














ABSTRACT
School performance has been the focus of concern around the world. In South Africa
schools are ranked according to the Matric results they produce in the annual league of
tables. Why some schools perform well and others poorly, when measured by the
learner performance criteria, is a question that has preoccupied researchers in the fields
of school effectiveness and school improvement for a long time. Whereas the former
research field has developed a model that seeks to explain how schooling input and
processes interact to produce learning outcomes, the latter ha_s focused on the process,
the black box, of schooling. One p~~~=~~ ~~* ~f »~~ables is curriculum management.
The way a school curriculum is ma now it is delivered and its delivery

is measured in terms of learner out

Using this line of thinking, this st assess curriculum management
practices of one well performing schoo" Gl poorly performing school in order to

learn what differences, i@'ﬂl?éfltsﬁy ﬁfoﬁbﬁoﬁﬁis@ct in the Eastern Cape
Province were selected for a/¢ape Aidy aftk @pibtgiye research, informed by the
interpretivist paradigm, was carried out.

There were three main findings. First, both schools exhibited practices in the technical
curriculum management paradigm which emphasize accountability at the expense of
improvement in teaching and learning. Second, the curriculum management challenge
faced by the two schools was low levels of student discipline. However, school B
additionally faced problems of shortage of mathematics educators, syllabus coverage,
and unavailability of Learning Area Committees and curriculum management decisions
that were not implemented. Third, the principal in School A managed by Walking
Around (MBWA) and teams at classroom level controlled subject teachers’ work. In
School B, the SMT was solely responsible for supervision. Subject leaders were not
involved.

The study concludes that curriculum management practices, on their own, cannot

explain differences in school performance. There are other factors that need to be taken
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practice. Coleman et al (2003) have argued that curriculum is an activity that must be
managed if it is to yield desired results. However, there is no one understanding of what
curriculum management is. Coleman et al (/bid) have put forward three paradigms that

characterize curriculum management; these are discussed in more detail below.

2.2.2 Curriculum Management Paradigms

The concept of curriculum and curriculum management is centered on a basic set of

ideas called ‘paradigms’. Mackenzie and Knipe (2006: 1) describe a paradigm as the

theoretical framework, distinct fro nfluences the way knowledge is
studied and interpreted. They also irch by Bogdan and Biklen (1998)
which describes a paradigm as of logically related assumptions,

concepts, or propositions that orient tl"ésearch. The perceptions of teachers
about teaching and Iearn[rMWe\liaqu t{*ﬁf F@ﬁpla%éeamer experiences is all
that is entrenched on these belfefs or-the ottfofogical, epistemological and
methodological dispositions about taught curriculum. These dispositions are intended to
address the character of the paradigm that is dominant in curriculum implementation in
each of the schools. However, Frame in Coleman et al (2003:17) state that curriculum
and curriculum management, like all other social phenomena, can be understood in
fundamentally different ways as demonstrated by three paradigms, namely; technical,

practical and critical paradigms.

2.2.2.1 Technical Curriculum Management Paradigm
Frame, in Coleman et al (2003:24), posits that the curriculum manager working within

technical paradigm will most likely be dependent on understanding what is required by

curriculum documents such as policy documents, syllabus statements, departmental
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directives and ensuring that these documents are accurately communicated to staff and
implemented in the particular curriculum for which he is responsible. What Coleman et
al (Ibid) emphasize is the use of documents in monitoring instruction. The example of
the practical use of documents views instructions as given by circulars, assessment
instructions, and / or government gazettes. These curriculum management documents
are intended to foster a Culture of Learning and Teaching (COLTS) for the improvement
of quality of results at the end of the school year (output). Managing curriculum,
therefore, is to monitor what is tauaht. learnt. tested. supported and intended by means

of documents so as to adjust learns xaminations.

The technical curriculum manage esses the idea of controlling the
implementation of a broad statemen'é rationale that supports the school
curriculum, the general gm @rgﬁyceﬂﬂﬂ@?ﬁ, e gpecific objectives to be
mastered, the sequence in whith those dbjettivés- shéuld be studied and ‘kinds of
learning activities that should be used, as well as that which is embodied in approved
state and district curriculum guides (written curriculum). Again, the implementations of
these national goals of curriculum seek to judge if the education system in place is
successful or not. One other point to note in this paradigm is that no consensus is made
to deviate from the technical requirements of curriculum delivery. Policy prescripts have
to be undertaken, that is; teachers teach, learners learn and curriculum managers

manage curriculum delivery processes.

