISTIAN)

PHILOSOPHY or LIFE ON EDUCATIONAL THEORY AND PRACTICE

© The close relatlonshlp between llfe ‘in 1ts varled manlfestatlons’

and the phenomenon of educatlon as such constltutes a very

hCi'cations. Leeson, for ‘instance, puts- it llke thls j "There is

,lltt1e dlfference betwaen ‘the prlmary purpose of llfe and the

prlmary purpose of educatlon._yIf,we flnd‘the‘latter, ‘we seek

to gulde our chlldren to it". (Leeson, 1947’:‘5).

It 1s therefore gu1te clear that Thelsm as a llfe phllosophy,
as accepted by probably many mllllons of people, also places
a de01ded stamp on the educatlonal systems which take thlS

phllosophy as startlng p01nt.: To 1llustrate thls, brief atten-

“tion w;ll be pald to the: follow1ng aspects of educatlonal theory

Nature of educatlon, aim-of educatlon, content of educatlon,

method ofheducation, authorlty and freedom,_neces51ty of educa—

i’tion,,possibility of‘educatlon, 11m1tat10ns of educatlon and the

" role of the teacher.
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2.2,7Ll“'Nature of Education
?The‘concepthﬁnature_of'education",implies characteriSticsi
' whlch embody the educationalusystem;h Accordlng to . the i' _
"Chrlstlan dogma the bellef 1s upheld that man, hav1ng been ft
d-_born 1n 51n, will be saved by the grace of God. Educatlon
}1s then deflned as the glft of God so that s1nful man (in-
B cludlng chlldren) may be glven gu1dance to dlstlngulsh be—bA'
| ‘atween what is good and what is ev1l (Nlblet, 1960 : 25 ;
Leeson, 1947 s 6 Coetzee, 19@1 196).°

2.2.7.2 ,Aim of'Education

Closely related to the precedlng ldea of the- nature (essence)
of educatlon, is the idea of the a1m of educatlon, since .
fhthls aspect is- also 1nfluenced by a. spe01f1c phllosophy of
llfe. Through the centurles qulte a number of educatlonal
: schools of thought have postulated varlous aims of educatlon,

‘,thelr own 1nd1v1dualsglfe and world v1ews.

”"According to the Christian philosophy, the highesthaim'in
fllfe 1s to 1ove God the Creator and serve and respect one s
fellowmen.v L1kew1se, the hlghest a1m of educatlon, wh1ch 1s
‘7gan 1ntegral aspect of llfe, is the attalnment of true know-
‘ledge and the" fear of God Coetzee (1961 289) concurs that
‘~the ultlmate aim 1s the realization of the Christian ideal,’
~'lthat is, to do what 1s good 1n th1s world by the grace of God‘j
‘so that we may 1nher1t eternal happlness with God in the world.d
‘hereafter. "D1e rellgleuse doel is d1e laaste, d1e u1te1nde—>
'ullke, ‘die allesomvattende doel, naamllk dle ‘van die leWe en op-
vvoedlng. Daarln v1nd dle mens volkome toerustlng v1r elke

‘goele,werk op aarde".

LeeSOn (1947 122)‘says in’this‘connection, "I we are'true
v to our vocatlon as. ChrIStlahS we should traln those, for whom
we are respon51ble, as chlldren of God, so that they may be
:3ready, in repentance and falth, to receive the energls1ng and'
: re- creatlng pOWer of Hls Splrlt, consecrated to the 1m1tatlon
of our Lord's example in: whatever occupatlon or statlon in
'yllfe they may be called to, and to be possessors of life that .
'does not end w1th the phy51cal change we call death, but whlch
'passes into an eternlty for . which this llfe is a probation,

and 1n which lelne judgement must be expected 1f dellberate '

t
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~ 'sin is commited here on earth".

Chrﬁstiansfdoknotlreject‘secondary aims such as adaptatiOn -
. to an'environment'or:so~called complete 11v1ng" but they '
malntaln that these must be related and subordlnated to :
. man's eternal destlny, as a means to an end. Because 7
j,"Chrlstlan educatlon takes in the whole aggregate of human -
311fe, phys1cal and splrltual, 1ntellectual and moral, 1nd1—
f:v1dual domestlc and 5001al,\not with a v1ew of reduc1ng
'1t any. way, but in order . to elevate, regulate and perfect
dﬁ 1t, 1n accordance w1th the example and teachlngs of Chrlst"‘

(Plus XI, 1936 ; 32, quoted by Redden and Ryan)

"CONTENT OF -EDUCATION '

2,2.7,3“:According’to the Christian way of thinking,‘God'did’not7
| ‘only create man, but also commanded him to cultlvate and. -
-control the earth, and further to serve, obey and honour _

1H1m.“ Rellglous educat1on 1s con51dered to be the most 1m—“‘ |

: "portant subject in order to teach ‘the children to. love,‘ .
vrespect and honour thelr fellowmen and God thelr Creator(~'

) (N1blet 1960 : 4, Brunner, 1937 : 112).

TChrlstlan educatlonal content emphasxzes the’ 1nclu51on of
"-studles 1n "fellowshlp" as’ deplcted in the Scrlptures be— s
'g cause'"Chrlstlan llfe is from start to finish a life of
’I_fellowshlp All the functlons of a Chrlstlan are dis-
f_charged in fellowshlp, and 1t 1s 1n fellowshlp that his
{ splrltual facultles;are fully nourlshed.; His 5001a1 and;u
vfi economiC‘life must‘be lived;in felIOWShip, for 1n Chrlst

the eldest brother of all His followers, there can be no

: partltlon walls between one" compartment of man' s llfe and

another (Leeson, 1947 : 116) L " h

_;Gunter (1974 : 140- 141) observes that vif teachlng 1s con~h:‘
F‘trolled and dlrected by the Chrlstlan 1deal of upllftlng
‘the chlld as phy31cal and splrltual unlty, to a rellglous
. and: frultful llfe of work and service w1th,and for his
‘fellowmen in the world and dlrected towards the Glory of
l.:God, the school w111 consequently have to offer a w1de
lﬁcurrlculum 1nclud1ng (1n due proportion) the human s01en—(

,ces, phys1cal sciences, practlcal subjects, and . Blbllcal

\
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: Studles 1n order to develop the Chlld as a whole, that 1s
‘as a unity of body, soul and mlnd in relatlon to the world

of nature and culture, his fellowmen and God"rf

‘As God reveals Hlmself not only in the. Scrlptures but alsok

~in nature, the currlculum should cover a broad spectrum of

both secular and scrlptural knowledge (Coetzee, 1976 Kt 181,
Redden & Ryan, 1956 120). ) .

"A knowledge of the materlal unlverse", concurs Nlblet

_(1960 : 40) "w1llAlead to the control of it to_a lesser or

greater degree.b This controI, unless itiis guided by forcesf

- of a moral or ethlcal kind, is sometlmes readlly used for

the promot1on of ev1l"

Brunner (1937 : 485)'Warhs that’although'the‘content of

‘»Chrlstlan educatlon should be wide in perspect1ve, yet

o "sc1ence 1n splte of the fact that it ‘is part of human llfe,

2.2.7.4°

must serve human life as a whole", always in subord1nat1on

'=‘to the w1ll of God

METHOD or EDUCATION

h If the content of educatlon ‘is determlned accordlng to:v"
' ‘Chrlstlan pr1n01ples, ‘it is clear that the method applled
to- transmit that content, will also reflect the 1nf1uence

: of that phllosophy.yv

V’Consequently, seelng that the Chrlstlan aim of educatlonj

is' to mould the chlld sc that he w1ll be"able to serve his

vfellowmen and God his Creator, Gunter recommends the fol-

;low1ng methods for the reallzatlon of this 1deal :

‘1., Question and answer,f'

"2.7.Self dlscovery as applied in the natural 301ences,

3. The oral or- verbal method, where thevteacher 1nstructs
and the pupil listens; Above'all che teacher‘s ekam-':
“ple must take flrst prlorlty to all the other methods
(Redden & Ryan, 1956 3 305) ‘

. It is conceded that in practlce other methods are also ap-‘

plied ‘according to the,dlctates_ofﬂc1rcumstances. The above C

are quoted mainly-in.view_offthe~present,discuSsions.
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v"The essential pointxin this connection is that the child
;should be»educated“towards’fellowship;'as explained -
'above.'”The methods applied in Christian‘educational*iné

7,st1tutlons ‘should not only be d1rected at the transm1531on .

:of knowledge as such, but should lead to the expans10n of

the 1nd1v1dual Splrlt, ‘but’ not supercedlng it. It should

lead to the preventlon of self-exaltatlon and it should ﬁ

tplace the young chlld in proper relatlonshlp with God
b'?.(Leeson, 1947 123) Knowledge of - the whole of reallty .
,through experlmental and sc1ent1f1c methods is 1nconce1vable
g:"Whlle on earth we: can never “hope  to know God in HlS esoence,
i'we have a natural knowledge of.. Hlm through the objects and
.fphenomena whlch are observed by means of our senses.: His
,;‘grace (malnly through his Word) comes to our a1d in- deepe-

;. nlng our knowledge of Hlm through supplylng new d1v1ne con-

cepts to our senses, and’ enllvenlng the 1ntellect whereby

~“we ‘can’ "see" the Inv151b1e in terms of our senses
:tv(Calrn 1953 118),

The educator W1ll have to glve guldance to the chlld in acts
of falth for "to know God 1n HlS actlons 1s only poss1ble 1n

-faith. The.actlons of God in whlch He manifests. Hlmself

‘takeS’place through HlS love for fallen manklnd (Brunner,,

511937 84). Thus whether by dramatlslng or - by project’ method,'

the. teacher must always confront the. chlldren with the 11v1ngt‘\

God who is revealed 1n life 51tuat10ns. They must become

b'gacqualnted with the salvatlon of man by God from this traglc
h state of being lost Ln sin (Greyllng 1967 : 187 compare
B Hebrew, 1: l~3).‘ ‘

‘ Authorlty and Freedom :

,Authorlty pre-supposes some klnd of normatlve order that has
»to be adhered to, malntalned and perpetuated by respons1ble
: people in all flelds of llfe, llke leglslators, judges, po-

1lcemen, prlests, teachers, prefects and others. These and'

'others are typlcal flgures of authorlty who have the rlght

to make declsfons 1n accardance with the establlshed norms
of society. Freedom denotes man s capacity to choose

mdrally. It is. man s pr1V11edge to- choosa between good and

‘evil and his ch01ces are basad on his value judgements ,

(Cllllers, 1975 : 62-67 COmpare Van Zyl and Dumlny, 1976
44 Pienaar & Vlljoen, 1971 101—104)
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, VEvery theorlst and every educator is 1nfluenced by hls
‘ life and world v1ew, as regards the freedom of.’ man, and

,therefore his 1dea of dlsc1p11ne w111 be in agreement w1th T

hlS v1ew of moral codes.

k»Chrlstlans accept the v1ew-p01nt that authoritY”origina— )
ted from God durlng creatlon and that God transferred
dpart of. hlS authorlty to man, s0 that the”iattervcouldvcon—'?»
trol the universe.- Because the adult 1s'resPonsibleito_{
God for‘hlsAdeeds,-hls-authorlty over_thefeducand, whomnhe

guidesktowards adulthood,ﬂcannot:be absolute,‘but Obiiga—

‘_tory; Authorlty is the 51ne qua non of educatlon (Brunner,*

1937 } 141 220 compare Van Zyl & Dumlny, 1976 : 50 ;

’,"Gunter, 1974 R 27)

'-»Authorlty and freedom are 1nherent categorles of any effec~
thve educat10nal 51tuatlon.> In fact, the educator - edu-

»'cand relatlonshlp lS essentrally a relatlonshlp of autho-'A‘

o-rlty In educatlon the freedom of the chlld is restrlcted

by the authorlty of the educator but by the same token,

o the authorlty of the educator is restricted by the freedom ’

of the Chlld The chlld seeks~gu1dance.‘ In other words,
the authorlty of the educator, in ‘the chlld's development
b'towards true freedom, is: essent1a1 (Cllllers, 1975 ; 74
,compare Van Zyl & Dumlny, 1976 - 46= 47) Authorlty and ’
brr-freedom are. thus mutual, complementary and supplementary

'lnrather than contradlctory and antagonlstlc.‘

. Niblet (1960 K 40) says in thlS connectlon, "permeatlng

vthe school m111eu 1s a framework of law whlch the teacher ;h
must admlnlster in a- splrlt of Chrlstlan love, S0 that the .-
dchlld may feel that those in authorlty want h1m to. succeed
as a.person. One ‘of the most dlfflcult tasks for those |
, 1n charge of schools is the creatlon of a sense of securlty
and confldence whlch may be shattered by an’ 1ncon51derate

' word or a hasty act"

:Chrlstlans believe that the essence of life does not 11e
in obedlence to rules as such, but in devotlon to and imi-
. tation of Chrlst. The Chrls ian w1ll of course - follow a o
rule of. 11fe and he w1ll place hlmself under d1sc1p11ne.vv

~He will not follow the rule’ forrlts own sake, or»because.<'
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utility or convention suggest it'to“him,‘but because
- of his de51re for: "perfectlon" and the fulfllment of

,the dest1ny 1ntended for h1m (Leeson, 1947 121)°

JBrunner_(1937ﬁ:v141) states‘thatﬂthe;whole}of,Christian"
- life is permeated and‘supported by orders: of thelmost

,varled klndo by whlch man has to abide through co-

operatlon and obedlence to the Law of God." Freedom isvf

' not llcence but the proper selectron of moral values. V

. .2.2.7.6 y-'Necessityfof Educationvd
‘Christian philosophy'of‘life”is'based-on the faot that
. .man was created to the 1mage of God, to serve and honour
f:H1m.‘ When man s1nned agalnst God he lost his supernatu—
"r,ral dlmen51on and became Just a rat10na1 man. Orlglnal
‘31n however affected the nature of human 1ntellect and
:w1ll, and deprlved him of spec1al and powerful pr1v1leges
such as 11v1ng Ain the presence of God, and forfeltlng an
: eternal llfe;except where 1t is granted h1m through v
‘falth in Chrlst. As man bears the llkeness of God 1n hlm,“
through hlS splrltual dlmen51on, educatlon 1s necessary
to’ make h1m reallze hlS dependence on God (Redden & Ryan,'
1956 : 6- 7) ‘ ' ‘

’ Cilliers_(l975' 106) explalns the necess1ty of educatlon |
'as follows : "Only through educat1on can a chlld be -
‘to the knowledge of love and of God, honourlng God, as
's,the or1g1n of all that is good, beautlful and. true and

- seeking to be one w1th God in hlS own heart"

| | ‘\
‘rThus the’ Chrrstlan belleves that every Chlld must be gl%eﬂ o
an equal opportunlty to actuallse his" potentlalltles {

through educatlon.<~*; ._1" ", 'f",-ﬂb. R ‘ {

N

2.2.7.7 _PosSibility of Education
l‘The p0351b111ty of educatlon 1s based on the Chrlstlan
dpphllosophy of llfe whlch upholds as already stated that
E essentlally man’ (chlld) 1s created to the lmage of God,
Eto serve and honour H1m. However, when man. s1nned agalnstir
‘HGOd he lost the exalted p051t10n a881gned to him and became
natural_man.. But he still bears the 11keness of ‘God."in

him for,lthrough the grace of God,vhls soul can be_redeemed _'
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from. damnatlon and through the atonement of Christ man

recelved hls salvatlon (Nlblet, 1960 s+ 23-28).

:NEducatlon therefore becomes p0531ble, for it is the task

. of the 1ndependent adult to gulde the dependent Chlld

towards reallzatlon of this- knowledge (grace of God)

(Coetzee, 1969 3 178) "The chlldren are made to the

. image of God, “and are therefore dlfferent, not " only in

2.2.7.8

2.2.7.9

degree but 1n kind from anlmals, for man is not: an anlmal.,r

He has 1n h1m that whlch is. capable of communlty with God,.
l

- "he. can approach H1m 1n prayer and worshlp, “he, can be the

vehlcle of revelatlon from H1m and grow 1nto llkeness with"

Hlm“ (Leeson, 1947 é 116) Thls is malnly brought about

through guldance by mature and respons1ble adults.-

leltatlon of Educatlon -

M_Coetzee (1961 : 181) states that although the chlld can bev
vchanged by proper educatlon, yet man s human potentlals
:cannot be much changed. Apart from llmlts brought about
'by heredltory and env1ronmental factors man s 1nnate nature:f
;1s “the greatest obstacle 1n the way of trylng to reallse S

»kthe good.

' Man has been created by God. Educators can 1nfluence h1m

“in var1ous ‘ways for the’ better, but 1n the end only God can

brlng about a. change of heart., Only Christ can offer the.»

51n—str1cken man salvatlon. -The essence of human naturev,

%czltself keeps him from enjoylng the. frults of educatlon to
'jthe fullest extent. Thus over exaggerated pedagoglc Optl-
.mism should be rejected due to’ the flckleness of human na—
.“ture., Pedagoglc pe351m1sm cannot be defended elther, be—l
r'cause ‘theére is too much that testlfles to the. educablllty

-of man (Gunter, l974 ,95f97)

,The p01nt to be remembered here 1s that educatlon has its

limits, but w1th1n those llmlts it 1s the duty of parents L

and teachers to educate the Chlld to: the utmost of his

| capa01ty.

Role of the Teacher as’ Educator

What the educator thlnks of the reallty,of man, of values,

morals and knowledge, is env1tably reflected not only in
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‘his apprOach to educational'problems but also in the,
practlce of what he’ teaches.""Every‘education'system is =
based on phllosophy even if he has not made 1t 1mp11c1t

to hlmself" (Curtis, 1958 : 35).° Con501ously or uncon— ,

o W501ously, he transfers his bellefs, hlS thoughts and

ideals as reflected in. his phllosophy of llfe, to the‘

: yvchlld.

The Chrlstlan teacher is not only concerned w1th the
horlzontal but also w1th the vertlcal development of the
ch11d when it comes to know, honour and accept God as his

‘Creatorh(Cllllers, 1975,5 91).

The teacher trles to establlsh an educat10na1 atmosphereA
;1n whlch mutual respect among persons and a proper att1tude
towards work 1s encouraged. Puplls are 1ed to make dec1—'
_sions and choose norms. of- rlght living in a respons1b1e '
vWay. ~"The truly outstandlng teacher has somethlng of the
prophet in- h1m, for he 1s called by God to serve, he is in-
spired by falth hope and love - love of the child as a per-—
lson 1n need of help from hls teacher, hls natloR, from man-

klnd ‘in general and from God"» (Gunter, 1974 : 130)

.«The teacher s conduct must be exemplary to the chlldren re-

'j__nmemberlng that “What we love to recall about the men-and

 women who taught us, ‘is not what they taught us but what
jthey were themselves ';(Leeson, 1947 T 3) ' HlS major task
"ig nothlng less than to assist 1n the formatlon of a human
B personallty for God, that is that those commltted to ‘the |
~care of the teacher may eventually fulfll the destlny in- ~

'tended for them at the beglnnlng (Leeson, 1947 1 122).

Rememberlng that, accordlng to Chrlstlan etthS, all human _
‘belngs are. equal in the s1ght of God, ‘it is 1mperat1ve for
]the Chrlstlan teacher to treat all the pupils allke (Leeson,p
"1947 : 123). To the Chrlstlan the hlghest good of man is .
”'God alone,»for He 1s the Creator and Supporter of all thlngs,

the origln of all ex1stence and llfe (Brunner, 1937 : 484) .

AThus the Chrlstlan orlentated teacher will inculcate in the-’_
. children's mlnds the unswervrng falth that both the unlverse
“and all the people are controlled by the mrghty hand of God.

-From thlS v1ewp01nt it follows that the dlscovery of a new
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truth is not really a dlscovery as such, but rather a re-. .

velatlon. ‘The Chlld should therefore be brought to .

sreallse his dependence on God and consequently that there

i E is no room for self—elatlon (Leeson, 1947 : 135 compare o

2.3

" Brunner, 1937 : 19)

The Christian teacher,‘whether‘he be the head{masterfof

j'the.school, or onlydan.assistant,can do;much~to‘help'hish_”'

f»children to understand the Christian presuppositions and-

to see these in relatlon to secularlsm for 1nstance.' He |

",has to do thls in a soc1ety where external 1nfluences ‘in-.

ev1tably w1ll be maklng themselves felt (Nlblet, 1960 23)

’;IDEALISM

l'The term 1dea11sm 1ncludes two completely dlfferent 1deas,

each one " 1nclud1ng many varletles and both distinct from

the meanlng of the term ldeallsm as ordlnarlly understood.

. In the latter sense 1dea11sm means a pralseworthy moral

f attltude, con51st1ng of devotlon to exalted alms, to 1deals,
even in the case ‘of personal’ loss, mater1a1 d1scomfort or

" flnan01al loss. In a technlcal phllosophlcal meanrng,
‘there are. two typeS'of idealism dlsCernible in‘both ancient o

;-gand'modern thought. The flrst entalls primarily a teleo- .~
iloglcal theory of the cosmos or nature, while the latter

'»’type ‘sees ‘the cosmos as an ass1m11at10n of nature to con—,u’

‘1501ousness (Monroe, 1912 : Vol 3:371). - In the present dlS—

cusslons we w1ll be malnly concerned w1th the- last men-

tloned p01nt of view._‘

Many mlsconceptlons have accrued around the phllosophy of

idealism, most of whlch derlve from the name 1tself Any
. isupp051t10n whlch thlS phllosophy may have w1th so-called
‘1deals as such, 1s secondary and derlvatlve. According to .
‘the prlnclples of 1deallsm, the ultlmate reallty of the
‘universe is both 1ntelllglble and expres51ble in terms only
fof ideas. rather than in terms of spatlal matter.‘ They fur—r
‘ther malntaln that man cannot know hlS env1ronment dlrectly,_
”,but only 1nd1rectly, and the phy51cal world depends for 1ts
’nvery ex1stence, or at least ‘for its organlzatlonal form,
-upon mind and Splrlt. Thus 1dea11sm concludes that the

'unlverse is entlrely an embodlment and expressron of mind

(Morrlsh, 1967 : 34).
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The term Idealism originally deénoted form or shape, andi‘
kit vauired Its_technical meaning when it began to beu
used by nhilosophers such as Plato fer example (Curtis,
1958 : 58). Bishop Berkeiy (1685—1785) based part of A
his phllosophy on the postulate that the qualities of ob-
‘Jects, e.g. their colour, 51ze, shape, weight and so on,
change accordlng to the condltlons of our perception, and
hence he suggested that they are in reallty only 1deas

in our minds, and in the absence of man they ex1st in the
mind of God (Morrlsh, 1967 : 35) Ideallsm therefore is a
syetem of thought in nhich ideas are believed to be the.
only :ealitiesvor the only vehicies by which we can know _

anything.

 2.3.1 VIEW OF GOD"

'Exponents'ofIIdealism like Plato;_Hegel and Kant
maintain that God (Absolute Mind) is the most Supreme

“Being»who actnally represents absolute reason in man.

- God is thought of as being in everything, and eVery— =
thing in”God,,a kind of mystical pantheism therefore.
Hegell(1959 ;'287) etates that man cannot know God
thfough reason but through intuition and faith.
Faith and intuition are prior concepts of thought.

~ That is why Hegel remarked that to know God is not
above .comprehension bnt.above reason, which is the
knewledge of things finite and relative. God is a
_spirit~and those who worehip‘Him should worship Him

in spirit and in truth (Hegel, 1959 : 277).

2.3.2 VIEW OF THE' COSMOS ACCORDING TO THE PRINCIPLES OF
IDEALISH |

2.3. 2 1 Or1g1n of the Cosmos

Ideallsts regard-the cosmos as having been

created by God (the Absolute Reason) .

.Howeveri based on sqme'myétical pantheism,
they‘beliene that God does not transcend '
reality, but forms part of the cosmos

' (Butler, 1951 : 382)



- 43 -

2.3.2.2 NatUre of.the Cosmos

Accordlng to the philosophy under dlscu551on

| the cosmos is essentlally splrltual.' It is

~ the embodlment of Mind or Reason. ' The things
man percelve are mental pictures ok 1deas
which ‘become. meanlngful through syntheSLS by -
the mind. Reality is thus identical with A
what can be perceived and interpreted by mind.
Imagination therefore'piays‘an'important part
in constltutlng a "world" v1ew. Thus (Kant,
1883 : 86) ‘was able to declare that, "space
and t1me are justlfled or dec1ded as a Erlorl
ideas because we can trace them to the roots -

in human sen51b111ty
2.3.2.3 Destlny of the Cosmos »
’ Further, 1nfluenced by Hegel's (1959 : 160)

dialectical philosophy of thesis, antlthesisk
and synthe51s, many idealists do not rule out
 the 1dea of cosmlc evolutlon. For Hegel ar- .
gues that’ cosmlc movement must be seen as a
,teleologlcal process ofrdevelopment from_the
lower forms, directed towards the unfolding
of the Idea or the actuallzatlon of reason in
the world, purposefully ‘and loglcally and not
induced by time. "The 1dea dialectically ne-
gates all moVememts which are not 'it', and
»therebY‘affirms itself as the living soul,
the power and purpose of the universe". The
destinyvoflthe cosmos intimates man's reali-
sation of absolute reason),that is unification

~with.Godi(Absolute»Reason).
2.3.3 VIEW OF MAN

2.3.3.1 Origin.of Man

: Induced'by their view of the cosmos (reality |
being the actualisation of mind), the"ideaiists
do not deﬁy the fact that man was oreated‘by
God (Absolute Reason) . However, much attention’
is given to man as auprojection of the mind '
and ‘as part of the cosmic‘totality (Leighton,
1929 : 497-498).
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.2.3.3.2 Nature of Man

The Ideallsts regard man as an essentlal

‘3 part of the ultlmate sp1r1tual world, con-

2.3.3.3

‘Slst1ng of two parts namely : -

.(a)vA lower, irrational self as the physi-

- cal body emotions, instincts, desires,

and

(b) a higher rational self. Man becomes
human as a result of his ahility to
. reason. He is created to the image of
God, but is radicallyldifferent from
Hin'existentially, for’God is infinite
» whilst man is finite, Man as spirit,
presuposes an 1ndependent objectlve
world but at the same time poses it as
a possibility forvhls own freedom".

~ (Hegel, 1959 : 194),

Destiny of Man
_The'Idealists believe that man- was oreated

- by God (Absolute Reason) and is ever becomlng

what he is, not and flnally he w1ll be unlted

'w1th God, as Orlglnator of his creation. In

 this way he achleves the ultimate aim of all

existence, for "man partly is but wholely

~hopes to be". (Horne, 1907 : 280).

As self—consc1ous Reason, man is the hlghest_
revelatlon of Reason ‘in the world of exis-
tence and therefore he is a prolongatlon of
mind. At death, only the body dies, whllst
the mind rs united wlth Absolute Reason

(Kant,_1883 : 30-33).

. VIEW OF VALUES

kThe Ideallsts belleve that, man, though finite and
‘therefore still not . what‘he should be, is essentlally'
“identical with- the D1v1ne, and as such the hlghest

value 1s the unlon W1th Absolute Reason.-

The Ideallsts adhere to a more or less fixed and per-

manent value structure,»whlch exalts ‘things of the
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" can be acquired intuitively (Kant, 1904 : 51),

- - 45 -

315p1r1t above. those of matter. The'ﬁalues, truth,‘

goodness and beauty -and others, -which -are most

de51red and enjoyed accordlng to Ideallsts, are

real ex1st1ng ent1t1es (Butler, 1957 H 175- -176).

»The Idealists further adhere to a hlerarchy of

values of which creation and the preservat;on of

culture, devotion and service, vform the highest.

VIEW oF THE ETHICAL

'As man is a pro;ectlon of mind, he also becomes a
free, self—determlnlng and rational being, whose

»reasonlng makes h1m capable of ch0051ng between good

and ev11. Man is an end in h1mse1f and not. a means

to an end (Kant, 1883 : 29- 31).

