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ABSTRACT 

The study evaluates the role of school management in the implementation 

of Curriculum 2005 from its inception to 2003. The study focused on six 

selected primary schools in Fort Beaufort District, Eastern Cape Province. 

It explored the success and the failure of Curriculum 2005. The discovery 

was that most school teachers in Fort Beaufort District are not familiar with 

teaching outcomes-based education and need training to be able to do so. 

according to the study's findin , 005 policy is a top-down policy which 
TTniversitv of Fort Hare -

excluded educators ,ana or"ncfpaTsE Thezsianificant aspect of this study is 1 ogerj er zn xceL ence 
to increase awareness for the strengths and weakness of education that 

requires management skill. The study would further encourage policy 

makers and curriculum planners to notify educators and the principals for 

any changes that taking place in schools for the better outcomes of the 

learners. 

In this study, critical theory was adopted as the conceptual framework. This 

is the theory _ which strengthens anti-content stances based upon 

presumption that curriculum content is being given undue authoritarian and 

power bases. The study adopted the interviews, questionnaires and 
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focus group discussion as the techniques used in data collection. Mixed 

research method consists with qualitative and quantitative was employed. 

The study recommends for the policy which will include every one 

concerned especially educators and the principals. The study further 

recommend that a district-level has to initiate for the educators 

development in improving the content knowledge, skills and attitudes at 

the foundation phase 

implementation. 

first three years of C2005 

University of Fort Hare 
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CHAPTER I 

1. Background 

The study aims to enter into debate on the strengths and weaknesses of 

the implementation of Curriculum 2005. This cu'rriculum 2005 is meant 

to promote critical thinking; rational thought and deeper understanding in 

education system. In comparison, during the apartheid era, education in 

ajor inequalities, high school 

orientedness (Christie, 

Student Prot .n r r i Qff\j~~things were not right. 
Together in Excellence • 

There was a crisis in schooling because Black Schools had inferior 

facilities, · lack of textbooks, corrupt . exam system, age limit in · black 
\ 
\ 

schools and the introduction of Afrikaans as a medium of instructi6n_ __ 

worsened the situation and resulted in a problem of high rate of . 

failure"(Christie, 1984). 

To turn things around, after 1994, a major reform was legislated that 

obliged schools to be integrated, which also introduced a new 

curriculum. These endowers were meant to root out apartheid education 

and create principles and procedures to a new vision of empowered 

citizens for the future. The apartheid education system put more 
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emphasis on learning by rote and unimaginative teaching methods 

(Department of Education, 1997). 

"Education for Blacks was very poor without clear objectives in terms of 

acquiring appropriate skills. The needs for Blacks under apartheid were 

not met. After 1994, a major reform was on legislation that schools 

should be integrated and also a new curriculum was chosen by the 

Ministry of Education t 

was a central issue a new curriculum. Its objectives 

t; to empower learners in a learner-

centered etho ; An'l'iVA=t,:i:lit~h;il!...,,lb,Nl,s er a 
Together in Excellence 

ble and responsible in 

trying to ensure success" (Department of Education, 1997). 

In 1995 Curriculum 2005 was announced by Prof. Bengu, Minister of 

Education as the new approach to reform South African education. The 

implementation was introduced at all schools and scheduled to be 

completed by the year 2005. Prof. Bengu justified that the introduction 

of the new elements in Curriculum 2005 would promote critical thinking, 

rational thought and deeper understanding where the central principles 

of the new education system would soon · begin to break down 

discrimination, racism and gender stereotype. "Changes would also 

occur outside formal schooling. Learners would no longer be passive 
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but active participants that would be assessed on an on-going basis" 

(Bengu, 1997). 

This appeared to appealing plan although most people were not happy 

about its implementation. Beeby (1996:76) argues that even if educators 

were willing to implement Curriculum 2005 most of them found it difficult 

due to poor resources and poor classroom conditions that were not 

conducive to learning. I 

are overloaded by a lar 

be simple (Ibid). 

Is in rural areas where teachers 

rners, curriculum 2005 would not 

University of Fort Hare 
Together in Excellence 

A teacher with fifty to eighty learners in a small bare room, with no 

equipment but a blackboard, a piece of chalk, and few miserable texts, 

without enough pencils and pieces of paper. Moreover, it has been 

indicated that teachers were not consulted about their needs, the focus 

of most of the training is on what policy requires from them (Ibid). 

The above information may be indicatives that management in schools is 

very weak because schools with a proper management are expected to 

work and strive towards achieving the goals of the group. Westhuizen 

(1991) argues that guidance must be given so that all the efforts in the 

schools can be channeled correctly since management regarded as 
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leading and guiding, with the core business being the directing of 

common activities of people. 

Management in educational institutions must change for the new 

approach to become successful in schools. An appropriate 

management system for education has to be built from ground up, so 

that teachers and learners shape it according to their need (Department 

of Education, 2000). 

During the implementation t • lum 2005 the Ministry of Education 

realized probl • ~fi • e fl\pi!IA-t"'ill '""~ n evaluation. Ministry 
Together in Jt;~ellence 

of Education" (2001) document indicates that there was a wide support 

for the curriculum changes envisaged, but levels of understanding of the 

policy and its implications were highly varied. There were basic flaws in 

the structure and design of the policy. 

"In particular, the language was often complex and confusing (including 

the use of unnecessary jargon). At early stages of curriculum 

implementation, notions of sequence, concept development, content and 

progression were poorly developed, and the scope of the outcomes and 

learning areas resulted in crowding of the curriculum (Ministry of 

Education, 2001). 
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There was lack of alignment between curriculum and assessment 

policies, with insufficient clarity in both areas. Training programmes, in 

concept, duration and quality, were often inadequate, especially early in 

the implementation process. Learning support materials varied in 

quality, and often unavailable. Follow-up support for teachers and 

schools was far too little. Timeframes for implementation were 

unmanageable and unrealistic - the policy was released before the 

system was ready, wit 

Education, 2001 ). 

Out of all these 1,-.;,~ ~'s..·".l:....•i~ above, the study intended to 

investigate thn • . • 0 ~~ l~ 1e 11 the implementation of 
Together in Excellence . 

curriculum 2005 since its inception to 2003 and the focus is from grades 

1 to 6. The study's' main focus is on management. Laurie ( 1999) 

argues that school's activities, objectives and goals can only be 

achieved by the process of management and the execution of work. 

Management is an integral part of people relationship. 

In view of the problems identified above, the critical issue appears to be 

lack of skills in the school management in the implementation of 

curriculum2005. It seems that educators · were not following the new 

approach principles, which emphasize learner centered, active learning, 

group work and continuous assessment. Instead, some schools focus 
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on traditional oriented approaches that promote the banking concept. 

One wonder if there was a clear strategic plan to orientate the school 

management team in supervision and the implementation of the new 

curriculum (Laurie, 1999). 

1.2. Theoretical Framework 

Outcomes-Based Education forms the foundation of the curriculum in 

South Africa. It is ess 

such as being able to th 

analyze information; to 

and including skills and values 

lems; to collect, to organize and 

p and be independent in all 

respects. In this study er· · -..............se---•-ry was adopted as the theoretical 

framework. 1tl ij QFA~ !H s- is anti-content stance 
Together in Excellence 

based upon the presumption that curriculum content is being given 

undue authoritarian and power bases. "As far as the critical theorists are 

concerned, education should not convey content, but should enable 

learners to acquire critical skills and attitudes" (Carr, 1995: 13). These 

are some of the positive aspects which should be provided by school 

management. 

1.3. The Purpose of the Stu~y 

• To give the new insight of -curriculum 2005 to policy makers, 

curriculum planners and curriculum implementers; 
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• To increase awareness on the strengths and weaknesses in the 

implementation of Curriculum 2005. 

• To increase awareness on the critical role of management in the 

implementation of policies in schools; 

• To encourage provincial education departments and higher 

education institutions to provide learning support materials, professional 

development of 

implementation. 

upport systems for general 

Ra11on1a1e for the study 

The study will • i 1~ i ctfa af m-1
1 

»~@ledge and adding-to a 
Together zn Exce1lence 

current understanding on the implementation of Curriculum 2005. It 

would further seek to develop a curriculum that will provide knowledge, 

skills and values for innovation and growth for the 21 st century and 

cultural creativity and tolerance for the African renaissar:,ce. 

1.5. Specific Objectives 

The following objectives are to explain the initiatives taken to reach the 

goals of this study. 

• To investigate the opportunities that will strengthen provincial 

curriculum structures for implementation. 
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• To identify positive aspects and weakness of curriculum 2005 in 

order to promote leadership, visions and management process in Fort 

Beaufort District Schools. 

• To recommend procedures to strengthen the effectiveness of 

principals and educators in the implementation of Curriculum 2005. 

1.6. Delimitation of the Study 

The study was undert 

were selected. The evaluation 

study focuses on grade 

has been collected from • 1ct Official (Education Development 

Officer), Distri •• r1< • ft c r cialist Curriculum),The 
Together in Excellence 

Principals, The Educators, SMT, SGB, Learners and Teachers' Union 

(SADTU). 

1.7. Research Methodology and Design 

The research methodology and the techniques that were adopted in this 

study included: in-depth interviews, group interviews and focus group 

discussion, questionnaires, observation method and analysis of 

documents. All these techniques have been identified as appropriate in 

this research study~ · 
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1.7.1. Research Site 

Fort Beaufort District was selected because it provides a local setting in 

which teacher training (both pre- and in-service) for school development 

and improvement occur routinely. The location of higher education 

institution in the district is called a University of Fort Hare where most 

educators further their studies in large numbers. Another major reason 

for the selection of this district was that, the researcher did her teaching 

practice in one of the 

problems related to t 

experienced. 

District schools in 2002. The 

-1 n of the new approach were 

Univ: . . I o itnRL~ 'l'T-1-lffy 

Together in Excellence 
The researchers' observation during this period was that, educators had 

difficulties to implement the new approach. During the researcher's 

interaction with learners in class, the observation was that, learners were 

not co-operative and remained mail passive. They often complained that 

the teaching approach used by the researcher was _ new and too 

demanding. As a result, the researcher struggled to engage them in 

classroom activities. The researcher learnt that even the educators were 

also confused and they were not comfortable to apply the approach. 

The complaints being that it is wasting -time because no one is clear 

about how to implement it. 
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1.9. Sampling 

A sample is some part of a larger body especially selected to represent 

the whole. Sampling then is taking any portion of a population or 

universe as representative of that population or universe. Sampling is 

the process by which this part is chosen. The purpose of sampling in the 

research is to use a sample to gain information about a population 

(Lofland and Lofland 1984:25). 

In this study stratified 

Stratified Sampling is 

subgroups depending on 

r ndom sampling were adopted. 

populations are divided into 

characteristics. Schools were 

stratified by g i e c qrn~n~mons; that is schools in 
Together in Excellence 

rural areas and those in urban areas. Random Sampling was applied 

where the fishing pig method was also used to reach six selected 

primary schools at Fort Beaufort District. 

Referring to the fish pig method procedure, the researcher wrote all the 

names of Fort Beaufort District schools on a piece of paper, urban and 

rural on their own. The names were torn one by one from the list and 

put into the box and shake to mix them. One learner was instructed to 

pig at least three names from both · boxes containing the names from 

rural and from another box with urban school names. 
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1.10. Definition of Terms 

(i). School management: 

School management defined as a process of managing the school and 

promoting the education of learners in a proper way and maintaining the 

total awareness of the administrative procedures across the total range 

of school activities and functions. The management team normally 

includes: the principal, deputy principal, heads and the SGB's members 

(ii) Implementation: 

The implementation regar Ian that would be put into practice 

which is built ~ca,·-..-......,, a i fi - r and can be taken for 
Together in Excellence 

granted (Lethoko, 1999). 

(iii). Curriculum: 

Curriculum refers to all planned and unplanned learning experiences 

under the auspices of the school with the goal of achieving learning 

outcomes (Bengu, 1997). 

(iv). Curriculum 2005: 

Curriculum 2005 defined • as a planned process · and · strategy of 

curriculum change underpinned by elements of redress, access, equity 

and development (Bengu, 1997). . 
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(v). Evaluation: 

The evaluation defined as the collection and analysis of data for the 

purpose of making judgment or rendering a decision (Department of 

Education, 2000). 

(vi). Outcome Based Education: 

Outcome Based Education defined as "a process that focuses on 

attitudinal, affective, m 

the acquisition of c 

tcomes which emphasize broad 

lational competence, as well as 

effective communication, and 

lex problem solving skills" (Spady 

and Marshall ifl-'l!~&E,ne11a:rro- a • , . e 
Together in Excellence 

(vii) Apartheid era: 

The apartheid era refers to the period before 1994 South African system 

of government which was characterized by marked racial divisions with 

preferential treatment given to the minority whites at the expense of 

majority black South African with racial tensions and conflict being the 

order of the day .(Christie, 1984). 

(viii). Learner-centered Education: 

The learner-centered Education refers to the process where learner's 

activities involved in classroom, where the curriculum is relevant with a 
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focus on the needs and interest of learners. It is believed that under 

such conditions learner-centered education will blossom and grow 

(Bengu, 1997). 

All the definitions presented above are regarded as the key words in this 

study. 

• 
• 
• 

• 
• 

Chapter 1 deal 

Chapter 2 deal 

rview of the Study 

ure Review; 

Chapter 3 deals witrrm1B-1\1'1Hthodology of the Study; 

ChapiY~~~r, Yogtl rS?&tnJjg,r~d Analysis; 1ogetnerznbXceLLence 
Chapter 5 deals with the Summary of the Findings . 
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CHAPTER II 

2. LITERATURE REVIEW 

2.1 Introduction 

The focus of this chapter is on the examination of the role of school 

management in the implementation of curriculum 2005 from its inception 

(in 1998) to 2003 in F 

relatively a new curricul 

i trict in Eastern Cape. This is 

the policy making and (3) th d ip theories. 

University of Fort Hare 
Together in Excellence 

This study also explored the literature that is related to the management 

of curriculum, policy making and the leadership theories. These included 

managing change, curriculum planning and development overview, 

school reform, introducing race, culture and ethnicity into the discourse. 

This Information is very much relevant in the South African context of 

managing and implementing the new curriculum in schools. This really 

helped the researcher towards getting more knowledge of the learning 

area and the application of knowledge in different context. 

The researcher further explored the· literature related to managing OBE 

in the classroom practice since this involves models of management. 
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These models of management enabled the researcher to find out 

whether they do address the needs of the diversity of South Africa within 

the globe. Policy making and the leadership theories literature was also 

explored. The researcher's purpose of reviewing literature was not to 

show how much she had read regarding the relevant information on her 

study, but was more on demonstrating the ability to synthesize and 

evaluate pertinent research text. 

The curriculum referred 

the quality of education f on helps to transform the role of 

managers and leaders in e To successfully put into practice 
. • f 

the new educ • W.. • a n in ~tional institution must 
Toget 'er in Excellence 

change. Pceedy (1989:5).argues that an appropriate management 

system for education has to be built from ground up, so that teachers 

and learners shape it according to their needs. 

2.2. The Brief History of OBE in South Africa 

This section consists with the following sub-headings: curriculum 

changing and development in South Africa; the implementation of C2005 

in Schools; accountability of the educators in OBE approach; curriculum 

management; self-reliance; the implication of C2005 to learners; 

monitoring and assessment of learners; and the focused teaching and 

learning. 
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2.2.1 Curriculum Changing and Development in South Africa 

A new curriculum in 1998 was introduced. This curriculum is regarded 

as the outcomes based education (OBE) which is an approach to 

learning and teaching. This has been used in many countries such as 

Namibia and Britain in the world. 

show what they have I 

a set of rules and re 

for how school 

I fn is that learners are expected to 

ays. This new approach is not 

ci down by the Department of 

It is a set of guidelines 

actice where the main 
ether in Excellence 

idea is on learners' outcomes and learner centered approach. 