What curriculum managers do when in doubt about these formal requirements is to
seek assistance from departmental officials such as subject advisors or Education

Development Officers (EDOs) to assist with the technical issues of curriculum.
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practices of managing the formal curriculum in South Africa during the pre-1994 period
up to the current developments of the post-1994 period; a period marked by a paradigm

shift in the way in which curriculum should be led and managed.

2.3 THE HISTORY OF CURRICULUM MANAGEMENT IN SOUTH AFRICA
Managing curriculum has always been on the spotlight in South Africa due to policies

that were in place prior to 1994 and after 1994, with regard to education provision.

According to Fannie and Lemmer (1998:1), education was the arena for the

implementation of major apartheid | ols were segregated according to
race. Pupils attended separate sct the four main population groups
namely: Blacks, Whites, Coloureds n, Steyn and de Waal, 2001:17).

This had implications of discriminauv irom another in the provision of
education within the Repwlﬁxf 8?MFBT P%ef_%nﬁs i?, §1e nature of curriculum
that were offered to different. ragiat wroups, . xcegialfication categories, and in the
distribution of resources meant to deliver formal curriculum as well as the manner in
which curriculum was led and managed occurred as a result of this practice. The
syllabus had variations in content and organization depending on whether it was offered
to a White, Indian, Coloured or African school (Coleman et al 2003:50). In the next two
sections, | reflect on the nature of curriculum management during the two historic

periods; pre-1994 and post-1994.

2.3.1 Curriculum Management Practices during the Pre-1994 Period
The period before 1994 was characterized by a system which encouraged divisions of

races in matters concerning education. Syllabus was dispatched from the head office, to

districts, principals, HODs and then to subject teachers for implementation in the
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imposed 'upon schools by departmental policies. Chances of either students or teachers
questioning the provisions of timetabling are limited in South Africa. The timetable is a
type of curriculum management document as its provisions have to be observed and

implemented as required by policy.

The curriculum timetable is a comprehensive timetable indicating the utilization of all
educators for the different learning programmes required by the curriculum. It is the duty

of the SMT to compile the timetable, to provide an overall indication of each educator’s

workload and the educator’'s alloc and grade (DoE 2005:45). This
opinion matches with Postlethwaite 994:24-31) statement which says
that teaching time, opportunity for | 1d time allocation in the form of a

timetable in each grade and school s'sidered when monitoring the inputs,
processes and outputs of m@&ﬂ:‘m@ﬁqﬂ@wﬁamﬂ@able accordingly as it is
the most important tool in managthy the turticufomt. On the other hand, Ruding
(2000:70) holds the opinion that rather than being in a handbook, the timetable is better
displayed permanently and prominently. This idea forwards the notion of accessibility of
the timetable to' every curriculum leader in the school. For instance; in the schools
pertaining to this research the timetables were found to be on staffroom and office walls.

Each academic staff member also had his/her personal timetable.

According to the EDoE (2005:75) a timetable should be constructed in line with the
policy requirements of the Revised National Curriculum Statement (RNCS). The policy
prescripts draw on matters related to the minimum teaching hours and weighting of the
individual subject areas, an advocacy of utilizing teaching and learning time efficiently.

SMT should provide enough time for téaching tasks to be accommodated in the
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...The single greatest determinant of leaming is not socio-economic factors or funding
levels. It is instruction that takes place in the black box.

This study seeks to take the curriculum management practices, a variable of the black
box, as an angle through which to understand why there are differences in school
performance. The tendency of the school effectiveness research tradition is to judge
the organizational and management criteria which schools adopt as norms and values
by which to improve their performance. Another theoretical framework that has a

bearing on school performance (school improvement) is discussed below.