Kant further endorsed the Idealists' ethical view—

point that eVerythingoin nature works acoording to

 fixed laws. ‘Hence, "the good determines the will by

means of the conceptlon of objective reason. The"
pleasant 1nfruences the will by means of'sensation“.

(Kant, 1883 : 29-31).

Kant therefore advocates the principle of-"categorif -

‘cal 1mperat1ve", that 1s, man. 1s 1n essence born

with a-germ of goodness inherent in him. It is thus
imperative that he should desire to do what is good
and shun evil. He must do unto others as he expects

.other people to do unto’himQ

. VIEW:OF KNOWLEDGE

Most modern Ideallsts follow Kant in hlS oplnlon thatflf?

the essence of knowing 1s the 1mp031t10n of meanlng

and order on 1nformat10n gathered by the senses and

- -that truth is tlmeless and unchanglng, endurlng and

permanent. Man.cannot know.everythlng. Knowledge's

THE iNFLUENCE OF‘IDEALISM‘ON EDUCATION

'2.3.7.1 Nature of Educatlon

Accordlng to the phllosophy of Ideallsm man_f

becomes what he is’ through education.: Man_:

is'a rational being, with alprior_knowledgenf_:uﬂl*
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which education must actualise. Therefore

Kant (1904 : 114) discussed education from

‘ 'the‘view—point'of ethical duty, in confor-

mity with his view of categorical'impera-

tive when he said, “Educatiqn;ie the greatest:

and hafdest problem that .is prescfibed to man

Ybecanse its purpose'is;the attainment of human'
destiny and:perfection»whicn consists of moral

worth" Education therefore, is essentially

.a catalytlc agent in 1mprov1ng man s future
"state, which is unification with Absolute

~ Reason.

Aim of Education.

'In Idealistic terms, education is one.bf'the

adjusting agencies that mediate between the

mind and the spiritual environment. The

: pupil is 1ooked upon as a personality, whose

foundatlon is not a body alone, but a deep

: underlylng sp1r1tua1 reality. As man is an

1ntegral part of the spiritual Universe, the

"alm of education is to teach the child to

adhere to the unchanging and tlmeless valuee
which make the content of the child's educa-
tien ﬁorthy of him as a human being. Actuali~
sation of the potentialities founded onvabso—
lute and unchanging vaiues which are in har-

mony>With the spiritual universe is the ulti=-

mate aim of education (Butler, 1957 : 91-95).

" Content of Education

The Idealists believe that the child should

be educated with a view tondeveloping.his

sp1r1tua1 unlverse. Therefore’the learning

content should take the needs and requlre—

‘ments .of an 1dea1.5001ety 1nto ‘consideration.

Such content should be based‘on values that
are absolute and unchanglng, and which remain
constant from generatlon to generaLJon, so
that_the educand maylhave,accees to the cul-

ture of his nation (Butler, 1957 : 110-113).
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most favoured by the Idealists. "Moral cul—
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The content of education should therefore

include natural, social and humanistic

>scienoes.as first priority without neglec-
_ting the arts, literature and religion.

‘Such content should enable the child to get

a firm grasp of education, including his

;env1ronment and the nature of the cosmos: he

inhabits. "To be adequate_there must be

some science, some art and volition in

_every student's currioulum“. (Horne;'l907 :
146-148). ' - '

Method offEducation

i

- The Socratic method (question and answer), o

the 1nformat1ve and prOJect methods ‘are

ture can best be'taught through,maXims, not -

through discipline. vThe‘cultivation of the

faculties of mind can best be achieved

through self-activityu',There must be less

verbiage and mechanical drill,ubut children

‘should learn through»fixed principles to.

facilitate comprehension"v(Kant,,l9o4.: 125).

- Authority and Freedom in Education

-Impelled by the'anthropological Viewpoint

‘that man is a moral being the Idealists

align'moral‘restraint with the right way Of'
using- freedom, which const1tute° the greatest
problem facing the child's capac1ty for exer—

cising his free will. Punishment should

never be vindictive but should aim at morally :

improving the child. As suoh, education
should enable the child to reconcile the con~
cepts of authority and freedom (Kant, 1904
18 20)

Possibility of Education

Man, contend the Idealists, can only become

man through education.‘ In this ‘way the child

is . helped to‘actualisemhis innate potentiali-
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ties, for, "Moral development is not a de-
lu31on or a trick. Basic reason and sound

morallty alone make the possibility actual"

(Kant, 1904 : 67).

Necessity of Education

Education is considered to be very essen-

tial. Horne (1907 : 87) put it like this :

"Man partly ie”and‘wholly:hopes'to.be,A
therefore education becomes an indispensé—
ble necessity-to actualise what the child

is, potentially".

_Limitations of Education

Because man is existentially finite and

therefore radically different from God
(Absolute Reason),»educatiOn can only ae—
sist him to become the true self he ought
to become, but it cannot change him essen— X

tially (Hegel, 1959 : 194).

The Role of  the Teacher in Education

‘The teacher,is to a large extent central in

the idealiStic‘pettern of education, not be-
cause the teacher is everything and the stu-.

dents nothing, but because his own innate

_potentialities and‘a priori knowledge haveyg

already been actualised. He is thus a per-

‘sonification of reality to the child and the

- most important key to the education procéSs.j

That 1s, he represents the true 1deallst1c

| 'adulthood. Butler (1957 H 202) supports
- this statement when he'seys,'"to a large ex-

'tent the teacher sets the character of the

env1ronment 1n whlch learnlng has to take
place. As’ God's co-worker 1n thls respect,l
the educator must bet ‘an example. ‘He must
have,a thorough knowledge of subject matter
so aefto assist the chiid-ih the actualisa-

tion of the latter's possibilities, as they

are unfolded in the process of -education”
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2.4 PRAGMATISM
‘Pragmatisn is one of the. modern phllOSOphleS which has
“had a very far reachlng 1nf1uence, not only on the
theory and practlce of educatlon, but also on ‘the- gene—
ral trend of development of human thought, espe01ally-

in the twentleth century.

Traces'df it are discernable as far back.as the 'seven-
teenth and elghteenth centurles, with the decided emp-
hasis away from a religious 1nterpretat10n of man and
his materlal surroundlngs. ‘Men llke Rene Descartes,
Thomas Hobbs, W1111am Lelbnltz, Newton and David Hume
accepted the Chrlstlan revelatlon as a useful and neces-
'sary to supplement what man could find out about the y.
‘universe for hlmself : Most of the phllosophers were how—.f
ever sceptlcal of thlS revelatlon and some openly ques-
tioned the divine 1usp1rat10n and hlstorlcal accuracy,'
of the:Bihle. The shift was deoidediyvin the direction
of materialism (Hayes, 1967 : .485).
In its present:connotation the concept 'Pragmatismf was
‘first proposed by an American professor in Applied
Mathematics and Logics,’Charles Peirce. LIt was mainly
as -a result of hlS studles in connectlon w1th Logics
that the term "pragmatlsm" was proposed. The word stems
from Greek, meanlng "the act done"‘ Basically it in-
'plles that the truth of a conceptlon is judged by its ton»
crete (material) effects.r Pragmatlsm therefore "is the
bellef or theory that the truth or value of a conception,
‘vassertlon or deed depnds upon 1ts practlcal bearing - on
“human 1nterests. "It is always relat1v1st1c and never
dogmatlc, it is both a method of settllng controversy and
a theory of truth (James, 1907 ¢ 45-60 compare Monroe,
1914 : 22). s R

Pragmatism originated'as a‘rejectiOn of idealism and
paradox1cally enough, some of the conclu51ons reached by
pragmatlsts show a 51m11ar1ty to the idealistic views

:they rejected Pragmatlsts claim ‘that they can trace

'the roots of their bellef back to Heraclltus (540-470 B.C.),
‘and to the.Greek SOphlStS. Thus the famous dlctum‘of the
Sophist, Protogoras, "man is the measure of all thlngs,

of thlngs that are and’ of things that are not",.has become

>
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the basic tenet of Pragmatism (Curtls, 1958 : 69).

Therefore Pragmatism ié‘a‘philosophical school of
thought which .establishes a very close connection
between the thought and actions of men. It insists upon
upon the validity of eﬁpirical‘methods, and upon the
necessity of changing hypotheses' in the light of new

: discoveries.» Beceuse'all'things areldynamic‘and
changing, therefore what’is true must be established
pragmatically:anduexpetimentally ana the "good life"

is not sdmething laid up in heaven:and based upon a so-
called collection of "absolute" "ideas" or Forms: but
it is quite simply the quality cf a iife that is to be
‘liﬁed The only test that can be applled is the qulte
‘practlcal one : Does 1t work ? If it works,_lt is good
(Morrish, 1967 : 38). S |

2.4.1 VIEW OF GOD

Contrary to ‘the Theistic and Idealistic views
- which are Theocentric and Ideacentrlc respectlvely.v

,Pragmatlsm is anthropocentrlc {man centred) or ‘

scientistic (Cilliers, 1975 : 85).: Wlth this back-

ground in view itjis not too difficult to.diecern
why pragmatists like (Dewey, Kilpatrick, Childs

and others) did not'ettach much importance to God

as Supreme Being} omniscient and omnipresent.

For example ﬁewey (1934 : 42-51) radically denied
‘:the ex1stence of an eternal unchanglng and perso-
"nal God, from whom all codes governing man's moral
.:llfe emanates. To him the term "God" would only

mean the unity of such.ideal ends as would arouse
~a non-transcendental Power, whicn was at that time

rejected byithe‘Pragmatists. If accepted it would
~ render man intellectually.impctent in detetmining

the cause end effect'of’eVents and would rather
‘make him accept the occurrence of any event as’

1nev1tab1e.

'2.4.2 VIEW OF.THE cosmOs

2.4.2. l Origin of the Cosmos

The Pragmatists clalm that the cosmos

kevolved»from organic material, and every—
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thing in it is in a stat of flux. ‘Although they do not

deny the reaiity of ideas, they consider nothing as

' permanent (Childs, 1931 : 45-48).

Nature of the Cosmos

" The ‘cosmos is always in the process of becoming,
growing and changing, which renders it in essence un-

predictable and hence precarious and dangerous.

Nothing in the pragmatic'world is perfect, as this

_would make it static. The cosmos is controlled by

the laws of nature, and exists in man's experience as

a temporal and spatial world of organic matter. "Every

existent is an event" avers Dewey (1929 : 71).

Destiny
Due to the fact that the universe (cosmos) is in a
state of constant change, nothing in it can be guaran-

teed, and its destiny can only be determined by specu-

 lation since absolute finality or fixed, close systems

of thought and action are incompatible with the pre4

mises and patterns of Pragmatism‘(Childs,'l940 : 105).

2.4.3 VIEW OF MAN'

2.4.3.1

Origin of Man

.Influenced by the theory of evolution and more so by
the 1nference to change, integrated in thelr theory

the pragmatlsts belleve that man developed as a natural

B vbelng by a process of ‘evolution. They thus deny the =

12.4.3.2

Christian (and Idealistic) v1ewp01nt that man was

created by God (Dewey, 1916 : 93).

Nature>0f‘Man

According to pragmatic thinking man is a biological
organism who is‘in a.state of constant interaction
with hie’environment.‘ Withfregard,to the laws of
evoiution, nan is a socialAanimal'at a particular
stage of development.' He'differs in degree but not
in kind from the other animals. Due.to his well- |
deVeloped sense of cognition, nan can adant himself

to his everchanging environment (Childs, 1931 :

75-76) .
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2.4.3.3 ‘Destlny of Man

The Pragmatists foresee no humar - destlny beyond
this world. ‘Man's ex1stence is llmlted'to life
in his'world of experience, and it is rherefore
imperative that he should not only orientaterhimf

" self rozit, but he must also's;udy it, in order
to master and solve the problem?situationer
occasioned by continuous change (Chllds, 1931 :
74~ 75)

2.4.4 VIEW OF VALUES

Dewey (1916 : 244-249) arguing from his point of view that
all things are in a state of flux, states that there can ‘
be no permanent and unCuanq1ng values. Some values may be

conveyed through language as in poetry and narratlve. The

edlum of expre551on may further take the form of palntlng,-*

sculpture, architecture, actlng and drama, the dances or =

music.

The validity of values, should be determlned by thelr

utlllty to soclety (Chllds, 1931 3 93—94)

'2.4.5

VIEW OF THE ETHICAL

“The pragmatists assert that moral values are relative and
subject to alteration in the course~of cultural development.

The concepts good and bad are relative, not fixed,'and the

final test of a person' s conduct is the consequences sugh
conduct may have on soc1ety in general. Moral Values can

thus be regarded as worklng hypotheses, the valldlty of

, whlch is determined by the approval of the society in whlch'

man:lives (Dewey, 1916 : 383-387).

“
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VIEW OF KNOWLEDGE

Since the world is in a state of flux, knowledge is in prag-

o matic terms relative to the situation in which it is used,

2.4.7

and it gains validity onlyIWhen it has been tested'and
proved useful to soc1ety in practical 51tuatlons. - Know-
ledge can only be acqulred through experlence. Ideas in

a person s mind are working hypotheses which should be;tes—'v

ted and used in solv1ng problems, before belng proved to be

 valid (Dewey, 1916 : 338-345).

THE INFLUENCE OF PRAGMATiSM ON EDUCATION‘

‘2;4.7;1 Nature of,Edocation'

Influenced by the pragmatiC‘anthropologioal view-
point that man developed his cognitive endowments
so as to adapt himself to his precarious, ever
-changing enyironment, .Dewey (1916 : 384) spelt
out the kind of education that would prepare
:peooie for "complete living". He defined the
- essence of education, as a fostering, nurturing
and cultivating process.v' This means - that educa-
tion implies a conditionvof-growth. He defined
experimental and'sociological pragmatism as both
the means. and ends of educatlon. Education had
y to be essentially chlld-centred and should repre~

sent real—llfe 31tuatlons.

2.4.7.2 Aim of Education

Dewey (1916 : 59) strongly refuted the 1dea that -
educatlon can have any a1m or aims eyternal to »
the process of educatlon_ltself. He argued that
‘as man lives ihka‘world that is in a state of flux,.
it would be fallecious to prepare the child for ea:v
vague and undefined future. He described life as
development and growth,ytherefore the‘aims of educa-
" tion should be direoted towards the brocess of con-
‘tinual-reofgahization, reconstructing and trans-
forming of the child's experience so that he may
'better'adaﬁt himself'to his ever»ohanging enViron-

ment.



pupll is the ultimate aim of education, and this aim

is to be achleved not by the a551m11atlon of some pre— :

destined patterns of living, but by a process of 11v1ng,
.1by a process of experlence, 1nqu1ry and learning.

Education therefore should enable the child to adapt

hlmself/dynamlcally to the different life situations in

which he finds himself".

4.7, Content of Educatlon
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. Child's (1956 : 146) “adds that, “the growth of the
2.4.7.3 f
} ;
| The Pragmatlsts uphold that the subject matter of educa-
'tlon consists primarily of meanings" whlch supply content .
- to be ex1st1ng social life. .The content of education -
‘ therefore, to be complete, must 1nclude all subjects
: requlred for ‘the shaplng or tra1n1ng of the youth toxgake
o their place in the present pragmatlc soc1ety. There-
 fore, it is 1mperat1ve that subjects such as the manage-
ment of business and -industry, the national and social
sciences, the professions, and the arts both practical

and fine, ought to be taught (Dewey, 1916 : 221-226).

Because values are considered to"be ever changing, the
~curricula w1ll necessarlly never be static, but will al-

ways be dynamic, so -as to provide: for a chanlng society.

2{4.7;4 Method of Educatlon

In persuance of the pragmatic v1ewp01nt that knowledge
'lS acqulred only through experlence and that such knowledge
kbecomes viable only when tested experlmentally and proved
to be USeful to 3001ety, the pragmatlsts recommend pro—y
jects based of experlmentatlon. 1As the Chlld comes to
.school w1th the experlence he has: already acqulred at home,
the. school should represent a miniature society, a “labora
- tory" in Whlch the chxld's experlence of reallty is con-
cretised. A practlcal approach, based on. ‘the child's ex-~
: perlence whereby simulated 11fe situatlons are used, is re—
_commended. Thus creatlve and constructlve pro:ects are
largely employed rn a pragmatlcally orlentated didactic
"situation. "We learn by dOIHQ" is one of Dewey 5. favourlte
 dictums (Dewey, 1916 : 62-63). : Knowledge becomes valld

only when appllcable to llfe SLtuatlons.

%
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Authorlty and Freedom in Educatlon

Dewey (1938 : 75) takes as a polnt of departure that

 moral ‘values ‘are relatlve, and their valldlty is

‘only determlned by the approval or dlsapproval ‘there-

of by soclety.. He further pornts out that. democracy

and self—government are the ‘rights of all people..

. Thls also counts for young people and therefore,’

"imposition of authorlty from above is opposed to

:self—expres31on and cultlvatlon of 1nd1v1dua11ty.

. External dlsclpllne is opposed to free act1v1ty

However, ‘Dewey does not- advocate a laissezfaire free-

' dom, and a "no soft pedagogy“-polrcy should be adop-

o ted at school, according to hls views.

42.4'.7.6'

'Kllpatrlck (1951 s 34) says that authorlty and free-

dom are 1nseparably ‘bound concepts and should be maln—""
talned in balance in a pedagoglcal situation.” He
loathes ruthless coerclon and “slave driving" at school,
forg "any coerCion'will prove-antagonlstlc to thoughts
and feellngs. ;»"Because‘values are relative-and there-

fore not unlversally blndlng, pragmatlsts loathe the

'.1mp051txon_of values by some supreme authority.

The Poss1b111ty of Education

-Educatlon is made poss1ble as a. result of natural en-

dowments bestowed on the child.: For 1nstance as a so-~

‘cial belng, man is a product of evolution and us °uch

‘an essentlally blological organlsm, whlch at blrth is

not yet adult. ‘He possesses potentlalltles which may

be utillzed in developing his-intellect and so to re-

construct hlS experlence. . P0551b111ty of the education

phenomenon is further flrmly rooted in the child's free-

‘dom and openness to-the future. He only becomes a pei-

‘SOnallty through 1nteractlon w1th ‘his social env1ronment

when he reconstructs hlS experlence of the past to in-

terpret the future. ' The child. is therefore morally,

' SOClally, phy51cally, and rntellectually educable for he

has avallable p0551b1lities through his actlve, thlnklng

'experlence in every smtuatlon to- develop his own truth

and:values-v(Dewey,‘1916 3 61-64)
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The Nece831ty of Education

'Pragmatists vehemently refute any dualistic, tradi-
‘ttional educational thought which puts a Cleavage be-7 el

tween child and soc1ety, knowledge and action, inte~

rest and disc1pline, Vocation and’ culture. " Thus

_Education should bring about: social reform, enhance ,i

: the adaptation of the child to his environment and

is a means of assuring enduring happiness (Dewey,

.+ 1916 ¢ 61)

Education therefore is necessary for guidance of the,

: child towards self realization and growth of experience A

which can be,consolidated only through educatiorn.

The Limitations of Education

, Concerning the limitations of education, the pragma-

© tists maintain that education has no end, no boundaries.-~

Given the required opportunity man .can, through educa-

tion, always improve himself to the best of his ability,

“for education means growth both in a physmcal and social

‘sense.

The Role of the Teacher in Education

Influenced by the philosophical Viewpoint that knowledge y
:becomes valid only when it is of use to society, the ,‘ ‘
‘ pragmatists maintain that the educator ‘is a person.
capable of consciously directing the experiences and the

'behaviour of a child so that education nay take place.

The teacher's task therefore, is to integrate school ,
life with everyday "life, "go create learning situations, o
and guide the child. as he progresses to self—realization.{,
He is more than ‘an expert in a defined area of subject :

matter, he is a professional practitioner in teaching".

" (Crambs &ko Clure, 1964 : 279). _

According to Dewey (1916 65 66) the educator is a
co-goer who helps the child when he - reaches an impasse
"He 15 a member of the: learning group, who must also
arrarnige the conditions which provide subject matter, and

the content of experiences that satisfy the needs, and

develop.the capacities" of each child".
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2.5 'SUMMARY

'4'In thlS chapter phllosophles llke Chrlstlanlty as. a branch T
of Thelsm, Idealism and Pragmatlsm have been brlefly dls—A_
cussed. There are various others like the Reallsm,‘Develop-

‘ mentallsm, Scientific Determlnlsm, Pletlsm, all of which-
‘surely must have exerted 1nf1uence on the line of thought of
the m1551onar1es 1n the Eastern Cape at that t1me. The ‘
‘above ones ‘have been ‘selected however, because of thelr tre-»
mendous 1mpact~on the eduoat;onal development in the Ciskei
even to thls day. Ihvthe ensuihg chapter’thevrelationShip'

between the- tradltlonal Xhosa Phllosophy of life and Educa-

tion will be scrutinized.




cH AUP,T ER 3

-OTRADITIONAL XHOSA PHILOSOPHY OF LIFE AND ITS INFLUENCE ON XHOSA '

o PHILOSOPHY OF EDUCATION

3. l INTRODUCTION :

3.3 x

In Chapter 2 it was empha51zed that a phllosophy of llfe and a

"‘partlcular phllosophy of educatlon are 1nseparably bound con-f
. cepts.' To prove thlS, ‘the Chrlstlan, 1deallst1c and pragmat1c I
;phllosophles of 11fe were dlscussed to show their influence’ on

,the various systems of educatlon wh1ch they underglrd. By the

same token xhosa ph1losophy of life will 1n this chapter be.

'analysed to determlne how the Xhosa s view of the cosmos, man,

moral values and knowledge had 1nfluenced the Xhosa phllosophy

' of educat1on.v

'tMarais (1972 : 17) contended that "Afr1ca is notorlouslj rell—:‘

'gious. Rellglon is the root of its ex1stence. Man remains im=-

}mersed in a rel1glous part1c1pat1on whlch influences hlS whole

ex1stence and therefore cne may conclude that African thought
1s based on a rellglous phllosophy To understand Xhosa philo-
soohy of llfe, it is essentlal that one should understand the

rellglous settlng whlch formed the fundamental mat11x of Xhosa,

,thought.‘

XHOSA THEOLOGY

,'Accordlng to Soga (1931 : 150) Xhosas believed'in One‘supreme

and only God (Qamata), whlch clearly 1nd1cates that, they were

monothelstlc 1n perspectlve as agalnst belng anlmlstlc or

' athelstlc.' “These last - two concepts are out of keeplng with

' "_tradltlonal xhosa views, and the former has been ascrlbed to‘

I.Xhosa rellglon by the fact. that worshlp 1s never offered to the
"supreme belng dlrectly, but through the medium of - ‘the ancestral "

‘splrlts.' Just as Chrlstlans worshlp God through Chr1st as

Medlator"'k:*

3. 2 1 ORIGIN OF QAMATA

» To create, relnforce and malntaln soc1al solldarlty.-
Xhosas pledged thelr llves and pald homage to-a supra—'

’natural belng, superlor to the ancestors.' They called
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'this'Supreme Being umDali, a name»taken from’the‘Same

Aroot 'dala meanlng create , ‘as agalnst ukwenza

o ,whlch means 'd01ng of 'maklng 'and ukwakha ‘bull—

' V‘dlng or 'formlng.. Wlth the progress1on of tlme, new‘,'

names of Hottentot and’ Bushmen orlgln were used 1n con~

currence w1th umDall.b These names were Qamata and

»Thlxo, and they also refer ‘to a Supreme Being ‘who' was re-

i'vered by Xhosas before the arrlval of the m1ss1onar1es.

The name Thixo supplanted all others 1n a way, but

";;Qamata 1s st1ll exten51ve1y used. For the purposes of i

,thlS study the researcher haS declded to use the term

) 'Qamata (Soga,_193l s 252)

"NATURE OF QAMATA (THIXO)

‘Although ‘Qamata was known by name, yet about His es- »ﬂ”

sentlal nature nothlng was knOWn. To know H1m was be-:.

' yond man® ] comprehen51on, no : 1ntellect could comprehend:;

or grasp Him. xhosas could not ‘fathom Qamata S perso—

‘nality. ‘He confronted ‘man as the mysterlous and incom-

o prehens1ble, 1ndescr1bable One. He was characterlsed bY.

- 3.2.3

~.an, e*ernal w111 to govern the ‘universe and the 11fe of -

mank:nd Xhosas regarded heaven as Qamata s dwelllng

place symbollslng his solemnlty and hollness and in the'

1same llght he was assoc1ated w1th the sky.‘ Some

people surmlsed that he relgned there, and others iden-

 tified him w1th the sky or considered it to be ‘his chlefi

imanlfestatlon‘(Soga, 1931 = 36- -40).

Pauw (1975 : 76) says He was. so revered by the xhosas
that the "pagan forebears demonstrated their respect by

always p01nt1ng at the’ sky w1th thelr flsts, never w1th

“a flnger, so as not to put the flnger in the eye of

Qamata"..

’QAMATA'S POWER

f-_The bellef in prayers, ‘names of, and myths about Qamata

shows clearly that - the xhosas concelved Him as the Su-

preme Be1ng, who proclalmed life and death over ‘his

rcreatlon. lee the most mlghty of all klngs, He was

only approached through intervening ancestors and re-‘

celved much respect from the Xhosas ‘(Pauw, 1975 + 174).



~ Soga (1931 : 38-50) states that to the Xhosas, Qamata

was seen as the ‘Almighty and’All—PoWerful‘God. The
-Xhosas viewed hlS power from a h1erarch1cal perspectlve.
Qamata was at the -apex of the h1erarch1cal order. Be-
low Him were the spirits and natural ohenomena, and
still lower down were people. During the tlmes of war
HlS help and guldance was sollClted They believed‘
that He was the preserver of thelr llves, through the .
. medium of ‘the ancestors. On the roads1de one would -
find'a heap of stonesf(151v1vane) which the Xhosas re-
‘garded as the home of the ancestors;. A passerby would
place a stone on.this heap as 'a symbol of almsgiving

- to the ancestors for hav1ng been safely accompanled on

a Journey.

The omnipotence‘and'omnipreSence of Qamata became mani-
. fest during timesiof great need, and during the most
important crises in life. When all else had failed He
‘was resorted to, for. He was regarded not .only as the
vGene51s but also the Sustainer of all things. For exam- :
ple, He was worshlpped for such publlc beneflts as vie-
tory, rain, fertility of lands and herds, salvation from
epidemics and ravaging beasts (Eiselen & Schapera, 1937 :

.270).. 'The ancestorsﬂwere always the.intervening media.

" WORSHIP OF QAMATA

- Xhosa ritual formalltles, customs and rellglous cere—‘

: monles, signified the peoples faltu.v Life's principles
were fundamentally based on Qamata s hollness. He was’
holy without blemlsh as was manlfest in the strlct rules,
'concernlng the sacrlflces to be made. Cattle or goats
1ntended for sacrifice were to be of a specific sacred.
.colour, prlests and-off1c1at1ng elders had to abstain
from certaln foods, sexual 1ntercourse and certain ac-
t1v1t1es before and“after the ‘ritual. Although worship
was never directed at H1m personally, yet the solemnity
-observed at rltuals revealed the respect that was accor-
ded to Qamata (Elselen & Schapera,. 1937 :.270 compare
Pauw, 1975 : 79) . .
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3.2.5 ANCESTOR WORSHIP

Dominating'all social relations in Xhosa life was the
respect they held for senior'agnates. In like manner,
members of the family-were subordinated to their head- |

t-man. This'pattern~was carried over even beyond death
whereby the unquestlonlng respect for the 11v1ng pater-b
"familias changed into veneratlon for and worshlp of

“his Splrlt ThlS marked the advent - of the ancestor ' »
cult which permeated every aspect of Xhosa life (Elselen_f
& Schapera, 1937 E 250-251).