The movement to reform South African's education system through the 

implementation of the new curriculum 2005 is well underway. The 

publication of the national qualification as well as policy guidelines has 

provided the blueprint for change. Once implemented, it should 

significantly improve the quality of education offered in accordance with 

principles of outcomes- based education and training" (The National 

Department of Education, 1995:4). This blueprint can successfully be 

implemented. 

16 



 

 

One of the QBE model in Curriculum 2005 is that it provides 

administrative with some level of control over the outcomes of education. 

This is also provides educators with a large degree of freedom to select 

content and methods through which they will have their learners achieve 

those outcomes. These can be properly done only if the management in 

schools is very effective to monitor school's activities particularly in the 

classroom situation. 

was used during the ap bei This new curriculum 2005 

encourages 1J • re • tJr,J?J,F re· ne in schools. Horwitz 
Together in Excellence 

(1999:14) added by indicating that school governing bodies (SGBs), 

comprising teachers, learners, parents and other relevant stakeholders, 

new norms and standard's for school funding and professional 

development of educators and a national qualifications framework which 

harmonizes vertical and horizontal mobility of learners are encourages to 

take part through the educational system. This is helpful to the principal 

since during the apartheid era the principal had to do everything without 

anyone's assistant 

Curriculum 2005 uses QBE as an approach which described as a 

fundamental principal behind Curriculum 2005, as; a learner-centered 
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approach where learners would be in a position to think critical. The 

Department of Education (2001 :15) added more by indicating that this is 

also a result-oriented approach to education and training that builds on 

the notion that all learners need to and can achieve their full potential, 

but this may not happen in the same way or within the same period. 

Even if the department describes the approach as learner-centered 

approach, but in practical is not like that, it is just a theory particularly in 

those schools where 

highlighted that official 

"time no longer control 

undertaken. It was further 

or Curriculum 2005 states that 

ocess (Ibid). Rather, teachers 

..,_"-l.._...., .... mg methods and assessment tools 

·sther own pace. 

Department of education (2002: 19) explains how the teacher provides a 

process of "expanded opportunity and support for learning success": 

Schwartz and Cavener (1994:56) therefore argue that teachers use a 

variety of teaching methods and allow· each student enough time to 

ensure that the curriculum is implemented and the outcomes are 

achieved. This shows that students have multiple opportunities to 

master segments of learning or receive remediation while other students 

receive enrichment assignments. 
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According to Lethoko (1999:78) current efforts to implement C2005 

assumes that all schools are essentially the same and will therefore 

benefit from the kind of training and implementation of strategy. 

However, Lukhwareni (2001 :52) argues that schools that are existing in 

South Africa at present differ in terms of geographical location, socio-

economic background and levels of resorting of former administrative 

department. 

have to be managed. 97) argues that most significant 

of these are the demands on-t~::.~.o,..,.er's time such as the introduction of 

new subjects aVJ!i):~~~~t~bfeq~eij'rn1twe primary schools and 1Togetlierznl!;xcellence 
the challenge to traditional ways of structuring learning in the secondary 

schools. 

Griswold (1999) raises a more profound 'implementation' difficulty. He 

argues that, Curriculum 2005 presupposes the kind of system that aims 

to build but which is currently lacking in South Africa. They further argue 

that a large mechanical solidarity should exist in schools. "The reason 

for failures in the implementation of Curriculum 2005 lay in the fact that 

planners adopted a top-down approach to. curriculum and school 

change" (Coleman et.al 2003). This approach indicates that, in the case 

of South African Schools, curriculum-making flows through a chain from 
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experts in the centre to subject advisors, principal to Head of 

Department and then down to the individual subject teachers. 

Ministry of Education (2001) argues that Curriculum 2005 appears as 

being jargon-ridden and inaccessible in its discourse. Its procedures for 

designing learning programmes are complex and sophisticated, if not 

obscure. These principles require well-trained and committed teachers 

with adequate resources 

Curriculum 2005 was t for educators in South Africa. 

The National Professional "1--s~acne1r Organization of SA (NAPTOSA) 

contends that" Jl\i;x~a~~t y_~f~grrtaJJ~T~spite of quality training . ~·rogetherzn 1if"x~erlence 
(that should have taken place, but did not) would be unable to cope with 

a 'sophisticated' curriculum. NAPTOSA believes that with appropriate, 

thorough, well directed and good quality training and . materials (and 

sufficient time to fully understand and to internalize the key ideas), the 

majority of educators would be able to cope with a sophisticated 

curriculum" (NAPTOSA, 2001 ). 

Rampasard (1999) indicates that South Africa is trying to achieve in two 

or three years what other countries have done in ten years in Curriculum 

2005. This is where the problem lies for the approach to be achieved. 

South Africa has to recognize that, this is a gradual, perhaps slow 
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process. In order for Curriculum 2005 to be successful, teacher 

professionalism should be developed over the period of implementation 

so that teachers teach effectively, carryout assessment and achieve 

satisfactory relationships with those they teach. 

For the educators to cope with this situation the key management issues 

should be put into practice. Time should be managed as to meet all the 

rces should be developed in 

response to the new d¢100fa0!1 CJf'M~~c,ping staff in the new skills and 

knowledge, managing r themes and implementing 

learning strategies" (Levin a ~mn:m, 1996). 

University of Fort Hare 
Together in Excellence 

2.2.3. Accountability of the Educators in QBE Approach 

Mastery learning and competency-based education regarded the two 

underlying principles of QBE (Schwartz and Caverna, 1994:59). The 

teacher's role in this new approach is to instruct, to guide, to supervise 

and to monitor all the activities that are taking place in the classroom to 

ensure that all learners are participating. This means that a great deal 

teachers have freedom to utilize their time. 

Connecting on the issue of time utilization, Khisty (1995:132) indicated 

that time is radically different from the traditional approach when the 

school year was divided according to the requirements of the prescribed 
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syllabus. A teacher using this traditional approach might, for example, 

decide to spend three weeks on the study of integers. Furthermore a 

teacher taught the whole class the same work at the same time. After 

three weeks she moved on to a new topic, otherwise she would not 

"cover the syllabus". Contrary to this old approach, Curriculum 2005 

meant to equip the educators' with content knowledge and skills to 

change the way they are teaching. 

nagement 

As it has been indicate 

. . f 
explored. Ackl'lf'lwvt~r•nt ·~ p c , 't1995: 52) argues that 

Together zn Excellence 
the dawn of the new democratic government in 1994 placed a number of 

management challenges on school administrators. Managers and 

school management . teams are challenged to transform their 

management style and come up with strategies that would be relevant to 

the new dispensation and environment. That means that bureaucratic 

theories that prevailed during the old order had to be abandoned and 

new approaches that are transparent, inclusive, fair and accountable be 

introduced (Ibid). 

Furthermore, schools are now encouraged to become self-managed and 

self-reliant. It is no longer go_od enough for a principal to be a good 
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administrator but should also be proactive leader and manager. This 
I 

management is referring to the SGBs. Bisschoff and Phakoa..f ( 999) 

also indicated that the SGB is the perfect example of the new 

understanding of governance that is at the centre of the new education 

system. It is made up of the most important school stakeholders mainly 

parents, educators, non-teaching staff, learners and community 

members. The partnerships between the community base structures 

t include educators might help 

schools achieving self-re i 

. 
Self-reliance d · ...... Tr1>~•..--.1 .f.H'ii~Wc!',.., to different people, 

Together in Excellence 
depending on the history of national development, and the social, 

economic, and cultural constraints of a country (Bisschoff and Phakoa, 

1999:56). In other cases, self-reliance is defined as "the ability of the 

country to make autonomous rational decisions in any implementation, 

development and management that are taking place within the country in 

such a way that the country benefits (Bush, 1995:82). This theory is 

meant to revert the injustice of the ills of the post system of education 

that was characterized by autocratic governance and management 

The current crop of the educators and administrators are a product of an 

autocratic former system of education, which placed high value on 
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"control", and unquestioned acceptance of authority. Some critics 

compared the schools with military establishments, while others saw the 

system as nothing but the militarization of the schools (Freire, 1990:33). 

Commenting on the evils of the oppressive system, it is argued that the 

thinking of the oppressed has been cond_itioned by the contradictions of 

the concrete, existential situation by which they were shaped. The 

oppressor's ideal is to be men, but for them to be men is to be 

oppressors. 

e oppressed live in a duality in 

which "to be is to be like, o be like is to be like oppressor". 

Teachers findlJ,JJiY~J~i~~fJ;}l~ 1clJi in~ed in their approaches 
,, •v•Jfagether zn lxcel ence 

to their management roles and teaching. They are required to change 

their management styles to be in line with the democratic needs and 

ethos of the new South Africa. 

2.2.6. Major Constraints Faced by the Educators in Implementing C2005 

Educators are willing to implement curriculum 2005 but most of them 

found it difficult due to poor resources and poor classroom· conditions 

that were not conducive to learning. Furthermore, most educators lack 

adequate teaching skills. This is more so in the disadvantageous 
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schools, particularly in rural areas where teachers are overloaded by a 

large number of learners. A teacher with fifty to eighty learners in a 

small bare room, with no equipment but a blackboard, a piece of chalk, 

and few miserable texts, without enough pencils and pieces of paper 

(Beeby, 1996:81). 

Besides lack of teaching skills as it has been eluded above, educators 

of the training is more e uires than the other way around 

affects educators' confidence in 

their work since they are ~·'-'• .. ~ure of what is expected of them. 

Moreover, in TJ;~iYu~f &.'~oCJtf Jl.r:tJ;,!~~8: 52-63) argued that Togetnerzn]!;xcetlence 
according to a recent research report of some 35 research studies 

spanning a variety of subject areas and types of schools of South Africa, 

most teachers in schools have not been adequately trained in the use of 

outcomes-based education teaching approaches and would need 

training to be able to do so. This case doubt on the quality of its 

implementation. 

As a consequence to the above statement, it has been indicated that, 

even .though the . new approach in some schools has been in practice, it 

is still not active because the current OBE does not appear to be that 

different from the pre-OBE norm (Taylor and Vinjevold, 1999: 122-123). 
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Alluding to this view, Rogan (1999:32) added that the current problem is 

that most schools include many teachers with little experience, meagre 

training and are operating in under- resourced, large classes with 

learners who speak a variety of home language. Despite these 

constraints, teachers are expected to implement a very sophisticated 

curriculum 2005. In line with the new educational dispensation in South 

Africa, it is therefore essential that effective management strategies 

should be developed t 

(Ibid). 

ators to be creative practitioners 

2.2. 7. The Imp • • s of C2OO5 to Learners 

A t th Universityfo~F.o~t l-la ·e . t 1 • t h mongs e cornerstones o me uni ~U 5; Is o c aims o ave 
1 ogetner zn xce ence 

moved away from the rote learning and memorization (Chisholm, 

2000:4). However, there are some major problems with the 

implementation process of the new curriculum that include inadequate 

training of educators to teach in outcomes-based manner, and the lack 

of financial resources to train these teachers efficiently and effectively is 

probably the most important (Ibid) . . 

Botha (1999:52) contented that as well as the inequality found in South 

African schools due to the legacy of apartheid, the school system is still 

dominated by phenomenon often offered to as the collapse of culture of 

teaching and learning. Singh (2004: 108) added more by arguing that in 
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South Africa there is a lack of responsibility, dedication and commitment 

on the part of many educators and learners. This means that achieving 

the required knowledge, skills and habits of minds to promote a 

prosperous and democratic country with a quality education system will 

take some very hard work from the number of key players. These key 

players include learners. Learners need to take greater responsibility for 

their learning. 

more involved in motivati"..,.._~ ... lrl facilitating their children to learn. 
Univeri·tv of "Rort H re . • Furthermore, reseaccfi s ows .tnat tear ers o en will struggle to succeed 

1 oge er zn lixce ence 
if not assisted by a dedicated and competent educator. For instance 

what is taught and the way it is taught in the classroom, influences the 

quality of school level and therefore learners quality amongst learners of 

diversity (Shavelson, 1999:56). 

In the researcher's view, OBE approach may promote inequity. For 

instance, some learners in the class might not, at this stage, have gained 

the necessary understanding of integers and will thus be excluded from 

the study of other areas of other subjects like mathematics requiring this 

concept. This view of time is common. Carter and Richards (1999:112) 

refer to the "universal issue/dilemma" of time and "the teachers' belief 
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that if they do not spend enough time 'covering' the 'curriculum' they will 

be damaging their students". On the contrary, research shows that 

learners gain conceptual understanding in a problem-solving 

environment despite the fact that a syllabus has not been "covered". 

2.2.8. Monitoring and Assessment of Learners 

Design of monitoring and assessment of students needs to ensure that 

erated on a regular basis of the 

ensuring that all learners' set standards. Assessment means 

th . . fun~·ver~it": ofioi Hare I f rf ga enng m orma n au ul'inci uai
1 

earners Teve o pe ormance or oget erzn xce ence 
achievement. 

Effective educators make a habit of monitoring their learners' progress 

so that they can ensure th_at each learner is always working within his or 

her level of challenge or "zone of proximal development". The educators 

would then be able to develop a profile for each learner, to establish 

starting points for instruction, and to use this diagnostic information to 

drive classroom instruction (Hill, 2004:33). 

Stakeholders expect results, assessment, especially that designed to 

determine what learners know at a specific point of time, in this particular 

28 



 

 

case at the end of the year, is inescapable. When anyone is trying to 

learn, feedback about the effort has three elements: recognition of the 

desired goal, evidence about present position, and some understanding 

of a way to close the gap between the two. All three must be understood 

to some degree by anyone before s/he can take action to improve 

learning (Leedy, 1993: 15). 

educators should provi re where learners have a clear 

picture on the progress th~v--..wur......-nave made during the course of the 

year. AssessJJJ?i¥,~Ji§h. rt39l-f b~ 11Ji.R-J;.f and educators to work 
~og et er In °Exce Lenee 

hard in order to both face the challenges and produce the best they can. 

Apple (1995:86) came out with the concept of assessment where he 

indicated that curriculum 2005 also requires changes in assessment 

practices. Assessment is no longer used only for summative purposes 

and for reporting to others, but continuous criterion-referenced 

assessment is used to diagnose areas of strength and need of individual 

learners to inform ongoing teaching and learning. Assessment 

strategies should also provide learners with multiple opportunities in 

varying contexts to demonstrate what they know and can do. 
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The realization of these ideals appears daunting to South African 

teachers practicing in the context of an increased work load, large 

classes and general low morale in the teaching profession. Basing 

within this context, the researcher seeks to evaluate the role of school 

management in the implementation of this new curriculum (C2005) 

during classroom activities. 

2.2.9. Foe nd Learning 

2005 (Hill, 2005:33). They to ensure that modern concepts of 
Universit of Fo~t Hare teaching and learn 1a are u derstDodz ,v educators and are reflected in ogerner zn Exce ence 

the departmental programmes. Up-to-date knowledge of teaching and 

learning is critical if the District Officers have to create a culture within 

their departments that embodies high expectations of learners' 

achievement and confidence in the capacity of educators and of the 

department to realize those expectations. However, this requires a 

system that promotes organizational learning for example through 

workshops and seminars. 

Educators would function . effectively in an institution which 

accommodates a combination of off- and on- campus learning, coupled 

with demonstration teaching, mentoring, coaching and opportunities for 
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department educators to debrief and reflect on their practice and 

progress (Ibid). This would suggest an improvement in the professional 

standards of the department _that would spillover to the improvement of 

learning outcomes. 

In the South African context, (Ibid) identified the following as drawbacks 

in the achievement of acceptable practice of teaching and learning: 

• Negative attitud 

of the apartheid era; 

rners and educators that are 

e segregated education system 

• The poor state of repa chool buildings and facilities; 
University of Fort Hare 

The large sniiwi!19rn itJB~z~Wl!'ksion of resources, facilities • 
and equipment; 

• The lack of management skills needed to deal with the challenges 

of school, management which are crucial to forming a sound culture of 

learning and teaching in a school; 

• Overcrowded classrooms; 

• Poor relationships among principals, educators, learners and 

parents. 