2.5.2 School Improvement Pen_-sp1

The main thrust of the school img :nt (SI) is towards the qualitative
understandings of school perforn ; of the research is on how to
strengthen the capacity of schools in 'nage their improvement initiatives so
that they are sustainable qi/ﬁ* %Y%aff )(;C@an%pr) F&f@t research by Sun et al
(2007) and Prew (2009), on schedldtiprovemert, R Suggested that instead of placing
emphasis on quantifying school performance by proddcing a ‘league’ table of well
performing and poorly performing schools, as in Tables 1 and 2, support must be
provided to schools so that they improve their performance. Support should be both
external and internal. In the Eastern Cape, for example, external support has been
provided in the form of special intervention strategies such as the Matric Intervention
Programm.e (MIP) and Leamer Attainment and Improvement Strategies (LAIS). The
internal support, on the other hand, rests mainly on school leadefship and management.

This study focuses on one aspect of school leadership, that is, curriculum management.

According to Harris and Bennet (2005), S| seeks to answer the ‘how question’, which

wishes to know how schools improve and become more effective? One may think of the
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schools. | could not bypass the SGB since they are accorded the responsibility to guard

schools for teaching and learning by South African Schools’ Act. These authorities were
the gatekeepers in these institutions because they had the authority to give me

permission to conduct my study (Bogdan & Biklen, 2003: 259).

3.5 DATA COLLECTION METHODS USED
Merriam (1998:69) posits that data collection is about asking, watching and reviewing.

She claims, further, that data is not ‘out there’ awaiting collection, but has to be noticed

by the researcher first and treal r for the purposes of research.
According to Mouton (2001:104), ¢ ‘ed by a variety of data collection.
methods. Picciano (2004:19) share 1e posits the notion of many tools

-available to the researcher for co..uvqaarch writers like Mouton (2001),
Picciano (2004), Merriaru(ljlg%éand Cohef P& al {Zﬁ% egree on a pool of data
collection methods/techniques ihaft-ahaspitidgasgarcber could choose from. These
include interviews, observations, questionnaires, content analysis, focus groups, tests
and personal constructs. This study has generated data by means of interviews and

document analysis.

3.5.1 Interviews as a research technique
Interviews are used in research as a way of obtaining detailed information about a topic

or subject (Wilkinson and Birmingham, 2003:43). In this regard, Tomal (2003:34) claims
that interviewing consists of asking questions of an individual or a group of individuals
and obtaining their verbal responses. In this study, interviews were conducted with
curriculum leaders in the two schools to obtain information on how they lead and

manage curriculum. Dexter (1970), in Merriam (1998:71), describes interviews as
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3.6.1 Stage 1: Pilot Study
A pilot study was conducted in order to pre-test the research instruments so that

mistakes would be detected and minimized during the actual study. Leedy et al
(2005:110) define a pilot study as a brief exploratory investigation to try out particular
procedures, measurement instruments or methods of data collection. The pilot was
conducted in circuit 8 of the Butterworth district in a Junior Secondary School of 350
learners and 12 educators. The school was chosen because of its geographical location

and ease of access. Piloting was scheduled for 05-15 July 2009.

| first met the school principal an urpose of the study. There were
three participants that became ave 1g..1 met Mr X (principal), Miss Y
(teacher) and Mr Z (also a teacher). _rot study, the three research subjects
were called X, Y and Z “U’HW@M'IWF@I- F@Iquaiqﬁ"eterview schedules were
administered. One was for MrX (ST} and"the other was for Y and Z (subject
teachers). The schedule was divided into 3 parts/sections. There was section A
(biographical information), section B (involvement in curriculum management) and
section C (training and professional development). Section A disclosed that X falls
- between 50-56 years old, Y between30-40 years and Z between40-45 years of age. In
terms of teaching experience, X has 29 years, Y 14 years and Z 19 years. They also
hold different academic and professional qualifications. X holds a Junior Secondary
Teacher’s Certificate, University Education Diploma and Further Diploma in Education
(FDE). Y and Z hold Secondary Teacher's Diplomas and FDEs, respectively. The three

pilot respondents are qualified teachers and have been in the teaching service for more

than ten years.



















While | was writing on the field notes in 3.6.4 above, | made an indication of the different
segments that categorized the data prior to the final stages of analyzing and interpreting
data. The different themes enabled me to detect common features, to look at disjointed
patterns of information and arrange the information accordingly. | focused on theoretical
f_ramework of this research, wrote words ‘SE, S| and Curriculum Management’ on top of
the paper. Afterwards, | sifted through the information according to these columns. The
purpose of this action was to cohsider data that talked to how the two schools managed

instruction in ways that uniquely des reness or ineffectiveness.