In the sp1r1tua1 world the patrlarch recelved the same o
homage that was hls due when he wore the garments of ‘
' :ﬂflesh.; Ancestral sp1r1ts were not independent deities,
ﬂ,but mediators, as well as patron saints of the Xhosas,
whom it would never do to neglect or offend (E1selen &

.Schapera, 1937 : 265)..

Bryant (19207: 46) says in'this regard : ancestor wor-—
ship may have arisen from a sense of helplessness ex-
perlenced by the relatlves of the dead, which in turn-
“drove. them on to hope that he who had cared for them
since their life began,dwould continue to care for themvr
still, even though now out of sight. That, as they had
prayed to_hlm in'the past'and had their prayers granted.

he could not reject.them now".

- The solldarlty of the famlly or clan is not broken by
©death. ‘

3 .3 TRADITIONAL XHOSA VIEW OF THE COSMOS

’:‘Man s life depends fundamentally on hls view of the unlverse,
hlS bellefs or rellglon, that is, man s approach to reallty
determlnes his conceptlon of the world. The questlon as to
ihow he views the orlgln, nature and destiny of the world. of

:thlngs, is determined by’ hlS faith. Xhosa life was 1nexora-

‘bly based on a rellglous settlng (Soga, 1931 : 150). -

3.3.1 ORIGIN OF THE COSMOS

"enSoga (1931 : 150) giVes'a’clear'exposition of the
'1nterdependence which - ex1sted between life and rell-
gion, when he states that the Xhosas believed that
the universe had or1g1nated from a mystlcal Supreme

‘Belng, whom they called Qamata.
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"He_is»the creator of all things. He controls and go-

verns all".

NATURE OF THE‘COSMOS

.Xhosas con51dered heaven as the counterpart of earth and
"'1t was also Qamata s holy dwell1ng place, where He relgn—"
ed w1th supreme power. The unlverse was in essence not
-an empty and 1mpersonal entlty, but was fllled with a
rel;glous s1gn1f;cance.‘ Life also existed there, but
_ without any biological connotation. Qamata was thought
Ato control all things through his mediaries, the ances-
tors. He was present in or behind all phenomena, and

there was close relationship between the visible and

~invisible world (Parrinder, 1954 : 57, Sityana, 1978 ':
. 20). ‘ o

DESTINY OF THE COSMOS

'Eiselen and Schapera (1937 : 251) uphold that although
‘the Xhosas did not have a clear view of the origin,
‘nature and destlny of the unlverse, yet they d1d belleve
that at the end of time it would be remade or moulded

by Qamata, and that He could destroy the whole universe
- if the people contlnued to transgress His sacred laws,
“such as- those prohlbltlng adultery, murder, witchcraft,

>‘bear1ng false w1tness agalnst one's fellowmen, calling

7.'Hls name in vain and so on.

This aspect w1ll agaln be referred to further’ on in the

study.v,

The influence of the'supernaturaljon the-life and A
zthought of the”ordinarvaeople is clearly illustrated
iby their almost blind faith in occurences like the so-
called v151on' experlenced by Nongqawuse, daughter of

' Mhlakaza,'who told the people that she had been 1nstruc-
"ted by the ancestors to adv1se them to destroy their
fields, kill all the cattle, because the dawn of a new

world of wealth and‘plenty.was at hand.

Likewise the Xhose people believed in portends "revealed"-
by llghtnlng and -other natural phenomena. - In fact, thelr

,emotlonal well-being was. determined by their receptlve
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turn of mind in connection with the above (Pauw, 1975 :

167-168, Fowler and smit, 1969 : 261)

VIEW OF MAN

VA'philosophy of life also takes into account the theory of
- man's origin, nature and destiny. In fact it is a sub-section
of man's approach to reality, for man is an'integral part of

the cosmic totality,

3.4.1 ORIGIN OF MAN

Initially the XhoSa‘people did no£ give serious consi-
deration to such 1ntrlcate and philosophical topics as
man's origin, nature and destiny. They were mostly con-
cerned with the more prosalc aspects of life, for exam-
'Ple women, beer- drlnklng, wars and hunting. However,
FSoga (1931 : 150) does intimate that ostensibly the
Xhosas were,coovinced, albeit'in a mystic sense, that

they had originated from Qamata.

'NATURE OF MAN

JXhosas regarded man.as the most dominant of all thlngs
whlch orlglnated from Qamata. So although man was not
’conslde:ed to be the first nor even'the cause of crea-
tion, he did help to sustain and add to the life which
he found below him and within his life's hierarchical
structure for "inferior to ‘the human forces were those
resident in anlmals, plants and mlnerals" (Marais, 1972 :
7). '

Mbiti (1969 : 16) gives a more vivid picture of the in-
E terdependence which existed betWeen primitive man and
the other 'belngs' when he says "God is the -Originator
and Sustainer of man; the spirits explain the destiny
of man. Man is the centre of thls religious ontology.
The anlmals, plants and natural phenomena and objects
constltute the environment in which man lives. They
eprov1de a means of existence and if need be, man eétaé
.bllshes a mystlcal relationship with them". This coﬁ—

ceptlon applles equally well to the Xhosas.
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3.4.3 DESTINY OF MAN

saga (1931 : 87) and Eiselen and Schapera (1937.: 252)
state that é»crﬁde belief_in resurrection and life

_ hereafter manifested itself in the Xhosa burial rites.
The Xhosas fitmly'believed that already during his life-
time ‘a person consisted'of.two_separate dimensions néme—
ly, his natural body and his soul. éoga (n.d. 129-131)
_stetes that as a resﬁlt'of this helief in life'efﬁer
death, the deceased was buried with hlS belongings, which
were for example his pipe and assegai. His face was
turned towards his home so that he should not lose hlS

' way when coming back.

‘Sityana‘(l978 : 39) declares that in view of this crude
beliefjin'resurrection, ritual Sacrificeé were under-—
taken. »Fer instance an_ox.was slaughtered to accompahy

the deceased (ukukhapha) on h;s way to. join the spirits,v

Sometime later another ox was kille& to bring him back .in ,
Ehe mystical ferm of a spifit,(hkubuyiswa)., These rites

were however not performed in_the casevof dead women.

The Xhosas were in fact silent on the destiny of women.
: ‘ _ iy

VIEW OF MORAL VALUES =

Influenced by~their belief that Qamata was the Creator .and Sus-

tainer of the cosmos, and -that the ancestors were 1ntercessors

'between man and Qamata, the Xhosa moral codes were intimately
vrooted in the 1nd1v1dual's de51re to live in accordance to an-

- cestral morallty. Therefore any act which mllltated against

the "vital forcé"_(power to 11ve) was regarded as destructive

' vtb the natural flow of that "vital force" (Soga, 1931 :3124—130)2‘

The chief good in 1ife was fuhdamentally based on filial piety

. tO»the.anceshors (Gluckmeni'1955 :°27-40). Hence moral judge-

ments were based on an immanent moral law.

The Xhosa did not find‘justification of his ‘acts in himself, but
in the ancestors, for as Temples (1952 : 58) puts it, "trans-

cending the will of man is a higher force thathknows;‘aSSesses

‘and judges human acts".
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”Eiselen and Schapera (1937 : 270) p01nt out in thls regard that .

Xhosa soc1ety was held together by moral 1deas -and moral -con-
ceptions which prov1ded security, stabllity and shelter. This

may be termed the cement of natiohal solidaritya The Xhosa

‘ethical codes, "do not impel the- people to lead a good life in

the hope of attaining salvation. There is no dogma holding a

promise of reward for' the good, and the punishment of the wick-

1ed in life hereafter. What the ‘ancestors demand is . flllal

piety and uhquestionlng respect for tribal laws and customs".

Tribal laws and customs constituted the basis of Xhosa moral

|
|
solidarity deviation brings about alienation of ‘the ancestors
/ , : |

with inevitable tribal disintegration.

Xhosa moraiity compared very'Well with the Christian moral

The danger of taking the name of Qamata in vain was gradually

',acknowledged, reverential obedience to parents and those in

. ~authority was commonly‘obServed and disobedience. was punished,

3.6

‘self-control was cultivated, men of probity were reputed,

‘brotherliness,,courtesy and hospitality were common virtues,

and there was such a Sehse of‘responsibility that those in des-

titution were provided for (Willoughby, 1928 : 382-383).

|
values reflected'in the Ten Commandments (Exodus 20:1-12). '
. - o o : |
Transgressions like murder, witchcraft, stealing, adultery,
bearing false witness agaihst one's neighbour, hatred and arro-
. . . . ‘
|

gance were all condemned.

Xhosa morality was both pragmatic and idealistic in outlook.

A line of - conduct which was antagonlstic to the natural order

was considered bad and one which yieldeéd useful results was re?
garded good. They were 1dealistlc_1n moral outlook in that they
had decreed that'it was categorically imperative for the individual

to treat others as ends in themselves and that moral values were

both eternal and'unChanging (Eiselen & Schapera, 1937 : 262-270).

Under the circumstances the morally good man in Xhosa society was
mainly the one who honoured the ancestors, by living as they

lived. Thus the Xhosa became a moral ‘being on the basis of his

: ability to choose, to decide, to will and act accordlng to the

rythm of Xhosa ontology.

VIEW OF KNOWLEDGE

According to Xhosa philosophy of life all knowledge of reality

- came from Qamata, through’the ancestors. Man thus could not
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know the whole oﬁ reality. Only the ancestors and Qamata could

have. suoh knowledge. Qamata was not only omnlpotent but also

~,omnlsc1ent (Soga, 1931 ~ 38-50).

Radln (1927 : 1231) states that prlmltlve Blacks were pragmatic

in thelr approach to reallty. Objects became functional only
to-the extent they became manlfest.in a concrete way. The man

of action "broadly characterised, is oriented towards the ob-
ject, interested,primarily in practioal results, and indifferent
to thekclaimevand etirrings of his inner self. He recognises
them but he dismisses them very"soon, granting no validity either
1n 1nfluen01ng his actions or in explalnlng them". This was

equally so with trad1t10na1 Xhosas.

Thus Xhosas acquired knowledge of reality mainly through intui-

~ tion. revelation and direct participation in real life activities.

" Marais (1972 : 14) says in this regard, "the mode of African

knowledge is distinct, it is signalized by a remarkable sensi-

- tivity. There is no supremacy of - the oognitive over the intuitive

dlscernlble. Nor 1s there an attitude of domination over nature.
A mentallty founded malnly on reason and scientific discipline is

directed towards the possession of the world which will lead to

.self-destruction".

 Magic assisted the Xhosa in his search for reality. Bone throwing

played an important part in this connection. Junod (1927 : 106)
describesvhow a diviner, when confronted With a problem, would
take out a skin bag; containing some small bones, usually four or

more, and throw them on the éround., As the boﬁes represented

 different ideas, the diviner would through supernatural explana-

tlon, interpret and explaln elements which could not be explalned

by natural laws. Bruhl (1926 : 69) further emphasises the pro-

found assistance rendered by dreams in understandlng reallty.
They were a source of revelatlon, as the Bible is to the

‘Chrlstlan.

TRADITIONAL XHOSA EDUCATION

3.7;1 THE NATURE OF TRADITIONAL .XHOSA EDUCATION

Every system of education is based on an underlying
philosophy of life. It has been indicated earlier that
philosophy of life and education are intimately inter-

COnnected concepts, and that one's philosophy_of life
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gives eubstance to the theory and practice ofkeduca4
tion. That is, the philosophy of education directs e
all aspects of the educational phenomena such as na—-
ture of educatlon, alms, content and method, authorlty
and’ freedom. Tradltlonal Xhosa education will now be
analysed briefly agalnst the background of the above

p01nt of departure.

According to Soga (1931 : 88-94) traditional Xhosa
education, like all other’xhoea activities had a pis-
'ticai basis, in the sense that its meéaning derived
from religiouevactiVities_and the worth of human iife,_
" That is why Cook (1934 : 13) pointe out that in any

trad1t10na1 society, in.order to ensure continued exis-

V_ tence, 1t becomes esoentlal "that its members should

hold in common a number of beliefs, 1deals and feellngs
by which to regulate their sacredness (e.g. Sacredness

of the lives of the members of the same tribe)".

Traditional education was further characterised by a
declded ritual orlentatlon, with the child forming an
agent participating in many r1tuals. For example,a |
"where there was a'sacrlflce‘ln thevhomestead,children
were expected to observe a subdued_behaviour, to speak‘
in whispers, to be dignified in their bearing,llikec

all other inmates! (Pauw, 1967 : 98).

‘Observiné the part played by the family in its endea-
' vour to peryetuate the didactic principle of its en-
vironmental teaching, Raum_(1967 : 89) was induced to
' assert that : "No human societyhis'without education
and thus education-is to be traced to the paleontolo-
gical past of man". Thus Xhosa education;waS'essen-
tially geared to'guide3the child to adapt himself to

his socio-cultural milieu.

It ehcompaésed the moulding techniques directed at the
- child as well as the chiid's-innate tendency to ac-
'quire the culture of'his society. In short, therefore
the nature of Xhosa education wae in>agreement[with‘
the nature and destiny ofaman from'thedperspective of

XhosaAphiiosophy of life (Katiya; 1977 : 52
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Hunter, 1936 : 145-170).

AIMS OF XHOSA EDUCATION

According to ?henix (1966 : 167) religion deals with ul-~

‘timate concerns, that ie,.with things which are of su=

preme importance to the person, such as his final des~
tiny, his purpose in life as a whole, his conscience and

the integrity of existence in contrast with what may be

.called the penultimate concerns of everyday, such as

particular units of knowledge, specifically limited
educational goals and their means of realization. But

Sinée these penultimate goals are infernced by the

' Eramework of ultlmaee concerns, ‘education is neces-

sarily affected by rellglous factors. Therefore every
limited aim in life is part of total life orientation,
directed towards realization of adulthood. The same

can be said of Xhosa education of which the ultimate

aim was the realization of adulthood, as will be speci-

fied in the ensuihg paragraphs.

Xhosa life Eer se . constltuted the curtgculum, conse-
quently the child had to be conversant with the expe-
rience of the adults in their daily 11vesj Van Dyk
(1964 : 361) expresses this idea as'follows, "This sys-
tem of education was continuous and incessant among the

Bantuland it was applied to the child, from birth to

the time, when he was granted‘full’status as an adult

in his societyjand adulthood as a. fully qualified mem-

ber of his tribe".

In traditiénal'xhosa sdqiety,mqrgl and natiohal §uggess
cpﬁgadterised a good man; Thus though mainly«symbolic
aed mystical in perspective, yet Xhosas’were called to
perpetuate the pattern of national life which ex1sted

1).

in the Ciskei

1) This idea is of paramount impottance when an
acceptable and accountable system of education

for the Xhosa people is considered.
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Xhosa education aimed at the transm1551on of the cul— "

l\_y

tional dlsp051tlon and partlcularly the approprlate

ritual behaviour for allvocca551ons (Cook, 1934 : 6).

Character moulding as an integral part of adulthood = . !

~

'was not left to chance. The child was called upon to

Abe\ﬁ0dest and hédito respect his pérents and senior ag-

nates. This was not achieved by formal instruction,

but by acquisition of behaviour patterns towards difn»

ferent members of the community.

In,this'respect the example set by‘adult members was

invaluable. The tribal structure and legal and moral

‘syStems.in which it rested was preserved in this way
(Richards, 1932 : 145). |

The ultimate aim of education was therefore not only !

to acquire knowledge or to- solve the prOblems of

adult life but also to acquire knowledge cf magic and

the ancestor-cult. "For the natural forces to work:

for rain to fall and crops to mature, it is - essential

that the correct ritual be observed" (Krige, 1937 : ¢83}.

nPorteus (1931 : 276) states that adulthood as an aim

. of education is predominant even in the performance of

initiation rites,k "The objectlve of the 1n1t1at10n
rites is clear and well defined. It is to mould the‘
1nd1vldualfs ideals and direct hlé behaviour in such
a way as to bring'it into‘conformity with the social

pattern of the tribe".

Katiya (1977 : 54) concludes that, "The main function
was to adapt the individual to his own needs and those
of- the tribe écqording to his own nature, so that he |
shculd'be an;orderly, contented and happy member of  ), 1

his society".

~ The curriculum consisted in the ekperiences which the

CONTENT OF TRADITIONAL XHOSA EDUCATION

Xhosa believed to be of vital importance for the pre-
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: serVationbof their'philosophy of life. Life itself

provided the subject-matter which.the child was to
learn, in order to. let him develop a firm grasp on

reallty.

 Katiya (1973 : 83) endorses the'above exposition when

he says,_"There was nO’school, that was cut off from
the life of the people. The. instruction of young and
sometimes also socially mature adults, wasyaceom-
plished by the tribal in stitutions such as the family.
The course of 1nstruct10n was taken from life 1tselr

whilst the 1nstructors were those who possessed suc~

‘cessful experlence and rare qualltles" Tribal educa-

tion 1ndeed was an 1ntegral part of the social life

" of the Xhosas.

‘In their plangroups, the children learned the econo-

mic activities of the parents by collectlng food and

wood

’Bravery and courage were learnL through stick flghts.
‘'Division of labour was practised at an early age

-whereby boys performed such dutles as were performed

by men (depending on the boy' 's age) and girls perform—

ed home duties similar to those of the mothers.

They were taught to respect the dead and the ancestors

by observ1ng strlct silence when they went _past graves

-

(Raum, 1967 : 95-98 compare Soga, 1931 88 90,‘Dum1ny,v

1973 : 36-37, Hunter, 1936 :A159~l65),

_leferent stories and legends which pralsed virtues

and condemned stubbornness and mistakes were told to

the chlldren. 'As these stories invariably entailed a

~moral lesson, they enabled the child to‘get a firm

grasp on the‘prevailing ethical standardsvof the tribe.

Riddles which served~to sharpen the wits of the child
and proverbs in which a great deal of traditional wis-

dom and folklore were expressed, were taught.  Conse-

'quently the h1story, phllosophy, language, technology

-were preserved’ and’ transferred from one generation to

i
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anotherf(Duminy, 1973 : 31-32). “Thus Xhosa education
‘was to a great extent informal. Formal education was

only undertaken at the‘initia£i0n>schools;-
. 3.7.4 METHOD

The method used to attain the aims of Xhosa education,
was two-fold in perspective, that is, it comprised the

informal and formal aspects. .

.3.7.4.1 Informal Method

The.method persued to guideé the child en o
‘route to’ adulthood, was mainly informal. Foi
instance certain symbolic’actions, such’ as
avoidiﬁg éertain of his father's possessions,
,‘receivihg gifts with cupped hands, and liste-
ning Ep the father in a kneeling position, -
constituted the "Hlonipha“ ideal, and were

‘used to inculcate respect (Raum, 1967 : 90-91).

Laws and customs were transferred from one
generation to another orally and were palpably
memorised by certain recorders as the:Xhosas
had no means of transmitting them otherwise

" (Soga, 1931 : 88).

The method of copying was used when a new
craft was introduced. The father told his
son to watch him as he performed certain ope-
rations. The éon‘tried:tovemulate_the father
.(whilst'using lighter toéls); The child's
natural desire to act, to do things on his

own, was taken into consideration.

StreSs was on the learner's‘activity, not on
the teacher's know;adée of the subjectbmatter
‘and how he presented'it. The child was
taught only what was interested in, and by
| any pérson;uwho was mature and capable of

helping him (Raum, 1967 : 95).
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Learning was thus_basedton the principle of self~activity, ‘

self-observation and personal participatibn in the

realities of life presented to him by the communlty in which
he lived.

Formal Method

Every Xhosa child, in add1t10n to the informal- educatlon he

recelved at home, and whlch enabled him to satlsfy his

economic needs,‘paosed through at least one initiation

school.

‘The most fundamental functlon of these schools ‘was to for-

mally prepare the Chlld for the full reallsatlon of his

: potentlal;tles, and for the acqulstlon of ther norms of

right living and responsible adulthood. Krige avers (1937:
106) : "The generalities believed by the Bantu to be_mostb

important fbr‘the success in adult life are ability to bear

‘children, strength, courage and endurance in the problems

of life.: Hence these things are empha51zed in the schools.

In addition they (chlldren)ilearn to honour the chlef and

" tribal custom, respect those'things'which are .of value to

society 'and observe tribal taboos, especially those connec-

ted with sexual life".

In this connection mention must be made of two'important

aspects, namely :

(a) Initiation schools for boys

When a boy was about eighteen years old, he was given
more insight into Xhosa philosophy of 1ife_in the»ini—
tiation SChool. “Among the most’elaborate and impor-
tant of all ceremonials, were those which serve to
transfer the boys who had arrived at puberty, to the
society of manhood and thus to adult membershlp of the
tribe.i:lt had a tremendousdpedagogiCal effect; main-
tained through ritual isolation of the‘initiands_in a
hut in the veld. -Men of .great charisma were'appointed i
~ to instruct the initiand in crafts, etiquette, loyalty,
| patriotism, social rebirth self identification, Xhosa
cultural her1tage and above all in the rellglous drama

whlch constltuted Xhosa life (Raum, 1967 : 99).



=73 -

Soga (1931 : 248) concurs that the initiation ceremony
had a religiOUS‘COnndﬁation beéause, "when the Xhosa
YGﬁth completed the rites attendant upon his age, he
wasjsuPposed to have been brought into real relation
with forefatherly spirits. Among other things impres—
‘sed upon by his elders, was this :_"Yop.are‘a man, it .

"visﬁfér’YOu‘to see that your mothef'S‘ointment is never
dryﬁ;; This is the proverblal way of saying that one

. of.his rellglous duties was to see to it that his
mother lived in comfort'and honour. Thus the youth ~

entered adulthood with securlty and confldence.

(b), Inltlatlon schools for glrls

. The educat;on of girls was essentially vested in wo-
men of irréproachablé character. The schools were in
fact‘a counterpart of thOSe'of:the boys, and the girl
was:fegardéd'elligible for the school (intonjane) when
she énfered her first mehstrual period. She was con-
fined in a hut for tuition, and girls of her age,

vsang and slept in the same hut as the initiand.

“Lessons in Qrace, personallty, obedlence, child bearlng,
behav1our as:a w1fe and above all Xhosa cultural heri- -
‘tage,. were given to the initiand by women selected for
the purpdseg She wés given,fﬁrther tuition in ancesf

tral worship and filial piety (Soga, T B, n.d. : 45).

AUTHORITY'AND FREEDOM,IN\TRADITIONAL»XHOSA‘EDUCATION

Gunter (1974 : 34) contends that the education of the child
for adulthood and thus for commitment to, and reaiisationv
of values, together with’écceptance of and compliance with
_moral 1mperat1ves and norms,'lmplles authority, namely the
authorlty of values and norms. Tradltlonally the Xhosas
‘also shared this view for they subscrlbed to a conception

- of the relatlonshlp between parents and chlldren Whlch was

v‘based on authorlty.

Xhosa philosophy‘of life being based oﬁ a hierarchical-
structure with Qamata at the apex,.demanded norms of pro-
.priety ﬁrescribedAby’the_ancestors.' Thus the father, as

head of the family or his representétivés, for example
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a senior agnate, had to inculcate moral, religious and
~social values, reverential restraints and taboos 1nto the

mind of the chlld (Hunter, 1936 : 15 29)

Hence it became imperative for Xhosa parents to orientate_
their children at an early age. in v1rtues :such as sacred’

duties like flllal piety or reverence for ancestors, obe-
dience, loyalty. The overall aim was to 1nduce the 'child

‘into ancestor worship (Cook, 1934 : 15)

Corporal punishment and eVen banishment (ukuhlamba) was
applied in serious cases as ways in»which disapproval was
expressed. These disciplinary measures were made clear,

and demostrated to the child'from an early age. (LaubScher,
1937 ;‘96);’ Feasts 11ke those of the biblical prodlgal son.
were ‘held and sacriflces to the ancestors made, to restore
;,the banished son into the famlly, when he had explated hlS

wrong-d01ng.

Duminy (1973 : 24) says' in' this connection, "The child had
“to be acquainted with the manners, customs, laws and habits
‘and with a compllcated system of taboos,and perm1551ons

from this ‘were not tolerated for fear that the. culture mlght
perish. Chlldren had ‘to obey elders, without question.
Conformlty and subordlnating were dominating values and the
only rules and standards oficorrect behaviour to be tole-

~rated were those of the tribe into which the child was born".

; ‘Freedom of-choice on the bart of the child to accept‘or re-

v fuseimoral guidance was an inconceivable concepf;in tradi-
tional'xhosa‘educatioh. The child was compelled to observe
.tribalicustoms‘and rites with ungueStionihg;ohedience.‘

| Thereby the children were educated to become submissive chil-
dren. 'As a consequence they lacked the spirit of enterprise,
initiative ahd“creativity:(Dumimy, 1973 :‘43)}'»Based on
traditions'and customs which were conservatiﬁe»and restric-
tive elements, the educational system tended to be repre551ve.
The chlldren had to conform to tribal moral laws or - suffer

severe punishment (Katiya, 1977 : 55).
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Nel (1967 : 129) reports in this regard that, ‘the African.
child was" so bound w1th1n himself that he was not free to
transcend above hlmself, to explore the world and the objects
of thls and even the splrltual world beyond himself. He was
'not:free in the activation of'his oonscience and to make de—”
» cisions and choices. "The system"; elaborates Katiya (1977':
55), * empha51zed tribal consc1ousness, and it placed the wel-
| fare of the tribe above the recognition of the rights of the
1nd1v1dual". Discipline was strict and unbendlng. Initia-
tion offeredaguidance in the way of self-control and at the
same time empha51zed the 1deal qual1t1es of persona11ty w1th—

- in the cultural framework

However, thls ‘does not 1mp1y that the Xhosa parent had abso—‘
lute authorlty over ‘the chlld for the parent had to pay
homage- to, the ancestors who in turn were respon51b1e to Qamata
for the authorlty they wielded over man. Although parents
.were sympathetlc in the1r authorltatlve guidance, yet they
vfelt thatlthey were responslble to Qamata through the ances-
l’tors,7for the child. And hence'it became categoricallv impef_.
rative‘that:authoritative‘guldance was indispensable for child

guidance towards a responsible adulthood (Motshabi, 1976 : 91){

¢

3.7.6 NECESSITY OF TRADITION'At, XHOSA EDUCATION

The Xhosas believed that man became what he ought to be through
: educatlve guidance. That 1s, at b1rth the child was regarded
as helpless and in need of assistance to guide hlm in the
actuallsatlon of h1s Lnnate‘potentlalltles'(Katlya, 1977 : 55).
Security,‘the kevenote of modern pedagogy and child psychology,
: was fostered.from-stage to_stage_in the development of the
Xhosa child, and this element (seourityf'permeateddall Xhosa

anthropo-educational activities (Duminy, l973_;u42).

Education'was>alsoinecessary'to let the child's‘behaviour con-
form with.the philosophy of life of the tribe to which he be-.
longed.-iThe childbneeded pedagogicfhelp(_assistance and
‘guidance in order to,acceptjhis‘thSical world'and to orien-
tate.himself tokit.- Duminy.says, “priOrity number' one in pre-
‘literate cultures was'the continulty of the tribal culturalv

.'heritage.» This could only be achieved through the conformlty

of the child and the close adjustment of his 1nd1v1dual1ty

to that of his fellows? (Dumlny, 1973 : 43).



- 76 -

Therefore Xhosa education was not only ut111tar1an in content

" 'but -also rntr1n51cally ‘bound up with Xhosa values, v1rtues‘

3.7.7

3.7.8

and 1dea1s, in short the Xhosa phllosophy of life whlch the

Xhosa ch11d had to acqulre for safe adaptatlon 1nto the ethos

of the tribe to which he belonged

POSSIBILITY OF EDUCATION

Educablllty of a child is in reallty dependent on the mental
and splrltual make-up of that child.

In this regard Xhosas viewed the chlld not .as an object or-

thlng but an 1nd1v1s;ble subject of action, that is,’ a
thlnk1ng, ch0051ng, social, moral, task-performing and po-
tentially a cognitive and cultural being, and thus educable.
However, although endowed nith the above mentioned, conco-

mitant elements of humanlty, education was rendered even

-more poss1ble by the fact that as an 1ncomplete and help-
:less belng it was essential that he should be guided to-
" wards 1ndependent =dulthood in order to reallse his 1nnate

: potentlal ties (Soga, 1931 -,32—35).