Under these circumstances, ·the· process · of- teaching and learning 

becomes unbearable. An atmosphere of this nature does not support 

• attainment of favorable learners' outcomes. It is however, such difficult 
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environments that call for stakeholder participation in order to realize 

desirable learning outcomes and therefore the ideal implementation of 

policy. 

2.3 Policy Implementation 

Policy like alf other components of public administration is not static. 

Cloete, (1 998:58) argued that, policy should be reformulated and 

a considerable number 

the extent of the activities o ·J3Y[>ne-m 

·5( erience, research in the relative 

c s and needs. There are always 

serve to change the nature and 

University of Fort Hare 
Together in Excellence 

The factors which influencing policies are as follows: 

Circumstances, public need, policies of political parties, activities and 

representation of interest group, personal view of political office-barriers 

and research and investigations as will as the views and experience of 

public officials (Ibid). These showed that it should be clear that policy-

making is a continuous process at every level of the hierarchy of office 

barriers, officials and institutions. 

Furthermore, connecting .. about policy . implementation, Anderson 

(1977:29) argued that participants should be within the environment in 

which the policy takes place. Demands for policy actions are generated 
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in the environment and transmitted to the political system. At the same 

time, the social aspects may limits and constraints how policy is 

implemented. For instance, there is a belief that African cultures 

influence how policies are implemented in South Africa (Ibid). 

Once the legislation adoption stage of the policy process has been 

completed, this is ready to be referred to public policy, which is ready to 

be implemented (Ibid). 

administrative agencies, 

strative agencies. Besides the 

, the courts, pressure groups and 

the community organization~Ylr=f~~also involved to examine the policy 

implementatioV.nWtr~ty JJf-.fJ\qt,f!%rc~ntent of policy and its Togeiherzn9.ltxcerlence 
impact on those affected may substantially modified, elaborated or even 

negated during the implementation process. 

Anderson (1977:138) indicated that policy evaluation is concerned when 

trying to determine the impact of policy on real-life conditions. The 

impact of a policy has several dimensions, all of which must be taken 

into account in the course of evaluation. These include: 

(i) The impact on the public problem at which it is directed and on the 

people involved. 

(ii) Policies on situations or groups other than those at which they are 

directed. 
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(iii) Policies may have impacts on future as well as current conditions. 

(iv) The direct costs of policies are another element for evaluation. It is 

usually fairly easy to calculate the dollar casts of a particular policy or 

program. 

(v) Policy may have indirect costs that are experienced by the 

community or some of its members. 

Anderson (1977:138-1 barriers or 

r the evaluation of policy. He 

presented three points 

(i) 

policy are unc 

the extent to 

his means that when the goals of a 

~11'-ff~'Ffuently are, determining 
Together in Excellence 

(ii) Which they have been attained becomes a difficult and frustrating 

task. This is stage where support of majority is needed. 

(iii) Causality. This indicates that, systematic evaluation requires that 

changes in real. life conditions must demonstrably be caused by policy 

action. Some things may happen with or without policy action. 

(iv) Diffuse policy impacts. Policy actions may affect groups other than 

those at whom they are specifically directed. For example, a welfare 

program may affect not only the poor but also others such as taxpayers, 

public officials and low-income people who are not receiving welfare 
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benefits. Taxpayers may grumble that their "hard-earned dollars are 

going to support those too lazy to work. 

Finally Anderson concluded by indicating that policy evaluation often 

indicates that policies do not achieve their ostensible goals or have the 

impact on public problems they were intended to have. A variety of 

factors may impede the attainment of policy goals. First, inadequate 

al • fl problem. Second, policy may be 

heir impacts. Third, the solution 

for some problems may • t at are greater than the problems. 

Finally, the nature of the proo1emi-ar which policy is directed may change 

while policy is Wr\);~A.<J l~I . Hare 
Togeth.~~'"zn Excellence 

Anderson concluded by highlighting that a policy is officially adopted and 

implemented. Evaluation and feedback occur, changes or adjustment 

are made, and more implementation follows, evaluation and feedback 

again take place and so on. Following are management theories and 

the leadership theories. 

2.3.1. Leadership Theories 

Leadership was defined as the . .process through which an individual 

attempts to intentionally influence another individual or group in order to 

accomplish a goal. Leadership is a process because it is a series of 
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actions exerted by individuals to accomplish goals. Leadership is 

intentional because it does not just. happen; it requires effort on the part 

of a leader (Hersey and Blanchard, 1993: 17). Furthermore, Leaders 

influence others exerting different types of power available to them. The 

individuals become leaders through their willingness and ability to wield 

that power. 

The more power one :~ influence and ability to lead. 

not to use their power nge. In some incidences, many 

. . 
settings. Inst , 1t W§~ u f c21t~~"·~ l)owerless to affect the 

Together in Excellence 
world around them (Ibid) .. 

For instance, within an organization, there are six commonly recognized 

types of power: formal, reward, coercive, expert, charismatic, and 

informational (Lee, 1997:23). For the purpose of the study only, the 

expert and the information power would explore considered. 

Expert Power. 

The expert power derives from the expertise of a person who has special 

knowledge, skills, and experience. Expertise can be traded for 

influence. For example, individuals with computer expertise often exert 
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tremendous power within health care organizations because of the 

reliance on information systems. Educators exert expert power within 

teaching through their knowledge and skills the have acquired to impart 

the knowledge to the learners (Ibid). 

Information Power. 

It has been contented that information power comes from the possession 

,~ s. It differs from expert power, 

person who controls i exert considerable power. For 

instance, the principal and •·tt~!-J-f'lr;.lnagement team cultivate information 
. Universitv of Fort Hare . . ·· sources m orgarnzatrons, Who can I form tfiem about orgarnzat1onal 1ogetnerzn.fixce ence 

politics and upcoming events. This information is often critical to the 

success of school initiatives (Ibid). 

2.3.2. Differences between Leadership and Management 

According to Vroom and Yetton (1993:89) leadership and management 

are two distinct activities, but the concepts are · often confused. The 

leaders and managers are necessary for organizational success, and 

they . both attempt to influence. behavior ... However, they . differ in how 

they attempt to influence behavior. Management provides order and 

control in the activities of an organization, which are critical to day-today. 
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operations. Management works best when conditions are calm and 

change is unnecessary. 

Vroom and Yetton (1993:91) further highlighted that leadership is 

important when things are changing and chaotic. Furthermore, 

leadership is critical to providing vision and direction to an organization, 

and it inspires followers to do more than they thought was possible. 

excel at providing 

organizing, staffing, con lem solving. 

They further e.mrf grt li&F~t coping with change, 
Together zn Excetlence . 

setting direction for others, communicating a common vision, and 

motivating and inspiring followers. Leadership focuses on getting people 

to commit to a common goal, while management focuses on getting 

people to take action toward that goal. A manager is primarily interested 

in compliance by subordinates. In fact, a manager may not care whether 

people want to do something-only that they do it. 

2.3.3. Different Leadership Theories 

Some researchers use leadership theories to .. answer the following 

questions: (1) what do you look for if you want to select an effective 

leader? (2) What behaviors should you try to improve if you want to 
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improve your own leadership effectiveness? (3) Under what conditions 

do different leadership behaviors work best? (Fiedler and Garcia, 

1999:23) 

Completed with these is the aspect of commitment. A leader is 

interested not only in behavior but also in feelings, motivations, thoughts, 

and perceptions. Since mental processes are so integral to behavior, 

they are necessary to 

can capture the hearts 

um effort in workers. If leaders 

reater commitment to goals and 

sks the staff to complete a task, 

the rewards and punishmern-o---."Fri..-~t back up the request will in many 

TTn~·versl·t otFort Hare cases be sufficien o _geTz.: li tas com ltetea acceptably. The staff may 
ogetHer zn xcet ence · 

not be inspired to do more than is minimally necessary, though (Ibid). 

However, a motivational system based on reward and punishment may 

not help the staff to rise to the challenge of extraordinary or changing 

conditions. For example, budget cuts and staff shortages may require 

significantly greater effort by the staff with no increase in pay and 

deterioration in working conditions. Stress, uncertainty, anxiety, and 

conflict can complicate the situation. Responding under these conditions 

often . takes more commitment to the . organization . than is generally 

inspired by a manager. Commitment is better "fired up" by a leader who 

has gained the trust and respect of followers (Ibid). 
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In some incidences, it happens that person in charge is an excellent 

manager but a poor leader. This means that the manager can be good 

at inventory control, managing departmental finances, ensuring sufficient 

staffing, providing clear policies and procedures, and even negotiating 

good salaries for the staff (Ibid). However, the manager sometimes 

does things that give others the impression-whether correct or not-

exercise professional j d1
-l'Y'l~ ... 

1
'1T~....__l.l> initiative. He shoots down new 

ideas without explanati n~ ~~~M11 stent in dealing with employees: 

One day he will be very un mg, the next he would be inflexible, 

even harsh. VJ°tjYt § • u then cut it off. The 
Together in xce ence 

employees stay in their jobs but are rarely inspired in their work (Ibid). 

Hersey and Blanchard (1993:30) indicated that the leadership theories 

that have been proposed could be categorized as trait, behavioral and 

situational theories. 

2.3.4. Trait Theory. 

Trait theory argues that the greatest predictors of leadership 

effectiveness and success. are .the traits . and dispositions with which 

people are endowed at birth or develop early in life. By the time a 

person reaches a leadership position, these characteristics are difficult to 
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obtain or to change. Not so long ago, people believed that leadership 

was hereditary. If individuals had royal blood, they were thought to have 

a capacity to lead. Over time, objective observers noticed that royal 

bloodlines bore little relationship to the ability to lead. 

The first systematic attempt to understand leadership attempted to 

identify specific traits in people that might be predictive of leadership 

"'PllY..S.IIC81 traits, such as height, age, and 

attractiveness;I..l • M Ii f c • ~a, charm, tact, and 
Together in Excellence 

popularity (Ibid) .. 

Personality traits, such as adaptability, assertiveness, and emotional 

stability. - Task related traits, such as the drive to excel, accept 

responsibility, and take initiative. A review of all of these studies 

suggests that the most desirable traits in leaders are drive, motivation, 

integrity, self-confidence, intelligence, and knowledge. 

Hersey and Blanchard (1993:45) observed that .the relationship between 

these traits and leadership capabilities is weak and inconsistent at best, 

making many traits poor predictors of good leaders. For instance, in 
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reality, many people who are intelligent and have a high level of integrity 

are poor leaders, and not all good leaders are especially intelligent, 

tactful, or personable. Since traits are not consistent predictors of 

leadership, researchers started to examine the role of leadership 

behaviors. 

2.3.5. Behavioral Theory 

It has been contented 

greatest predictors of I 

abilities that people lea 

eness are the behaviors and 

ersonal traits and dispositions 

provide the foundation on "-•J1h,,., ... ,....those behaviors and abilities are 

developed. slJJi~'¥£1fr~i ,eQtt eW: J;IYrtfwer the question, what 
Together In Excelrence 

behaviors should leaders adopt to be most effective? (Lee, 1997:32). 

A variety of behavioral theories have been proposed, but all describe two 

primary dimensions of behavior that leaders adopt, task orientation and 

follower orientation. For task-oriented leaders, the focus is on 

accomplishing the assigned job, while concerns about followers take a 

back seat. Task-oriented leaders work to provide the necessary 

structure to followers by setting goals, providing training, defining 

expectations and limits on. behavior, . and .. establishing rules and 

procedures. For most tasks, leaders need to provide some structure. 
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However, there is a point where structure is no longer useful and 

becomes restrictive and even irritating (Ibid). 

Furthermore another problem could be, follower-oriented leaders focus 

less on the job at hand and express greater concern for the follower. 

Such leaders actively support followers not as cogs in a machine but as 

human beings. These leaders demonstrate such behaviors as showing 

respect, gaining trust, 

and approachable. Bot 

too much structure wi 

r necessary in organizations, but 

ers to feel abused and taken 

advantage of. Too much e • on the followers will result in failure 

T niversit o~Wit H arP,_ to meet deacffmes,Jina go Is. o 1eaaers 7ry to balance a task 
1 ogetner zn xce ence 

orientation with a follower orientation (Ibid) .. 

2.3.6. Situational Theory 

According to situational theory, the greatest predictor of leadership 

effectiveness and success is the situation in which a leader finds himself 

or herself. Traits, abilities, and behaviors are important, but they are 

seen as situation specific. In one circumstance, certain traits and 

behaviors serve a leader. well, while in another they may be disastrous. 

Situational theory attempts to develop an understanding about how 

leaders can and should adapt to the dynamics of a leadership situation. 
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Although individual situational theories vary in content and emphasis 

they generally agree that the appropriate leadership style depends on 

the job, the followers, the relationship between the leader and the led, 

organizational constraints, and the leader's abilities (Lee, 1997:34). 

2.3.7. The Nature of the Job 

Jobs can be routine or no routine, structured or unstructured. Routine, 

structured tasks require of leadership than no routine, 

tasks like those in fast-food 

employees are trained to fol• rii...._.,_,c::a .... ~·Icit instructions on cooking food and 

. Un~· ersitv o~Foi are serving customers roomz..arttl .Y~ on, : its). ogebterzn xce ence 

The point where each employee is expected to complete clearly defined, 

simplified tasks and is discouraged from making any independent 

decisions. A far greater level of commitment is necessary in 

professional work settings like education where the principals work 

independently to solve complex problems (Ibid). . 

. 2.3.8. Follower's Characteristics 

Vroom and Yetton (1993:99) further argued that some followers are 

highly motivated, energetic, willing to accept responsibility, and 
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competent. These workers need little direction and structure in their 

jobs, while unmotivated and less capable people require close oversight 

and direction. 

2.4. Relationship betw~en Leader and Followers 

Trust is essential to a leader's success. A good leader inspires 

confidence in and loyalty toward the leader (Vroom and Yetton, 

1993:99). More over 

leaders. Leaders are o 

ns, place many constraints on 

eir ability to hire, fire, discipline, 

and experienced in dealing • adership situations than others. A 
.. Univers~·tyofFort Hare . . leader's ability to aa~ptt o ctiaoamo1.s1tuat1ons by applying different 

Toye er zn l!:XCT! Lenee 
leadership strategies will permit him or her to adjust to different jobs, 

followers, and organizational constraints. 

However, for instance, most school leaders have little control over many 

leadership situations. In most cases, leaders "inherit" their workers and 

are given tasks that must be accomplished within the constraints of the 

organization (Vroom and Yetton, 1993:99). According to situational 

theory, leadership success depends more on the leader's ability to adapt 

to a situation than the ability to. change it. . Therefore, leadership is more 

about guiding and inspiring. Fro instance, in the context of the study, the 
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role of school leader in guiding and inspiring the implementation of 

curriculum 2005 is explored. 

2.5 Summary 

This chapter focused on different perception from different authors. 

Main focus is on examination of the role of school management in the 

implementation of curriculum 2005 from its inception (i998) to 2003. 

Some authors agued t 

adequately trained in t 

approach. Therefore th 

ers in schools have not been 

aining to be able to manage the 

new approach. The ne er is concerned with methodology, 

Tlnive s· ~v o~~t H::ire procedures anacra1a..co ec11cm.us o 1s stuay. 1ogetnerzn xce ence 
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CHAPTER Ill 

3. RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter is presented as follows: methodology; research techniques; 

the negotiation of entry; research instruments and validity and reliability 

of the study. In this study two types of data were used such as primary 

e important ethical issues will be 

highlighted as well as d 

Methodology was intended I ct data that aimed at responding to 

the following reUJM ~I;§Jtt nP.f Fort Hare 
Together in Excellence 

• How successful and poorly the approach affected the 

management in Fort Beaufort District Schools? 

• What impact it has on learners, educators, school management, 

SGBs? 