3.9 ETHICAL CONSIDERATIONS
In this study, | interacted with peop.. v.,.,,als of SMT and subject teachers

which forced the researciﬁt to abide bytthe ffirlgi%legtof_fnonémity, confidentiality and
informed consent. | tried to avdithgretthieal efidwvier tbatorould tarnish the image of the
research participants and the findings of this study. Mouton (2001:240) warns that
researchers at all times should strive to maintain objectivity, and integrity in their
conduct of scientific research; this involves adhering to the highest possible technical
standards in their research, teaching and practice, as well as the practice of caution in

re-reading the responses of the respondents so that information is not misinterpreted.

The practical part of the study resumed as follows. Permission was first sought by
means of letters. One was obtained from the M.ED coordinator (Dr. Ntombozuko Duku)
from the University of Fort Hare. The letter introduced me and the field of study to the
district office. | wrote three letters seeking permission to conduct this research to the

DD, principals and SGB chairpersons of the selected schools. The principle of
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CHAPTER 4

DATA PRESENTATION AND ANALYSIS

4.1 INTRODUCTION
In this chapter, data is presented and analysed considering Mouton’s (2001) notion that

data analysis involves breaking up data into manageable themes, patterns, trends and

relationships. For this reason, data ge sections (A, B, and C). Section
A consists of the biographical infi spondents according to gender;
academic qualifications; rank in the xperience in the rank and learning

areas or subjects being taught by e'ent. Section B presents information
gathered about the curriﬂtm ?@W%P%ﬁ Hﬁzfaéols. Section C presents
data on the challenges of SMT &Hd gubjédi-{eddars k- performing their curriculum

management tasks.
42 DEMOGRAPHIC CHARACTERSTICS OF THE RESPONDENTS
4.2.1 Distribution of Respondents by Gender

A total number of eight people were interviewed, that is, three from school A and five
from school B (refer to data set B in the appendices). Originally the proposed number of
participants was ten (five from each site) but due to the migration of targeted
participants from school to school, the number dropped to eight (see Chapter 3). The
eight respondents represent the achieved sample for main research. Table 4.1 below

tabulates statistics by gender in each of the sites:
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4.3.1.2.1 Curriculum Managenient Practices as reflected in: Minute Books
| asked to see minute books for every gathering that schools had. The purpose was to

ascertain whether curriculum management documents had the informed consent of all
members of the academic staff. Secondly, the extent of the respondent’s involvement

and participation in managing curriculum delivery in schools needed to be established.

From the minute books, there was evidence that meetings were held at both schools.

Minutes are a record of what was discussed at a meeting and what decisions were

taken (DoE, 2001). Viewing this d I that the minuted decisions are
binding and staff members are ther: and that which would control their
actions regarding curriculum deliver rom SMT and staff meetings that

issues for discussion included internal vl school results, improvement plans,
supervision plans and yea@ﬁqg,@f@ﬁ?n@fhff@ﬁbeﬁﬁqbef the motions discussed
were syllabus coverage, revisiot #trategies, study friétables, academic reports and
Integrated Quality Management Systems (IQMS). These are examples of curriculum

management practices.

From the minute books of school A, there were five SGB meetings; twelve SMT
meetings and fourteen staff meetings in 2009. Meetings in school A were scheduled for
after school hours (after 15H00). This is a symbol of dedication to the teaching task by
all members of the staff. School A also talked about the formation of Learning Area
Committees (LACs) in one of the SMT meetings. Subject leaders brought the problem
areas in their phases to the attention of the SMT in these meetings so that corrective

measures could be affected. It is also seen that subject committees existed in school A
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There is no contradiction that can be made regarding varying times in the timetable
because Kramer (2006) claims that time allocations can never be mathematically
accurate. What matters most is whether all the subjects offered in a particular school

are taught and are provided adequate time allocation in this document.

From the foregoing presentation, it can be argued that the availability of timetables in
schools influence the cause of schooling, that is teaching and learning. It can also be

seen as signpost for good curriculum management.