The possess1on of a language through which they could commu-

nlcate their ideas and transmit their soci-cultural experlen—

ces to the next generation, coupled with the conviction that

.sustalned and successful, practlce of one's vocation consti-

tuted the essence of adulthood ‘was .considered a very valuable

tool twards making the education of children pos51ble.

;LIMITATIONS OF XHOSA EDUCATION :

Tradltlonal Xhosa upheld the ancestral cult with the main

: ,objectlve to. preserve the solidarity of the famlly. As an

ethlcal system of ‘religion, ancestor worship became the source

. of virtues which the family: transferred to chlldren. Under

the c1rcumstances the efflcacy of educatlon was cons1dered to

~ have no llmltatlons except in cases where the child's basic

' psychologlcal or phys1cal functlons were impaired.

"~ Xhosa education'recognised no'limitations in the realization

"of adhlthood The child had to be orlentated into ancestor-

" worshlp from h1s earllest age, by part1c1pat1ng in famlly

i'rltuals. Cook elaborates ongthls by stating that all Xhosa
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‘children who wer

SRR ¥ R

h&éfcally and mehtally well, were

given pedagogic guidan¢e in the performance ofjhome

. chores, social, moral and religious values, and were in-

formed that all.thingé were created by UTATOMKHULU, - the
GREAT FATHER QAMATA (Cook, 1934 : 15) compare Soga, 1931 :
32-35). '

THE ROLE OF THE TEACHERS IN ‘TRADITIONAL XHOSA EDUCATION

(Reference is made here ‘to pafents as teachers and the: ' .

persons chosen to conduct initiation schools)

Po the Xhosa, education had a comparatively wide conno-

tation. It referred to the total relationship between
successive generations, between parents and children.

It also included pedagogic techniques to reconcile the

“ child's development with his milieu as well as to mould

the child for a successful cultural development (Krige,

1959 : 101).

-Conseqﬁently the Xhosa parent was essentially responsible

for_iransferring moral virtues, norms, habits, attitudes
social and spiritual values, which the tribe upheld.

Through oral repetition the accumulated tribal wisdom was

- disseminated by the parentbto the'ghildren.

Duminy (1973 : 36) states this fact as follows "Tribal
history, philosophy, language, technoleogy all had to be

preserVed in tales and were passed orally to the next ge-

' ‘neration. Hence the cultural heritage and the welfare of -
" the tribe formed the fundamental basis on which the child's

" growth developed".

Phenix (1968 : 167)'asserts that-: "In the 1éstvanalysis

everyone has some kind of religion,‘some,stand—pdint of

»faith.in,terms of which he directs his life and give colour
“to whatever he does". This applies equally well to the

~traditional Xhosa educator. As personificatién'of an ideal

Xhosa adulthood,~hevcould not teach the child out of the

context of Xhosa religion which was indissolubly concerned

with the adults':comprehensive and ultimate orientation

with life. The~Xhosa,parént, himself having experienced

éuccessfulvlife through accepting and appropriating the
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norms of rlght living, became a competent educator not only
through these precepts but also by belng a 11v1ng example

of the good 11fe“he.w1shed.to perpetuate.

It is 1nterest1ng to note that not all parents were selected to

render 1nstruct10n in tribal ethos durlng the 1n1tiatlon"

‘perlod of boys and glrls, but only those of 1rreproachable»l

.fcharlsma (Sityana, 1978 : 30).
. SUMMARY

The: Xhosa communlty con51sted not only of the 11v1ng 1nd1v1—

duals, but also the "dead" These were the ancestors who
were 1ntercessors between the Supreme Belng, Qamata and man.

Qamata was at the apex. of the Xhosa’ rellglous hlerarchy,

‘Afollowed by the ancestors, the. earthly father who was head

of" the famlly, women and chlldren, ‘plants and animals.

Notwithstanding the fact that Xhosa education having been

’influenced by ancestral: tradition'and conservative custom,

was apparently statlc and repre551ve, yet it is equally true

4that thlS system of educatlon was consonant with the Xhosa

view of the orlgln, nature and destiny of ‘the cosmos and man,

) together w1th hlS view of moral values and hlS view of know-

" . ledge. |

Ritualceremonies were held so asfto_eradicatejthe faults and

weaknesses of childhood.' initiands were introduced to ;
rellglous theorles whlch sanctlfled and legltlmlsed procreatlve
life. They were strengthened by magic and appeal to the
ancestors,'lntructed in the dutles and. pr1v1leges they were-

about to assume, by men and women of 1rreproachable demeanour.

'Xhosas were pragmatic,'idealistic and'existentialistic, all

© . 'in one 1n thelr outlook on life. .Because educational content

constituted life itself, it could be readily reconclled w1th
the philosophy of llfe it 1ntended ‘to perpetuate, through

the Xhosa parent who personifled Xhosa ontology.

Natlonal prlde, nat10na1 culture, national stability, 1den—
t1ty of the individual with the tr1be,soc1al security, con-

formlty to moral codes and adaptatlon of the individual to

the 1deals, v1rtues, norms and values of the’ communlty of
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which he was a member, were all fostered so that full membership

of the tribe would be,successfully.attained.with consumate ease.

The information in this chapter on traditional Xhosa philosophy
of life and its influence on Xhosa education will be utilized
in the ensuing chapters for the purpose of : ' '
(i) compiling an accountable questionnéire, designed to deter—-
mine the opinions of contemporary Ciskeians concerning life E

and education.

(ii) In the realisation of,thé intended attempt to reconcile
the traditional and the present day Xhosa‘system of educa-

‘tion.
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‘c H'A’P-T E_R 4

»,THE CONSTRUCTION OF AN ACCOUNTABLE QUESTIONNAIRE AND THE

'IAPPLICATION THEREOF

,4*4;1*’1NTRODUCTION:

‘“Taklng as p01nt of departure that phllosophles,allen to the

"itradltlonal xhosa 11ne of thlnklng, like the naturallsm,,”

‘?'Iexperlmentallsm, ex1stent1a11sm andthelsm (Chrlstlanlty),,y

5idld have a certaln 1nfluence on the1r llfe phllosophy, the

: _researcher dec1ded to test the present- day attltude of: the

_7Xhosa people towards the above—mentloned phllOSOphleS and ’
. to determine the effect thereof on the existing educatlonal _
rdtheory and practlce in the Clskel, and if p0551b1e to sug-
“'gest ways and means of reconc111ng what mlght apparently be

"'con31dered extremes.

3.W1th thlS end in view, 1t was con51dered necessary to develop
a questlonnalre, apply it to a sample of respondents, repre-"

' ‘sentative of ‘the present—day Xhosa people, and by careful R

'panaly51s of thelr responses, constltute a plcture as to the

: v1ew of the modern Xhosa people in connectlon w1th the ‘issues

.mentloned above.

' In complllng the questlonnalre the researcher paid attentlon

“to what he con51dered the main areas for questlonlng and the e

time taken to’ complete each sectlon. Thls .was done in order

to enhance the accountablllty of the questlonnalre as- research
nflnstrument. Furthermore qu1te a number of- authorltles, con—
’ versant with the Xhosa phllosophy of llfe and educatlon were-

. consulted.. This w1ll be dealt with in detall further on."'

.THE CONSTRUCTION OF : THE QUESTIONNAIRE

,4 2 1 DEFINITION

fAccordlng to Young (1956 :2176-178) a questionnaire.
1s "a research technlque whlch is used inter alia in
normative survey researches for the purpose of se—'

curlng responses to certaln questlons. ¥ These,ques—
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“‘tions are generally factual and de51gned to secure
flnformatlon about cond1t1ons or practises of wh1ch

‘the respondent is presumed to have knowledge. 'It’

may however also ask. for oplnlons, and 1t may’ be,*

lused to afford 1n51ght 1nto the attltudes of a.

group .

v Because the present research is*very much concerned

. w1th normatlve 1ssues,‘certa1n natlonal cond1t1onsf

: and practlses, and because the oplnlons and view--

p01nts of a number of people will be needed to test

‘ the1r attltudes towards certa1n quest1ons, the re-

-vsearcher is. of the oplnlon that the questlonnalre

v‘technlque will be well sulted to the purposes of '

~vsponses). The 1mportant'p01nt is that the questions

thls study. (compare par 1.6, D 18)

2 TYPES’OF'QUESTIONNAlREé

There are malnly two types -of questlonnalres,

tnamely the structured and the non—structured

THE.STRUCTURED QUESTIONNAIRE

. Here we have definite-Concrete”and preéformulated':

‘questlons w1th the purpose of e11c1t1ng detalled

responses. The form of the questlons may be elther:

closed. (categorlcal) or open (1nv;t1ng free re-

- are stated in advance,qnot constructed during . the

. interview.  They are used in a wide range of pro-

’.Jects, both to initiate a formal enqulry and also

to supplement and check accumulated data (Young,

’1956 : 177) .

NON-STRUCTURED QUESTIONNAIRE

- As in the case of structured questionnaires,'there

r,are several major types of non—structured questlon—

nalres, often called 1nterv1ew guldes such as the :

focussed, in depth, or non—dlrectlve 1nterv1ews.

‘They are 1nten51ve\and searchlng 1n-character and -

are used for detailed expression of ‘social attitudes,

convictions,and embtions,(Young, 1956 : 181).
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THE . STRUCTURED QUESTIONNAIRE AS RESEARCH TECHNIQUES FOR THE

1.PRESENT STUDY

,The researcher 1ntends 1mplement1ng the structured quest10n~ .

nalre w1th closed questlons (1 e.’ multlple—ch01ce), for the

follow1ng reasons s

(a) Closed questlons prov1de ‘the respondents w1th ready—made

alternatlves and thereby the amount of mental taxatlon

on- the part of the respondent 1s reduced o

(b)'By means of closed questlons the length of- the questlon—

" naire may be kept within- reasonable 11m1ts, whlle suf— :

vflclent coverage 1s st1ll malntalned.,__

'f“(c)fThe rlsk of mlslnterpretatlon by the respondent is’ m1n1—7

4.4

m1zed

'(di'Unnecessary dlver51ty as. far as the answers ‘of respon—

".dents are concerned, 1s av01ded

" (e) Meanlngful tabulatlon and 1nterpretat10n of the results

by the 1nvest1gator is enhanced

'On ‘the negative s1de 1t is . readlly admltted that respondents

v who are in doubt 1n connectlon w1th certaln issues; may start
‘gue551ng. Thls w1ll w1thout doubt detract from the value of

- the, progect, seen as a whole. It is felt however that the

g_advantages far out—welgh the dlsadvantages, ‘and therefore the

above—mentloned type of questlonnalre is considered sultable B

for thlS study (lebet and Entwhlstle, 1970 PR 40—85).

’ENVISAGED STEPS IN: CONNECTION WITH. THE STRUCTURING OF THE

' QUESTIONNAIRE e

In order “to enSure that the resulting questionnaire will’be

:‘_a valld research 1nstrument the researcher intends setting

about the structurlng thereof along the follow1ng llnes.'

(a) He w111 consult as much as pos51ble of the llterature -

‘ deallng w1th llfe phllosophy in general. In addltlon
;to this he will obtaln the v1ews of certaln authorltatlve
persons in the ClSkel in order to galn Lhelr v1ews.
,Thls w1ll, without doubt a551st him in the comp11at1on of

-a meanlngful‘questlonnalre.;
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frandomly selected people, all members of the group for
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Questions will be worded so as. to enable respondents'tohf“

reveal their true personal views on 1ssues 11ke educa~

'}utlon in general and man's 1nvolvement therew1th as well :

= i as certaln relevant matters. n

The questlonnalre w1ll be 1n1t1ally appl1ed to th1rteen -

" which ‘the flnal questlonna1re 'is 1ntended. This- w1ll

@

serve as a pllot study to establish problems, if any,;

. in connectlon w1th language, concepts 1nvolved ‘and. ‘the

length of the questlonnalre, w1th a v1ew to e11m1nate .

weaknesses 1n the flnal test.

Furthermore a number of people of accepted soc1al stan—

: ding and posses51ng exten51ve knowledge 1n ‘the . field of

(e)

the present research w1ll be 1nterv1ewed in order to

prov1de addltlonal control over the responses obtalned

_by means of the questlonnalre. f;

Seven exper1enced teachers will be co—opted by the

researcher to act as ass1stants in the appllcatlon of -

the questlonnalre in varlous centres. They will be given ..

“.the necessary tralnlng. In thls way complete unlformlty

. in connectlon with the research exerc1se is env1saged

(£)

vAmple response categorles w1ll be prov1ded and the

kquestlonnalre will be constructed in such a way. that all

b poss1ble forms of blas or 1rrelevant answers w1ll be c1r~

= _cumvented (lebet and Entwhlstle, 1970 s 44- 58).

(9)

(

It 'is env1saged to keep the length of the questlonnalre h
within reasonable 11m1ts in order to avoid the’ poss1bler7
effects of t1redness or boredom on the 31de of the

”respondents.

‘CHARACTERISTICS OorF A GOOD QUESTION

The follow1ng characterlstlcs of good questlons w111 be ob—

served in order to- convey the researcher's ideas as well as-

'to serve as effectlve stlmull to the respondents :

4. 5 1 CLARITY OF LANGUAGE

The researcher w111 endeavour to relate the vocabulary;

- the language structure,‘the conceptual level ‘and the
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E sophistication of'the~information~subsumed in his

questions to the ablllty level -and background of all

ithe respondents.: Everyday Vocabulary w111 be used

as. much as p0551ble and the Jargon ‘of phllosophy of _

'Tllfe and educatlon w1ll be refralned from where pos—k

T 51b1e.

TAVOIDANCEjOF AMBlGUITY

" Here quest1ons will be stated w1th the utmost clarlty

of language so as to avord amblgu1ty.'

SINGLENESSQOF[PURPOSE

'*b,Each questlon w1ll seek one -and only one piece or bit

4.5.4

of 1nformat10n and so 51ngleness of. purpose w111 be-

observed.‘

,FREEDOM FROM SUGGESTION

’To dlscover the respondent s bellefs, attltudes and

feellngs concernlng h1s phllosophy of llfe and educa—

”stlonal theory, and practlce, anythlng in the questlons

vwhlch in anyway, ‘might suggest to the respondent that

: certaln answers are expected or that some are more

lf,‘de51rable or acceptable than others, w1ll be avoided.

- 4.6 ATHE'STRUCTﬁRING OF.THE QUESTIONNAIRE

Wlth all the 1ssues mentloned above dec1ded upon, the next

step was the draftlng of .the - questlonnalre. As mentloned in

'g paragraph 1 it was the Aintention of the researcher to bear - 1n o

’mlnd certaln accepted criteria to which the questlonnalre should

answer.' The most 1mportant of. these may be summarlzed as follows.

- (a) On the. whole the central or ba51c 1dea underlylng the

study should be clearly reflected in the questlonnalre.

(b) Only 1nformat10n whlch is. not elsewhere available must ‘
be sought, and such 1nformat10n must be relevant to the :

problem whlch is belng 1nvest1gated
‘(c) The dlrectlons must be clear and concise. -

:(d) The questlons must be as far as poss1ble free from am- - .

blgu1ty and’ vagueness so as to EIIClt the de51red infor-
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i matlon, -and. to ensure the accountab111ty and val1d1ty of .

' conclus1ons.

.(e),The general set up . of the questlonnalre was to be such
'f»that it would fac111tate as far as- p0551ble the enventual .

"'worklng up of the results.

(f) In view of the rather sen51t1ve nature ‘of the study,'lt
was dec1ded to guard agalnst the poss1b111ty of 1nclud1ng7l"‘

‘embarra551ng questlons (Mouley 1963 e 263)

yb'(g)tThe length of the questlonnalre should be such that 1t
- may be completed w1th1n a reasonable time in order to

av01d boredom and lack of concentratlon.Apff'

(h)JRelevant 1ntroductory materlal must be - supplled so as to
enable the respondent to be completely clear as to the

1ntent of the researcher.ﬁ.

;;(i) In order to prov1de some 1ncent1ve to the respondents
: ‘to answer the questlonnalre with more dedlcatlon, ‘each .

’was promlsed a copy of the main flndlngs of - the study.

'¥>4 6.1 FIELD COVERED BY TH“ QUESTIONNAIRE

. In complllng or constructlng the questlonnalre, the
-jvarlous con51deratlons descrlbed above: were taken ,
’*1nto account., The fleld to be covered ‘was subd1v1ded

‘1nto n1ne categorles as follows,:?

o (a) Phllosophlcal background concernlng the unlverse,

~,‘fand man, essence and aims of educatlon.
Eljbf'Moral codes and«thelr.posslble educatlonal influencet
,(C)lVlem‘of‘knowledQeEauthorityland‘freedomﬂr' |
v(dl Ancestor Workshlp; bellefs, D1v1ners andEChrlstlan e
’Wbrkshlp. ' v
(e) InitiatiOn‘,forA boys and bgiir‘lsj. o

‘(f)‘xhosa, English and'Afrikaans culture
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(g) Xhosa marrlage, lobola and polygamy E

i(h) Attltude towards curricula and 1earn1ng content

(1) Attltude towards manual 1abour

| ASSISTANCE RECEIVED 'IN COMPILING THE' QUESTIONNAIRE

The following persons:were consulted in connection

witﬁ'the questions on Xhosa philosophy’of life and

4 6. 2. 1

vquestions on‘education respectively :

Questlons on Xhosa Phllosophy of Life

Professor V Z Gltywa of the Department ofi;

Afrlcan Studies at the Unlver51ty of

" Fort. Hare.

Mr MM Mvalo, Organlser of Culture, ClSkel

Department of Educatlon.‘

'Rev V.G Ntshlnga B A, Organlser of Rellglous ,

"Educatlon and School- Inspector, Clskel.

Mr M Mvambo B.A.(Hons), Phllosophy,”

.:Unlver51ty of Fort. Hare.

4.6.2.2

Chief Ulana (A. Zwelamandlovu), Chlef of
'~Ama2121, Kelskammahoek Clskel.

. Mr. NS Z Man3e21, Inspector of Agrlculture

Clskel.

Questions,on Education

Mr T Yiba B.A. former circuit ‘inspector

~'Mdantsane, former planner Ofvrranskei Educa-
'tlon Department. ' '

k.Mr 0Ss Bomela é Sc. B. Ed. Secretary of

Educat;on,_01ske1 Department of Education.

Mr M S Manjezi B.Sc. U.Ed. Chief Education ' -

Planner Ciskei.,

Mr A ¥ Bengu B.A. Chlef Inspector of Educa—

.tlon Ciskei.’

- Mr C. H T Lalendle M. Ed Senlor Lecturer,

Department of Emperlcal Educatlon, Unlver51ty

‘of Fort Hare..
Mrc P P Jacobs B. A B. Ed School Inspector
_Clskel,Apresently M.Ed.,student (Unlsa)

Prof;‘NlKatiya‘Department of History and
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V,Phllosophy of Educatlon, Unlver51ty of -

_ Fort Hare. v e

Mr GV Gubuza«B.A.'B.Ed., Principal of

?YKuYasa High‘Sohool,former‘Deputy»Prihcipal o
tSt. ‘Matthews Training College, presentlng.Ed

student at the Unlver51ty of Fort Hare.

er R Z Mabece B.A. Deputy Prlnc1pal, St Mat-

”thews Tra1n1ng Colleger

~THE‘P1LOT STUDY.’

.‘After hav1ng completed the questlonnalre in. draft form, 1t

was de01ded to apply 1t to a small group of people represen—

‘ tatlve of the group for whlch it was 1ntended (Fox, 1969 66)

(.4 7 1 MAIN INTENTIONS OF THE PILOT STUDY

v,(a) It was 1ntended to prov1de a. trlal run. of the data

vcollectlon technlque -

‘;:(b) Weaknesses could be 1dent1f1ed in thlS way and

4.7.2"

t'tlmely correctlons brought about.

'(c)‘To see‘lf respondents cQuldﬂhandle the question-

naire as data collection instrument.
(d) To give the researcher some experience in connec-

tion with the main objectives of the research,

like administering the data coliection,instrUment; -

and in‘analyzing'thefpreliminary research data. |

SELECTION OF RESPONDENTS FOR THE PILOT STUDY

The researoher'selected-i3 respondents;representing

the test population.‘tThese respondents were mainly

recruited from the Mathole Inspector Circuit, on

» aCcount'of'its élose'proximityito thenresearcher.

The . purpose and nature of the study was explalned in

deta11 ‘to the respondents. In a few cases 1t was

‘necessary to expand on’ terms referred to, llke cosmo-

logy,‘anthropology and others. As these terms how—

’:ever do not flgure very promlnently in the text of
the questlonnalre, the effects thereof on the results;,

“were cons1dered to be minimal.
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4.8 YTHE'FINAL QUESTIONNAIRE

4.9

. study .

,The researcher analyzed the results of .the 1n1t1a1 appllca—

aftlon of the questlonnalre as: carefully and scrutenlzlngly

as p0531ble. The a1d ‘of some of the people mentloned in

‘paragraph 4.6. 2 was once. more called: 1n.v The reactions of -

the" respondents 1nvolved in the p110t study were carefully

noted, espe01ally w1th reference to the clarlty of wordlng,

" time taken to complete 1t, boredom and so on.

On thisﬁbasis it'waS”found that only a few insignificant
modlflcatlons were necessary. The questlonnalre form was

therefore con51dered to be sultable for the purposes of the .

) B

It is needless to say. that the respondents used for the pllot '

'study dld not’ partake 1n the flnal appllcatlon.

THE SAMPLING PROCEDURE

In order to constltute an accountable sample of respondents, }
the researcher adopted the so—called f1ve ~-stage sampllng

cycle. Thls procedure comprlses the follow1ng steps’ (Fox 1969.
319 331) ' ' '

'(a) The universe which is considered relevant for the,purpose:

. of the research problem is 1dent1f1ed ThlS step was

dealt’ w1th in par 1. 5 3 S (Lles where the Xhosa nat1on

is descrlbed)

" (b) The second step 1s to 1dent1fy the populatlon, that 1s the'

portlon of the unlverse “to whlch the researcher has accessy
. and from- wh1ch the flnal test sample w1ll be drawn. In -
' "thlS respect the researcher has been. malnly concerned with

1the problem as’'to whether the test populatlon dec1ded upon.

could be con51dered representatlve of. the unlverse. As- has

been 1nd1cated earller, it was found to be 1mp0851ble to
'1nvolve ‘the whole unlverse in the research, in this case

the entlre Xhosa natlon.'»'v

1)

Only the flnal text of the questlonnalre 1s reproduced in this

o study. See Appendlx A, P 140.
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iAspects of the characterlstlcs under d1scuss1on were represented 1nv l
the populatlon from wh1ch the test sample was to be drawn, the

: researcher dec1ded~on the follow1ng 1nspectorate clrcults, due to-
thelr prox1m1ty to each other, and the . fact that the 301nt popula—
' Mdantsane, Zwelltsha, Alice and Mathole. The populatlon 11v1ng in

o thls area is con51dered to- be fully representatzve of the. Xhosa ,’

~‘natlon as a whole.

;Kc) The pr1nc1ple of stratlflcatlon (categorlzatlon) was applled
’ - for the purpose of selectlng the requlred number of respon-iki
dents. for the flnal appllcatlon of the questlonnalre. Thls’
'process comprlsed the class1flcatlon ‘of . the populatlon. This
» 1s con51dered to provide p01nts of departure in relatlon to
',the characterlstlcs for whlch representatlveness are sought.
"~, The strata dec1ded upon for the purpose of the present study

© . .are as follows : -

.Parmers (male and female) labourers and offlce workers (male
‘and female) teachers (male and female), lecturers (male and
ifemale), retlred persons (male and female), 1lllterate persons
:v(male and female) and female nurses, thus 13 categorles al-
:together representlng by far the majorlty of the Xhosa people,

’gtaklng thelr 5001al standlng and occupatlons as a ba51s.

(d): Assisted-by the‘persons‘mentioned in'paragraph'4 6.2 the re-
o 'fsearcher 1nv1ted approx1mately 700 persons on a more or less
’equal ba31s out of the various categories mentioned above
"rand geographlcally as’ w1de1y dlstrlbuted as p0551ble, to par-
ttake in the f1na1 exer01se. Thelr ages ranged from 18 years
zupward This- belng the m1n1mum age assumed by the researcher -

.'jas mature enough to contrlbute fru1tfully to the study.

,(e)atEventually 182 persons accepted the 1nv1tatlon, and 1n fact“
answered the questlonnalre.' Eventually, only 160 actually
returned the questlonnalres.‘ Of the 22 not. returned, ten
respondents claimed that: they. had mlsplaced thelrs 1n thelr
homes, ‘seven had been. lost in the post, three were reported

Vr‘lost when a respondent s car was stolen, one was destroyed 1n'

‘a f1re which gutted a respondent s, house and one’ lost 1n :

) :trans1t wh:le the respondent was mov1ng to a new house. ‘“"
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- Finally therefore'the'data—producing samplerconSisted of 160

respondents.’ They completed the quest1onna1re in an accounta—

ble way and returned thelr answers in good tlme."'

'RESEARCH ASSISTANTS:

: The Appllcatlon of the Final Questlonnalre

In view of the fact that. the appllcatlon of the flnal ques-

tlonnalre and the worklng up,or analy21ng of the results,was

/

'qulte a formldable task for one person and t1me—consum1ng at

that, it was dec1ded to: enllst the serv1ces of a few people,

'who declared themselves w1111ng to render ass1stance in this"

'-connect1on. They were the follow1ng :

n‘g(a’i'Mr N Saule B.A., S A T D Deputy Prlnc1pa1 St MattheWS‘

‘Tralnlng College.
(b) Mr F Xate B.A., S A T D ;vPr;nc1pal Nonceba:Juniorz

‘Secondary School.

- (e) Mr G Mbambo Ll Principal Ntabelanga"Primary

4,11

School, Whittlesea.
(a) Miss L Mbambo v‘ . . Assistant teacher Nyameko

Seniorvsecondary School =

"(e)vvmr-s7Matoti 'B.A.p o Assistant teacher.St Matthews

(£) Miss:S Bukani - SRR Head of Department of Languages

hp Rabula Secondary School.

’(gfrer'F P Hoko R Vp‘ _’A551stant teacher St Matthews

».~Tra1n1ng College -

TRAlNING THE ASSISTANTS

‘.The research a351stants were each glven 26 questlonnalres to

'dlstrlbute at various Inspect1on C1rcu1ts comprising the Clskel

- Education Department. Before - settlng out, the ass1stants were

~,kglven training aimed at ensurlng unlformlty in appl1catlon.

Thls tra1n1ng comprlsed the follow1ng aspects :

(a) How. to render a plau31b1e 1ntroductory explanatlon of the

questlonnalre that would make sense to the respondents

‘»whose co—operatlon he is seeking.

~(b) How to make an‘explanation of the research as a whole

1as briefly as. possible} to dlspel any susp1c1on that the

t respondent is belng "taken 1n“.
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(c) To avoid mistakes that would”draw‘refusals or.breakéoffs.

(d) ‘To galn success in maklng 1n1t1a1 contacts w1th the res- -

pondents and thus motlvate them to partake whole-

”‘heartedly.m

(e)‘bHow to translate 1nto Xhosa terms such as : view of uniF EE
-:b'verse (1z1nto ez1s1ngqonglleyo), v1ew of man (ubuntu A
;tbomntu), moral codes (151mo somntu), v1ew of knowledge ‘
_(ucamngco), view of values (121nto ez111xablso emntw1n1),
:a uniform procedure for deal1ng w1th 1111terate persons

" was decided upon.

SUMMARY .