• What is the management doing to empower this affected group? 

• What challenges or problems have arisen in the process of this 

transformation? 

• Was there any training for the principals and the educators to be 

able to implement the new curriculum in their-schools?-

• If yes, what was the duration of the training? 
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• Were there any follow-ups as the encouragement to educators and 

the principals? 

• What other form of support was given to the principals and educators 

to implement C2005? 

• Did the school receive any resources that are in keeping with the new 

approach? 

• How available were these resources? 

These research questio s 

were used in this study. 

a ed in a way that mixed-methods 

ds in this instance are the use of 

qualitative and mu1anttta1u~E~fflre ril1t})trJ~;Mra·"10)flte ~ 1urova 

Together in Excellence 

3.2. Methodology 

The overall study used mixed research methods. It has been indicated 

that mixed research methods are research methods in which quantitative 

and qualitative techniques are mixed in a single study. It is the third 

major research paradigm, adding an attractive alternative to quantitative 

and qualitative research (Creswell, 2002) .. 

Creswell (2002) further indicated that the philosophy of pragmatism says 

that researchers should use the approach or mixture of approaches that 

works the best'in a real world situation. In short, what works is what is 
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useful and should be used, regardless of any philosophical assumptions, 

paradigmatic assumptions, or any other type of assumptions. 

According to this fundamental principle, the researcher should use a 

mixture or combination of methods that has complementary strengths 

and no overlapping weaknesses (Creswell, 2002). In this case 

qualitative research is multimethod in focus, involving an interpretive, 

researchers study thing 

sense of, or interpret, ph 

to them. Qualitative resea 

t er. This means that qualitative 

. r I settings, attempting to make 

s of the meanings people bring 

a variety of i e sf , personal experience, 
Together in Excellence 

introspective, life story, interview, observational, historical, interactions 

and visual text; the described routine and problematic moments and 

meanings in individuals' lives" (Denzin, 1984:2) 

James (1996:12) further argues that qualitative research is an effort to 

understand situations in their uniqueness as part of a particular context 

and the interactions there. This understanding is an end in itself, so that 

is not attempting to predict what may happen in the future necessarily. 

To understand the nature of that setting; what.it means for participants to 

be in that setting, what their lives are like, what's going on for them, what 

their meanings are, what the world looks like in that particular setting; 
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and in the analysis to be able to communicate that faithfully to others 

who are interested in that setting. 

This includes classroom observation image-based research, 

questionnaires, desktop reviews, interviews. The cultural audit 

measures those variables beyond the classroom which may influence 

the implementation of OBE and Curriculum 2005. In addition, the study 

education institutions, d ~ -·------ o schools, and the contribution of 

Curriculum 2005 policy nsformation in South Africa. 

The research • • ta • tJ • y 'Elie intensive approach 
Toget er in Excellence 

that emphasizes both historical and qualitative analysis. This intensive 

research method was selected since it is concerned with processes, 

activities, relations and episodes of events rather than statistics on 

particular characteristics. 

"Qualitative methodologies seek subjective understanding of social 

reality rather than statistical description or generalizable ·prediction. 

Qualitative methodologies posit a particular approach to theory building. 

They are used to build . grounded theory. through intensive empirical 

research so that meanings are clarified and interpreted through the 

research· process. They reflect particular understanding of social life and 
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-meaning. They also suggest a specific approach to what constitutes the 

production of knowledge" (Limb and Dwyer, 2001 :45). 

Researchers who used qualitative and quantitative methodologies are 

concerned to recognize and acknowledge the intersubjective values that 

underline their research in contrast to the suggestion of value free 

methods. They both characterized by a relational construction of 

placed upon both 

researched as well the reflexivity of the research 

encounter "(Burgess, 1997:2 ... -.__ ----
University of Fort Hare 

Together in Excellence 
Qualitative and quantitative both chosen in the project to undertake 

research that is participatory action research. Under qualitative 

methodology, the concern was not simply to empathize with the research 

subjects but to help produce changes in schools management. Thus the 

dimension of the choice to use qualitative methods was based on the 

research problem addressed in Chapter One. 

Even though this study adopted mixed-methods research, it_ is more 

biased towards qualitative paradigm .. _ Qualitative methodologies were 

further justified by the fact that the attractions of intensive methods come 

from getting closer to lived experiences, to exploring beliefs and actions 

51 



 

 

in terms used by those under investigation. The depth of insight that can 

emerge through intensive research can make the research process 

exciting" (Haggart, Lees and Davies, 2002:78). 

A study of this nature aims at helping researchers in understanding the 

world in which we live and why things are the way they are. Mixed 

research methods are aimed to investigate situations where little is 

researchers will have a cle:::rr--~:n-me of the life world of individuals or 

groups studiell~'t~Ji~li~~.'i?-f ~o,rtel!~hcfe. By implication, the 
Toget er zn Excellence 

first hand information from the respondents is elicited from their work 

places (Bill, 2000:11). 

3.3. The Research Techniques 

The techniques chosen for this study are in keeping with the intensive 

research methodology. The techniques used are as follows: observation 

method, questionnaires, structured interview,· group interviews and focus 

group discussion, and analysis of documents. All these techniques have 

been.selected because they. are appropriate.in this research study. 
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However, before entered into the field, negotiation of entry had to be 

done. This section is presented as follows: negotiations of entry; 

observation method and the research instruments. 

3.3.1. Negotiations of Entry 

Selected schools at Fort Beaufort District were visited and the 

researcher met the principals to negotiate about the appointments with 

verbally since there was ent. The researcher submitted 

des for the learners' purpose as 

well as the time table for th • • als to fit her in their schedule. The 

same proceduP W¥~li~it}f -~f Vh~li:;tiJfra~wcers, SADTU and the TogetlierznYlxce~lence 
SGBs. 

During these visits in schools, the researcher was given the chance to 

observe teaching in those tagged grades such as grades 1, 3, and 6. 

The researcher was given some schools documents like a time table, 

programmer's curriculum, instructor's lesson plans, and instructional 

materials available and in use, and on-going (formative) assessment 

practices. These visits assisted in highlighting differences in practice 

before and after implementing Curriculum. 2005. _ 
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3.3.2. Observation Method 

Observation made it possible to study behavior as it occurred. This 

method was used during the school visits for the negotiations of entry. 

The researcher did not ask people about their own behavior and their 

actions, she simply watched them when they did and said things. Data 

collected by observation described the observed phenomena as they 

occurred in their natural setting. 

The observation method 

attached to this method. 

• s study due to the advantages 

for the researcher to use this 

method in supporting the re a given by the respondents and to 

avoid artificialitP • i&r~j ft Qb91k ~ethods could bring 
Together in Excellence 

artificiality to the research environment. 

3.3.3. Research Instruments 

This sub-heading entails with questionnaires, structured interviews, in-

depth interviews, group interviews and focus group discussion as part of 

research instruments. 

(i) Questionnaires 

Questionnaires are carefully designed instruments. for collecting data in 

accordance with specifications of the research questions (Burgess, 

1997:83). It may be used to ascertain facts, opinions, beliefs, attitudes 
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and practices. Questionnaires are documents containing questions 

designed to solicit information appropriate for analysis (Ibid) 

Fixed choice questions allow the researcher to collect a large quantity of 

data from a considerable number of people over a relatively short period 

of time. The open-ended questions allow respondents to c9mpose their 

own answers so that valid data may be provided since respondents can 

say what they mean in th i wl'I 

re issued questionnaires since 

they were targeted group u • technique. One member was a 

curriculum spe~ • • V~ S. . mcfn@ a ethe subject advisors. 
Together in Excellence 

Questions were asked on what curriculum was used before and how it 

was used. What caused the shift from the previous one to Curriculum 

2005? Who has overall authority for the implementation of Curriculum 

2005? How successful was the implementation assessment t done and 

which follow ups have been made? 

Questionnaires were used to investigate about the guidance and the 

support the District Officers gave to the implementers of Curriculum 

2005. What do they .. see . as . their role . in the implementation of 

Curriculum 2005? Furthermore, questions were asked on what the 

implications of the approach were and whether the new approach was 
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manageable. Questions revolved around the problems encountered and 

the strategies that could be used to avoid those problems. 

(ii) Structured Interviews 

Interview is defined as a face-to-face exchange of information between 

two people (Robson, 2002: 18). Interview is a vehicle for elucidating 

interacting influences on people's lives to get the details (Ibid). The 

intensive interviews ar arms of discussion involving 

in-depth understanding 1 is best communicated through 

detailed examples and rich n""'·r--ll'•""""1' -'us.s. 

University of Fort Hare 
Together in Excellence 

The structured questionnaires focused on the role of school 

management in the implementation of Curriculum 2005 from its inception 

to 2003 in Fort Beaufort District Primary Schools, Eastern Cape. The 

data were collected to gather the principal's views on behalf of Fort 

Beaufort community. These structured questionnaires were formulated 

to reveal the new curriculum that had effect a shift from one which has 

been content-based to one which is based on outcomes. The data 

collected seek to investigate community awareness of the advantages 

. and disadvantages of using either one of .the two curriculums. 
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Under this instrument, the targeted groups were as follows: the 

principals, and the educators. 

(a) Principals 

Under this technique, six principals were interviewed, three from rural 

schools and another three from urban schools. This interview process 

focused on the supervision and monitoring in the implementation of the 

new approach. This is 

selected primary school 

This part further investig 

. . 

f rt District in the Eastern Cape. 

classrooms, wr ¥e s r r ~formation with class 
Together in Excellence 

teachers and SMTs. 

Principals have to be in the position to identify the challenges and 

problems that have arisen in the process of this transformation. The aim 

in asking these questions was to investigate the problems that the 

participants experienced during this process. In additional, to see if the 

management is strong enough to overcome the problems. 

(b) Educators . . 

Eighteen educators from six different schools were interviewed in data 

collection. The area of focus was the extent to which curriculum 2005 
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has been implemented in schools, as well as how manageable 

implementation is in practice. 

(iii). Group Interviews 

Group interviews were conducted with SGB members. During the group 

interviews, only four SGBs members were interviewed per school. The 

reason being, the rest were busy at work since the team has been 

established from parents 

Those who were present 

j bs from different departments. 

In rural schools,; the ~r~:n~1r.:-nad to read the questions to the 

respondents. U • ve~~i"D(Qf?J ¾tl
1 

fi!&l: e open and closed. 
oge'fli.er zn Excellence 

Questionnaires were used in this technique to gather data. Questions 

were read and the responses were recorded through tape recording and 

the notes taking as the interview progressed and a fuller report was 

compiled. 

(iv). The Focus Group Discussions 

The focus groups technique was chosen since it allowed access to 

research participants who may find one-on-one or face-to-face 

interaction scary or intimidating. .This . . technique was appropriate 

because all the members had a chance to express themselves openly 

and freely. "Some of the studies conducted on focus groups indicated 
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that the group members find the experience more gratifying and 

stimulating than individual interviews" (Limb and Dwyer, 2001 :45). 

Furthermore, it has been indicated that the focus group is a collectivistic 

rather than an individualistic research technique that focuses on the 

multilocality of participants' ·attitudes, experiences and beliefs. In this 

research the focus group involved the explicit use of group interaction to 

produce data and insiglh 

interaction found in a gro 

e less accessible without the 

In this research the focus • cuss ions were also utilized when 

interviewing the-q ·M~ • oV nQr-.-drrlbii'l'~Jt; am and the Teacher's 
Together in Exce ence 

Union. Thirty-six learners participated in this technique which was made 

up of six learners per school. Five members from teacher's union and 

four members per school from SMTs also participated. 

Focus groups were used in two ways; the first one was where the 

researcher chose between four to six respondents. The researcher 

managed the focus group discussion by going amongst the respondents, 

ensuring that everyone speaks. One rationale behind using this kind of 

focus group is that it saves time and money .. 
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The second way of using focus groups was to use the group to find the 

information that the researcher would not otherwise be able to access. 

These focus groups were useful because they tended to allow a space in 

which people may get together and create meaning. For example, a 

question was posed to the group, and once the discussion began, there 

were different opinions and variables that arose which the researcher 

may not have thought about. The reason for the researcher to use the 

with the teacher's unio 

e to check if the SMTs, together 

I they are suppose to play in 

upport to educators. 

As indicated JJ • Y d two groups of three 
Together in Excellence 

members. The interviewer administered the questionnaires to the 

different groups of learners for the discussion. During this discussion, 

the researcher facilitated interaction between group members to draw 

out those who were not participating. She further tried to manage those 

who dominated the discussions to the detriment of inclusive debate. 

3.4. Secondary Data 

3.4.1 Documentary Sources 

Not only interviews and questionnaires were relavant to unearth the role 

of school management in the implementation of Curriculum 2005, but 

also written documents. In this study relavant documents that include 
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minutes meetings such as staff, school management, disciplinary 

committee; Letter and memorandum esp. for Department of Education -

Diaries which include SGB activities; speeches- opening and closing 

days and quest speakers; course outlines and other course documents; 

notice's on important school activities; Letters and other communication 

to parents; log books and supervision documents were also utilized. 

vision on how the de 

testimony of which tea 

schools. One can actually a • the degree of work and assistance 
. UniversitvofFortHare . given to learners-o~ fne eaticalQf.S a&1welras now the assessment IS 1ogetnerzn.fixcelence 

done. 

3. 5. Validity and Reliability 

In order to ascertain validity and reliability of data in this study, 

triangulation was used. Triangulation defined as the application and 

combination of several research methodologies in the study of the same 

phenomenon. It is a method-appropriate strategy of founding the 

credibility of qualitative analyses. . It becomes an alternative to 

"traditional criteria like reliability and validity (Partin, 2005). 
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In the context of this study, triangulation took place as follows: 

• Different research tools were used such as questionnaires and 

interviews; 

• Introducing different constitutions in the community; 

• Qualitative and quantitative methods were used. 

The study further seeks to achieve validity by stating procedures 

interviews on the audio wrote interview notes to make 

clear the honesty of both • ormants and the researcher. For 
. _TTniversii of Fort Hare . instance, the 1mormanls r;e ans.es were reaa and reread. The audio 1ogetne znJ!,;xceLLence 
taped interviews were listened over and over again and was transcribed 

through accurately writing. This was done to satisfy validity and the 

reliability of the study. 

3. 6. Data Collection and Analysis 

As the process of data collection unfolded, the study employed content 

analysis. Content analysis involves identifying, coding and categorizing 

the primary patterns in the data. This is a procedure for categorization of 

verbal or-behavioral data, for purposes of-classification, summarization 

and tabulation. It involves coding or classifying data. A careful and 
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systematic way of identifying key factors and relationships among them 

was done (Van der Westhuizen, 2003:90). 

3. 7. Limitations and Challenges Encountered 

The execution of this study had some limitations and constraints. These 

included the following: financial constraints involving traveling, typing 

and photocopying of the questionnaires. The researcher worked under 

resourced conditions. JP,,.tri1or-J . ..'" 1 the questionnaires presented 

another major problem. t:Q.1tr ... ir!='tv'\,~~ :,JJ• response rate was the major 

weakness of the questi ·~m~~~~~ archer decided to issue out all 

questionnaires personally ra •~~ icna• through postage. In this case the 

researcher haJJtY~~trh\ty a~f J;;gl~rf!ijthedistribute and collect 1oget erini:xcelence 
completed questionnaires and conduct the interviews as well as focus 

group discussions. 

Moreover, during the field work, the researcher faced the following 

challenges: learners were reluctant to give out answers; as a result they 

were very brief since they were not feeling comfortable to express 

themselves to a stranger. 

During interviews of Distinct Officers, -they felt that some questions were 

confidential and they were reluctant to disclose such information, 

especially to somebody they considered as a stranger. Appointments 
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were also a major problem since people kept on postponing or not to 

attend at all. Educators were complaining about time wasted and being 

disorganized. 