4.3.1.2.3 Curriculum Managemen ected in: Supervision Plans
Schools also reported on the impo on plans. It was also discovered

that the supervision plans of the ' contained dates for supervision,

activities/events to be shpqrjigaeg @yd jfefdb r¢sipdngiple  for controlling  said

activities/events. The supervisiolr glansof bothi-setiosts fotused on assessment.

In school A, the plan detailed some other books that should be made available to
control the work of subject teachers to include; preparation books, teachers’ portfolios,
claés registers and inventory registers. Regarding supervision plans, school A’s
principal (R1) said that they distribute supervision plans in their official gatherings

(meetings) to control the academic concerns of the school (see Appendix 4).

In school B, there was a supervision timetable. School B used a supervision plan to try
to overcome problems associated with lack of performance. On this issue, R4 (principal)

commented:
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It can be seen that there is an element of depersonalization of the students in schools,
especially school B. Supervision was flawed thus reducing teacher-pupil contact time.
The arrogance shown by the staff towards teaching and learning is a disregard towards
the cause of learning. Schmoker (2006) is against this practice when he claims that you

cannot guarantee what you do not monitor.

4.3.1.2.4 Curriculum Management Practices as reflected in: Control Books

Both schools had control books. Cc¢ sed for inspection of teaching and
learning especially the area of asse ;t content. There was no evidence
that the two schools used class v The books recorded findings on

subject teachers’ work, suggestions/re'bns for improvement by the HOD and
dates for the resubmiss@ﬁiv@fﬁy fgp\F@rtn qlapéaas identified as posing
challenges regarding teachet®’ WworE Beth semddld used Subject Improvement
Frameworks in conjunction with control books. Regarding the programme of

improvement, R2 highlighted that:

...Programme of improvement is a strategic way by which each teacher hopes to
overcome failure rate in his or her subject (R2: School A). :

In school A, subject leaders, phase heads and HODs used their control books. They
controlled academic work jointly. In school B, control books were the responsibility of
the SMT_ only. Regarding this issue, the HODs in school B assisted their teachers in
compiling subject improvement frameworks (based on the previous year’s results on
each subject) detailing the amount of work to be done, when it is to be completed and

the mark allocation for each assessment type shown in the framework.
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be noticed that the recurring inability to implement decisions by schools should be seen

as a serious cause for poor learner results.

In School B, disciplinary problems were evident around both staff and learner matters.
R5 confirmed this when he commented that:
...My authority is undermined due to poor relations between my office and that of the

principal. Staff discipline and continuous absenteeism is a regular practice in this
school (R5: School A).

A similar comment was made by R6 who said:
) ...l was in the very
same staffroom gossiping with 1 made to head, criticizing the SMTs

way of managing the school. N¢ the authority accorded to me as a
joke (R6: School B).

In summary, disciplinary problems in S‘e caused by poor relations between
the two school heads (pripgipg) @@@qm}ty@ﬁnﬂ@t)[aﬂug@student densities in the
- classrooms. So, classroom derfsitfé§ hitider the progress of learning in schools. In light
of this, R8 of school B disclosed that in her classrooms there was no class that was less

than 94 learners (refer to Appendix 4).

During my last visit to collect data from school B; it was a week scheduled for school
holidays but | found some of the teachers at school. R4, whom | had an appointment
with, informed me that they took a joint decision as members of the academic staff to
attend schopl during the holidays to assist grade 12 learners, however, there was a

poor turn out by most teachers; SMTs included.
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It was school B that had problems of not completing the prescribed work for the year.

There were no cases of this that were raised in School A.

4.5.4 Inability to implement Curriculum Management decisions.

Williford and Williford (2006) argue that the inability to implement decisions paralyzes an
organization and discourages other staff members. This argument was supported by
respondents who confirmed that their institution’s poor academic performance was

caused by decisions that were not implemented. Regarding this, R4 said:

...l am frustrated by decisions th ted by the HODs who are heading
the various academic departme: :aid things that were not part of the
decision and that lead to misinte d decisions thus bringing the school

into disrepute. (See section 2.4

The respondents had differing views lvmeir incompetence to practice what

they pregched. School A ttylleﬁeé(iegfwoétp?gff EhHIﬁ?&)cus on certain times of

the day. In support of this, R1 saidy

Opportunity to learn of learners is disturbed especnally during the afternoons, no matter
how hard you try (R1: School A).