‘:'An accountable quest10nna1re was structured and applled toa -

representatlve group of " respondents durlng ‘the perlod 23 Novem—'

' 77 ber - 1978 - 30 November 1978 The respondents were selected

with great care w1th the idea of involving a representatlve

sample of the populatlon.~ The answers of 160 respondents were‘

vrecelved, as shown above and the main findings, based on. the

y 7} results w1ll be descrlbed in the next chapter.,



CHAPTER 5.

ANALYSIS - OF  THE 'QUESTIONNAIRE RESULTS

5.1

5.2

Part 2

INTRODUCTION

In this chapter the results of the test are reflected It will

be the task of. the researcher to ascertain the main trends con—

' cerning the v1ewp01nts of the respondents in each field, and on’~

the ba51s thereof to draw accountable conclu51onsl);

CLASSIFICATION OF RESULTS

"As indicated in Chapter 4 Yparagraph 4.6. 1' ) the questionnaire

was subd1v1ded 1nto four sectlons, comprlslng 49 questlons.

Sectlon A covers certa1n personal particulars and 1s therefore
titled Identlflcatlon (questlons 1-5). ' Section B deals w1th the
respondent's outlook on Life, comprising questlons 6-16. In ,
section C the respondents are asked to state their views on cer#
tain Customs and ﬁellefs, kouestions 17-32). Section D deals

mainly‘with Education, compriSingsquestions 33~49

"In order to 31mp11fy the ana1y31s of the results and also to as-

sist the researcher in draw1ng accountable and meanlngful con-

clus1ons, it was decided to re—arrange the quest1ons (and results

‘of course) on the ba51s of certaln topics or .themes. The ‘fact

that the numerical sequence of the questions is in thls way al—
most 1gnored,1s not considered to be any 1mportance. On_thls .

way l3»themes, ‘called parts,,came 1nto belng.as followsff

Part 1 : Questlons 1—5, reflectlng personal detalls of the

test populatlon

'Questlons 6-11 deallng w1th the theme Phllosophy
" of Life L '

’i"Partv'3 s Questlons 12-14 24 and 27 comprlslng the problem

_of moral ‘codes and their pos51ble 1nfluence on

" education - -

1) The answers of the respondents have'been{processed at . the

Computer Centre of‘the‘University of Fort. Hare; All the
completed questlonnalres, together w1th the detalled results
. as received from the’ Computer Centre will be kept avallable

in the superv1sor ‘s offlce for future reference. o
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4 ‘Questlons 15 and 16 reflecting the respondents'.
‘ 1vv1ews on knowledge R ' »
5‘_:,7Questions'l7, 22, 23, 26 and 28 deallng with 1ssues

) llke ancestor whorshlp, bellefs, omens, d1v1ners,

w1tchdoctors and chrlstlan worshlp

6-.:,_Quest1ons 18 and 19, comprlslng the problem of

;1n1t1at10n for boys and glrls‘g
7 v:r.Questlons 29 31, cultural issues r'”

Sn : gQuestlons 20, 21 and 25, oplnlons in connectlon

w1th Lobola, Polygamy and Xhosa marr1age

§ih; Questlons 44 and 45, respondents v1ews concernlng

authorlty, freedom and the role of the teacher<'

10 'r* Questlons 33-35, 42 .43 and 46 concernlng the value
: ::‘of educatlon, a1ms of educatlon and pr10r1ty glven

4:to certaln groups of school sub]ects.~

: jQuestlons 36 41 concernlng currlcula and content
’attltude ) »
12,t:v~Quest10ns 47—49 and 32 on manual work and thelr con-
s ’ceptlon of time ' ’ '
13 :V'General~summary.:ﬁ7

v The task of creatlng unlty when confronted by so large a.
:volume of oplnlons and p01nts of v1ew, was not an easy one.

.:For 1nstance any attempt to deal w1th all the results rlght

N down to the smallest detall would w1thout doubt 1ead to con-

_:fu51on w1thout yleldlng the deslred results. In order there-;'

- ;fore to av01d thls pltfall, the researcher has declded to

‘:ﬁadopt the follow1ng 11ne of actlon :Iﬂ'

".ltest populatlon (160) ‘ These percentages w1ll then be taken a

:'The number of frequencles as reflected 1n the summary of re—'

_sults, w111 in each case be reduced to a percentage of the

:_as 1ndlcatlons as to ‘the v1ewp01nts of respondents 1n con—,ﬁ“f

Lnectlon with the relevant 1ssues.. In thls way the maln llnes o
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of thought mayyeasily be identified and taken as bases for
suggestlons towards a recon0111atlon of certaln educat10na1

extremes as env1saged in thls study.

»Just_for the sake of ciarificétieﬁ and continuity, the re-
‘resarcﬁer has'thought it'fitting to refer briefly here

..and there in hisvcomments on the results“to what has al- -
' :ready been sald 1n connectlon with: certaln issues, malnly

phllosophlcal ones. No dupllcatlon is intended here.

- THE RESULTS OF THE QUESTIONNAIRE '

".The detalled results of the questlonnalre are as follows :

'PART 1 2‘ QUESTIONS 1-5 REFLECTING PERSONAL DETAILS OF

THE TEST POPULATION

1. * SEX ‘

"~ Categories . No_of Frequences i"
‘1. Male . 94 ' 58,75
2. Female . ' 66 ' 41,25

2. MARITAL STATUS
Categories No of Freéuences 3
I,_‘Married ‘. ; 9 o 51)88
2. single 55 o 34,36
3. Divorced _ 1 _ B 1,63
4. sSeparated 2 1,26
5. Widow/er 3 1,87
- 3.- AGE. .
Categories . No of Frequences com k3
1. 18-20 Years 15 | 9,37
2. 21-30 Years 50 - 31,25
3. 31-40 Years 39 24,38

4. 41 years and more 56 : © 35,00
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4. OCCUPATION

lwk';,'.:“e:i

Categories 1-:' ':-;, - No of FfequenceS‘i
Nurse a1 6,87
Teacher/Lecturer'~'b" .1‘45 : ’ﬂ;f, ‘ﬂA‘AH 28,77

'vLawyer/Doctor c ,f 12 B ;‘"'ﬂf.f R 1“7,50:f

1.

2
15;"4 fInspector of Schools ‘."'3: - ' ;e- f'*_; si;le
VJS Bu51nessman ) ’efﬁ : s: ‘:11_, - five;ff,: ':a6,87A
6 Artlsan/Motor mechanlc 5 BEREE S 3,12
, 7. | Mlnlster of Rellglon sf{' 8 “}T“A ej“"_”; 5;00‘
'f]:8-'/c1erk R TR 15 9,38
' f_HQ. ‘Housew1fe ~e£ V]i'}:A i _'9';1 .';‘se;jZVf['5;62
"fié, Labourer . a4 c . 359
’13;j other s 19,37

-7 NUMBER OF CHILDREN

loo -

: 'Categorles . “‘~ ~ s _N0~offTequenées -

ijjl;‘"qv' S e 30,06

201 =2 -j;-5.':46.ve"“»« 1'.‘fA“ 29,08
3. 3 - 4'z?f;',"‘ 32 7 20,08
?4. 5 ¢ or more ;~.":>'v_ i‘ 290 'V,‘”T",18,83

responses omltted R ”l’_‘f,;:;'tj":.§,75.'

"~ PART 2 : QUESTIONS 6-11, DEALING WITH THE THEME PHILOSOPHY
o or LIFE AND EDUCATION -

H ;t:§;7~0RIGIN OF THE UNIVERSE -
 ‘1 1 Created by God ye;;'_j fvizj-‘ . vf"ﬁvlf ~,_ 76,8?
i-'2.v Created by Qamata o ? ;;3-. & fff{’;fAﬁ];{ i}lé
';3;  Created by Man ";'» ’f,,ii;‘7 Jrgaf}ifﬁ:;f' vfé}87‘
%54;1 Evolved from organlc L ::: Mv; f;, . “
----- ;t*matter '; .ﬂCVM]13  S ia-e,:.,‘gltef?f 11 2511
s?ssx*Not sure : f‘ei  1_.1 A ‘sS'“ -f ?f[L;: 03y 12,' 




*_hz.'God s creation glven to man

"3.”Always changing, therefore un-

'-fS.'Not sure

[ll;IWorld w1ll decompose into
-22. This" world will be transformed

3;1A new world w111 come through
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“NATURE OF THE UNIVERSE R S R

Categorles - - T ‘-1 No of Frequences

i. Controlled by Natural Laws - 1'70'
62
to control : :

15 L
o controllable

f‘4.'Permanent and unchanglng R 8

Response omitted  1

-DESTINY OF THE UNIVERSE :

: Categorie AR o No'of'Frquencee.’
: o N

fnothlngness 30

92

o into a wOrld hereafter

»evolution 28,

: 4;‘Not sure o :rv‘ui;\ 9

Response omitted S 1

ORIGIN OF MAN o o
Categorieew . o NoiofFreguenoeég

o l'vcreated by God o J'lZOt"
.2 Created by Qamata T

3. Made by process of Evolution o 21

4 Not suee . . 5

'-‘Categorie o e No of Fregences

f‘lL,Born in ein, saved by

"'::5{'Not sure

NATURE OF MAN

the grace of God Y;07"

'.2.ksevedvby Qamata RN s RERER 1)
© 3. Always evolvingjandledéptinéf;‘ ol

© himself to the changing world - 36 ..
B 4, Absolutely free, with no con-‘ ‘

. trolling force above him

. Response omitted -

op

43,75

'38,75°
9,37

5,00
2,50

.63

|o‘0 )

18,75

57,50

17,50

5;62 :
0,63

75,00

8,75

13,13

3,112

22,50

2,50

hi,26

B ;63 .
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1I. DESTINY OF MAN

_ Categorie U No of Frequences - 3
1. Eternal life with God 100 ‘ ':;f 62,50
hls Creator ‘ ‘ i
2. Death‘and‘deoompositiOn SR I
- "dust unto dust", and o '  38 o 23,76
~ nothing else . -
3. To.create an Utopia oh i 6,87
earth'through science ‘ ,
" -4 .Re-union with forefathers ’ | Sl - ' 6,87
~ 33. The nghest A1m in Llfe .
- VCategorles : : No of ?requences_ 3
l. To live happlly in thlS _ A
) . . 2
world. 40 . 3,00
- 2%.Self-preservatlon for‘ 17 : 10,62
complete living
3;:To live well in thls 65 ' . 420,63
world hereafter S '
4, Attalnment of social re-
cognltlon through mate- 9 v o 5,62
rial wealth ' 4 '
5} To be- fully acceptable C ,
' by others. ‘ 26 . - 16,25
‘6. Not sure - - B 3 B 1,87 -

Due to the great dlver51ty of opinion in connectlon w1th

phllosophles of llfe, and due to the fact that some as-

' pects thereof always overlap, it would be dlfflcult to
» plnp01nt any partlcular standp01nt as the one- whlch has led

. to the partlcular phllosophy of 11fe whlch the Xhosas uphold

at present. However, 1t can be surmlsed from the above re—
sults that due- to the influence of Chrlstlanlty,lnterwoven
with the inherent tradltlonal Xhosa groundmotlve, most res-
pondénts have, in their responses to questlons on the ori-
gln, nature and destlny of ‘the Unlverse and Man, evinced an'
apparent 1nc11nat10n towards a Chrlstlan phllosophy of life
of- whlch the p01nt of departure is be11ef in God (Qamata) '
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"On the other hand the p0351b111ty of the 1nf1uence of natura— o

‘lism and experlmentallsm cannot summarlly be dismissed, since

some respondents (11, 25%) hold the v1ewp01nt that the universe
and man had evolved. from. organic matter. Stlll others maln—
taln that the world is controlled by ‘nmatural 1aws (43,75%9,
whlle 9, 38% of the respondents feel that the unlverse 1s con-

stantly changlng and therefore uncontrollable.

The above flgures however, reflect only one aspect of the

plcture., It may in fact be assumed that ‘quite a fair pro—

- portion of the people (83, 13%) do embrace some or other form
_of Chrlstlanlty, acceptlng thereby the dlctum that man was

‘created by God.

The fact that an 1n31gn1f1cant group (1, 165) malntaln that

"the Unlverse was created by Qamata rather than ‘by God,‘may'be

ascrrbed-to‘lack of knowledge.that God and Qamata is one and .

jtheAsame Supreme Being. ‘It may also be due to the fact that
“they were conservative old-timers who felt that - they should '

:*stlck to the tradltlonal nomenclature.

On the questlon 'of the hlghest aim in llfe,.there is a s1g-

" nificant d1vers1ty of oplnlon. Whereas 37, 50 of the respon-
~dents stated their conviction that preparatlon for the world .
.hereafter was the hlghest a1m in life, 10,63% stated that

-Vself—preservatlon was the highest aim, 25% con51dered a happy4

, llfe on earth as 1mportant, while 16 25% preferred be1ng

accepted by others as the ma1n aim’ 'in 11fe., So, probably

along w1th Chrlstlan conv1ctlons there are also traces of

.naturallsm, experlmentallsm, ex1stent1allsm and agnost1c1sm.

- PART 3 : QUESTIONS 12—14 and 24 and 27 COMPRISING THE PROBLEM

OF MORAL CODES AND THEIR POSSIBLE INFLUENCE ON .
EDUCATION

12. ORIGIN OF MORAL CODES

loe.

_Categor1es ' No of Freduences
1. God's creatlon ' B 99" 61,88
2. Man-made . "l 37 23,12
3..'Inborn traits R 14;‘ -8,75
4, InheritedNentities..f‘ | . 5;62l

Responses”omitted' .1

163
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13. NATURE OF MORAL CODES -

' Categories = No of Freguences %
1. Permanent and.unchanging 57 35,63
2. .Always changing T 52 32,50
3. Depending on the individual 26 o 16,25
4. Depending on the soc1etal . " .
o v 23 ' - 14,38
.prescrlptlon ) :
Responses omltted :'p 2 ' . 1,25
14. MORAL VALUES IN ORDER OF MERIT 7
Categories S " No of Frequences 3
1. God's approval of one's - o
" desas - oo | 39,38
2. Knowledge of material things . 33 : © 20,62
3. To be loved byfone's fellowmen: 23 14,38
4. Power o o 16 | 10,00
5. Material things 14 8,75
6. Beautlful things 6 - 3,75
- Responses omltted 5 - 3,13
24.  Communal Living and Sharing
Categories o No ofoFrequehces_‘ %
1. Abolished 16 10,00
2.‘ Modernized 56 35,00
3. ©Non existent 6 3,00.
4. Retained 82 51,25
27, Respect (Hlonipha) ‘ v
' ' Categories C f.Nvof7Frequenoes:. - 3
1. BAbolished S 20 12,50
2. Non existent R R "4,38
3. Retained o 133 83,13

Communal living and hospltallty is an 1nherent characterlstlc
of Xhosa phllosophy of’ 11fe. Not only was food shared but
also waS‘help extended to anybody with a big task on hand,
"with whlch he and‘his famlly could not cope or which he w1shed

to complete :easonably qulokly (Laubscher,1937 s 85).

Traces of a Christiaﬁ:morality are also discernible in.this
* section of the results;.especially in View of . the fact that
' 61,88% of the respondents believed that moral codes originated

PN
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along withzman during Creation.

In conjunction“with'the'above, 35,63% of the respondents were of
.the op1n10n that moral codes ‘were permanent, wh11e 39,38% prefer—
~ red God's approval of man s deeds as the hlghest moral value.

A fairly large percentage,46 88%, probably 1nfluenced by natura—

llstlc, experlmentallstlc and ex1stent1allst1c tendenc1es, stated o

) that moral codes were man—made, llable to change on the basis of
'~bs001a1 prescrlptlon, while 26, 883 uphold the view that knowledgeﬁ
- of mater1a1 thlngs is of great value. Communual living and cus-
toms_deallng,w1th respect (Hlonlpha) are still held in high es-
teem (86,25%).. '83,13% of the respondents belleved that these

'customs should be” retalned, but modern1zed

_PART 4 ': QUESTIONS 15 16, REFLECTING THE RESPONDENTS' VIEWS
v ON KNOWLEDGE (eplstemology)

‘ v15, HOW CAN MAN UNDERSTAND REALITY ?

. .Categor1es B o ‘No of Frequences %
1. Through faith 1ntu1t1on andr g9 . 35,62
experlmentatlon _ ‘
2. ‘Only by experlmentatlon". .47 a 29,37
- 3. Direct part1c1pat10n.1n the A ‘ ‘ .
activities of this world 54 . 33f75;'
. Responses omitted S 2 1;26
16. WHAT KNOWLEDGE IS OF MOST IMPORTANCE ?
:Categories ‘ ' 'e‘ _No of Frequences s
1. Knowledge of natural 501ences i 25 : 15,63;r
2. Knowledge of God . - 80 - . 50,00
‘3. Knowledge of how to live well 8 SR 5,00
_ in this world ' Lo
4. - Knowledge of one's self . o 1o . . 6,25
‘5, .Knowledge of soc1al sclence .28 17,50
65 Knowledge of. 1ndustry and 9 : 5,62

- material prosperlty

‘Nel (1967 : 119) states that one 1mportant characterlstlc of

‘Blacks was their 1nab111ty to detach themselves from the obJectS"'

-.vand people -of their 11v1ng world. "The 1nterwovenness of the

N

body and‘world even in respect of the adult Black is notlceable
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in the fact that he often does not distinguishﬂthe‘self.from o
other objects. For this reason a man's personal helongings are

‘buried with him because they‘are part of his person“

' Man, and thls also goes for the Xhosas, was always fllled w1th,r
-a ‘desire to understand the reallty that surrounded hlm. ‘He

wanted to: know the orlgln, nature and destiny of all’ thlngs.

He wanted to know for 1nstance ‘how one could lncrease his know—<,
ledge of the universe, whether reallty is permanent or changlng
'or whether one can 1ndeed acqulre un1versal knowledge, and what
'knowledge is most 1mportant and how one can arrive at such
vknowledge. Knowledge of reallty ‘and ‘the value attached thereto,
'may determlne the ch01ce of the subject matter or content that ‘
fshould be taught at school. It ~may also determine educatlon for—
matlves such as method, authorlty and freedom, and the role of ‘
the teacher in the actuallsatlon of the child's 1nnate 90551b111-"
tles. As components of a phllosophy of life, there is much 4
hvrelatlonshlp between the 1nfluence exerted by man' s view of the.
un1verse (cosmology), man (anthropology), values (ax1ology) and

: knowledge (eplstemology) and educatlon.

The following tendencies were revealed in~this part :

A 33 75% of the respondents seem to belleve that only hard con-
crete facts constltute reality. To them therefore, only through
: dlrect participation.in real. 11fe s1tuatlons can man get a full
grasp on reallty, and 29 +38%, apparently having been 1nf1uenced
by - exper1mental1sm, stated that valid knowledge can only be
attained through laboratory experimentation. Only two respon—

" dents were doubtful possibly and -did not express an oplnlon on

. the questlon concernlng how one can understand reallty.

.The probablllty of Chrlstlan 1nf1uence is dlscernlble in that 50%
. of the respondents uphold. the oplnlon that knowledge of God is
the most 1mportant knowledge one can acqulre, whllst the remalnlng
50% have probably been under. the spell of either naturallsm, -
exper1mentallsm or ex1stant1allsm when they recommend knowledge
of natural sc1ences,'soc1al adaptatlon or total freedom of the

1nd1v1dual through materlal prosperlty, as most 1mportant.
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PART 5 QUESTIONS 17 22, 23, 26 and 28, DEALING WITH ISSUES
LIKE ANCESTOR WORSHIP, BELIEFS AND OMENS, DIVINERS, -
WITCHDOCTORS AND CHRISTIAN WORSHIP

| 17.  ANCESTOR HORSHIP .

e Categoties : . No of Frequeﬁces

3
1. Abolished 21 15,00
‘ _2.' Non existent . - 16 ' _ 10,00
3. ,Retained . ‘ B . 120 e cv . 75,00
122, BELIEFS AND OMENS
1. Abolished - - 105 R 65,62
‘2. Non exlstent’VS e _ 8,12
3. Retalned 3 o N _ 41' : g 25,63
- ' Response omltted A | o 10,63
| 23,_3DIVINERSIAND WITCHDOCTORS
‘1. Abolished o e . 55,62
2. “Non. existent _E 12 71,50
3. Retained . . 59 S 36,88

- 26;I‘UKUKHAPHA UKUBUYISA (The accompanylng and brlnglng back

of the deceased)

: Categories No of Frequences ,.‘PEI
1. Abolished . 33 R 120,62
2. Retained - . . 121 o 75,62
3. 'Non existent - _ o 6 _ - 3,75

. 28. CHRISTIAN WORSHIP

1. Abollshed R o o 6,25

: 2. Non ex1stent » E , ‘ 12 - IR S 7,05
3. Retained ' 137 - g2
Response omltted 1 ,‘: ' - - 0,63

 In the above section ideas are reflected which may to a certaiﬁ»
“extentibe consiqefed”cohtradictory. The results may be sum— .
marisea as foliows : 75% of the test populatlon want ancestor
“‘worshlp retalned, whereas 85 62% would 11ke to see the
'Chrlstlan worshlp retalned - This shows how deep—rooted ‘the ,
,questlon of ancestor worshlp still is. _In fact, one may take =
'rfit‘that'a sighificant pe:centagé'of Xhosas;.whilst'more‘o:'

‘less Western in orientation, are not as yet prepared to'renounce -
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v their devotedness to those whovwere,held in highieSteem in life.
Many xhosas stlll perform certaln rites and customs remlnlscent
of the tradltlonal days of ancestor worshlp such as for 1nstance

‘the 1n1t1at10n of boys ‘and glrls, trad1t1ona1 weddlng ceremonles

‘w1th thelr attendant rites, and ukukhapha and -ukubuyisa (accom—

panylng and- brlnglng back of the deceased). In brlef, it is

. clear from the. above questlonnalre results, that most Xhosas

although Chrlstlan 1n ‘outlook nevertheless reject being trans-

formed into. "Black Europeans"

‘;Self-preservatlon is yet another predom1nant characterlstlc of

the Xhosa. ;“Smelllngout" ‘dances were undertaken and . those

- alleged to" have dabbled in witchcraft and thus threatenlng to

destroy and bewitch others, were brutally punlshed-or burnt
"al'ive‘in their' huts ('sogja,' 1974 : 80—:93).

The questlon of beliefs in omens, and the 1nc11nat10n to seek

e the adv1ce of w1tchdoctors is not only 1nterest1ng but, generally

speaklng,unlversal and deep—rooted in many races. Probably due
“to ‘the influence of Christianity and Western Orlentatlon, most
'respondents (65, 62%) advocated the abolition of bellef in. omens,
whilst 55 623 strongly reject diviners and w1tchdoctors. In.
"any case, trad1t1onally Xhosas had practlcally no chOICe but to
..go to a witchdoctor in tlmes of - adverse 01rcumstances or 1llness.

The same goes for omens.

_~.It ‘must however be borne 1n m1nd that the ‘term "worshlp" as.used :
in connectlon with the ancestor culture never -had the sort of |
'stlgmatlc 1mp11cat10n attached ‘to it by the m1ss1onar1es. In
‘freal terms it does imply that. most Xhosas see 1t as the essence

of their ontology (Ntu) as: a natlon.

‘As these 1ssues may exert cons1derable 1nfluence on the pedago—
<g1cal s1tuatedness of the chlld, 1t would be advisable that eme
plrlcally accountable research’ 1n this. dlrectlon be embarked '
- ‘upon before a-definite new educatlonal dlspensatlon 1s_under-i

'taken. :
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PART 6 : QUESTIONS 18 and 19 : THE PROBLEM OF INITIATION OF
BOYS' AND GIRLS :

18, INITIATION FOR BOYS

loo

JCategorles . ‘; L “No .of Frequences o
1. Abolished = - o2 1,28
2. Modernized = . 49 ~ 30,62
~ 3. Non existent o _ S : , . 2,50
4. Retained - Lo 105 : 65,62

19. INITIATION FOR GIRLS (intonjane)

1. Abolished .~ - . 59 - 36,87
2,1.Moderni2ed ... . .35 ' : -21,88
3. Retained SRR 50 - 31,25

" .
- Judging by the above results it is evident that respondents
'appearedito-be generally more in favour of the retention of
‘ initiation oeremoniesAfor boys than for the girls;'that is
'~j96 25% for the boys and 53 12% for the glrls. As the male
._and female respondents reacted re01procally, the percentages
-~ shown above may be taken to be more or less the concensus of

. oplnlon on this 1ssue at present.

It may further be'asSumeQ’from the above results that the
majority of respondents (as was the oase in traditional times)
- still belleve that the initiation of boys is the only gateway
Ato manhood. In this regard the 1n1t1at10n rltes .are supposed
to transform the somewhat 1rrespons1ble and. 1ntractable boy
';nto_manhooq with its concomitant elements in ‘the form of

- human dignity, self restraint;'self—respect and selferesponsi-‘

' r.bility._ Thus the pedagoglc value of. 1n1t1at10n for boys cannot

-"be overemphas1zed The same cannot be ‘said of the 1n1t1at10n
.for glrls, as many Xhosa respondents seem to reJect it., In

thlS fleld also much research in depth ought to be undertaken.

It is 1nterest1ng to’ note that whlle substantlal support for the
retentlon of 1n1t1at10n ceremonles was evident, 30 62% of the
»respondents stood for the modernlzatlon thereof in the,oase'of‘;
" boys, and 21. 88% . in the case of girls. It is likely that. the
-main’ body of obJectlon agalnst modern1z1ng of these ceremonles

stemmed from hardheaded or verkrampte" old-tlmers.w TherbJec—

tlons agalnst‘modernlzation are malnly‘based on,the_faCt that in
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o this.case the-necessary‘operations will have to be performed by
medical practltloners (outs1ders therefore) and that anaesthetlcs
or tranqulllzers will have to be used to allev1ate the paln.

It 1s .even suggested that certaln utensils are to be brought into
the hut to make the initiands' stayvthere more. comfortable. The
traditional point of view was thatfbecause”the essence of real

manhood and womanhood entailed much more than the-more‘performance

~ .of a physical operation, cohsiderable importance was attached to

, 1n1t1at10n procedures. Taking however 1nto con51deratlon the fact
‘ that pressures ar1s1nglfrom complex 11fe situations, 1n c1t1es for -
1nstance, places serious stumbling blocks in the way of practlslng
‘ to the full th1s tradltlonal part of thelr culture, 1t is doubtful
" whether the supporters thereof will be able to perpetuate 1t in-

deflnltely in its purely tradltlonal form.l)‘

It is felt that further research 1n thlS fleld is a matter of

' ‘urgency.

PART 7 H QUESTIONS 29 30, 31 ON CULTURAL ISSUES

. 29. XHOSA CULTURE

Categories v :g BN " No of Frequences 3
1. Abolished . o ‘ - 2 S 1,26
2. Modernized -V - 54,37
3. Non existent ‘ o 3 _ -1, 87
4. Retained . p - 68 42,50
' 30. ENGLISH CULTURE
1. -Abolished = B a2 26,25
2. Non existent I : o1 7,50
3. Retained ‘ o 04 65,00
Responses omitted = - 2 . 1,25
31. AFRIKAANS CULTURE
‘1. Abolished . - on . 44,38
2. Non existent - 73 45,62,

3. Retained S 16 10,00

.1)  Certain aspects in connectlon with the modernlzatlon of ini-
-tlatlon ceremonles were dlscussed with respons1ble persons and '
the consensus of thelr oplnlons are reflected in the above

paragraph
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Apparently the 1mpact of alien cultures such as that of the' ‘
Engllsh and Afrlkaans sectlons of our. communlty has not totally

outrooted the Xhosas from thelr own tradltlonal mode of 11fe.<

o For 1nstance 96 . 80% of the respondents declared themselves in

favour of its retentlon even if in a modernlzed form. The res- -

pondents have further evinced a perceptlble de51re for the re-

'1-_tentlon of "Whlte“ culture in the ratlo of 65% of 1n favour of

the Engllsh culture and 10% in favour of the Afrlkaans culture.