Sometimes the researcher would find respondent's unprepared for the 

visit. Reasons being coming late at work due to unreliable transport and 

sometime not informing the staff and the colleagues. As a result the 

researcher would have t 

where the principal woul t informing the staff in time. 

The major problem encount e researcher was inaccessible of 

transport to rea~JJ!W&,T~i ~r9if JiJ~£nsport to rural schools 
Together zn 

1

Excellence 
was not reliable; as a result the researcher resulted to hitch hiking, which 

is not always a guarantee. 

In rural schools, the main problem was the language since the interviews 

were conducted in English, the medium of instruction in schools. 

However, in some instances, respondents would emphasize using 

Xhosa, (language of the participants). It was a little bit hectic particularly 

for the researcher since her mother tongue is Sesotho. In this case 

communication was the main problem hence some educators intervene 

by translating. 
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3.8. Conclusion 

Data were collected using various methods and techniques such as 

interviews, questionnaires, focus groups, coupled with the observation 

technique. These research tools were selected on the basis of suitability 

towards yielding rich data. Data required was on the role of school 

management in the implementation of Curriculum 2005 at Fort Beaufort 

District in primary schools from its inception (1998) to 2003. Beside the 

minor challenges experi l ,..,_, .... ,.-, • t I was collected. The following 

chapter presents the an 

University of Fort Hare 
Together in Excellence • 
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CHAPTER IV 

4. DATA PRESENTATION, ANALYSIS and DISCUSSION 

4.1. Introduction 

This chapter deals with data presentation, analysis and discussion. Data 

were collected using the adopted methodology as presented in Chapter 

Three. Data were colle fE .. ,..1
' ~-:'.:..~,,-, s lected Primary schools in Fort 

Beaufort District in th ..,.,.,..__..~,;"" a e Province, . of which three 

represented rural and ti\@:1~~~~lfl urban schools. In this study 

friction names were used .,, .. ,.._,.._._ . .-.esenting school's names. Fatima, 

Univeri·tv of Fort Hare • Tsepo and Tsosana..are e 1'1ames of ~chools m urban areas whereas 1oget erznbXcellence 
St. James. St. Paul and St. Peter are the names primary schools ion 

rural areas. 

This chapter is presented as follows: 

• Respondent's Profiles; 

• The introduction of curriculum 2005 in Fort Beaufort schools; 

• factors that influenced curriculum 2005 implementation; 

• The need for educators empowerment; 

• A need for partnership· in curriculum 2005 implementation. 
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4. 2. Respondent's Profiles 

The questionnaire had a question on the qualification and the 

experiences of the respondents. The responses are shown on Table 1. 

Table 1: School Principals' Profiles 

Schools Sex Period of Professional 
names service Qualificatio 

ns 
Fatima 36 Masters 

education 
Tsepo 23 Diploma 

Education 
Tsosane 34 Diploma 

e I Education 
St Ja 1 Diploma 

Together in . xcellence Education 
St Paul M 28 Bachelor 

Education 
St Peter M 32 Diploma 

Education 

Qualifications and the experiences for the principals shown in table 1 are 

·generally acceptable for the supervisory positions they are holding. The 

majority of the principals are over thirty years in teaching practice. All 

the principals were reluctant to disclose their age. They indicated that 

age is a very confidential issue. Promotion is normally based on 

experience in this field, as. the .. result . of. that. there. are no young 

principals. On gender, the majority of the principals interviewed were 
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males. There were only two female and four males' school principals. 

This indicates that the management positions are dominated by males. 

The period of service of the school principals range from a minimum of 

twenty-three years to thirty-six years. This illustrates that all the school 

principals interviewed were experienced in school management. It is 

assumed that the experience gained by individuals over the years 

acceptable matter. 

furthermore expressed ability ~.J:lr:1--!;l·nage and lead schools. 
University of Fort Hare 

Together in Excellence 
Table 2: Educator's Profiles 

School Sex Period 
names service 

Fatima F 28 

Tsepo F 17 

Tsosan F 15 

St.James F 35 

St.Paul F - - -30 

St.Peter M 26 

Professional 
Qualification 

s 
Diploma 
education 
Bachelor of 
Pedagogies 
B~chelor of 
Pedagogies 
Bachelor of 
Pedagogies 
Diploma of 
Education 
Bachelor of 
Pedagogies 
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Table 2 illustrates the overall professional education qualifications and 

the experiences of the educators from the six schools that participated in 

this study. Three educators were interviewed in each school depending 

on the schools grades chosen. All the respondents were reluctant to 

diverge their age, indicating that it is very confidential. The study 

revealed that all educators who have been interviewed are having 

Bachelor of Pedagogies and Diploma in Education. In five schools, all 

males. This may indic • 

wer level of education .. 

University of Fort Hare 
Table 3. District orffcQfl~FciMf xcellence 

Sex Qualifications Period of service as Status 

a District Officers 

Male Higher 5 years 
Diploma in 
Education 

Male B,ed. 5 years 
Honors 

Table 3 shows background information on gender that revealed that the 

respondents are mature enough to face any challenges on the 

implementation of Curriculum 2005. The period of service as member of 
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District Officers determined by when they were appointed to occupy the 

position. During the interviews, they indicated that they started at 2000 

since they are former college lecturers; they have a very long teaching 

experience. Their responses showed that they are not as ready as 

expected in the implementation of curriculum 2005. 

Table 4: SGB's Profile 

School Sex Period 
Names of 

ears 
Fatima 3male 3 metric 3 

certs. years 

Tsepo All males 2 
Univ years 

Tsosan All All working 2 secretaries 3years 
females 

1 clerk 
1 Desi ner 

St.James 3 All Working 3 baby sitters 1year 
females 
1 male 1 clearer 

St.Paul All Not working none 1year 
females 

St.Peter 2 males • Not working none 2years 
2females 
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Table 4 illustrates the status of the SGB members. In rural schools, 

most of the members reported to be not working, and often they are 

illiterate. This may have negative results in their attempts to be involved 

in academic activities in schools. In urban schools, more ·members 

reported to be educated, and that they do participate in all schools 

activities and support the educators where is necessary. 

elections are done after three -,.,a~c: • .- he respondents are very reluctant 

to tell their age~+lJ~v~r~~e9~~,gn!iJl in all the interviews 11 'Togetner1n.Jixce}rence 
she conducted. This despite SASA dictates of a three year term of 

SGBs' member in the position. 

This section aims to present how the respondents understood the 

introductory processes of curriculum 2005. Amongst the issues are the 

differences between the old curriculum and the new curriculum 

approaches. This section presents educators perspectives, SMTs 

perspectives and the learners' perspectives. 
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4.2.1. Educators Perspectives 

Educators were not sure in which year curriculum 2005 was introduced. 

However, they could recall that its introduction started in grades1 and 8. 

the respondents reported that the introduction of curriculum 2005 saw 

changes in the way the learners were taught. In comparing the old and 

the new approach; one educator from Fatima Primary School highlighted 

the following points in the table form below: 

Table 5: The compariso 

Rigid time-frames 

Rote learning 

and the new system 

New System 

Learner centered 

Continuous assessment 

Flexible time-frame 

Critical thinking, reasoning, 

reflection and action 

One of the issues reported by the educators was that, they were 

supposed to understand learner-centered teaching which was the 

prerequisite to helping learners engage in meaningful learning and 

assisting them in achieving their desired outcomes. However, they 

indicated that they found - it sometimes very difficult since they· were 

never involved in this approach for the first time. 
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They further indicated that, in their classes, there is very big progresses 

because of the workshops were organized by schools' principals as well 

as the SMTs. The learners used to be very shy when they worked on 

their own. The educators further reported that before the period of 

curriculum 2005, learners did not say much in class. They did not 

volunteer any answers to my questions. After attendance of workshops 

as staff only, things are beginning to change. 

They emphasized that them to try their level best to 
. . Universitv of Fort Hare . 
implement this new .goroacrr.' .Tnev furitner maicated that they are still vgerner zn·Excelfence 
going through inadequate facilities, poorly trained educators, increasing 

enrolment, large classes, and very few educators who qualify. All these 

are some of the main issues requiring attention for the success of the 

learners. 

Even though in practice the educators could compare the two 

approaches, some reported that in practice this approach was difficult to 

achieve. Therefore, the educator from St. Peter Primary School 

indicated that most of them still do not know much about the different 

kinds of outcomes, learning area outcomes and the specific outcomes. 
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They further indicated that they do not know how to go about writing the 

general skills, abilities or integrating the learning areas. 

In summing up the new approach, educators from St. Paul Primary 

School reported that information given in the table above where he 

contented that; seemly the educator is a facilitator where he constantly 

uses group work and teamwork and assess learner's on-going basis. 

Furthermore, they report 

love it. 

Even though the responder,-~ .-"""~pressed their difficulties in the 

• t d t· f Un1~·ver~~-t tof ForttiHare f ·t d. t t· m ro uc 10n o cumc m O , .tflev were ooeTur o I s goo m en ions. 
oge er zn .excellence 

The educators from Fatima Primary School further emphasized more by 

contenting that:" we believed that the implementation of the new 

approach would significantly improve the quality of education offered in 

accordance with principles of outcomes-based education and training". 

They further stated that, they believe that they have to guide and 

facilitate meaningful learning through an outcomes-based education 

(QBE) teaching approach. 

However, they expressed a. problem . as the . poor. management of the 

implementation of the new approach. For instance, they reported that, 

as educators, they do not have a strong knowledge base in the 
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implementation of curriculum 2005 due to inadequate training received 

and insufficient relevant materials. This was acknowledged in other 

research reports such as Education, 2005, Pius, 2003 and Taylor & 

Vinjevold (1999:41 ). 

4.2.2. SMTs' Perspectives 

STMs involved in this study to assist educators in the implementation of 

where they indicated that they 

were that they-we were offere"~ -,.....-~rz:l> week orientation without any follow 
U nivers.itv of Fort Hare 

ups. There were n serg nats,._,, no wo kslioos and no training at all. 
ogei er I,i 1!.,XCeL ence 

They normally advise the educators to read any relevant pamphlets to 

familiarize themselves with the information and try to put it into practice 

during the classroom activities. 

On the learning resources basis, the members of the SMT indicated that 

they are under resource therefore they used to fundraising. They also 

encourage educators to make their own learning resource that are more 

relevant to the learner's needs. They further indicated that they cannot 

afford. the fancy ones. that are. recommended in . the implementation of 

C2005 such as overhead projector, video machines and computer. All 

those fancy materials are not available in their schools. 
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They further indicated that sometimes they organize workshops for the 

educators. In these workshops, educators are expected to share the 

ideas on how to defeat this new approach by using what is available. At 

present, schools are using chalkboards, books, crayons, learning 

programmes or waste materials like bottle tops, tin cans, and egg boxes 

and so on since that is what is available. 

many different activities i ~r:t-E~etW:fJ)tr[J) strict as follows: 

Is; 

• Help to develop learn· activities-inside and outside the 

classroom; 
University of Fort Hare 

Together in Excellence 
• Develop and manage assessment strategies; 

• Ensure that teaching and learning time is used effectively; 

• Ensure that classroom activities are learner-paced and learner-

centered; 

• Develop and manage learning resources. 

The above activities show how varied the role of instructional leadership 

should be. This indicated that much is expected from the SMT. There 

are many other tasks which are directly· related to· the implementation of 

Curriculum 2005. Beside these, the SMT has to contribute in making 
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school a learning organization. That is, a place which provides a 

dynamic learning environment for all members of the school community. 

To sum up all these information highlighted above, all the principals 

presented their responsibility. They indicated that their task is to support 

their educators for a better management of learning and teaching in the 

implementation of Curriculum 2005. They visited classes to observe and 

checked learner's partici 

and methodologies they teaching and learning. 

The responses above strenmnA-ru;!CI the point where the principal is 

ultimately respoVs~jy o~&:~ty d'JLfgit Hf1et~onal and operational Togetherzn:.ExceTteJd~ 
leadership and management of the school. The principal acts on behalf 

of the provincial head of the education department. 

The principals concluded this by expressing that the proper trainings and 

cluster meetings will provide the intellectual and social forum. All these 

will help to build a trusting and mutually supportive relationship amongst 

them. This will resulted to a better management of the new approach in 

school. Educators and the principals further explained their perception 

towards transformation. -or. change . as far as classroom practice is 

concerned. 
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In line with what had been described above, the following statements 

summarize the educators and the principal's regards in Curriculum 2005 

and OBE as the approach: 

• School principals together with their School Management Team are 

willing to give assistance whenever necessary, thus emphasizing the key 

role of the principals in 

get a proper training that 

implementation of the ne 

• 

mentation as long as they will 

with the necessary skill for the 

ugh support from the authorities 

and from every -~-·-ch as the parents and 
Together in Excellence 

the teacher's Unions. 

4.2.3. Learners Perspectives 

Learners are intended recipients of Curriculum 2005. The aim is to give 

them expertise and experiences that will make quality citizens who had 

experiential learning rather than rote learning. The discussion based on 

the implementation of Curriculum 2005 and the management in schools 

to check learner's awareness. 

All learners interviewed were aware of the -new curriculum approach 

from its expectations within both learners and the educators. For 
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instance, they were all aware of eight learning areas of curriculum 2005. 

They even knew that the approach started to be active in 1998. 

Learners named learning areas accordingly as follows: 

• Language, Literacy and Communication (LLC); 

• Mathematical Literacy, mathematics, and Mathematical Sciences 

(MLMMS); 

• 
• 
• 
• 
• 
• 

Human and Soci 

Natural Sciences 

); 

Economic and Managi=lm1~ t--sciences (EMS); 
Univy.r;sit,y of Fort Hare 

Life Orientatir,i~9A~P~ti Excellence 

Technology (TECH) . 

The question asked here was designed to examine the kinds of activities 

carried out during the lessons and the types of teaching materials, all 

learners agreed that activities differ from different learning areas. They 

indicated that during mathematics lessons, they normally work in groups, 

whereas with other learning areas • they are normally given the 

instructions to work on their own. 

Furthermore, learners indicated that during the group work they are 

participating much since that's where they have to share their different 
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ideas and come up with different opinions. They further indicated that 

they really like group work because they feel confident and independent 

during the classroom activities since they feel free to express 

themselves. However, they indicated that during the classroom activities, 

they are free to ask questions from their educators. Their educators 

move around to find out if they do understand. They also check if 

everyone is involved in the given task. Regarding the learning materials 

learners' indicated that th 

charts. 

According to the learners, the approach needs are still not met 
University of Fort Hare 

because its policy ist8gflfne~ iW1t.2~iz~1iB~ involved in the learning 

process by using the relevant and sufficient materials. However, in this 

new approach, learners reported that they were expected to work in 

groups to improve their reasoning power, critical thinking and to be 

creative. This showed that it is difficult for learners to be what they are 

expected without relavant and sufficient teaching and learning materials 

together with good guidance from their educators. 

For instance, earlier the educators indicated that they were expected to 

operate without a proper training and insufficient materials. This is 

exactly what the researcher learnt during the site visit in the observation 

of the classroom activities. The study found out that the educators were 
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trying their level best in their classroom regardless the problems 

indicated previously. 

The question was presented to learners to check if they know the role of 

their educators in the classroom. The learners indicated that the role of 

their educators is to control the class by giving some orders and the 

instructions for the task to be done. They further highlighted the point of 

assessment and the feed 

This is how one of the I 

normally moves around the 1",.o~J:!.1!!,room checking and giving out more 
. . Universitx of F~rt Hare clarification where necessarv ana ~ar l fhe complete work. In group 1 ogetner zn l!.,Xce ence 

work, the group leader would go to the front and present the work on 

behalf of the rest of the group members. At this point everybody is free 

to ask any relevant question on the presented task. The discussion 

becomes more interesting and strong. This means that learners are now 

geared to the new approach and they showed interest in it. 

Learners further indicated that the principals normally visit twice or thrice 

a week depending on how many committed he or she is during the 

course of the week.. In the principals' .visit, .she or he normally request 

for their overall work for the week and put a signature and the stamp. 