Instructional time was mismanaged during the afternoons. School B associated its poor

performance with decisions that were hard to monitor due to poor staff commitment.

Secondly, School B showed poor relations among the staff. R5 commented about this

by stating that:

..My non-consideration for the position of a principal when it became vacant is my
greatest challenge ever that has handicapped my reputation as the member of the
SMT in this school. | am now feeling defeated and devastated to even instill a culture of
teaching and learning among members of the staff whom | associate with plotting
against my career path to a top position (promotion). | was the best candidate for the
position since | had served as the school's deputy head for more than 15 years. A
junior colleague had been flown to the top position as a school principal. Junior staff
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teachef-student ratio, instructional materials per student, time spent on task in the
classroom and reading skills. All these elements are important features of curriculum
management practices. SMTs and subject leaders must play a lead role in ensuring that
these elements are effectively utilized. Hallinger (2003) entrusts principals with the role
of managing instructional programs and student progress (see section 2.4.1 above). In
the two schools, School A proved beyond doubt that it afforded the students more
opportunities to learn than school B (see section 4.3 above). School A showed a
commitment to student Iearﬁing through strategies that were used to facilitate teaching

and learning.

5.1.3 Curriculum Management an
Curriculum management practices thavportunities to learn are a necessary,

but insufficient, condition @ﬂiv@@g;ﬁjpl@lpl%ﬁuﬁfﬁf@ay be in class on time,
spend the required number of Héufe ftscHadl; yet fiéy-may be silently excluded from
learning tasks (Motala et al 2007). It has been argued that it is for this reason that
school effectiveness research in the 1970s identified time on task as one of the
variables that explain differences in learner performance. Stallings (1980: 11) shows

that this research was able to establish that

...While keeping students on task seems like a simplistic notion, it is rather a complex
undertaking to make this construct useful in the classroom. Teachers need to be told
more than just to allocate additional time to academic activities and keep students on
tasks... (Stallings, 1980:11).

How school leadership does this is a challenge for curriculum management. In the two
schools selected for this study, there was extensive use of documentation such as

timetables, control books, and supervision plans in order to monitor instructional time as
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and monitor the provision and understanding of the framework within which schools are
compelled to operate. The instructional leader should provide direct leadership that can
influence curriculum implementation by all means. R1 supports this opinion when he
remarks:

...| always insist that teachers improvise and find a time to teach learners. The purpose
is to motivate everybody to teach to the fullest for the benefit of all the learners (R1:
School A).

5.2.2 Supervision as a Developmental and Accountability Imperative.

Supervision as an aspect of cu nent is important for effective
‘curriculum delivery. SMT has aut ) it by DoE to exercise school
supervision duties. Supervision in ¢ ngly on the use of documents in

leading and managing teaching ana |ev specifically, schools use curriculum
management documents ?fﬂﬂ?@‘i‘ ﬁﬁ ﬂfpppﬁ .lty ‘Pﬁi‘ jo ensure that formal
curriculum is successfully implettégeddl ate thaiowtis lidined proved that supervision
in the two schools foduses on the accountability aspect rather than the developmental
aspect. Teaching and learning activities are documented in pdrtfolios and other papers
meant to control the school setting. It can be seen that supervisors want subject
teachers to comply with what is set in the papers as rules and regulations for direction.
EDoE (2007: B-38) highlights that accountability refers to the principal’s role in ensuring
that the business of schooling is taking place. However, the development of the teacher
- at the chalk face is ignored to the extent that accountability is emphasized at the
expense of developmenf of educators; the supervision aspect of curriculum

management also exhibits technicist tendencies.
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supervision plans meant to control academic part of the school by learning area heads, phase
heads and HODs.

Probe: at what time of the day do you hold these meetings?

Hayi mfondini, are you doing detective work? We took a strong decision here to hold meetings
after tuition time, that is, after 15H00. That is not a problem because it is the policy of the
school. Of course there are certain issues that do not warrant a formal sitting but which are
important to be transferred over to academic staff; in that case we meet at tea room immediately
after prayers strictly for 5 minutes. We do not waste learner’s time to learn in whatever we do.

R2

We discuss issues related to the subjects or learning areas we teach, programme of
improvement, work to be covered per subject area and matters related to matric dance.