' These flgures do- lndeed 1nd1cate a Shlft in the dlrectlon of the

Aacceptance of cultures formerly considered to- be alien. This

changed attltude may to some degree be attributed )

. to the 1nfluence of the Chrlstlan doctrlnes to wh1ch the XhosaS'

have been exposed LIt also becomes clear that any future change

" in the educatlonal system should be based on Xhosa cultural llnes,

,1n conJunctlon w1th the Engllsh ver51on thereof, with maybe

.the empha51s on the Engllsh language as medium of 1nstruct10n.

L iPART 8 : QUESTIONS 20, 21 and 25, OPINIONS IN CONNECTION WITH

LOBOLA, POLYGAMY AND XHOSA MARRIAGE

20, LOBOLA

p Categorles . c 2 No offFrequences ' :,3
1. Abollshed o 30 . 18075
2. Modernized gy S 27,37
"'3.  Non existent ‘ : 2 R 1,25
4. Retained = = 81 - | 50,62
'21._.POLYGAMY .
e Abollshed S Y S 75,63
2, Non ex1stent- ' _ s 27 . e - l6,87
3. Retained S o b"12,‘ . 7,50
- 25. XHOSA MARRIAGE
1. Abolished a7 16,87
2. Modernized . - 93 45,63
3. ;Non'ekistent o ‘ -3 . ' . L 1,87

4. Retained ' gy R 35,63

In connectlon with. the 1mportant 1ssues of lobola, polygamy and
Xhosa marrlage, some 1nterest1ng results: came” to light. - Taken

together, that 1s,1nclud1ng the oplnlons of those who expressed :

)
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the de31rab111ty of some or other form of modernlzatlon, the results .
may be summarized as follows : 81,25% in favour of the retention of
'the Xhosa marriage w1th its attendant rites, 80% in favour of the re-
tentlon of lobola and 75 62% declared themselves agalnst polygamy.
.'These 1nterest1ng results should be taken 1nto con81deratlon when

educatlonal plannlng is contemplated

~ PART 9 : RESPONDENTS' VIEWS CONCERNING AUTHORITY, FREEDOM AND ,
THE ROLE OF THE TEACHER :

<44, WHICH OF THE FOLLOWING DISCIPLINARY MEASURES ARE MOST ESSENTIAL
 FOR A GOOD SCHOOL TONE ? . - , '
,‘Categorles . o " No of Frequences

oo

1. Allowing‘ the child. to do
‘ wrong w1th the hope that
he w1ll suffer the conse-

quences of his actlon ' _ .36 . L 22,50
;;2.O-Giving the child abOsolute
- freedom (Lalssez faire . ‘ '
approach) Af. oL 8 B _ 6,00
3. Unquestlonlng obedlence ' e
to authority = - = S '164_ S 10,00 .
~4._ Reconc111atlon of the con-
cepts of authorlty and .
freedom S : 29 SR 18,12
T'S;;fo creating a sense of: love,
respect and fear of one's
fellowmen and God the o )
. Creator L .- 10 . 43,75
' ReSPOnses’omitted - i 63

. 45. - WHAT IS THE TEACHER'S MOST IMPORTANT ROLE IN A TEACHING SITUATION 2

‘ Categories - o o No- of Frequences . v= g
I. To help puplls pass an exa- ‘ o N
mlnatlon g : ‘ S f45_ A : o 28,12T'
"~ 2. To foster Christian principles , _ o _
in the mlnds of ‘the chlldren 20 . 12,50
-3, To prepare the child for soc1a1 _
' - adaptation PO ' 23 _k'l4}37.

'4.».To make the child a good citizen 17 S f>10;62,;
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Categories ' . : No of Frequences - -
'5. To develop the chlld' _ o _
~1ntellect o ‘ L 31 . .19,36
6. To_help the child gain Freedom 2 . o 1,26
7. To help the ch11d learn the cul— , ; .
' "ture of hlS people 22 R . 13;75

'-”In answer to questlon 44 concernlng authorlty and freedom, 27, 5$
of the respondents felt that a Chlld should be allowed to do wrong,
hoplng that the adverse consequences of his actlons would lead h1m ‘

to realise the neces51ty of positive d1s01p11nary-measures,

" This view'may possibly‘he due to. the'ianUencestof Naturalism.

" For the rest 18,12% and 6% of the respondents respectlvely sugges-

",> ted a recon0111at10n between authorlty and freedom through class-

room 1nterest on the one hand ‘and- total freedom on the other.

Traces of experlmentallsm-and.exlstentlallsm are discernible here;

» The role of the teacher 1n helplng the Chlld realize, hlmself,
ellclted varled points of v1ew.' ‘Much | empha51s was placed on ‘the
) teacher s role in preparlng the child for examlnatlons (28 12%)

It may be assumed here that this state of affalrs has been actua— .

'V'ted by the fact that certlflcates are cons1dered passports towards

securlng the most lucratlve jObS. The 1mportance of the teacher
1n the development of the chlld's 1ntellect was stressed by 19, 36%
of the respondents, probably as a result of the 1mportance of a

good intellect for pa531ng examlnatlons.

fnThe'answers to question 45. indicate that . the most"important task-

- of . the teacher is cons1dered to be to ‘help pupils to 'pass the1r

examlnatlons (28, 12%), followed by the oplnlons of those who felt
vthat the development of the puplls 1ntellect is the main duty of '
the teacher . (19 36%). . There is a close llnk between the two ideas
of course, for obv1ous reasons.' For the rest there are no sig-
n1f1cant dlfferences 1n the oplnlons of the other respondents
hwho would have the teacher foster: Chrlstlan pr1n01ples in the
” minds. of the children, prepare them for social adaptatlon, make
.them good c1t12ens, and to help them learn the culture of the1r

- people.‘



j PART 1o : QUESTIONS 34, 35 and 46,
’ & EDUCATION '

.

6.
35,
’7.Categor1es

46,

HIGHEST VALUES OF EDUCATION

< 109 _—

'It w111 enrlch e

.It w1ll make me- ga1n knowledge
j;It will " prepare the ch11d for a;-l
_‘profe551on '

'; It will gulde the ch11d towards a-

41‘respon51ble adulthood

'.kIt will prepare the chlld for a

hlgh status in 3001ety ‘

Any other (spec1fy)

'HIGHEST AIM OF EDUCATION '

Adaptatlon of ch11d to soc1ety

: To gain knowledge of natural sc1ence hf
‘_5for self preservatlon o
f'_To galn some knowledge whlch has

' 1made ‘some "Whites" rich

To galn a degree

3_To know, love and serve one s fellow—
Amen ‘and God the Creator :
To be good. crtlzens L

: To galn soc1al status

WHEN IS A PERSON FULLY EDUCATED ?,

(S B N T C RO
-

f1}‘

.When ‘he. has obtalned a unlver51ty
v_degree - s ]

h When he has obtalned a good Job

':When he has adapted hlmself to soc1ety
‘nWhen he can preserve hlS llfe O

' When ‘he has accepted and approprlated

i;the norms of rlght 11v1ng, is self-

”1,;[and loves hls fellowmen and God, his
3j»Creator ‘

Not' sure

24

dNofof

No of Frequences
. .:» 6 6
33

22

13

Frequences

29 .

18

50

16

22

28

8
23

4>re11ant, self respon51ble, 1ndependent '

67

CONCERNING_VALUESdANDvAIMSZIN

[

41,25
20,62

‘:’jiisiOO'_

13,75

8,12

1,26

e

© 21,87

18,14

5,62

11,25

31,25 -
10,00

1,87

13,75

17,50

© 11,25
14,37

41,87
1,26
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The outstandlng features in the answers to questlons 34, 35 and
46 was the unmlstakable empha51s placed on the utllltarlan value

attached to educatlon, maybe as a result of naturallstlc and :

‘experimentalistic inclinations. On the whole 41, 25% of ‘the. res-
V>' pondents considered the p0551b111ty of: becom1ng rich as the

‘highest value of education. The. galnlng of knowledge (20,62%),

the Preparation of a child for a profes51on (15%), guldlng the
chlld towards adulthood (13,75%), and the preparatlon of a ch1ldd

. for~ a high status in soc1ety (8, 12s), were also p01nters in thlS
dlrectlon. The visible- d1ver51ty in oplnlon is however also ad-_
mitted.

The same d1vers1ty was notlceable in the ‘case of the prob1em as

‘to the hlghest a1m of educatlon. 31 25% of the respondents con-

31dered knowledge, love for and serv1ce to one s fellowmen and

"God the Creator as the hlghest alm in education. 21,88% chose

fadaptatlon of the’ chlld to soc1ety, 18,13% the galnlng of knowledge

of natural sc1ence for the purpose of self-preservatlon, 11,25¢%
the galnlng of a degree and 10% to be a good c1tlzen, to mention

but the more 1mportant ones.

PART.ll : QUESTIONS 36-43 DEALING WITH CURRICULA, CONTENT ATTITUDE
AND PRIORITY GIVEN TO CERTAIN GROUPS OF SUBJECTS

36. SHOULD SCHOOLS FOR BLACKS HAVE THEIR OWN_CURRICULA AND .

‘SYLLABI 2 ‘ | ‘
Categorles . ‘ B ' No of Frequences i.l
1. Yes S B T
2. No . o . 1m0 68,75

' Responses omitted - ' 1 , ‘ 0,63
37. IF YES STATE WHY

1. They w111 prov1de for  the needs of o

Blacks ' 20 | 12,50
2, 'They will artlculate the contempo— _ »

rary Black outloof of life - 19 C 11,88
3. They will be easy for Black chlldren - .

) to comprehend , 11 : : 6,87

4.  They w1ll be more mean1ngfu1 to the L ,
~ Black chlld s ©3,12
Responses omitted .. 1los B 65,63 .
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38.. IF NO STATE WHY

e

:Categories :T . _ ' . No(of Frequences
1. They w111 be 1nfer10r to those . | 7
of the Whites . . 19 T 11,87
2. Educatlon is a universal conoepf : “ 55 .b_ ‘34;37
3. ‘There should be no differentiation in ‘ | o
syllabl o | 38 < 23,75
Responses omitted, o 48 ._ . 30,01
39. ARE THE PRESENT SYLLABIY(THAT IS, SEPARATE dNES FOR BLACK
CHILDREN). ADEQUATE TO ENABLE BLACK CHILDREN TO ACTUALISE
'THE HIGHEST AIM OF EDUCATION ‘

Categories o - No of Frequences %
1. Yes | T a 25,63
2. No | a5 71,87

lResponSee oﬁitted . 4 h’ v_Z}SO
| 40. IF YES GIVE A REASON
l.l_They are compatible with my aim of o _ _
life : S 6,87
2. They have helped me to mould my | -

eharacter - ; ‘ ,' 10 e':-‘6,25
3. They heve,helped me.fo get a job o ] .", 5,62
'4.' They have helped me to gainlhnowledge 7 4,37

S;v_They have helped me to gain the highest ' ' _

h certificate .. v . . .h4 o 2,50
6. They can be comprehended with ease h, 2 1,25
7. They have helped me to adapt myself to :. |

4 'soc1ety A R 6 o :. 3,75

‘ Responees‘omitted R o ©o111 | .l 69,38
41. IF NO GIVE A REASON
1. - Lack of facilities o 25,00
2. Teachers' incoﬁpetence | ' g ' 5,00
3. They are too academic = 13, 8.12
4, Dlrected at making people servers ) 8 - _— 5,00'
5. . Not compatible with real life B . 4 v'
" situations R 4 o 6,87
6. They end up within the four walls of = . - . -
the classroom ‘ R - ‘; 25 15,53

7. They are inferior to those of Whltes 13 o 8,15'
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43,

Categories
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1.

‘No of Ffequences 3
8. They are not in my language
and as such I ‘cannot com-
prehend them o " 0,00
9,. No reason ._ A , | 1 0,63‘
o .ReSponse omitted 41 25,63
WHICﬁ'OF'THE FOLLOWING'GROUPS OF ‘SUBJECTS DO YOU
| CONSIDER TO BE OF MOST VALUE (IN ORDER OF PRIORITY)? .
Grbug 1l vEngiish
- " Afrikaans
Xhosa
History
,Geography _
Religious Education 41 . 25,62
v Groug 2 Physiéai Science
- Biology |
Chemistry .- -
~~ -Mathematics 60 '37,50
' Grdug 3 Ecoﬁomics
‘Homecraft
" Typing
Agriculture
:Woodwork'k  o . :
‘Domestic Science 29 -.18,12
 GrouB 4 -: Drawing
: Music '
Art and Crafts 25 15,16
" Response omitted' 5 ' 3}12
REASON FOR IMPORTANCE
_ Categoriés ' . No of‘FréquenCes : : §v
It is easy to understand 12;_’ :7;50
2. It will help me in my work. . 59 36,84
3. It wili‘give me,aéademic‘prestige 28 17,50
a. It-wiil'make me a good citizen ‘," 34 21,25
VBQ’ It wiil teach‘mé how to know other .
 people | : 25 15,63
Response 6mitted ' 2‘

1,25
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Undoubtedly the issues raised in questions 36-41 cover a somewhat

vsen51t1ve area 1n connectlon w1th Black educatlon. In general

however, the follow1ng maln conclu51ons may be . stated e

- A falrly large percentage (71, 88%) rejected the 1dea of separate

syllabl for Black children, whlle 25 62% declared themselves in
favour thereof, although a s1gn1f1cant dlver51ty in- connectlon .

with the reasons for this attltude is quite. ev1dent. On the

. other hand 74, 382 of. the respondents ‘furnished reasons for the

‘rejectlon of separate syllabi w1th only one reason probably out-

welghlng the others, namely that they will end up w1th1n the four

.walls of the classroom (15 626)

,A 51gn1flcant 69, 38% of the respondents d1d not react, colnc1d1ng
' ,more or. less w1th the percentage who declared themselves agalnst
the separate syllab1 for Black chlldren (71 88%)

’:'Genulne as some of these responses may be, yet the poss1b111ty of
,-van emotlonal rather than rational attltude in sympathy of the
1976, 1977 rlots cannot be nulllfled. The research was- conducted.

' at the height of ‘the unrest wh1ch among other causes, was sald

to have been actuated by the Black people's rejection of the then

Bantu Educatlon system, ‘which they deemed inferior to the White

Educatlon system. Under the c1rcumstances therefore, some 'of the
responses might have been polltlcally motivated. But. thlS, how-

ever, should be seen as a personal 1nterpretatlon by the researcher.

- In connectlon with questlons 42 and 43 it is qulte clear that hlgh

7'pr10r1ty 1s attached to subjects grouped under natural sc1ences.

The reasons glven for the various. ch01ces are :' It will help me

in my work- it w1ll make me a good 01tlzen, 1t will give me academic

prestlge and so on.

These results are to be taken notice of when curricula are considered.
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.PART'12 : QUESTIONS 47-49 AND 32, CONCERNING MANUAL WORK AND
THE XHOSA'S CONCEPTION OF TIME

47. SHOULD GARDENING AND CLEANING OF SCHOOL GROUNDS BY THE PUPILS
BE INCLUDED IN THE CURRICULUM ?

. Categories o No of Frequences 3
1. Yes . o 136 "~ 85,00
2. No o 18 - 11,25

Responses omitted , 6 - . 3,75

48, IF YES, GIVE A REASON

foo

Categories | ‘ ' No of Frequences

vl. Teaches cleanllness at ,
home and at school ' ‘ ‘ 55 . '»v34,37--

2. Teaches economic values o 19 . 11,87

3.'-Destroys the idea that manual

work is degrading S 39 24,37

. 4. ‘Supplies an exercise in hand | | ‘ ’
 and eye training N - -4 . R 2,56 ~

5; Encouragesvstudy of nature . 2 - 1,25

6. Promotes correlation with other

_subjects v ' : o 7 ' 4,37
7. For health purposes (e.g. vege- A
tables for health) . . 21 13,13

Responses omitted 13 . 8,13

49, IF NO, GIVE A REASON

1. 1Itis heﬁiliating and degtading" 2 ‘3“, "1,25
2. Oniy.pupils who'ere;mentally re;
- tarded should be taught manual
~work ' ST - 3 1,87
3. It prepares the child for work o ‘. ;
in the gardens of~"Whites“ ’ R o N 163
4, It makes puplls perpetual ‘ ‘
' "servers" ‘ : :4 L , ’2,56>
5. Pup11S‘must en;y be prepared for
"White:collar" jobs I 3 o _ ' 1,87f
6. Children's clothes become dirty 3 : 1,8?
7. Gardening is not included in the - o RS
| cur;icula'fer'"Whites"ﬁ - L2 , - 1,25

Responses omitted 142 v 88,75.
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‘32}j WHAT IS YOUR CONCEPTION OF - TIME ?

o %

Categorles _ e o "‘ No of Frequences . -

1 Determlned by means of achleved o ’ _
events B . o e R 32 . .r‘ - 20
2. Determlned academlcally by the B A k v : :
calendar el T S L ,._1“04,4, 65 :
‘3. Determined by the sun :l‘ _" R 26" o SRR 12,5 -
4, Other (spec1fy) RN RS ". 2 All,25_

o 5 Response omltted ‘-" h“: P T A7:'_‘_ 'dl,25ih,;v

hviAlthough only gardenlng is referred to here, yet 1t must be ment;oned
that by 1mp11catlon all manual labour is 1ncluded Desplte the
*apparent 1ncon51stency revealed in the number of frequences in the .
»varlous categorles, it can be readlly dlscerned that the majorlty _.'
of respondents (85 63%) are in favour of manual work, that ‘is, . taken'
z as a- whole because all the responses for some reason or other went 1n
favour of manual labour at school O o
With reference‘tofquestion 32, 1t must be expla1ned that any conceptlon
of t1me always stands 1n close relatlonshlp to all work, whether v ‘
y manual or otherw1se. For practlcal reasons it 1s dealt with ‘in-the

. ‘above context.

The concept of t1me calculated as per watch or, calendar is of v1tal
1mportance to the present—day Xhosas. It is taken as hav1ng a 51gn1—

,flcant 1mpact on the1r life expectancy.

The Xhosa always con51dered the past and present w1th great 1mportance£

: The future was a b1t vague ‘and blurred (compare Marals, 1972 : 7)

.Thls dlmen51on of Xhosa phllosophy of llfe, together with other dlmen- '
sions such as freedom, dec151on maklng and self 1dent1ty cemented the B

,natlonal solldarlty of the Xhosas.

’In connectlon with the conceptlon of t1me as expressed by the respon—
dents, 1t 1s 51gn1f1cant that whereas 65% con51der tlme as determlned
academlcally by the calendar, and 12, 5% by the sun,- only 20% concelvesv‘
;ﬁtlme as determlned by achleved events.» Thls 1s ‘a de01ded p01nter 1n
‘”the dlrectlon that the idea .of time in its relatlon to product1v1ty has'
not. as yet permeated the l1ves of the people by and 1arge.';‘j e
?The researcher is of the op1n1on that in: any future dlspensatlon much
‘emphas1s should be placed on the 1dea that tlme should emphatlcally

be- con51dered 1n teims of the purpose to whlch 1t has been devoted,.

jthat 1s, to brlng about as much as p0551ble 1n any glven space of t1me.1£*‘r
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. PART 13 - v.'SUMMARY'

As 1ndlcated at the beglnnlng of this chapter, 1t was cons1dered

. to be the maln task of the researcher to test the main trends in
certain flelds of natlonal 1mportance as far as the ‘Xhosa, natlon
in the.QlSkEl is concerned, on the basis of the results of the
_questionnaire, and then to draw accountable conclusions,'as'far
as possible, with a view to reconcile the extremesVWhich were

‘-discussed so_far,

© It will be readlly admltted that thlS was no easy task.. One . -
‘stumbllng block was the apparent lack of unanlmlty amongst the .
respondents 1n connectlon w1thpract1cally all the major 1ssues,
.like the orlgln, nature and ‘destiny. of ‘the . unlverse, orlgln,,
‘nature and destrny_of man, cultural 1ssues and;educatlonal issues,

and SO on.

Against thefbackground of the foregoing paragraph, it is therefore
clear,that trying to devise any clearly deliniated'educational
systeﬁ for the Xhosas of the Ciskei, will not only be extremely-
difficult, even if- much careful plannlng in depth is undertaken,
but will also be to a large extent futlle, taklng into account

the nece551ty for establlshlng as far as p0351b1e a -common educa—\
tional ground with other cultures in the RSA. The point 1s that ‘
:1f such an attempted system is forced upon the people, and appllca—
ted to the: full, it will- w1thout doubt lead to’ complete 1solatlon,

" and 1n view of the present developments taklng place in the world - -

’at large, no nation can afford such a luxury.‘

'The researcher has therefore come to the conclusion that, for the
present at’ 1east,‘a system should be devised whlch will embody as -
' far as possible the. feellngs and p01nts of view of the majorlty
of the nation. This’ ls considered very essent1a1 in order to

create 'anteducational-enVironment in which most pebplevwill take

. pride and which will offer them happiness and-security. ln fact it

v would be foollsh to perpetuate the mlstakes of - the past in forclng
.upon the natlon not only’ certaln phllosophles whlch are ‘not 1n
~'keep1ng w1th their own: p01nts of departure, but also educat10na1

‘systems whlch do not embody natlonal expectatlons and needs. o
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On the other hand 1t must be borne in mind that the world is developlng
' on a tremendous scale, and any nation is forced to do its utmost to
'stay abreast, if it has the 1ntent10n of holdlng its own.t Any
meanlngful educatlonal system should therefore be in keeplng w1th

the crlterlon of well- founded flex1b111ty. In the p:esent case 1t
.meansvthe,goodw1ll and de51re to take advantage'of the developments

in the world at 1arge, in’ a dynamlc and devoted way. This’ concept »
should be 1ncu1cated into the young people, w1thout sacr1f1c1ng

tbelr 1dent1ty 1n the least.j

At this stage then a'summary'of'the most significant»resuits will
- be rendered in terms of'percentages’only and without comment In the
final chapter certain pointers to the future will be offered on “the

basis thereof.
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5.4 SUMMARY OF THE MAIN FINDINGS

" Destiny & -

: Origin'df man. .

. Highest aim in life

' Origin.df‘the.univerée':

VlNature,df~theiUniversefﬁ

Created by God and Qamata :,

Fvolved

fControlled by natural 1aws f*

Z_God's creatlon and glven to

di‘Always changlng, uncontrol—
;1ab1e :

man to control

‘ato a. world hereafter

{Decompose 1nto nothlngness

d'New world through evolutlon o

Created by God

'j Qamata

Evolutlon'

'tMan born 1n 51n and saved by the Grace of God

e Saved by Qamata

-v}Destlny fa'ffgff“A:’ s

:”Always evolv1ng and adaptlng hlmself

Eternal 11fe w1th God

Death and decomp051t10ns o

r_nothlng else

biRe unlon w1th forefathersyﬂ

’ Preparatlon for world here—‘ﬂ]

%lee'happlly

-3_Self preservatlon )

:fafter

- JiAcceptable by others

f}nghest aim of Educa— o

"[tlon

soc1ety

~ Percentages

78,74

43,75

- 38,75

9,370 o

. fworld w1ll be transformed 1n—d“:d.'
'157;5q7“

18,75

75,00

8,75

13,13

. 66,86
6,25
22,50

62,50

2376

6,87

' . 25 ,_0;01 ‘
10,62 -

17,50

16,25 .

(1) Adaptatlon of chlld to '

121,87 .

(11) Ga1n knowledge of naturala-jf . ‘fjl"

' 501ence for self—preserva— v

g tlon

18,24
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REFLECTION OF A REASONABLY STRONG CHRISTIAN GROUND—MOTIVE
BELIEF IN GOD

Len

9. Moral codes ‘Gods creation . = 61,88
: ‘Man-made - . 23,12
" Inborn traits e 8,75

‘710.’féemmﬁnalyliving,and shabiﬁg" fRetaineddd N fi>51,25'
- R ' Modernized - AR 35,00
Abolished ~~ © . 12,50
Retained . . 83,13

:ll,';Reépect (Hloniphaff;

12.‘dHoﬁvcahﬂmahjunderStand,

'reéiity ? ,Throughjfeith inthition'and‘

. . experimentation o L 35,62

N:Only experlmentaflon, bkﬂ':,k 29,37
Dlrect partlclpatlon 1n the L ,

"’act1v1t1es of the world 1133;75 c

13,‘:What knowledge is of most

'1mportance vNaturalvsciendes o "'*‘ y 15,63’

NKnowledge of God .. ... 50,00

Soc1al sc1ence FE R 17,50

: il4,;'Ahcestd:vworShip

" Abolishea =~ - 15,00

1$;~ Beliefs'epdemens}‘
B ‘iRetainedN'i> 3 v'f _g,’d 25,63

vaoliéhed-: "llv’,bd,."yie 55)52:

' ;lG(i;Diviners_anduwitchdoctbrs”'

17. Ukukhapha;iukudeiSa (éccomF o

. paning . and brlnglng back of . o B ‘ o v
B  : Retained - 75,62

,Aboliehed ‘Nd '. BRI d20{62

"T;the deceased

‘bolished . . . 6,25
Reteihed R ‘ - "89;37:3;

 18. Christian worship

19. “Initiation

) Boyeb_ Retained BN FGS,GZ B

‘Retained - 15,00

Abolished 65,62

o ‘Betained_ o s “"'fj : 36,87 Nr"

Modernized S ,‘" o ‘. 30,62.‘. o

‘Abolished .. . - 36,87
Modernized -~ 21,88
\5Retaihed~‘:'~j S ':L31725‘f»

 Girls
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22,

.'23P[

24,

25y

26,

Culture : .
o fdxhosa:
.Afrigaansffd*
: ﬁngiish;‘
Lobdia

“Polygamy

xhosa‘marriage

Authoritygandfffeedbh

‘Teacher's role

=120 - .

Modernized

‘ Retained

.

Abdlished’:

' Retained

:Abolished

Retained

Abollshed»;

Retalned

' Responses omltted

[

Cbhsequential punishment

Abolished

Retained

‘FOR

s Lalssez faire

‘1Eoster Chnistian principles

'God and fellowmen

Unquestlonlng obedlence
Reconc111atlon of‘concepts‘

of authorlty and freedom’

vLove and respect and fear of

To help puplls pass an examlna-.

tlon

To prepare the child for so-’

01al adaptatlon

~To make the- chlld ‘a good c1t1—

zen /"’

‘To, help the. child iearn:the.

'Shodld schools for Blacks»

have their own syllabuses

" and currlcula ?

~,culture of his- people

‘To. develop the chlld's 1ntel—
‘lect .

ers:'
No

" Responses omitted

‘54,37

42,50

44,38
10,00
26,25
165,99

18,75 

79,99

.1126'

45,63

© 35,63

81,25 "

22,50
6,00
10,00

18,12

43,75

28,12

- 12,50
14,37
10,62

13,75,

19,36

30,62 - -
68,75

0,63
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~Are thé'pre$ent;syllabgsés adéquate

'
.

Yes . 25,63

 ;t¢ provideﬁfu;iyAféf the cﬁild‘?‘.”

"imquténqé bf'éubjeéts-'  <

B S 0 ‘General . ; 2.' :'.;25:62 .

Ccrafes . 1s,12
Art - ‘.1f- “,3”ft"‘ 15,16

. Responses omittéd"; 3,12

~ Should mgnual'work be done at

Yes . 85,00

Mschooi 2
T No . .- . 11,25

Respbhées omitted'.:'j 3,75

‘What. is youricdnception,of,time 2z Determinedvby'eﬁénﬁs;"‘20,00

w"Svcie'nce"-‘_~ «-:. " 37,60

'Détérmined by calendar 65,00 -

' Determined by the sun 12,50

ZReSponsés;bmitted_;" ' ©2,50

o

SO



CHAPTER 6

'.POINTERS TO THE FUTURE : SUGGESTIONS TOWARDS POSSIBLE>SOLUTIONSJ

6.1

‘_INTRODUCTION :

In the prev1ous chapter a summary of the main flndlngs of this 1n—

,~vestlgat10n has been presented In maln they are clear and speak

for themselves. On most of the main 1ssues no complete unanlmlty

was found, so the only ‘way out, was to take the main trends 1nto

c con31derat10n, and take these as bases for ‘certain suggestlons 1n

the way of a reconc111atlon between the extremes, under discussion.