This is happening once a week especially on Fridays only. 
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4.3. Factors that Influenced Curriculum 2005 in Selected Schools 

The EDOs, the Principals and the educators identified factors which they 

considered as major drawbacks on the implementation of Curriculum 

2005as follows: Educators exclusion in policy making; Professional 

Background; Insufficient Training; Cascading Model; and Too Packed 

and Teaching Pragrammee; Insufficient Time and Shortage of Teaching 

Materials. 

in Policy Making 

The District Officers at , vel are accountable for the 

implementation of Curriculum . According to the Educational Policy 
. . U niversii of Fo~t Hare . D1stnct Officers are ~lso tex ecfea to l acilifale various workshops to 1oge n r zn-Exce ence 

different primary schools in the Fort Beaufort educational District in the 

Eastern Cape Province. 

The role of the District Officers is to oversee the implementation process 

of Curriculum 2005. Hence they reported that, they have to pay 

occasional visits to schools. Furthermore, they have to facilitate 

workshops on the new approach for a better understanding. They 

should monitor educators' classroom practice to see if the educators and 

the principals are able to implement the new approach .. They are also 

expected to provide feedback to the educators. 
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The visits were to assure consistency and constancy in Curriculum 2005 

and OBE classroom delivery and for corrective feedback and 

suggestions where necessary. The District Officers are also expected to 

help the educators as well as the principals to recognize and deal with 

the fact that, anxiety and stress are often an accompanying but 

temporary experience during the process change. 

The District Officer indi 

contributed in the imple 

briefly indicated that the 

were so many factors which 

were exclusive. For instance, 

the principals and the educat n~-H:!ltlrurted that, they were not included in 

policy making yy ~eJ;~~ Q~f f ~z~~J!~~ted to implement the 
1 ogether zn ~xce Lenee 

new approach in the classroom. The literature support a link between 

participation in decision making and the potential to execute tasks 

thereof (Gorton, 1983:263). For instance, educators would be better 

place to implement decision they would have make an input. 

4.3.2. Professional Background 

The EDOs commented that the fact that they are former college 

lecturers, 

They . were expected to . run with curriculum. 2005 . training educators 

irrespective. of their capability and ability in the new approach. This 

situation presented them with a level of discomfort as they only had one 
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week orientation in curriculum 2005. During the educators' orientation, 

they were constantly embarrassed since they were not equipped to 

answer all questions educators posed. 

4.3.3. Insufficient Training 

Educators indicated that they were also confused due to insufficient 

training, insufficient and irrelevant materials and terminology that were 

re some voices: "Actually there 

t tion was provided" one of the 

members added. They that there was no training, no 

monitoring, no supervision, a u-.0 
.. ~-,ruorkshops. Educators categorically 

Universit of Fort H re . . stated that proper- fr.a.mmQs, ork$l,op&z ana c usler meetings will help 
1ogerner zn .HxceL ence 

them to learn more about Curriculum 2005 and the OBE approach. 

Those would help them to gain confidence in teaching their learners. 

4.3.4. Cascading Model 

The educators and the principals furthermore indicated that the 

implementation of curriculum 2005 was a top-down approach. The 

approach that appeared to complicate everything by the time it reached 

the base level where the implementation was supposed to be phased in. 

That is one. of the reasons. why the new . approach experienced some 

short comings. The principals and the educators were not exposed to 
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the new approach. This made them to stick to the old system because 

there was no guidance and support. 

In general all these elements presented above indicated that, the 

implementation of Curriculum 2005 was hampered by weaknesses in the 

system. There was also the complexity of changing so many aspects of 

the system at once .. 

The respondents further iina1cateG1-.-m,u.w he year 2000 Curriculum 2005 

was revised because o ngs. The Revised National 

Curriculum Statement (RNCS e official government policy in May 
Universi~of Fort Hare . -- . 2002 to streamline aiia sfren en"lne vars1on o Curriculum 2005. This 1ogetn1 r in Excellence 

new policy is currently introduced into schools according to the following 

schedule: 

2004: Foundation Phase (Grades R, 1, 2 and 3) 

2005: Intermediate Phase (Grades 4, 5 and 6) 

2006: Grade 7 

2007: Grade 8 

2008: Grade 9 

The respondents indicated that after the .revision of Curriculum 2005, the 

government started to organize and arrange proper trainings, 

workshops, meetings and seminars for the subject advisors. They are 
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expected to visit schools and conduct workshops, seminars and 

supervise and monitor educators and the principals. During this 

research study, some schools reported that they had not been visited 

yet. 

The participants experience lack of confidence in the implementation of 

the Revised National Curriculum Statement. They reported that it is true 

that they are exposed to t 

the problem is they are and clear. It is difficult to pass 

emphasized the point that the • eed more training. 
University of Fort Hare 

Together in Excellence 
4.3. 5. Too Packed and Teaching Pragrammee 

Educators feet that eight learning areas that characterized curriculum 

2005 are overwhelming high. For instance, they are beyond their 

control. Learners are expected to work in groups within a short period of 

time given per le_sson. In this issue, the respondents suggested that at 

least the number should be reduced to six learning areas due to large 

classes with few educators because of re-deployment. One of the 

educators argued that the issue of reducing the learning areas is going 

to be very .difficult. The. main . idea . is on time frame and to finish the 

syllabus regardless of learners understanding. 
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The above responses, in general, utilized factors that negatively affected 

curriculum 2005 implementation. This indicates that even though these 

professionals were expected to implement and manage curriculum 2005 

there were underlying management and structural limitations. This may 

show that the new approach was somehow hurriedly introduced before 

involved people could be ready for the implementation. 

The principals are the s I...-teae.cam~1 that they have to demonstrate 

the skills of the trade. work towards improvement of 

their professional qualificatio ; strive to encourage both educators 

and learners tV J}iY'1fa~. :tY-Rb<~flftiJ}~f@artment to the senior 
'"rogetJ er zn .Kxce'D.ence 

administrative staff. Although supervision was overemphasized in their 

instructional role, principals' claim that time is a limiting factor because 

they also have a full teaching load, like any other educators (Gorton, 

1983). Furthermore, they have inadequate time to carry-out all the 

instructional roles expected of them. Supervision of colleagues, 

learners, designing staff development programmes, marking and 

teaching. Principals further pointed out that at times they try to go out of 

their way to observe lessons for colleagues. Discuss with them and 

make recommendations. They. are doing all these since they need to 

follow-up on all areas of weakness identified. 
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The principals all agreed that time is a limiting factor. They indicated 

that in schools there are seven hours of teaching each day. This makes 

a total of thirty-five hours a week that have to be spread over the eight 

learning programmes. This time allocation is very little compared to 

eight learning areas that are supposed to be covered every day focusing 

on the learner-centered approach where learners are expected to work 

in groups and take their time for a better understanding. 

hing Materials 

educators as well as the prin • • entified shortage of materials for the 

implementationq ·~ri[Ji~W2g/,_~gl:CtsHtMi~g block in their quest 
oget'ner zn ~xce rence 

for effective teaching and learning. They reported that this problem 

bedevils their effort to achieve good learning outcomes. Teaching 

materials in this instance included the projectors, video machines, 

photocopier machine and the computers. Teachers believe that learners 

learn better by seeing. Once learner see things happen, or helps in 

preparing and carrying out or manipulating things, there is a high rate of 

retention (Gorton, 1983). However in the case of these selected 

schools, things are just theorized and leave out everything for the 

learners to imagine.. . 
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4.4. A Need for Partnership in Curriculum Implementation 

In order to make schools work better in the implementation of curriculum 

2005, participants felt that community partnerships should highly be 

included to take part. In this section, the partnerships that are taking 

part are as follows: SGBs and SADTU. The educators and the principals 

reported that, they also wish to see parents being actively involved in 

their children's education by taking keen interest in their children's 

a very important role to play t"_,....,,~ ew approach. They are required to 

share with the !laUiX~f~iJ:crnsqtf 9Jtihtlfcfu~ation of their children. f age[ er zn Excellence 
Parents are involved to monitor the progress of their work both at home 

and at school. 

All principals agreed that the first step for most parents was to 

understand the new curriculum and to get involved with the governing 

bodies of the schools. This was done by inviting them for the parents 

meetings. Issues like parents should assist children with homework, and 

help them to collect and prepare learning media if they are available 

were discussed. 
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Parents have to visit classrooms, pay the school fees or school levies, 

provide the uniform and textbooks, and also participate in fundraising. 

All these are the aspects of parental involvement in their children's 

education. All the principals agreed that the parents in their schools 

are very co-operative. They are participating in all the activities in 

schools as along as they are informed in advanced. 

ol Governing Bodies 

xpected role of SGBs in the 

• To ensure quality educa I a decide on schools times; 
University of Fort Hare • 

Support educyt9gtth~Wl9l~~ce 9icJhe staff in professional • 
functions; 

• Promote school's best interest/ develop mission/adopt code of 

conduct and constitutions and encourage community; 

• Raise/administer funds, control records, prepare budget and collect 

fees. 

On the other hand, SGBs interfered. The School Governing Body's 

members reported that since they are representing parents, learners and 

the educators, their major role is· to see to it that schools are functioning 

well by determining the implementation of the school's policies and to 

see that it is properly followed. They further indicated that since they are 
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a community-level partnership, they must take the responsibility for 

ensuring that the children in the community get the kind of education that 

will make them citizens of which the new South Africa can be proud. 

SGB members further indicated that they cannot take any step without 

the active involvement of the SMT. They all showed that, the SMT and 

SGB are working together. They stated that SMT is responsible for the 

day-to-day running of the s utting the school's policies into 

SGB members interviewed • ed that the principals normally sent 
.un·veri·tvofFortH e them letters of mvita on w inever ..oece sarv. ey further reported that oge er zn l!_,;xce ence 

they would sit down and discuss the issues until they agreed upon. 

They further indicated that the next step to inform parents is by sending 

the invitation letters for the parents meetings. The SGB members 

indicated that they have • regular meetings with the staff where they 

discuss some problems and try to find the solution where possible, for 

example, they normal have some funds rising to buy the teaching 

materials as the additional to those the state provided. 

In so far as curriculum issues are. concerned, SGB .members contented 

that after they have been informed about the Curriculum 2005, they held 

a very critical meetings with the parents where they explained everything 

91 



 

 

concerning this new approach. She further added that parents were not 

happy at all about this new approach and were concerned that their 

children were going to be confused. .they further contented that this 

confusion would result from the educators lack of confidence in this 

approach. 

The SGBs members further indicated that educators are still crying for 

help from the authoritie 

training and teaching an 

1ft e ·has changed. In term s of 

are as follows: 

• Continuous assessment n-l"'"'""'cernures, formulation of outcomes, and 

work plan; 
University of Fort Hare 

Together in Excellence 
• Supply of stationery including textbooks by provincial government .. 

needed to be expedited. The implementation of the new curriculum 

according to the educators is demanding. . 

• There is a need for regular or frequent class visits by the 

department of education and the District Officers so as to provide 

specific assistance to educators and render school-based support 

service where necessary. 

The members of the· SGBs indicated the-statements highlighted above 

proved that they are facing a very big challenge in the implementation of 

Curriculum 2005 in their schools. They further indicated that there's no 
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integration of the learning areas if educators do not know how to develop 

a work plan and work programme. All these have proved problematic at 

the start of the implementation but still there were no initiatives taken to 

improve this situation. 

The SGB showed their willingness and eagerness to devote themselves 

to their assigned tasks. According to the above responses, they have 

managed to play the 

implementation of Curri 

there were given in the 

Following this 

All respondents 

identified South African Dem ·c Teacher' Union (SADTU) as the 
. . • . un·versitv of Fort Hare 

dommatmg union m e dis net. • E zz oger er zn xce ence 

4. 4. 2. The Role of the Teacher's Union 

SADTU was one of them which launched in Johannesburg on 6th 

October 1990. This was an historical occasion, bringing together a 

range of racially divided educators' organization into a unitary structure 

with a progressive vision. In doing so SADTU challenged the legitimacy 

of ethic education departments and made an important contribution to 

the struggle for non-racialism in South Africa. 

SADTU's members interviewed reported that SADTU's functions have 

been to receive and attend to complains of the educators and the 
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principals concerning their employment. Where necessary to report 

such complains to the authorities for any assistant if possible; 

• To represent the educators and the principals in dealing with the 

school management and governing structures; 

• To represent members on the school governing body (SGB). 

In as far as curriculum 2005 is concerned; they reported that they have 

accepted changes introd 

the following aspects: 

inadequate training and the implementation 

curriculum 2005. It is also im nt to note that the above were also 
Universitv. of Fort Hare 

noted as concernedfJg Y1 e~d~,r~Je ~flJ&e principals earlier in this •• •• 

chapter. Even though they have reported any tangible results from their 

intervention initiatives, attempts were nevertheless done. 

4. 5. Empowerment of Principals and Educators 

From the above section one of the issue that seem to be communicated 

by the respondents is their lack of power in managing their destine. in this 

case to implement curriculum 2005. Therefore, there is a need to for an 

empowerment of staff to take change of their environment. 

The focus is on the empowerment of the educators and the principals on 

Curriculum 2005 and QBE-related knowledge, skills, attitudes and 
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practices. The empowerment is the sharing of responsibilities in 

decision-making, which allows team members at the lowest level of the 

school management hierarchy to make decisions to improve 

performance (Jansen, 2001: 118). 

The empowerment furthermore entails the fundamental transfer of 

authority and responsibility that include the following: 

allowed to make decisions 

regarding assigned tasks 

• People involvement l!tl§l.e!G~tt-klti!i f ways to maintain a productive 

and satisfying work environ and their involvement in the daily 
University_9f Fort Hare 

problem-solving and ~g~·'PlJtfrhkiJ1'1,cellence 

In this study, empowerment means extending authority and responsibility 

so that there is total· involvement of all the central members of the 

teaching staff in the delivery of quality education in schools (Jansen, 

2001 :118). 

In the context of this study, empowerment would include the initiation of 

in-service programmes that would focus on the-job training of members' 

or individually where they augment their knowledge and skills in 

curriculum matters that enhance learners' achievements (Ibid). Such 

programmes would introduce the educators to Curriculum 2005 and 
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QBE terminologies, basic techniques and skills of the outcomes-based 

teaching approach that . actively engage pupils in activities that develop 

various abilities ~nd competencies, and assessment procedures 

appropriate to foundation phase classroom practice. 

This is the initiation of in-service programmes, coordination with other 

personnel, communication of opportunities for staff development, 

and Hounshell 1997:9). 

process of on-the-job trai 

or individually where they au~""'·;~l"\1' their knowledge and skills in those 
Universiti ~f Fort Hare 

curriculum matters t ~g~fflllr1ne .theJ: ~9Pc~evements. 

It is believed that schools exist to facilitate student learning (Ibid). 

Ongoing professional staff development for all personnel is essential to 

enhancing improved instructional practices and student learning. 

Professional staff development is a continuous, developmental process 

that is based on student needs. High standards and high quality 

programmes must be designed to meet these needs. There must be the 

establishment of the Professional Staff Development Policy to provide 

for the establishment of a system that will meet the demands of high 

quality program. 

96 



 

 

Staff development was presented in this study as an important theme 

that can help educators keep abreast with current trends in Curriculum 

2005. The informants identified the following as benefits derived from 

staff development sessions: 

• Sharing ideas on appropriate methods of instruction in imparting 

knowledge or talking challenging topics and sourcing resources. 

• Updating colleague 

in policies. 

• Fora for feedback 

provincial levels. 
University of Fort Hare 

• Educators are aM eP 8PFi'lM't»h1&.voice their concerns. 

• Induction of teachers joining the profession from institutions of 

higher learning. 

• Help to highlight and or identify strengths and weaknesses of the 

departments and therefore pave way for improvement. 

• Fora for improving working relations in the department and 

encouraging teachers to work as a team. 