Probe: programme of improvement, what do you mean?

| mean strategic ways by which each te come failure rate in his or her
subjects. We design these after we hav :atement for each subject after the
release of grade 12 results. As SMTs a use control books to supervise
progress made in favour of effective te:

R3

We talk of what should be done by us as tmcmc subjects. It is everyday business to
talk of how learners achieve in assessments w what, you have this student who
normally scores high marl tg byt erformance. These are
the topics we discuss every\ﬁfeﬁfﬁ?éiI g:in I hﬁﬂj@mﬁaﬁé of our committee or a
staff meeting and even during Iund‘?@g@ﬂh&einajpmﬂm you must know that all FET

teachers are mature enough to know what to do, when and how. Holding unnecessary meetings
all the time could be a futile exercise for us . We are very busy with the grade 12s.

R4

Among other things, we talk about the results, supervision, syllabus coverage and governance
issues and circulars. We also talk about timetable.

Probe: why do you always discuss about timetable in your meetings

Hee, people are problematic mfokabawo. They know that they have to attend classes but you
find them begoxe estaffroom. It is only about reminding them of their role. Kunzima because you
talk things time and agaln before they get implemented.

Probe: anything to say about meetings?

The principal is not always at school due to DoE commitments .He is not delegating to these
meetings. We also do not discuss curriculum issues that much in our meetings. One other thing
I want to say is that results here were better before the municipal demarcation from Idutywa to
Butterworth.

Probe: Do you want to align your school’s poor academic performance to present
demarcation?

Yes, because Idutywa district is very close to our school, its plus minus 5 kilometers, so we got
support all the time. Butterworth is 36 kilometers away from the school and we are not getting
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have a tendency of admitting more students than we can accommodate.
Probe: Why do you admit more students than you can handle?

The SMT and SGB tend to admit more students than agreed upon in a staff meeting because of
the pressure from local politicians. Originally the school accommodated a total of 300 students
from sub- standard A to standard 10. Come 1994, numbers increased alarmingly. Now we have
more than 1000 learner enrolliment. More than that wena bhuti the school used to be a model C.
It only admitted a few whites and coloureds. There were no black students. It is well resourced
than other schools in the district .Now everybody is targeting the institution and refusing a child
admission is many court appearances nowadays.

R3

There is a general drop in student discipline. Classrooms are full to capacity such that you
cannot move even between the desk rows. You are placed infront only. How then can you
identify learners with challenging behaviors in a S|tuat|on Ilke this? It is hard to believe how we

cope with the situation. The young blac! ’ " 1g as many children as he can.

R4

| am frustrated by management decisio mented by other members of the
SMT who are heading the various depa n for other HODs to misrepresent
my office in the staffroom. The second against growth of two centers of
power in the school. There are camps t 1s principal and the other for the
deputy principal. The school is ungovernab this. Teachers affiliating to the either
camp resist change and | find it hard to let them obey mstructlons Furthermore, that the school
has been placed under matn E% gmﬂ ars in a row is my
problem. This programme aSSIS em econ ary Schools improve their
results. To be in the programme, beHa ¢edailing to improve is many

threats from the department.
Probing: Why camps in the school? What do you think is the problem?

I and the deputy principal contested the post of a principal when the ex-principal retired. | was
then the HOD. We both applied for the post. | won the position. Since then, relations became
sour between the two of us and our supporters.

R5

My non-consideration for the position of principalship when it became vacant has handicapped
my reputation as the SMT o f 16 years. | cannot instill discipline in junior colleagues whom |
believe had plotted against my promotion. | feel defeated and devastated to even continue with
the job of teaching. | am really doing it for income now, no interest, no sacrifices nothing | can
offer the black child in this situation. My authority has been undermined. Staff discipline and
continuous absenteeism is also a frustration in this school.

Probe: Tell me further about your problems.