No doubt traditional‘Xhosa education did have some weaknesses in
'the sense that 1t was narrow in scope, and conservatlve in orlen—

ktatlon. However, as its p01nt ‘of departure,llt took cognlscance

of man as a totallty, in constant interaction w1th his env1ronment.v

iTradltlonal Xhosa phllosophy of life was based on the conv1ct10n -

that soclety was -ordained by Qamata, through the ancestors and

~given to man to control. A h1gh premlum was placed on- rel1g1ous
.values and: any dev1at10n from this was- due to have a detrlmental

: effect not only on their national life, but also on thelr educa-

tlonal theory and practlce. -In fact w1thout a deep and extensive

"vlnternallzatlon of his culture, it was exceedlngly d1ff1cult for

the 1nd1v1dual to sustain -an adequate‘level of social hehav1our.

- In. the llght of the above ex9051t10n the researcher ‘has’ found that
’the 1mpact of the- forces of change inherent in the Western way of

- life, had a shatterlng and dlsruptlng effect on the tradltlonal

value systems of the. Xhosas.' The advent of the money economy for

'_ example and den1a1 of Xhosa ‘moral sanctlons weakened the stablllty

and the tena01ous hold society had on. the 1nd1v1dual.

It should be reallsed that no rlgldly proposed new educatlonal sys—

tem is poss1ble for obv10us reasons,v nd therefore the env1saged

, reconc111at10n may eventually b011 down to suggestlons Whlch may

: be ‘used by future educat10na1 planners.

”,In the follow1ng paragraphs the researcher 1ntends hlghllghtlng
some dlsparltles with regard to some of the most lmportant aspects
of the Xhosa- educat10na1 system, wh1ch (dlsparltles) mlght have

‘ [accrued as a result of the ;nflltratron_of'allen_ph;losoph1esvof."
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11fe, and- to suggest reconclllatory steps on -the ba51s of the re-

’search results.

" 6.2 NATURE OF XHOSA EDUCATION

- The_allen philosophiesjdf life mentioned earlier, (Naturalism, Ex-
fperimentalism, ExiStentialism) were seen to have a somewhat
limited conceptlon of the nature of the cosmos and man,‘ln that
they do not recognlze completely the 1dea of-a world hereafter
hence the 1nadequate nature of the educatlonal systems based »
thereon. In contrast, the trad1t10nal Xhosa maintained that man.
:became man as a result of an a11—embrac1ng rellglously based sys-—
_'tem of educatlon. It is therefore deemed essent1a1 that. any con—'
' ’temporary xhosa system of educatlon should reflect ‘these rellglous
v1ews ‘in no uncertaln terms. Chrlstlanlty, whlch malntalns that
educatlon 1s God's glft to 51nful man, is the best-way of enabllng
~him to reallse his sp1r1tual development, through falth, 1ntu1tlon
and gu1dance by the educator.‘ It is taken that the ch11d will in
.~.thls way become better equipped- towards the attalnment of soc1al,

‘:‘cultural and sp1r1tua1 adulthood., ‘" h '_g

bThe child must be taught that life should not be seen only in terms
hof the here. and now, but also in terms of a 11fe hereafter, when
God will restore man's orlglnal nature. Xhosa Chrlstlans do not
‘deny that the- unlverse 1s subject to change, but what they do ad—

. vocate is that the phy51cal world: w1ll be transformed into. a new'

»;~"world" the world of. llfe hereafter (Part 2 questlon 8)

It was Seen that the success of Xhosa educatlon depended upon the
.rellglous ground-motlve Whlch took cognlsance of both the 11v1ng
'ﬂworld and that of the splrlts. In like manner,'lf any ‘success 1s
7to be achleved 1n a- present-day educatlonal system, it must be
'based on the all-embrac1ng Chrlstlan phllosophy of llfe, whlch is

1)

i flrmly based on the -belief 1n a world hereafter .

1) Chrlstlanlty 1s accepted falrly ea51ly by most Xhosas,_because there
:vfj is not a serlous change—over from Qamata to a conceptlon of the ‘
Trlnlty (God, the Father. Chrlst the Medlator ‘and the Holy Sp1r1t)
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6.3 ‘ULTIMATE:AIMJOF XHOSA EDUCATION.

f'Any u1t1mate aim of educatlon whlch does not regard man as a Spl-
r1tual belng, is contrary ‘to the tradltlonal Xhosa aim of educa-v‘

: tlon. This - 1s in sharp contrast to, for example, the naturallsts
‘who" declare that the ultlmate a1m of educatlon is to prepare the
child so that he w1ll be able to perform certaln essential acti- 1

_1v1t1es of llfe, such as,'self-preservatlon and the ablllty tc se-

i cure the nece551t1es of this world, or the experlmentallst's aim

E whlch endeavours to prepare the child for llfe in a- chang1ng civi-

llzatlon or to gain freedom, so as to enable him to- decide ‘as to ’

vwhat he con31ders best for hlS llfe (Part 10, Questlon 35 p109)

: The Xhosa tradltlonal view was that man only became recognlsed as
’a ‘human belng (Ntu) when he had accepted and approprlated the »
moral laWS prescrlbed by Qamata through the ancestors. Though )

'_vague and rather mystlc about their orlgln, nature and destlny,

‘ yet ‘the- Xhosa people had a flrm bellef 1n the hollness of Qamata,
“and the ancestors. They deemed it essentlal to prepare the chlld
for full membershlp of Xhosa- soc1ety, that is to be- happy, conten—=
" ded and morally and rellglously bound to the Xhosa ethos. The '
‘present-day educatlon should incorporate ‘this all—lnclu51ve Xhosa
~thelstlc aim of education as 1ts ba51c p01nt of departure (Part 10

» Questlon 46, plog)

: ,Whlle the Xhosa people do not deny the validity of certaln aspects
. of. the above—mentloned a11en phllosophles of- life (Naturallstlc,k
Experlmentallstlc and Ex1stent1allst1c), they con31der them on the
whole as secondary and 1mmed1ate. ‘The ultlmate of ‘aim of educatlon
accordlng to most Xhosa 1s to prepare the chlld to love, respect
fand serve hlS fellowmen and God, H1s Creator (Part lO, Questlon 35,,-

Plom

,3 All alien phllosophles, exceptlng the Chrlstlan phllosophles, do
‘*not help the Xhosa child in hlS de51re to become a splrltual belng.
_Therefore ‘the Xhosa educatlonal system must artlculate an aim that
fuw1ll be in congruence with the broad Chr1st1an view of the nature

‘,of man. That is, 1t must con51der man as an image -of God, always

. str1v1ng, after perfectlon (Part 2, Questlon 10: 66 86%)

Immedlate aims which are ut111tar1an and vocatlonal in outlook,“
, should be kept 1n perspectlve so as to prepare the educand for the

'rfuture and ‘to make his 11v1ng 1n thls world, through the development
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qu1te obv1ous that, for practlcal reasons malnly, the entlre spec-
‘trum of school subjects cannot be dealt with in this fashlon.

Only a typ1cal selection is made to 1llustrate the argument. _Theh
'ﬁsubjects‘selected_are :vNatural Sciences,.History; Geography;

~Religious~and_Moral»education.

: For the rest some attentlon will be pa1d to mother tongue 1nstruc—'

t1on, culture and education and examinations.

6.4.1 »Natural Sciences

© ' The study of'naturalbscienCes, inter alia Physical Science,
| Blology, Chemlstry and Mathematlcs is considered as ex-.
tremely 1mportant in Xhosa education. This has also shown
to be. the case in the results of the questlonnalre(answers'
to questlons 42 and 43). In any case, it stands to reason
that the chlld must be well—prepared for the present—day ‘
dworld of science and technology. Further, advances in.
: surgery, the use of narcotics and antlblotlcs in med1c1ne
vproves the extent of the emphas1s placed on 501ence.' Mls—hf
 use thereof however may contr1bute to moral and rellglous
’ degradatlon, and ‘thereby - 1mper11 the salvation of the
"Xhosa, whose tradltlonal llfe is based in essence on spi-

'r1tua1 values (Part’ 11 Questlon 42).

Overemphasis of the utilitarian‘value of science hasdled:
man to llve adequately w1th guns and machlnery but not
‘w1th h1s nelghbour._~A reconc111at10n between 501ence, )
- and faith is therefore essentlal, for sp1r1tual and moral
‘values are 1nherent modalltles of Xhosa tradltlonal life
(v.d. Merwe, 1967: 35)., ‘ o '
. | ./.
6.4.2 'HiStorz'
| Taught in a broad perspectiVe, history entails'more‘than
the mere memorization of facts and dates for examlnatlon
purposes. As a reconc1llatory measure, the teachlng of
: hlstory should prepare and condltlon the future c1tlzen
for part1c1pat10n in the life of the communlty, by com-
m1t1ng h1m to comprehend, appre01ate, accept and appro—
prlate what is of most wor th in the traditional way of
life. Puplls should be encouraged to read the blographles
of remarkable xhosa s so as to acqulre some -of the philoso-
phy and 1deals wh1ch these great men artlculated (Part 11,
Question 43). C
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y In'this‘regard Nel (1967'23) emphasfses that, being very much a

. part of his present and hav1ng his roots in the past, the child

" must know his orlgln, nature and destlny, for man's ch01ces and

.dec151ons in his landscape, are co-determlned by his h1stor1c1ty,
whlch prevents him. from belng 1solated Man is bound to his past,

- to the customs and tradltlons that were 1nstrumental 1n formlng '

his psycho-phy51cal and sp1r1tual llfe.

When hlstory is well . taught, with proper empha31s on cause and

’ effect, it generates appre01at10n of such fundamental values as
Justice, llberty, truth and 1ntegr1ty. It also generates soc1al
cohesion whlch is- essent1a1 for the survival of Xhosa culture,
sound polltlcal moral and rellglous values, wh1ch constitute the

' cement" of the natlon and self—respect whlch 1s a healthy form of "

__patrlotlsm. The . above-mentloned values are part and parcel ‘of the .j‘

exhosa cultural herltage (Part 3 Questlon 12)

'Thus teachlng of hlstory as a real1ty in an obJectlve and cr1t1—
cal sp1r1t to 1nculcate natlonallsm should be the p01nt of de-b
_'parture espec1ally in the’ case of" young children. as the child
‘grows up however, he should be made aware of the world from

whlch he cannot 1solate hlmself and where there are other people

'who also- cherlsh thelr h1storlcal herltage.- So ‘the h1story of |

N ‘other people should also ‘be 1ncluded in the hlstory syllabus.

.“ Geography

”‘As geography is prlmarlly the study of earth as the home of man,

31t cannot enjoy the luxury of memorlsatlon of geographlcal facts
for examination purposes only to be forgotten thereafter, the»
human aspects must be constantly kept 1n the foreground Thls
means that it must be brought home” to the chlld that hlS ~land
’<const1tutes a valuable herltage to watch over and 1mprove as far
as p0551ble. The senseless destructlon of natural resources
‘should be stressed at- all tlmes, 1n order to- prevent future re-

currences thereof (Part 11 Questlon 42).

As a further reconc111atory measure to produce a mentally,

" merally and spiritually well balanced personality, geography

. should develop in the chlld a conceptlon of humanlty, by leadlng

‘,’hlm to have an 1nterest in, and understandlng of natlonal aspi-

: Aratlons, encouraglng a sympathetlc view of other races and their

fproblems, and 1nterdependence of the world The.educand on‘hls,
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way to adulthood needs a thorough knowledge and in51ght of his

geographical world if he is to adapt himself successfully to hlS.

SOCio-cultural milieu (Handbook of Suggestions for teachers in

» Native’ Schools, 1951 215).

6.4.4‘Religious.and Moral Education

(a)

Religious Education P

.Although the Ciskei Department of Education has prescribed‘

the teaching of Religious Instruction, 1t is still being

- painfully neglected by some teachers and parents, moreso '

in the secondary school where 1t is a non-examination sub— )
ject. This may be due to the influence of naturalism or -

experimentalism.. Lack of 1nterest in religion as such, is

however ‘a wide-spread phenomenon. Many schools are ‘strug-

gling w1th this problem.

‘Since a'religious ground~motive'permeated.every aspect.of'.

traditional'xhosa life, the reSearcher would suggest a re-

turn and strict adherence to the religious prin01ples which

embodied Xhosa life, through religious education,,which

"aims at transmitting to the child divine truths as enun—

c1ated by the Christian church and also -the teacher s con-

'formity to the ways of life exemplified by Christ. Tradi-
] tionally Xhosa: had a vague belief in the omnipresence Of a

’Supreme Being, Qamata (God) ‘whom they worshipped through

the ancestors.‘ In like manner, the school as the 1mportant
modern educational institution, should a551st the home and

the church in their endeavour to develop and sanctify the

‘ spiritual life of the child. Indeed spiritual values were.

held high in the hierarchy of Xhosa social structure. If
this is denied spiritual degeneracy is sure to follow

(Part 2, Questions 6- 11)

. Traditionally the Xhosa child was regarded as . not only a
‘-thSically and spiritually orientated being, but as an. in-

tegrated whole of body, mind and soul. . Hence any system of"

Xhosa education which does not, conSider the child as a

"totality, is based on ‘an inadequate xhosa philosophy of 1ife.

"'Knowledge is necessary, habits are essential, but both are
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of real value only when they form part of the maklngs of an inte-
grated personallty and serve as the 1nstruments of this purpose._
What matters is not what one has taught the Chlld to know, nor what:

"one . has tralned ‘him to be,’ but what sort of person one has helped

. the child to ‘become . -

i The prlmary aim of rellglous educat1on should therefore be to lead»
‘the chlld by 1nstruct10n and example, to meet and to know God, who
;1s h1s Creator, Redeemer and Lord (Matthew 22: 37) The secondary
~objective 1s to traln h1m for a life of real goodness as was the

: case -during the days of the once mystlc Qamatlsm. Knowledge of the
_Scrlptures "should make - the child's’ conver51on to God and his un-

"derstandlng God's act of salvatlon, clear, so .that he (ch1ld) will

live a llfe in a p051t1ve relatlon to H1m, Just as the knowledge

'of Qamata and the ancestor-cult was 1nculcated throughout the

chlld's llfe, reaching 1ts zenlth ‘in the In1t1at10n schools (Part 6"

Questlon 18)

'There is‘dire‘need»for'adaptation,.nationalization'and synchroni-"“
.satlon of Christian concepts w1th 1ndlgenous rellglous concepts,’
beliefs, rltual practices, customs and tradltlons. The best method '
-of recon0111at10n would be to Create a Xhosa cultural m111eu where—
in the chlld's rellglous llfe can develop naturally and spontaneous-
ﬁ ly, with- llttle or no hlndrance towards the actuallsatlon of his ‘

~ innate capa01t1es (Katlya 1979 5)

'To be effectlvely reconc1led ‘with tradltlonal rellglous practlce,
fpresent-day re11g10us educatlon should 1nclude a more comprehen31ve
;method than that whlch merely prepares the child for self-preserva—‘
tion, soc1al eff1c1ency and for self—ldentlty as prescrlbed by.

'naturallsts, experlmentallsts and ex1stent1allsts ‘respectively.

'l) In ‘connection w1th the "adaptatlon, natlonallzatlon and syn~
'chronlzatlon of Chrlstlan concepts with 1ndegenous concepts,
bellefs, r1tua1 practlces, ~customs and tradltlons",‘lt is ob-
vious that 1t will take serlous dogmatlc study and 1ns1ght into

dthe true Xhosa ethos to brlng about any meanlngful recon0111a-
tlon. The reason 1s that man-made phllOSOphleS may be welghed-,_
up one agalnst the other but where the Word .of God 1s concerned
_there can be no talk of "welghlng—up", only conformatlon and
submission. The researcher is of oplnlon however -

departure is possible.
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respect, obed1ence loyalty and courage.tkThese should be the
norms of conformlty. Christian moral codes,‘embodied in the Ten
',.Commandments (Exodus 20:1~12) which God handed over to Moses for
'the people to accept: and approprlate, should prov1de the gu1de

"llnes for the Xhosapr1nc1p1es of right and wrong.

In the llght of the precedlng assertlon, the ch11d should be made
to understand that in God's creatlon man has a moral obllgatlon
~ ‘towards himself ,2and his fellowmen, and that thls obligation is
one’ of love. : Morallty was an 1rreduc1ble modallty of tradltlonal
Xhosa 11fe, and hence the Chrlstlan moral 1aw whlch appeals to
. the. Xhosa rellglous groundmotlve w1ll reject the hedonlstlc mo-
;rallty of the naturallsts, the relat1v1sed morallty of the experi-
v’mentallsts and the unbrldled freedom of the ex1stent1a11sts
u'whllst ab1d1ng by the moral law emanatlng from God durlng crea-
f‘tlon as was the case w1th the tradltlonal moral laws wh1ch ema-

nated from Qamata.

However thls does not 1mply den1a1 of the chlld's moral right to
choose dec1de, apprec1ate and act on his' own ‘without overstepplng ‘
the precincts of parental authorlty, but that educatlon should be
' a moral enterprlse geared at 1nculcat1ng not only the 1ntellectual
‘~ukbut also a sense of right 11v1ng, 1n accordance with the tenets
Vvof a Chrlstlan natlonal phllosophy of life, remlnlscent of the
‘traditional rellglous outlook on life. This. approach of free in-
vlqu1ry w1th1n accepted moral bounds should offer the Xhosa child
more opportunlty for personal acceptance of respon51b111ty and

o 1ndependent thought, w1thout robbing h1m of his personal freedom.

MotheréTongue Instruction

-~

Tradltlonally Xhosas held thelr language in- hlgh esteem as-a
- vehicle by which they could convey their experlences, feelings, -~
_thoughts, beliefs and fa1th to their fellowmen. It was- in br1ef,>
the: repository of their cultural herltage.v It was a v1tal link
‘through which the. natlon manlfested 1tself, and its ways of
v‘11v1ng (Part 7, Questlons 29— 31) |

,_It is therefore essentlal that xhosa must be 1nc1uded 1n the pre-

sent day school currlculum, not only for academic 1nterest or
;soc1a1 prest1ge but because it 1s centred in the people s cultu-
C..ral herltage and national act1v1t1es, ‘and because it is. an effec— -

'tlve medlum through whlch the Xhosas can express thelr hlghest
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aspirations and desires for'self—preservation. It is a language which
" the Xhosa child has‘learned from his mother's knee and in'Which he'is,
“taught to worshib God. It is the 1anguage of hlS deathbed, and is held
1n hlgh esteem by all the Xhosas (compare Clngo, 1967: 137)

» rMany have questioned the feasibility of adapting and developing Black

‘ ?languages to twentieth century communication needs,‘but.evenNWith the
wiassumptlon that the task is, feas1ble, the length of time necessary to 5
fldevelop the vocabulary and to achieve its general acceptance and utili-

;zatlon.in wider circles would be Ve¥¥#g§9§§mig§§§Q3 ‘In the meantime
,the‘severeihandicap caused by the abrupt shift'at Standard VI or later
from Black vernacularjto an officialvlanguagekwill continue to stifle

Black educational development (Jones,'l970:89—9l).

Justified as the above expos1t10n may be, yet 1t lS worth not1c1ng here'
_that there are other factors which have more effectlvely contributed
.towards the confusion about mother-tongue instruction. Firstly when:
formal Western'orientated education was brought to the Blacks, an im{ '
pres51on was left’ that the1r language was of minor significance. There df
"were even doubts as to the 1nclu31on of the Black language in the cur-
riculum at’ all. Secondly it was feared that mother-tongue 1nstruct10n
would in time cause a deterioratlon,of the ‘official languages which are
7»con51dered as necessary medla of_ soc1al and commercial communication B
and as symbols or emblems of real educatlon. Thirdly it has been argued
" that 1f one needs to have good knowledge of a language, that language
~should ‘be used as medlum of instruction and lastly,Lthe paucity of wr1t~
ten material in the vernacular in the form of books, periodicals and
magazines has also led to the rejectlon of’ mother tongue 1nstruction
(Clngo, 1967: 138) '

Based on the. results of this study (Part 7 Question 29),_the researcher

. is led to the opinion that what might be called "Language Commlttees“
_-should be established to devise ways and means to develop the rich
xpotentialities of the Xhosa language. People.must be: 1nsp1red to read
and evaluate critlcally the Xhosa literary products; In this way the
true spirit of ‘Xhosa culture may be - 1nterpreted and:'its sp1r1tua1 en-
dowment taken into conslderation.f Language and culture are the life-
blood'of the nation (Umphefumlo Wesizwe). History has shown that na-
tions who did not preserve} develop and promote'their.language lost/
their identity and were lapped up by other nations and become 1ost

tribes. Language and culture are the abodes in_which the mystic aware-

o ness'calledltheksoul, reposes'(Sebe; 1975:8).
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.Culture and Education,

The Xhosa natlon 1like other natlons, have the1r own long hlstory
and culture permeatlng the whole life of every 1nd1v1dual.p4
Deeply rooted in their own tradltlon, are the wisdom and expe*v
rience of ages past. 1In the rhythm of their drums and in the
songs they 51ng,.r1ngs the voice of a tiresome journey that lles:
behlnd and in the1r voices ech01ng through the thunderlng walls

of a new world, there 1is -the urge of a people mov1ng agaln to a »

new horizon and a new destlny (compare Part 7, Questlons 29-31).

Reconc111at10n between the tradltlonal and contemporary educatlonal

'_systems is ~essential if educatlon 1s to serve as the edlflcatlon

of the "new" Xhosa Natlon.

81nce culture is an act1v1ty of receptlveness to beauty and
“human feellng,'w1thout which education finds 1t 1mp0551b1e to pro- .

'duce a culturally well balanced personallty. Enculturation is re-

commended as the ch1ef reconclllatory functlon of the school..:

Culture concerns human belngs and as education is a human act1v1—

ty, the two are 1nseparably bound "A child stuffed with inert

“‘knowledge only, is of course 1n a sense an uncultured person be—

cause his educatlon ceases to generate life and becomes a mere

conglomeratlon of m1scellaneous facts, which cannot constltute any

substantlal 1ntegra1 part of llfe" (Curtls, 1958.178).

This. belng the case, "the researcher feels that the school's p01nt

' of departure, in its endeavour to actuallse a reconc111at10n be—

tween the tradltlonal and the- contemporary, should exhort the
Xhosa teacher to study ‘his people s culture so as to transfer
what is good in it to’ the chlldren., He must know the glorles of
his culture and be proud of them.; On the other hand there must
also exist_a.concurrent-expansion of the understandlng of the ci-
yilization‘whlchjhas_developed in South. Africa, for“the teacher '
must be'a man truly orientated in the grow1ng cultural consollda-k
tion of the -whole country (Cook, 1937:88) ., Educatlonal program— _
mes grounded more deeply 1n Xhosa culture in its modernlsed con-.

text are. 1deal for the transmission of the people s cultural

~ heritage from one. generation to another.

Examlnatlons .

The results of the study made 1t clear that Xhosa educatlon is

Stlll leanlng heav11y on examlnatlon results as’ such. Th;s‘overe
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.emphaSis on examinations or the “drlve for certlflcates" as it is

sometimes called, is most: certalnly detrlmental to ‘the reallzatlon
- of the phllosophlcal and moral 1ssues in the way of develop1ng the
'ytotal man and woman, for the subject matter is learn meanlnglessly

through rote memorlzatlon (Part 9, Questlons 45, 46)

.Consequently, there is, at present a gross neglect of the soc1al,
.rellglous, moral aesthetlc, phy31cal and economlc values 1nherent in
"the Xhosa phllosophy of life, as these are sacrlflced on the altar
- of attalnment of excellent examlnatlon results. Since educatlon is -
' }far w1der and more 1nclu51ve than mere schoollng, which examlnatlons
1try to achleve, it 1s essentlal that emphas1s should be placed on re-
._1ntegrat10n of the matter learnt at’ school w1th what makes up the
chlld's wider environment. Educatlon should be a concomltant of 11-:
v1ng.‘ The f1rst few years of llfe to a’ large extent determine the
chlld's personallty. It is consequently essential that there should-
r‘_be a close aff1n1ty between his Pre-school world and ‘the schoolworld
lto ensure the child's harmonlous development Examlnatlons, thereforef
should only constltute an 1ntegra1 part of the learnlng content and

'should not be the beglnnlng and end thereof

- The system of educatlon must be based on the pupll's s001o-cultural
land hlstorlcal env1ronment, to reconc1le the duallsm between the tradl—
tlonal way in whlch the chlld was educated and 1nstructed and the Wes-
,tern orlentated school system.' An attempt must be made to Prepare the
chlld for entry into the. modern technologlcally orlentated ‘world. which
will 1ncrea31ngly pose demands 1n acoordance w1th those,of the present-

‘day soc1ety._ N

- It is further recommended that the 1ntroduct10n of a system of a. d1f~
ferentlatlon in respect of inter alia, learnlng content and a method
'1n the prlmary School be cons1dered to cater for the 1nd1v1dual needs

fd]of Xhosa chlldren, as far as pos51ble.
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6.5 AUTHORITY AND FREEDOM

In naturallsm, dlsc1p11ne is malntalned on the pr1n01ple of natu

- ral consequences; from the experlmentallst s ethlcal v1ewp01nt,
"authorlty and freedon are 1nseparab1e elements of morality; WhllSt
- the ex1stent1allsts advocate total freedom from the authorlty of
v ,the educator for the ch11d ~Criticism aga1nst these points of
;v1ew 1nc1ude the follow1ng ‘ .The- theory of - natural punlshment as.
_advocated by the naturallsts may elther be too excessive, too le—
: nlent, too much delayed in executlon, so that the ch11d may not

‘even remember the offence, or. it may go by w1thout any punlshment-

the experimentalists" conv1ct10n as to the relevance of moral codes,

'may expose the child to unfalr treatment, whlle the laissez falre

' attltude of the ex1stent1a11sts may generate a progeny of "hlpples"

or. . act1v1sts, dependlng on the way they see life, that 1s,from a

~hedonlst1c point of view or 1mpat1ence with a certain social order

_(Part 9 Question 44: 22)./

bThese‘theories are diametrically opposed'to the traditional Xhosa
h‘conceptlon of d1501p11ne, whlch admlttedly was somewhat harsh and
'unbendlng (compare Part 3, Questlon 27).- The moral codes were main-

1y belleved ‘to have been prescribed by Qamata through the ancestors,

thereby constltutlng a specific Xhosa eth1cal m111eu to which all

- Xhosas were- expected to adhere in a strict way.

' Because the tradltlonal Xhosa life was strlctly embedded in a re-

hllglous ground—motlve, education 1nev1tably became a moral enter-

prlse with empha51s on a certain unlformlty of thoughts, feellngs
and attltudes as de51red by the parents and the 1mpr1nt1ng of the

trad1t10na1 pattern of life, and thus gu1d1ng the chlld into a re-

‘llglous communlty.- Reverentlal respect for Qamata, the ancestors,
'chlefs, fathers, mothers and senior agnates constltuted the "core"
of the currlculum. The impact of a new dynamlsm brought about .by
nmallen phllosophles of life, left in its trail a morally degenerated

i Xhosa people, lacklng in self-d1sc1p11ne, self restralnt and self

respon51b111ty (Mvalo, 1979 3)

By way of reconc111at10n, a balance between the present tendenc1es,
as’ descrlbed above and a_ 51tuat10n remlnlscent of the trad1t10nal
Xhosa p01nt of view, may be struck by 1nculcat1ng into: the younger

generatlon a sense of love and respect for 1ts fellowmen. Inf~'

.educational practices all forms of brutal and 1rrespon51ble punlsh-
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‘ment should be eradlcated and substltuted by B1bllca1 precepts and

in agreement ‘with accepted present-day gu1de11nes as far as

authority and freedom 1n educat1onal 1nst1tut10ns are concerned

ROLE OF THE FAMILY AS EDUCATIONAL UNIT

In’ trad1t10nal Xhosa 1life, the older members of the communlty were
considered the educators in the family c1rcles. Trlbal hlstory,
rellglous tradltlon and . other 1mportant aspects of trlbal customs
were taught by means of tales and trad1t10na1 ceremonles. Respon—"
sible adults whose conduct was beyond reproach, manned "1n1t1at10n

schools". = The 1ntent10n was to prepare the boys and g1rls for man—

~hood and womanhood respectlvely (compare Part 3 Questlons 12-14).

vf In modern’ tlmes the chlld must st111 be taught 1nforma11y and inten-

6.7

_tlonally as far as p0551ble how to acqulre skills, knowledge of

norms, conv1ctlons and attltudes that are essential for becomlng

'an adult. The school must form a secondary educatlve unit whereln

the ch11d learns both 1nformally and formally (remlnlscent of tra

d1t10nal "1n1t1at10n schools") to acqulre a balanced outlook on

life (Gltywa, 1979 2-4).