• Organize strategies to increase the percentage pass rate of 

learners at O level. 

The respondents indicated that the principals and the SMTs identify 

those areas which are critical. They further contented that the essence 
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of staff development sessions are to improve the learners' performance. 

The respondents upheld development opportunities that emanate from 

professional development provision. This motivates educators as well 

as the principals to use whatever opportunity that there is to upgrade 

their professional qualifications. Staff development sessions organized 

by the principals in agreement with the staff to foster a sense of 

responsibility on everyone involved in teaching and therefore give an 

The principals make effo 

issues in the implementation ..._ .. _ ........... rriculum 2005. It is these resource 
TTniversitv of Fort Hare . . 

persons that l<eeo,... educ;al6rs ~ware o( -ratest developments m 
·1 ogetner zn .fixceuence . 

Curriculum. The principals are placed at the centre to urge their 

colleagues in the department of education to participate in subject 

associations. Most importantly to strive for higher professional 

qualifications. 

The respondents maintained that staff development breeds an 

atmosphere where ideas are shared on the most appropriate methods of 

instruction especially for those that are related to teaching. In support of 

the above, one of the educators .maintains. that "If I do my part well on 

staff development and assess colleagues, it means that they are going 

to push on what we will have discussed in the department. For example 
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this is what we want our things to be done, we want so many exercises, 

this is how we want our books to be marked, and we will actually achieve 

objectives ... " 

Ball in Gorton (1983:263) maintained that educators know their subject 

matter, they know how to teach, they know a great deal about learners' 

behavior and motivation, and are in the best sense professionals. Many 

educators today know a 

best principal can, and • 

about their jobs than even the 

recognize that fact. 

Universi1:v of .ort Hare . On the other hand-oarfic10 illve. aacIs1ol'Jimal<mg Is crucial for educators ·1oget erzn~xcellence 
since all staff members have the right to be heard, to have their views 

considered, to express feelings, to offer knowledge and information (Ball 

as in Gorton, 1983:263) and it is only if people are involved in the 

process of decision-making that they will own the · decision taken". 

For all intents and purposes, staff development is directed at assisting 

educators to expand their range of teaching strategies. In light of the 

above, therefore, skill acquisition and ability to transfer vertically to a 

range of situations requires on-the-job.support if learners are to benefit. 
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4. 6. Summary 

There are problems in curriculum development, implementation and the 

evaluation in South African Schools. Analysis of these problems point to 

the inefficiencies in the management of the system itself both·locally and 

nationally, and limited recourses, amongst others. As a result there, 

there is a need to provide more financial, human, infrastructural, and 

material recourses to schools. 

urriculum proper. Finally, there 

is a need to study curriculum I y. Educators' actually experience in 
Univers~·tv of Fort Hare 

classroom activitieSrnShou -·be r0.eorded . . Also a proper framework 
1 ager er zn l!..txce11ence 

curriculum should be adopted and it should be made explicit what the 

project takes to be a "curriculum". 
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CHAPTERV 

5. SUMMARY OF THE FUNDINGS 

5. 1. Introduction 

This study set out to examine the role of school management in the 

its inception (1998) to 2003 in 

Data collections, techniques were discussed in 

chapter 3 while · 't f ,~ •1:>c:i!P-11Ut1i~o1abulate, analyze and 

present data from reTJS>cfHc/iPrft~ MicFffi8e£1!6~e up with relevant findings. 

The main focus made being, even though curriculum 2005 was 

implementation in selected schools of Fort Beaufort District, there certain 

limitations and challenges were experienced. These include: . 

• Lack of teaching and learning materials; 

• Effectiveness of educators training and time factors; 

• Educators frustrations due to their exclusion in policy making; 

• Lack of support and guidance; 

• . Gap between policy intention and its implementation 
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It was also important to note that even though the respondents identified 

the problems and challenges, they were still hopefully that these would 

be_ improved and that they had confidence in curriculum 2005. It was 

also important to note that, identified challenges and problems were 

experienced both in rural and urban schools in Fort Beaufort District. 

They all realized the need for the inclusion of educators and the 

principals in any change 

searcher feels that this would 

assist the Department o 

styles that were more accepta~•-- ...... ---• .... eir educators and the principals so 
TTniversity of Fort Hare 

that they owned Tue oohcv '"h . E ll ~ogei erzn xce ence 

The study also found out that management in schools is very weak 

because of insufficient guidance. All the efforts in the schools should be 

channeled correctly since management was regarded as leading and 

guiding. Schools with a proper management are expected to work and 

strive towards achieving the goals of the schools. 

The personal distribution and collection of the questionnaires ensured a 

hundred percent response rate and generally .participants in the sample 

were quite co-operative. On receiving the questionnaires back the major 
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problem involved the capture and the analysis of data especially from 

the open ended questions. 

One major general finding of the study was that the educators and the 

principals wanted to be involved in decisions making. They wanted to 

have an input into any changes that will take place in schools in future. 

This exclusion affects the learner's performance and frustrates the 

educators and the princip 

In this study, the finding he District Officer's responses 

were similar to the educators ~-ne-,-nrmcipals. They all agreed that there 
Un~·versitv of Fort are . was no adequate 1rn i1'l . fhe. us o outcomes-based teaching · 

oge er zn l!.,Xce ence 
approaches. The approach that considered as the pre-requisite for 

effective teaching and learning. This revealed that these changes did not 

improve the quality of education offered in accordance with principles of 

outcomes-based education. 

The curriculum documents contradiction with the current situation in the 

implementation of curriculum 2005 in schools. The documents indicated 

that to successfully implement this new approach in the classroom, 

however, it is essential to have. educators who. are knowledgeable in 

content, confident in their ability and skills. This would assist to guide 

and facilitate meaningful learning t_hrough an outcomes-based education 
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(OBE) teaching approach. But the findings showed that the educators 

and the principals were expected to implement the new approach 

without been exposed to proper skills required. 

According to the findings, educators are willing to change the old system 

of teaching and adopt the new curriculum but they are easily 

overwhelmed by the enormity of the task. This affects their morale in 

schools that was foun The department of 

d to emphasize only the weak 

points. 

University of Fort Hare 
The Curriculum spe ·ahstsJCtt,..,distr t le~r are encouraged to coordinate ogernerzn xceuence 
all the various workshops. The researcher believes that the key. 

activities within the programme consisted of workshops, visits by the 

district early childhood development specialist to schools. Cluster 

meetings of the educators including school-based workshops, and 

parents' meetings should be regularly held. The believe is that these 

activities are primarily focused on improving QBE-related knowledge and 

skills, changing mindsets and classroom practices. 

More. schools in Fort . Beaufort District are still. underprivileged due to 

inadequate facilities, poorly trained educators, increasing enrolment, 

large classes, and very few educators particularly in rural schools. The 

104 



 

 

problems that they are facing appeared not to have been adequately 

addressed in most of the state-sponsored Curriculum 2005 workshops. 

This resulted to a poor management of the implementation of Curriculum 

2005 in schools. 

5. 2. Recommendations 

In light of the above conclusion, the following recommendations are 

Africa, it is therefore es LT1a~11c1,t::t;tive professional development 

models be developed. TneJjBg'tffti(~~•~ to empower the educators and 

the principals such that refer - ed teaching and learning strategies 
University of Fort Hare 

are successfully impl m,effl~~~nDfkc~ ~flt~pms. Such models should 

be based on existing knowledge of the school reform process and 

benefit from a clinical examination that will ensure their chances of 

success. 

This should be done in the form of development projects at the district 

level. In this case, the educators should be equipped with content 

knowledge and skills to change the way they were teaching. Inadequate 

facilities, poorly trained educators, increasing enrolment, and large 

classes, are some of the main issues that . are supposed to be initially 

addressed. 
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The researcher further recommended the active involvement of partners 

from the various constituencies during policy making and implementation 

processes of curriculum 2005. Thus the following partnerships were 

recommended to take part:; 

• Education District Officers; 

• SGBs; and 

• Research experts from the universities and the tertiary institutions. 

These could be i ting adoption of a common 

understanding of a class~ffe1~ ~d ation of the new curriculum 

frameworks. To determine w at needs to be done in terms of . 
University of Fort Hare 

professional and i ifi • PB ien&JI these would help the 

educators to achieve successful implementation and to carry out a 

clinical study of the implementation process with a view to optimizing its 

success. 

The research study further recommends the involvement of policy 

implementers during policy planning and stages. This could help them 

own the policy. 

106 



 

 

REFERENCES 

Adams, F. (2000). The Literature Review. Retrieved June 11, 2001 

from: http://www.deakin.edu.au/library/litrev.htm? 

Anderson J.E. (1977:2.). Public and Policy-Making. New York: Praeger 

Publishers. 

Apple, W.M. (1995). Ta 

mathematics education 

education. Cambridge, UK: Ca • ge University Press. 
University of Fort Hare 

Together in Excellence 
Ashley, A. and Maxwell, S. (2001). Rethinking Rural Development. 

Development policy Review, 19 (4): 395-425. 

Badenhorst, J. and Scheepers, L. (1995:85). School Management 

training. Pretoria: Kagiso Publishers. 

Barnett, J. M. (2005:90) Focus Groups Tips for Beginners: Taxas 

Centre for Advancement of literacy and learning. Available 

Online:http://www.tcall.tamu.edu/orp/html Accessed23/09/05 

107 



 

 

Beeby, C.E. (1996). The Quality of Education in Developing Countries. 

Cambridge: MA: Harvard University Press. 

Bengu, S. (2004). www.taking itglobal.org/other/sitesearch.html? 

Bill, G. (2000:9) Case study Research Methods Continuum. 

London & New York. 

Bisschoff, 

principals of a public 

Education, 13:310-314, BNP. 
University of Fort Hare 

Together in Excellence 
Botha, R.J. (1999). The effect of an Outcomes-based Model on the 

teaching and learning of mathematics. Journal for Teaching and 

Training, 20(2): 52-73., 

Buchel, A.J. (1993). Practical School Management. Acacia: National 

Book Printers. 

Burgess, R. D. (1997). Field Methods in the Study School Management 

and Organization, 7:.427-:-447. 

108 



 

 

Bush, T. (1995:52). Theories of Educational Management. London: Paul 

Chapman. 

Cappe, R C. and Jamison, M. (1993). Outcomes-based education re-

examined: from structural functionalism to poststructuralism. 

Philadelphia: The Flamer Press. 

in a pluralistic society. 

Carr, W. (1 995). For EducatI . awards critical educational enquiry. 
Universif]i of Fort Hare 

Buckingham: Open niver i P.re . ll ogei rzn xce ence 

Carter, R. & Richards, J. (1999). Dilemmas of constructivist mathematics 

teaching: Instances from classroom practice. In Jaworski, B., Wood, T. & 

Dawson, A (Eds.), Mathematics Teacher Education: Critical 

International Perspectives. London, United Kingdom: Falmer Press. 

Chisholm, L. (2000). A South African Curriculum for the Twenty First 

Century, Report of the review Committee on curriculum 2005 (ministry of 

Education). 

109 



 

 

Chisholm, L. (2000). Curriculum 2005 - a retrieve from 

www.deltaenviro.org/Curriculum 2005. 

Christie, P. (1984). The Right to Learn: Africa Perspective 24, 74-6. 

Pretoria: Ravan Press Publication. 

Christie, P. (1999). Schools as disorganizations: The breakdown of the 

frican Schools. 

Libri Building, Church Street. 
University of Fort Hare 

Together in Excellence • 
Coleman, M. and Graham, M. (2003). Managing Curriculum in South 

African Schools. C375.000968 MAN. 

Creswell, J. W. (2002). Research design: Qualitative & quantitative 

approaches. Thousand Oaks, CA: Sage. 

Dawkins, R. (1976). The Selfish Gene. Oxford: Oxford University. 

Denzin, N.K. and Lincoln, Y.S. (2003) ... The Disciplinary .and Practice of 

Qualitative Research. London: Saga. 

110 

--- . 



 

 

Department of Education, (1996c). Draft recommendations for the 

development and implementation of assessment policy. Pretoria: 

Department of Education. 

Department of Education, (1997). Curriculum 2005. Specific outcomes, 

assessment criteria, range statements. Grades 1-9. . Discussion 

document, April 1997. Pretoria: Department of Education. 

Department of Educati Curriculum 2005: A Lifelong 

Learning for the 21 st CenttJ~~~~~~ ,v,epartment of Education. 

TT niversiw ntFit Hare Department of ~aucatTon,z.. 000 naamg and Leading Schools. -ioger,t r zn xce ence 
Pretoria: Department of Education. 

Department of Education, (2000). Values, Education and Democracy. A 

Report of the Working Group on Values in Education. Pretoria. 

Department of Education, (2001: 15). "Outcomes-Based Education in the 

GET Band", Eastern Cape, DoE. 

Department of Education, (2002:19). School Development Support, 

Eastern Cape Province. 

111 



 

 

Department of Education, (2003). Manual for School Management, 

Eastern Cape Province. 

Don, K. (1965: 27). The Scientific Estate. Cambridge, Mass: Harvard 

University Press. 

Dziech, K. (2000). The literature review: a few tips on conducting it. 

Leadership: Cognitive Resour""""""'•-.,r•,., Organizational Performance. New 
University of Fort Hare 

York: Wiley. Together in Excellence 

Freire, P. (1990:33). Pedagogy of the oppressed. New York: The 

continuum Publishing Company. 

Friedrich C.J. (1968:79). Man and His Government. New York: 

Columbia University Press. 

Gilbert, C. (1999:97-104). Local Management of schools. An Introductory 

Summary. London:. Open University.. . . 

112 



 

 

Gorton, R. A. (1993). School Administration and Supervision: 

Leadership Challenges and Opportunities. USA: Win, C. Brown • 

Company Publishers. 

Griswold, W. (1999). Transformation and remembrance. Harvard 

Educational Review, 52:45-53. 

Hill, P. W. (2004). What 

and Learning? Centre fo tiori al Research: University of 

Melbourne. 

Univers~·t ofFo~H::are . Hoggart, K., Lees, I.. an avIes A ll QQ2J. Researching Human Toget er zn .fiXce nee 
Geography. New York: Oxford University press. 

Horwitz, C. (1999:14). Total Quality Management: An Approach for 

Education? Education Management and Administration, 11(2), 12-15. 

James, W. (1996). Potter in his book "An Analysis of Thinking and 

Research about Qualitative Methods" 

Khisty, L.L. (1995). Making inequality: Issues of language. and meanings 

in mathematics teaching with Hispanic students. In Secedes, W. G., 

Fennema, E. and. 

113 



 

 

Killen, C. (1990:2). Outcomes-Based Education: Rethinking Teaching. 

Paper Presented at the University of South Africa, Pretoria on 15th 

October 1996. 

Laurie, J.M. (1999). Management and Organisational Behaviour. 

London: Pitman Publishing. 

Schuster; 

Leedy, P. (1 993). Practical Re . Planning and Design. New 

Y k. M M.II University of Fort Hare 
or . c I an. rp th • E ll 

.1 oge er zn xce ence 

Lethoko, M.X. (1999:78). Restoring the culture of learning and teaching 

in Secondary schools in the Pretoria area. Pretoria: University of 

Pretoria. 

Levin, J. and Nolan, J.F. (1996). Classroom Management. Needham 

Heights. Simon A. and Schuster Company. 

Lofland, J. & Lofland, L.H. (1984:25) . . Analyzing Social Settings: A guide 

to qualitative observation and analysis. Belmont: Wadsworth. 

114 



 

 

Limb, M. and Dwyer, C. (2001 ). Qualitative Methodologies for 

Geography. Chicago: Oxford University .Press Inc. 

Logotlo, W.W. & Van der Westhuizen, P.C. (1996). Problems 

Facing New Principals in Developing Countries. Education, 

Management and Administration. 16(2): 69-7 4. 