Eish, | was qualified for the post. | had served as deputy principal in this department for the past
16 years. | am now made to surrender the influence that in the years had benefited the school.
Teachers from the other camp do not take instructions from my office seriously. It is laughter
and ignorance all the way. This is the most devastating moment in my career of 25 years as a
teacher really.
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2.5: HOW HAVE YOU TRIED TO RESOLVE THE CHALLENGES?
R1

| always insist that teachers have to improvise and find time to teach learners. That would
protect time for learning of the learners. In sport we hire the services of an outsider to engage
learners in the various sporting codes but we don'’t do this out of free will, we are forced to for it
to develop the young talent. Parent involvement helps minimize some of the challenges
because teachers become engaged | their work since they do not want to be spotted by parents
as problematic. We issue awards to deserving personnel just to motivate them to work even
harder. These awards are circulated so that they are even obtained by those who have set off
the mark. The main aim ke Mtshokhwe is to motivate everybody to teach to the fullest for the
benefit of all the learners. ‘

Anything Ndlovu?

Yaa, as a school we undertook to form a partnership with Oban high school in Scotland to

practically address management issues <hwe that the key element of
importance is the transformation of the with first class schools like this one
helps us address these backlogs. The ¢ xre is that of a white school so we
need to bring new ideas to address imb Going there personally is one way
of resolving my challenges as a manag in the district.

R2

| can say the culture of the school is one co sure. If teachers are committed in their

work that school overcomes its problems. Every work place has problems; in fact my principal
does not even refer to this sc@m e ?c Ji?l[hm teachers monitor
student discipline in classrooms, g un?s%n ingg_;a‘f:sg Pbll'cl’y. ey always report behavioral
problems to me as their head. Theﬁgd%y i ¢l ,J?FJZ%, #4s the condition of admission to
this school that all the learners abide with the code of conduct. We stick to the code. The other

strength we have as a phase is that we work as team; we discuss our challenges and come up
with the corrective measures.

R3

You talk, talk and talk until you are exhausted. Kids don’t care about education at all. The SMT
and SGB help by organizing motivational speakers on different topical issues that are much
infavour of attention in our institution.

R4

Having realized the challenges that face us as a school, we are an underachieving struggling
school; therefore we undertook to supervise work of teachers by means of supervision plans. |
do not use my position to fight back my opponents. | treat every staff member diligently and
professionally. However, | do not compromise the policy of the department. | don’t buy faces
because | discovered that decisions are not implemented. To ease tensions. | recommended
one of the teachers, the IQMS co-coordinator for HOD post, at least to know that there is
someone who share my feelings .However, this could not help eradicate all the problems.

Probing: Why did you recommend this teacher in a school of so many teachers?

Honestly, the guy was on my side during the campaign for the post | am now occupying. He is
also hardworking, intelligent and ambitious about the school .He coordinates IQMS here and
knows very well the strengths and weaknesses of the staff regarding IQMS performance
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Yoho, Punctuality, attendance, school work, disciplinary measures and the like. Go through that
document its there.

R2

We do have the school policy as a school. In fact we have policies, not necessarily the school
policy alone. We use these policies to instill culture of teaching and learning among colleagues
and our learners. But ke as know it’s the principal who keeps these many policies.

R3

We have the policy. Documents here are kept in the computers and fortunately we are computer
literate so | f there’s something you want to be reminded of you simple go there and get t. No
this is what | think should otherwise mna | never wanted to consult any policy . | have been
teaching for many years.

Probe: how does it help you with you r work of teaching?

| don’t need a policy to tell me what to ¢ ling for more than 30 years. Its
young teachers like you who need thes depend on documents.
R4

Yes, we have it.
Probe: can | see the document, so | luu

Yoho...., | don't know whereeiﬂj now. | think it's in the cupboard; | will need enough time to
search for it. Mfundisi, let met MVbeﬂ'ﬂW (] emmdq_dItM‘&bcument ever since the

former principal retired what | hav assessment policy since the
Circuit manger and subject advisomg@%@mgméggance.

Probe: You mean you don’t see its value here at school, especially when we look at your
management duties?

It is useful kaloku Mfundisi wam ngoluhlobo luthi yonke into esiyenzayo sikhokhelwa siso. But
you know what happens? We think that every teacher knows what to do because we always
debate these things even in meetings.

R5

| think sikhona, | don't think we use it, ever since | arrived here | never saw the full document
except code of conduct.

R6

We have they school policy, | think it's the constitution you refer to , | don’t keep the copy myself
but | think the principal has the copy.

Probe: What can you say about the constitution? Does it have any impact in your
curriculum management duty?

Mmmm. Mkaya | have this story that | want to share with you:
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