Modern 11v1ng condltlons however, whlle emphas121ng the 1mportant

role of the fam1ly, also contrlbute on the other . hand. to the dls-

'1ntegratlon of the famlly relatlonshlps as the members of the ‘same
‘famlly sometlmes follow dlver51f1ed 1nd1v1dual and personal 1nte-

} rests not only in the famlly, but out51de.

ROLE OF THE TEACHER AS EDUCATOR

‘Some of the contemporary xhosas, p0581b1y 1nfluenced by naturalls-

\tic, experlmentallstlc or even exlstentlallstlc v1ewp01nts, maln- -

ta1n that the teacher s task is elther to gu1de the chlld so that

‘he can adapt hlmself to hls env1ronment or to prepare h1m so that

he can get a certlflcate whlch w1ll enable him- to earn a 11v1ng -

(Chapter 5, Part 9 Question 45).

_rThe researcher feels that. the above functlons 0f the teacher are
‘too ut111tar1an and exclusive in perspectlve to produce a morally

. and sp1r1tually balanced personallty.f Hence it is suggested that
‘to help the chlld to develop and perpetuate h1s physical, splrltual
'dimenszons the most crucial function of the teacher is to incul-

: cate a rellglous phllosophy of llfe, in other words a modernlzed

trad;txonal Xhosa phrlosophy of life 1nto the mlnds of. the chzldren.
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Such chlldren may ‘thus be a331sted to make progress vertlcally on

.thelr way to splrltual adulthood (Part 9 Questlon 45:12, 50%).

It is the task and duty of the Xhosa. teacher to study,’ uphold and

. propagate his national customs and 1nst1tut10ns, only modifying

or abollshlng such as may be con51dered to be obsolete or those
which are llkely to cause serlous conflict 31tuat10ns or 1mpede ‘

general progress, smoothlng those aspects that are Jagged, recas--

.tlng and reflnlng such as are rough and uncouth and inculcate re-

spect and esteem of Xhosa tradltlonal moral laws 1nto the mlnd of'
the child (Molema, 1920: 319 ; compare Part 5, Questions 17 22,
23 and 28).

‘AS such 1t is pedagoglcally 1mperat1ve that the Xhosa student

teachers should be selected with greatest c1rcumspect10n. They.

. must be orlentated into the Xhosa 3001o~polltlcal structure and
"ethos w1thout, of course, totally neglectlng consolltdatlon and

ldeepenlng of the work done at the school Unfortunately. it must

be admltted that many young people who refute their parents' wis-
dom, present themselves as . would-be teachers, whereas 1t should
be taken for granted that only men and women of undoubted moral

integrity should represent the ancestors in initiating the 'youth to

adulthood . The 1deal is that the young tralnee should voluntarlly

" remain in constant ass001atlon w1th hls seniors and

example kept informed as to the expectatlons of the .society in

the wdy of the preservatlon of customs and” tradltlons, moral pro-

‘piety and selfarestralnt (Part 9 Questlon 45, comprlslng cate-

,gorles 2,4,5,6 & 7).

REORGANIZATION‘OF.XHOSAVEDUCATION -

The Xhosa child, like any other, starts his life in a home,:a.com-

munity, among his people. He will grow up to become'an adult on-

.the basis of the ethlcal culture and splrltual 11keness of his

people (Part 7, Questlons 29—31)., Educate such a chlld out of that

‘ context, and you stunt ‘or warp the soclo—ethlcal dlmens1on of his
' personallty. The 1nev1table result is a maladjusted Xhosa per-

: sonallty, for he has been brought up to deny hls own cultural heri-

tage rather than to be creative. This assertlon answers the ‘ques-—

“tion : Why a Xhosa education ? - In llke manner the Report of the

Soweto Black Comm1ss1on on Black Education’ has rejected integrated

_ educatlon, as this would eventually annihilate Black cultural heri—,
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tage (Daily Dispatch 12-10-1979). The follow1ng gu1d1ng princi-
ples are proposed. as the most effectlve means for the reorganiza-
tlon of Xhosa education so that it can be reconclled w1th a reli-

,glous and national past :1)

(a) Educatlon should be- broadly conceived so that it can be or-
ganlzaieffectlvely to prov1de not only adequate schools- w1th:
a- deflnlte character, but also adequate social 1nst1tut10ns
to be: harmonized w1th such schools ‘as’ are of a Chrlstlan

-.orlentat1on.

(b) Educatlon must be co—ordlnated with a deflnlte and’ carefully,y

' planned pollcy for the development of- xhosa 5001ety.

(c);‘Increased empha51s must. be placed on the educatlon of the

| majorlty of the Xhosa people to enable as many of them as-
poss1ble to co—qperate 1n the evolutlon of new soc1al patterns
and 1nst1tut1ons. This new emphas1s on the 1mportance of edu-
catlon for all, in both the "social" and the purely "school"

sense 1s essentlal.

(d) Active steps must be taken to produce'literature of func-
‘ tlonal value in Black languages, 1n the present context there—

fore Xhosa llterature.

(e) Bearlng in mlnd the very great need for educatlon, it is 1m—"
peratlve that the llmlted funds ava1lab1e for educatlon should:
n__be admlnlstered to the best poss1ble advantage.- It must there-f

; ' - fore 11nk w1th good educatlonal planning.

‘- ‘ .(%) ‘xhosa schools must be 11nked as closely as poss1ble with
' ex1st1ng Xhosa soclal 1nst1tut10ns, and a friendly and co-
operative attltude malntalned between the school and these in--
stltutlons. Whenever fea31ble only Xhosa personnel should be
used to make the schools Xhosa in sp1r1t as well to prov1de
employment. o '

(gfthhosa parents ‘should as far as possible. have a share'in “the
control and life‘of the sdhools. It is only in this way that
the chlldren will reallze that parents and schools are not
competltors,ybut rather supplementary to each other. Similaré
ly the schools will educate’thehparents in certain social values;

J

1) ‘This. sectlon ‘is ‘based on (1) Recommendatlon of the Eiselen Report
1949 51, ‘par 752-766 and (ii) ?he researcher-s findings.
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6. 9 SUMMARY AND EVALUATION .

~The research ‘has shown clearly that the Xhosa llfe, ‘and therefore

valso the educational system, from the earllest tlmeS had been 1ndlsso—

lubly. embedded in a rellglous, natlonal substratum. Thls was main-

ly manlfested 1n certaln ceremon1a1 group act1v1t1es in whlch the

splrlts of the ancestors were invoked. The deeply rel1glous
leanlngs of the Xhosa people underwent a Shlft in emphasis, to a
certain degree, as a result of the teachlngs of the mlss1onar1es.
and early educatlonlsts. It became clear therefore that an educa-
tlonal system whlch was to a certaln extent not in keeplng w1th

the world and life ‘view of. the Xhosas had developed. At the same
time it is felt that under present-day clrcumstances certain chal—
lenges must be met.  There is. therefore unfortunately no other way -
about 1t but to- adapt and conform as far as poss1ble. No stone' .
must however be left unturned to retaln and 1ncorporate certaln as-
pects of what may be con51dered tradltlonal 1n the llfe of  the

Xhosa people.

4One of the aspects whlch have become clear as a result of the fln-

dlngs in this study 1s the fact that. the Xhosa people have not yet

' completely denounced thelr tradltlonal v1ews.r Although ‘the name

God has largely superceded Qamata, He is still ‘worshipped with

- awe and respect, much the same as the trad1t10nal Xhosa who worshlp-

ped Him through the ancestors. The f1nd1ngs in Chapter 5 corrobo-

‘ - rated thls to a large extent, ‘while the 1nfluence of Chrlstlanlty

1hls also very clear.( Taken as ‘a whole therefore, the fea31b111ty

of reconc111at10n, even 1f not complete in all respects, is con~
sidered poss1ble. ThlS is the main postulate of thls study.
The ultlmate alm is ‘that a system of educatlon mlght ‘be- dev1sed

which will produce well-balanced -adults 1ntellectua11y, morally,-

phy81cally, soc1ally and splrltually.

Thus . future planners w1ll have to work out details of any new edu-

'catlonal system, seelng that certain aspects such as beliefs,
5omens, w1tchcraft and 1n1t1at10n etc, which played a vital role in
'mouldlng the tradltlonal Xhosa- personallty, will® requlre further
ilnvestlgatlon. But anyway a start should be made by present day

-educatlonal planners to- appl1cate in a realistic fashion some of

the most ;outstanding: pr1nc1ples as a means of reconc111ng what

might be con51dered tradltlonal (but still effectlve and valuable)

with a modern effective educatlon for the Ciskei .



,APPENDiX A o - . S . : ; SERIAL NUMBER

PHILOSOPHYv,OF LIFE AND EDUCATION

1.  PLEASE COMPLETE ALL ITEMS _ _
' 2. THE INFORMATION WILL BE TREATED CONFIDENTTALLY. PLEASE DO NOT WRITE YOUR
NAME ON THIS QUESTIONNAIRE. e L

3. MARK WITH A CIRCLE WHERE APPLICABLE e.g. <:)

SECTION 2 ,' - : . IDENTIFICATION

1. SEX : ‘ P PR
' Female ...ooiiiiniiiiiiniiiieieasiinns 20

2. - MARITAL STATUS : T Married ceeiieiecececereecesceeesaeees Lo
- ’ : ‘ SiNgle i irittececeeeeasannnnnionaes 2a
Divorced ...iviiieseerecescenanniansaa 3.

Separated. ...cceieiieniiietiensnsaanas 4.

Widow/er teieiieviienenneneneenasennss 5.

3. AGE : : , " 1820 YEALS ceeevecces sevecconnnannan
- - 21-30 YEALS tiererceenefinatanannaaass

31-40 YEArS veveveeressnnsccscaconnans

41 years ‘and more R R

B WN -
. -

4.  OCCUPATION : , _Nurse T P 8
- ' C Teacher/LeCtUrer .i..ieveiinienernaaaive 2.
Lawyer/DOCtOr ..vivesessocosneesancans 3.

Inspector of schools ...cvivennennnees 4.
Bu51nessman-.......................... 5.

Artisan/Motor mechanic .....eeeeeveun. 6.

Minister (of Religion) ‘.....eevvevees 7.

CLlerK teveveivecensonanas cececesnann ees 8.

Housewife .......ciiiineininencncnnaas 9.

FaIMer ....cvvivivinrnnnnannnnnanasa. 10,

Chief vueevveeeecrooeannnsoanasaneess 11,

LabOULEL teuievuvennnnsooannanannnnaes 12,
Other'......,.........;;..;.,...;..{;'13.

o -

o-.o-.-..uouo'oo.ci.onoo.ot.‘..o..

5. NUMBER OF CHILDREN :

-o-...-on.ovoco-oo.o--ooonouoo-oo .

o

1-2 i it i e,
3-4 ‘

5

o W N =
.

OL MOL® i.vveeevesaccscccnnnsonasis

.;./2;'...
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SECTION B . OUTLOOK_ON_LIFE

WHAT 1S YOUR OPINION OF THE
UNIVERSE ? '

ITS ORIGIN : - . Created by GO “everesivncannnnnssses Lo
' o - ' Created DY MAN eeveveenecesscsnnsoes 20
- Created by Qamata veeevessasacacaens 30

_ Evolved from organic matter ........ 4.’

NOt SUI@ t.veveeseossosennnnsnaanaas Dor

Other '(SpeCify) eeeeerereceiosaeaass 6.
Indifferent ....ceeciieiecennniacenas 7o

ITS NATURE : . . Controlled by natural'laws'.........’1;
’ i o . God's creatlon glven to man to con-

EXOL tieieiedrenaceancecessonnonnes 24
‘Always changing therefore uncon- -

£r011able vevereeccnccacascosanacas 30

Permanent, unchanging ....eeceeecees 4.

Other (SPecify) ceseeecescesecseaaess Do

Indifferent .cceececsnncccccsnvecees 6.

DESTINY : (final end of the world): World will decompose 'into nothing—-
' o S . MESS cereae sesescscccecscsssesssss 1t
ThlS world will be transformed into
a. world: hereafter ceeas .......,..,*2,
A new world will come through evo-
1ULION tiieerrencenecnaceseinnnnans 3.
‘Other (SPeCify) veeeeveivereencecans 4o
CINAifferent .e..veecscecseecnsosnnas 5.

WHAT IS YOUR OPINION OF MAN ?

ORIGIN : = - Created by GOG +oeeevvsesessasnnanns Lo
: ' Created by Qamata ..................'2;_
Made by a process of Evolution ..... 3.

Not sure- ........................;.. 4.

Other (specify) ..................;. 5.
'Indlfferent tesecsssssessassesacases 64

NATURE (essence) : ’ Is born in sin and will be saved by

'Grace of God ......;............... 1. -

- Saved by Qamata tecesesesticessnenas 24
Always evolving and adapting hlmself
to the changing world - 1
An absolutely free Being with no ’
controlling Force above him. ....;.. 4,
Other (spec1fy) ......,............. 5.

DESTINY : o Eternal life with God his Creator .. 1. .
o ' ‘ ' Death and decomposition "dust unto '
dust""earth unto earth" and nothing
more ..............................-2.
To create. an utopia on ‘earth .through
 SCLEeNCE siseessssscsncesonssaiassans 3
Reunion with forefathers ........... 4.

e, ;;./3i_
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ETHICS (moral code)

ORIGIN oF MORAL CODES 1. B , Godﬂs creation .ievvsseieesrasinsess 1.
: T -Man made .s.ciiceieeiiniaeentien e 2

- Inborn traits cieveicecciccnsaadanes 3.0

Inherited entities .vvetenciiveneaes 4.

NATURE OF MORAL CODES : - Permanent and unchanglng P |
I : Changing teseececesococasesennennnas 2

Depending. on individual I I

Preference tisvevesssssessnnscecnnes 4

Dependlng on societal prescrlptlon .5

" ARRANGE THE FOLLOWING VALUES IN Material things ...vesieeeveseecenes 1
'~ ORDER OF IMPORTANCE TO YOU =~ &  POWEL sveveecevesoisncesasancsnssnnne 2.
' S  Knowledge ....eeeseeiiiiiiiiiiiieinn 3
Beautiful things cissseratetrasaecss 4

To be loved by your fellow men ..... 5.
‘God's approval of your deeds ....... 6.

. HOW CAN ONE KNOW LIFE ?: : "~ Faith and 1ntu1t10n ................’1.
' - ‘ ‘ - Direct partlclpatlon in activities
of this world .ieeeeveninnedieeneaes 2,
By experimentation .....ccc00ieiien. 3,
Other (spec1fy) seesessescssssnannns 4,

WHAT KIND OF 'KNOWLEDGE IS OF MOST Knowledge. of natural science .......'1.
. .IMPORTANCE ? - Knowledge Of GOd tevevensessaasonons 2.
' - Knowledge: of one's self .vieeenveeas 3.
Knowledge of Social Science ie.iee.. 4.
Knowledge of how to live well in this
WOLLA vuvesevansnnnecansnssasannaes 5o
. Knowledge of 1ndustry ‘and material-
prosperity R L

/i
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SECTION C

INDICATE YOUR OPINION OF THE- FOLLOWING CUSTOMS
AND BELIEFS

. ANCESTOR WORSHIP : - , Abolished ...eeeevveieiivia.... L.
R = : Non-existent .
Retalned'..............,....... 3.

INITIATION FOR BOYS : - BDbOliShed sieeiviivieeeneeeiens 1o
: ’ : o Modernised .cveievececcecesenses 2.
. Non-existent ceesaisiresanceans 3
Retained ...i.vieiveneniinaain. 4.

INITIATION FOR GIRLS (Intonjane) = :- Abolished L TP on: I
o I : ~ Modernised i..iiiiiiieiieinien. 240
Non-existent - ..................V3.,
Retalned,.............,........ 4.

LOBOLA : R AbOliShed ..ieviievereennonannn
o SR ~© Modernised ......eieiiiinannnn.
Non-existent ceececscsesstsencas

Retained .v.iveveeeeneneeeencnns

W N -

POLYGAMY : = " " AbOLiShed siieeniiernieiianaie. 1.
' o ' Retained ....ceivvninnneenannns 2.
" Non-existent ...veeieieccanaa.. 3.

- BELIEF IN OMENS - : o . . Abolished ..............;.;.....1.
‘water spirit ; charms ; e.g. - E Non—ex1stent-.......;......,... 2.
isikhova ; umamlambo ; UHili ;  ~  Retained .veeeeeeeseeeeeevenss. 3.

“ubulunga ;. intelezi ' ' ' ; '

DIVINERS AND WITCHDOCTORS : ° Abolished A I
- . :  Non-existent ...veiecieeeneoa.. 2.
“ Retained .iveiiiiiiiiiiiiiaiea. 3.

COMMUNAL LIVING AND SHARING : : Abolished .....cieveeveennnenss L.
o . o Modernised .s.ieecieecieeeenenie 2.

g ‘ L Non-existent .ec.vveieneavaeaes 3.

C .,Retalned B IO Y I8

XHOSA MARRIAGE WITH ALL ITS - . Bbolished tiveeeiveinaninienesens
ATTENDANT RITES .: Modernised tiveveeeeceseocenees
: ' NON=eXiStent vieeeececesescesea

Retained c.oiieeeiieniiieneiean.

SR W N

UKUKHUPHA, UKUBUYISA»(AécompaﬁYing‘, ~Abolished .....;...;..;;....;.;'1
-and bringing back of the deceased) :  Retained ......................»2.»
C T E Non-ex1stent Ceersesedecianiiies 30

o eed/5
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RESPECT (Hlonipha)
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ABOLISHEA 4evureernnrernnneennns.

Retained —.iuiieeiemeeeeosnconnases

Non-eXlstent -65.»..-..--......-.-'

28,

CHRISTIAN WORSHIP :

ADOLISHEd vevvenrnssensvmennnnn.

Retained .v.iverecenevvecocconesas
Non-existent .veeecicevecniooaeas

129.

XHOSA CULTURE :

Abolished-;.....,...;;....;.;.,..

MOGEIrNiSEed teverescocennnonnisannn

Non—ex1stent T

"Retained ............,,..........

1.

3.

4.

30,

ENGLISH CULTURE :

BbOLiShed .evuvvunvenrensnnnennnn
Retained tesecssssiiettaatestnaas
Non-eXlStent ...Q.Q'O...COO'..-..

1.

2 . ’

T

. 31.

'AFRIKAANS CULTURE :

ADOLiShed .ivveeenerenneennannnns
Retained ..veieiieennnniosnsnsans

Non=exiStent seeiveseocesecacanns

1.

2.
3.

32,

'WHAT IS YOUR CONCEPTION OF TIME

Determined by means of achieved

== | o

Determined academically by the

calendar ..iieieeeeececedenences
‘Determined by the SUN ceseivennns
- Other (spec1fy) cecenreccenessens

1.
2.

3.
4.

33,

WHAT IS YOUR HIGHEST AIM IN LIFE :

To live happily in this world ...
Self-preservatlon for complete

S1iving vieeeeeeene.

To live well in this world in ~

' preparation for life hereafter..

Attainment of social recognition

. through material wealth ........
‘To be fully acceptable by others

in communlty Tecessecccccsvesa s,

AOther (spe01fy)

.

oc-o-o--

e. 0/’6 ‘
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SECTION D

WHAT IS THE HIGHEST VALUE OF
- EDUCATION =2

 It‘wil1‘enrich ME oo sovecvonsoes

It will make me gain knowledge ..

‘It will prepare the child for a

Profession c.ceeieceseatcncances

It will guide the child towards

a responsible adulthood ........
It will prepare the child for a
high status in society ........

: Any other (specify) ....c.ocecenn

35.

WHAT IS THE HIGHEST AIM OF
EDUCATION. '?

Adaptation of a child to so-

Clety cieeindoncenntsosinasnonaes

'To gain knowledge of Natural
SCieNCe tuiereeeneionsncncnnnnens
- Self-preservation s.veveseseecass

~ To-gain the.same knowledge which
'Has made some white men rich ...
- To gain a degree .......;.......;
.To know love and serve one's

fellowmen, God the Creator ceein
To beka’good citizen veeececenene
To gain social status ...........

1.

2.‘
3.

36.

SHOULD SCHOOLS FOR BLACKS HAVE

'THEIR OWN CURRICULA AND SYLIABI ?

(Content)

Yes
 No

R e N R R R R

37

IF YES,STATE WHY :

They w111 prov1de for- ‘the needs
Of BlacksS ivevevecesseesenacnnnan,
They will articulate contemporary
Black outlook on life (realisa- -

‘tions of Black man s dreams' and
aspirations Jeeececeencesessenes

They will be easy for Black chil-
dren to .comprehend .v.eeceessses

They will be more meaningful to
the Black child ceteiienendenans

' No‘reason».......;,gs...a........
Any -other (specify) cesessesaaans

1.

38.

IF NO,STATE WHY :

They will be 1nfer10r to those
. Of WhiteS teeeerecsisneccencnens

Education is a.universal concept

There should be no differentia-
tion in syllabuses e esesenanssa

No reason ;......................_
Any other (spec1fy) B

39,

ARE THE PRESENT SYLLABUSES ADEQUATE
TO ENABLE CHILDREN TO ACTUALISE THE
HIGHEST:AIM OF EDUCATION(refer to 33)

Yes

‘No'

.‘l..»..l...v.l‘,.‘.,..t....'....

1.

2.

%;3/7 :
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40. IF YES,GIVE A REASON : - They are compatible with my aim of ‘
- SR ~ 1 U I
They have helped me to mould my .
Character ...vciecoceccioncscnsenss 2
They have helped me to get a job .. 3.
They have helped me to gain know-
ledge .ceceeecccicceccncnnensessnes 4o
They have helped me to gain the
" highest certificate .vveeecsseecss 5.
They can ‘be comprehended with ease 6.
They have helped me to adapt my-
self to SOCiety .eeevecvensscsanns 7o
" NO FEASON seeessesecencesassnoenonse 8u
‘Other (SPECify) seveeccvccsoscessss 90

41. IF NO,GIVE A REASON : Lack of facilities .e.eeveececonass 1
: - S Teacher's incompetence ......c.c... 2.
They are too academicC ..ececeeecess 3
- Directed at making people servers.. 4
© Not compatible with real life
.~ situations .e.cececceiienanieceneass 5
They end up within the four walls
_of the ClasSIOOM «.eveeeececeasees 6.
They are inferior to those of o
WhitesS w.civeereececosceansocncnce 7o
“They are not in my language. and as
~ such ‘I cannot comprehend them .... 8.
NO IeaSON seceesacesccoccassasssscs Jo '
Other (specify) secieececcececcess.l0.

14

42, ARRANGE THE FOLLOWING GROUPS
_IN ORDER OF IMPORTANCE (accor-
ding to the numbers on the
‘right hand side)

i 2 3 s
: Eﬁglish R Phys;Science , Economics brawing
" Afrikaans Eiologyv . Homecraft ~ Music
Xhosa . :ZChemistry.v ' TYﬁing, ‘ Art5&,Cfafts
. History | Maéﬁs . Agric. -
Geog;aphy » » ' : v‘Wéodwork
ﬁeiigious B . Domestic

Education . .- Science

.'07to.oo.co'0l..itbhtn.1‘
...‘.....‘.'..."..'..2.
rro.coooo-o--uo‘o‘c;'.000.3-‘

o.-oooo.oooocbrv-oonoool4l

e
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43. WHY HAVE YOU ATTACHED MOST IMPORTANCE
TO THE GROUP OF SUBJECTS YOU HAVE
CHOSEN ‘AS TOP BEST ©? .

It is easy to understand ......

Tt will help me in my work.....

It wWill glve me academlc pres-

i o K« [ ST PRSPV P O A P

It will make me a good citi-

Z@IN soccececccssencsosssssnscns

It will teach me how to know
other people c.vvecesecesccscs

1.
2.

| 44.v'WHICH ‘OF THE FOLLOWING DISCIPLINARY

- MEASURES IS MOST ESSENTIAL FOR A
‘GOOD_SCHOOL TONE ?

 Allowing the child to do

wrong with the hope that he
will suffer the consequences

" of his action .c.eeeeeveacacsen

G1v1ng the child absolute free-

- dom (liassez faire) see ceeen.
Unquestlonlng obedlence to

authorlty cceecevesans sseaens
Reconc1llatlon of the concepts
~authority and freedom ........

By creating a sense of love,

respect and fear of one's

fellow men and God the Creator

"45, WHAT IS 1HE TEACHER'S ‘MOST IMPORTANT

ROLE IN A TEACHING/LEARNING SITUATION°

. 'To help pupils pass an exa-
" Mination ci.ceccivccaccasosaan

To foster Christian principles
into the minds of children ...

*Tojprepare;the child for social

adaptation <..c.evieeieceneeioe

'fTo make the child a good citi-
ZEIN eceesecssssscssccasssnssans’

. To develop the child's intel-

1ECt cevetecresesnsaasencceans

To help the child to galn free-

"dOM wevessesssscaceoscssocsaases

To help the child to learn.the

~ culture of his people ........

' 46. WHEN IS A PERSON FULLY EDUCATED ?

';When he has. obtalned a Unlver—
S sity degree cessertescacssensses

When he hds obtained a good

s ) T U

When he has adapted himself

£O SOCIELY eeveceneenacancenns

‘When he can preserve his life

from the vississitudes of so-

Ciety .....‘...‘.;...‘............

When he has accepted and appro-
priated the norms of right

living, is self-reliant, self-

responsible, 1ndependent and

loves his fellowmen and God

his Creator P P

' Other (spe01fy) cesessssensane

[

5.
6.

' .47. SHOULD GARDENING AND CLEANING OF

SCHOOL GROUNDS BE TAUGHT AT SCHOOL ?

Yes ;...-.'....ec...v.'..;...'......

NO  ceecscesocccsscanscsconaanas

1.
2.

eeo/9
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' 48. IF YES.GIVE A REASON
‘ o at SChOOL wevveeeevennnnnaineass L.
Teaches economic. values v.ceeeses 2.
Destroys the idea that manual
work is degrading ..veeeieeeees. 3.
Supplies exer01se in hand and eye
training Ji.ceiieieeienea, veeee 4.
Encourages nature study ......... 5.
Encourages correlation with other -
subjects cececctiencttecareranns 6.
For health purposes e.g.(vegeta-
‘bles for health) ...... B

49. . IF NO,GIVE A REASON o ' It is humiliating and degrading . 1.
' Only people who are mentally re-
- tarded should be taught manual

CWOLK eeeeveceocnnsnsnnssscssenee 2.
Prepares the child for work in
the gardens of Whites .......... 3.
Makes' the pupils perpetual "ser-
VEES" teiernreneraaaan ceseaseses 4.
"Pupils must be prepared only for »
~ "white collar" jobs ...cieeneeas 5.
- Children's clothes become dirty . 6.
Not in "White" curriculum ....... 7.
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