Lukhwareni, M.H. (2001: 

emocratic education system. '· • 

Unpublished MED dissertation. aria: University of Pretoria. 
University of Fort Hare 

Together in Excellence 
Mabokela, R.O. (2002). Voices of conflict: Desegregating South African 

University. New York: Routledge Falmer. 

Macleod, M. and Saraga, E. (1999). Challenging the Orthodoxy: 

Towards a Feminist Theory and Practice Review of Feminist, 28(2), 16-

24. 

Ministry of Education, (2001). National Plan for Higher Education. 

Pretoria. 

115 



 

 

Moody, D. (2002). Empirical Research Methods. Retrieved 

September 27, 2005 from http://www.google.com./search?. 

Mouton, E. B. J. and Prozesky, P. V. B. (2002). The Practice of Social 

Research. Oxford: Oxford University Press. 

Naidoo, P. and Lewin, K.M. (1998). Policy and Planning of Physical 

Science Education So t • a. hs and realities, Journal of 

NAPTOSA, (2001). A retne,,•oc~--..--r,..,.m www.naptosa.org.za/update/ian-

02.htlm. 
University of Fort Hare 

Together in Excellence 

National Commission on Higher Education (NCHE). (1996). A 

Framework for Transformation Report of the National Commission on 

Higher Education. Pretoria. 

National Department of Education, (1997:10). Curriculum Framework for 

General and Further Education Training (Pretoria, Ministry of Education. 

South Africa. 

116 



 

 

National Department of Education, (1998:15). Outcomes Based 

Education in South Africa: Background Information for the Educators 

(Pretoria, Ministry of Education in South Africa). 

Oppenheim, AN. (1992:100). Questionnaire Design, Interviewing and 

Attitude Measurement. London: Pinter Publishers. 

Ozmon, H.A. and Crave 

education. 5th edn. Engl 

. Philosophical foundations of 

Pandor, N. (2005). lntroducI - Debate on the Education .Budget,·.:•· 
. TTniversity of Fort Hare 

vote 15, Nat1onaf' ass.eml5Iyh . E ll 1 ogen er zn xce ence 

Partin, R.L. (2005) Teachers' survival guide. Practical strategies, 

Management Techniques for new and experienced teachers 2nd 

ed. San Francisco, Jessey-Bass. 

Pceedy,· M (1989). Management in Education Approaches to Curriculum 

Management. Philadelphia: Open Unions Press, 

Rampasard, R. (1999). A strategy for teacher involvement in curriculum 

development. DEd thesis, Johannesburg: Rand Afrikaans University. 

117 



 

 

Robson, C. (2002). Real World Research. United Kingdom: Blackwell. 

Rogan, J. (1999). The Implementation of Curriculum 2005: a research 

agenda, in: E. Fennema and K.Taole (Eds). Proceedings of the Second 

Joint Conference: Mapping Out a Research Agenda to Drive 

Professional Development in Systemic (Pretoria, NSF. USA. NRF). 

Seidmam, I.A. (1991 ). Qualitative Research. 

London: Teachers College Pre . 
University of Fort Hare 

Together in Excellence 
Schwartz, G. & Caverna, L.A. (1994:56). Outcome-based education and 

curriculum change: Advocacy, practice and critique. Journal of 

Curriculum and Supervision, 9, 326-338. 

Sharan, 8. (1999). Qualitative Research and Case Study Applications in 

Education San Francisco. CA: Jossey-Bass; characterizes qualitative 

research: 

Shavelson,. R.J. ·(1999:54) ... Can Indicator Systems Improve the 

effectiveness of education? Evaluation and Research in Education, 4(2), 

57-60. 

118 



 

 

Singh, M. (2004). How to Blow the Whistle on poor quality. Mail and 

Quardian, 13-14 August, 2004, Johannesburg. 

Taylor, N. and Vinjevold, P. (1999). Getting Learning Right, Report of 

the President's Education Initiative Research Project (Joint Educational 

Trust, South Africa). 

Van der welMJ!-J~rst ·~i_of.fgq~tllar~ffective Educational 
1 o~ e er zn ~xce ~Fence 

Management. Pretoria: HAUM Tertiary. 

Vroon, V. Yetton, P. (1973). Leadership and Decision Making. 

Pittsburg, PA: University of Pittsburgh. 

Wainwright, S. 1997). Qualitative Methods. Retrieved August 14, 

2004 from http://cbae.nmsu.edu/~dboje/am/l-inho. html. 

West-Burnham, J. (1997). Managing Quality in Schools. London: Pitman 

Publishing. 

119 



 

 

APPENDIX A 

SUMMARY DESCRIPTION OF THE SELECTED SCHOOLS1 

School Name Category 

Tsepo Urban 

Tsosane Urban 

Fatima Urban 

St Paul 

St John 

St Peter 

APPENDIX 8 University_of Fort Hare 
Together zn Excellence 

LIST OF INTERVIEWEES 

Respondent Title Number 

Principals 6 

Educators 18 

Learners 36 

SGB 24 

EDOs 2 

SMTs 18 

1 Fictitious names have been used to ensure anonymity 
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APPENDIXC 

LIST OF SURVEYED RESPONDENTS 

Respondents Names Numbers 

EDOs 2 

APPENDIX D 

THE QUESTIONNARE 

Questionnaires are stru ategories as: District Officers, 
Principals, Educators, Sc ool Mana ement Team, School Governing 
Body and th~l,.earners, • the i sel~~ schools. Questionnaires u n1ver~!· :y o grt .ttare • 
were also issued tc,-t~}f e'r1rkjJ z?zP!ff¾ieJ

1 
kR~£nculum and the Education 

Development Officers of the Fort Beaufort Education District Office. 

(i) The Chief Education Specialist Curriculum (District 

Officer) 

(a) What is your gender? Please tick one 

Male 

Female 

(b) Please indicate your teaching experience in years? 
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(c) Please indicate your experience in years as Education 

Development Officer 

(d) What is your highest qualification? Please tick one 

Education 

Diploma 

Bachelor's 

Degree 

BEd Hons 

Med 

Other 

(e) f s~ • 
University of Fort Hare 

• • • • • • • • • • • • • • • • • • • • • • • ogerheF iir Excellenc·e • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

(f) Do you believe that enough preparation was done for the 

implementation of C 2005? 

yes 

no 

(g) Please explain 

(h) In what grades was C2005 implemented first in your district? 

(tick as appropriate) 
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7 

Grades Year of Implementation 

1 and 7 1998 

2 and 8 1999 

3 and 9 2000 

4 and 10 2001 

5 and 11 2002 

6 and 12 2003 

(i) Was there any t e caters to be able to implement 
Cr 2005? Tick the r. 

yes 

no 

niversity of Fort Hare 
0) If your answqr-0 • et~s-i~11ilf:i~L1·xu: .. .... :11_rc,,1;1I2 ,uration of training? Tick 
as appropriate. 

Aday 

1-3 days 

1 week 

1 month 

6 months 

Others 

(k) What form did the training take? Tick as appropriate 
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Seminars 

Workshops 

Cluster 

meetings 

Any other 

(I). what was the teachers' attitude towards this new approach? 

Tick the appropriate box. 

are 

Please explain your response 

(m)How ready were the schools in your district to implement this 

new curriculum? 

Very Ready 

Ready 

Not ready 

Not ready at all 
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(o) Was the department able to monitor the implementation of 

C2005 in your school? Tick in the appropriate box below. 

yes 

no 

Please explain your response 

University of Fort Hare 
Please explainTogether in Excellence 

( q) How did the implementation of Cr2005 affect the principals' 
performance of their other managerial duties? 

(r) Did the principals report any concerns in relation to the above? 

Yes 

No 
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(s) Does your office hold any workshops for the principals? 

yes 

no 

(t) If yes, how often? Please tick one. 

weekly 

fortnight! 

monthly 

others 

University of Fort Hare 
(ii) The Distrtc~ftlf{½~f afs: lftcf tf ~~lf gii Development Officer 

(a) What is your gender? Please tick one 

Male 

Female 

(b) Please indicate your teaching experience in years? 

(c) Please indicate your experience in years as Education 

Development Officer 
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(d) What is your highest qualification? Please tick one 

Education 

Diploma 

Bachelor's 

Degree 

BEd Hons 

BEdHons 

MEd 

Other 

··· ... ··· ··· · n1vers1ty·or art at'e .. ··· ............ ··· ··· ...... . 
• • • • • • • • • • • • • • • • • • • ()f}e her· in Excellence 

(f) Do you believe enough preparation was done for the 

implementation of C 2005? 

yes 

no 

(g) As a curriculum advisor, are you involved in the following? 

Please tick as appropriate 
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Visiting schools 

Conducting workshops 

Conducting Seminars 

Monitoring of educational programmes 

Others 

(h) What are the main focus areas of your responsibilities as 

subject advisor? Please tick as appropriate. 

Conducting S 

Monitoring of 

Others 

Together in Excellence 
(i) Did you receive any training in curriculum2005? 

yes 

no 

0) If yes, what was the duration of the training? Tick as appropriate 

1-3 days 

1 week 

1 month 
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(k) In which year was C2005 introduced in your district? 

(I) Was there any in service training for educators? 

Yes 

No 

········· ···un1vers1fy·or ·Foi{Jiare·· ••••••••• •••••• ••• ••• ••• ••• 
••••••••• •••••••••• Togetlier· 111 Excellence 

(m) What was the duration of the in service training? Tick as 

appropriate 

A week 

A month 

A year 

Other 

(n) Was the training evaluated? 

yes 

No 

If yes, please explain how? 
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(o) Did the training achieve its intended objectives? 

yes 

no 

Please explain. 

(p) What other form iven to Principals to implement 
C2005? 

University of Fort Hare 
• • • • • • • • • • • • • • • • • • • To"{fecner fn· Exciillence· • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

(q) To what extent did C2005 implementation influence the 
principals' other managerial duties? 

(r) were there any external consultants to help with training of 
educators? 

yes 

no 

If yes, please explain. 
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APPENDIX E 
Semi-structured Interviews 

This part deals with the interviews with the principals and the 

educators. The following are the interview questions for the 

Principals. 

What is y 7rt Hare 
Together in Excellence 

What is your experience as the principal? 

What are your credentials? 

How big is your school in terms of learner's intake? (Number of 

learners) 

What is your staff compliment? (Number o~ teachers) 

What are their credentials? 

Is your staff on Substitute, Temporary, or Permanent employment 

basis? 

What are your responsibilities as a school principal? 

How often do you have staff meetings? 
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What is the level of interaction and discussion at your staff 

meetings? 

Do you class visit your educators? 

How often? 

Do you check Learners and Educators portfolios from time to time? 

In what year was C2005 introduced in schools? 

In which grades wa 

Are there any sim erences in the comparison of the 

two? University of Fort Hare 
What instructioh~ftfM~Hd How do they differ from the 

current ones? 

What were the underlying reasons for the DOE to introduce C2005? 

Did you as the principal receive any specialized training in C2005? 

What was the duration of training? 

Did the training help you to implement and manage the C2005 in 

your school? 

What did you observe as change? 

What additional support did the DOE give to you as principal to ensure 

that you succeed in implementing and managing C2005? 
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Did the school receive any resources that are in keeping with the new 

approach? 

What type of resources did you receive? 

How available were these resources? 

Were teachers able to use these resources to their maximum potential? 

Were teachers able to adapt to the new curriculum? 

How did you deal 

How did y I.ii tj ii n1:n11'!t'Y1~1~•"""'1tot11cr-rre~r1ts about this new 
curriculum? Together in Excellence 

How did they respond to this new curriculum? 

Were they made aware of their responsibilities towards this new 

curriculum? 

What other additional problems have you encountered with the new 

approach and how have you solved or overcome them? 

(ii} Educator Semi-Structured Interviews 

How long have you being in this school? 

How long have you been teaching? 

What is the size of your class? 
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How active are your learners? 

What educational qualifications are you holding? 

How often do you hold staff meetings? 

In what year was C2005 introduced in these schools? 

In which grades was it firstly phased in? 

How would you co 

Are the materials s 

If not, which initiative hav taken to address this matter? 
University of Fort Hare 

Have you atteriBe~;I' , 1 
• hop for the new approach? 

Were there any follow-up workshops? 

What key aspects of the training that you considered very useful for 

you? 

What problems have you encountered in the implementation of 

Cr2005? 

Do you hold any orientations or workshops in your school? 

How manageable is the new approach manageable? 

How have the introduction of curriculum2005 and outcomes based 

education changed the role of the learners in the classroom? 
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What positive effects on practice have you had since the change to 

an outcomes-based approach? How? Why? 

What challenges have arisen in the process of Cr2005 

implementation? 

How have these challenges resolved? 

What suggestions would you make to policy makers and materials 

developers regarding addressing the challenges of OBE and Cr2005 

system? 

University of Fort Hare 
Together in Excellence 

APPENDIX F 

FOCUS GROUP DISCUSSIONS 

This part presents questions that were designed for the focus groups 
discussions of members the Teacher's Union, the learners and the 

School Management Team, and School Governing Body. 

(i) Focus Group Discussion Questions for the Teacher's 

Union 

In which schools are you in? 

Which position are you occupying in your school? 
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How often do you meet with educators? 

How do you understand Cr2005? 

Which concerns did educators raised regarding the implementation 

of Cr2005? 

How have the Teacher Union responded to these concerns? 

How manageable is the implementation of Cr2005? 

How does the n 

approaches? 

What is your role union in the implementation of 
Cr2005? 

. TTniversitv of Fort Hare 
Did educaforSmhaveh sufffc1em o 1em:afion as exposure to new 

1 ogerj er zn ~xceLi ence 
approach before its implementation? 

Are there any workshops organized by Teachers' Union for the 

educators? 

(ii) Focus Group Discussion Questions for Learners 

What is your name? 

What is your clan name? 

How old are you? 

In which grade are you in? 

Do you have a pet? 

What is its name? 
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What is your favorite learning area? 

What is your teacher's name? 

How long you have been studying in this school? 

What do you know about C2005? 

When was it introduced in your school? 

How do you perceive Cr2005? 

What kind of activities are you doing in class? 

How do you carry o 

How regularly is your w n ·l'\-i!:t:i-~s~ 

? 

classroom? 

What is YJJ~~X§~a1~Wa,gJ?Fort Hare 
Together zn Excellence 

How often your principal visits your classroom? 

(iii) Focus Group Discussion Questions for School 

Management Team. 

What is your role as a member of School Management Team in your 

school? 

Which management aspects do you mostly focus on? 

Do you work as a team? . 

Does the principal rely on your support? 
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Does the principal consult with you on all important issues related to 

the school? 

Do you work closely with the SGB? 

Do you understand the policies and laws which provide the 

framework for running the school? 

How did you accept the introduction of Cr2005? 

Do you hold any sit it building activities? 

Did the school re Eill,!~ 2!J~~~ curriculum resources for subject 
natters? 

. Un~·versitv of Fort Hare • . 
Did the scho rece ~er relavanr1curncuf um resources for subJect oget er zn l!.,,Xce Lenee 
natters? 

What do you do to help your educators to improve their skill towards 
the new approach? 

Do you understand the teaching and learning principles of the new 
approach? 

What are major problems have you encountered with the new 
approach and how have you solved that? 

How often do you monitor and evaluate your staff work? 

How often do you organize trainings to upgrade your staffs, skills 

especially in other modern technologies? 
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(iv) Group Interview Questions for School Governing Body 

Which role do you play in schools as the member of the School 
Governing Body? 

Do you work as a team? 

How are the relationships among yourself and the SMT? 

What challenges a 

Governing Body? 
d as the member of School 

take place in schools? 

University of Fort Hare 
How did you e r infP. ~ - ~ut the implementation of 
Cr2005? 

How did you respond to the implementation of Cr2005? 

What support do you give to the principal in the implementation of 

this new approach? 

What support do you give to the educators in implementation of this 
new approach? 

What do you do to ensure that the school has quality education? 

How often do you meet with the staff? 

How did staff accept the introduction of the Cr2005? 
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