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ABSTRACT 

This study is an appraisal of the right to education in semi-rural areas of post apartheid S_outh 

Africa. The objective was to find out the extent to which the right to education is realized and in 

this regard, factors that hinder access and those that exclude children from school. It was carried 

out as a descriptive, qualitative research and a case study design was utilized. Data was collected 

through focus group interviews. There were three categories of focus groups which were 

interviewed, namely, learners; teachers and principals and school drop outs. Three primary 

schools within Amathole District wer 

suggested by Steinberg was utilized as 

The study found out that the right to edU®.l!l!IIQ'.ll! 

rights instruments nationally, regionally 

Constitution, the right to ed • • 

South Africa. However, the '1l1QJ11~'\UJO?Cntt:~ 

full enjoyment of the right to ed 

Three step data analysis process 

and protected in a number of human 

lly. Apart from being protected in the 

r of other laws and policies in 

\,&. (.ll,. WJU,.1,JJMe,er of factors hindering the 

f:lren living in rural areas. These 

factors were reflected in the six main themes that emerged from the process of data analysis, 

namely; poor school environment; educational costs; children's home background; children's 

peer and generational influences; community socio-economic situation; and the role of the 

government in supporting schools. 

The study was a modest undertaking but a focused in-depth study aimed at digging deeper into 

possible factors that cause exclusion, especially among rural schools. Therefore, this study 

created room for further research. In this regard, the study recommends further exploration of 

this phenomenon on a wider scale. It is recommended that the drive should be towards attaining 

a more conducive learning school environment where every child finds a reason to continue 

going to school. A strict implementation of compulsory attendance rule is also recommended. A 

stable education curriculum for schools is necessary to ensure a stablising factor for the 

enjoyment of the right to education. Issues of children security within and on their way to and 

from school should also be given attention. 
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CHAPTER 1: RESEARCH PROPOSAL 

1. INTRODUCTION 

1.1 Background of the Study 

UNIVERSITY OF FORT HARE 
Ayp~L!~Y 

PRIVAieJiG X1322 
ACJCE5700 

South Africa is emerging from an unequal and discriminatory educational and political system of 

was previously divided along racial 

commonly referred to as the "Bantu 

way that it should accord w· the. pol n 
kind of school in existence is bei 

population had access to what was 

3 Hendrik Verwoerd, the architect of 

ucation should be controlled in such a 

e ive in South Africa today in any are 

of equal rights, he is making a big mistake". 1 Education was one of the most highly politicized 

aspects of social policy in South Africa. Its impact is shown on the minimal education among 

young South Africans of African origin. An analysis of the 1991 census suggests that one quarter 

(25%) of the black population's children had no education at all. In the former homelands, this 

number is between 35% and41% (UNICEF).2 

The provision of education is not just a question of who has access, but also the quality of 

education that one has. 

1 UNICEF: 1993:16. 

2 Ibid. 
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The above history of South Africa brought about expectations at the advent of democracy that 

South African citizens would attain equality of which education is central. 

After 1994 the right to basic education was guaranteed in the South African Constitution of 

1996. This is clearly outlined in Chapter 2, Section 29 of the Bill of Rights as: 

29(1) everyone has the right-

(2) 

a) to a basic education, • 

b) to further education, 

make progressively av 

everyone has right to r n1vers 
of their choices • 

e through reasonable measures, must 

e official language or languages are 
N-N~H1".m OOJSUJstions where that education is 

reasonably practicable. In order to ensure the effective access to, and 

implementation of, this right, the state must consider all reasonable educational 

alternatives, including single medium institutions, taking into account -

a) equality; 

b) practicability; and 

c) the need to address the results of the past racially discriminatory laws and 

. 3 practices. 

Redressing such gross inequality as had been caused by apartheid on education needed more than 

just a constitutional provision. In order to ensure that the right to education is enhanced, the 

government of South Africa, through its various institutions, put in place policies, strategies and 

legislation which have been constantly implemented. 

3 The Constitution of the Republic of South Africa, 1996. 
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The South African Schools Act of 1996, among others, attempts to redress the prev10us 

imbalances in education. It emphasises compulsory attendance which requires that there be 

enough schools. Section 5 (a) and (b) of the Act also provide that the Education Department shall 

investigate the circumstances of a compulsory attending age child not attending school and take 

appropriate measures to remedy the situation. 4 

Section 6 (b) states that any other per 

subject to compulsory attendance from 

. . fi . . I conviction to a me or to 1mpnsonment 01Jfl ~-,;,;~itf•~~ilnll 

Non discrimination is dealt with in section 5. -------

o , is guilty of an offence and liable on 

eeding six months. 

University of Fort Hare 
5. (1) a public school must adirt_ltQ1400V.'-il@ra • c~ucational requirements without 

unfairly discriminating in any way. 

(3) No learner may be refused admission to a public school on the grounds that his or her 

parent-

(a) is unable to pay or has not paid the school fees determined by the governing body 

under section 3 9. 5 

National Education Policy Act, 1996 6 is the other important instrument put in place by the South 

African post apartheid government to redress the apartheid legacy and ensure the right to 

4 South African Schools Act, 1996: No. 84 of 1996. 

5 Ibid. 

6 National Education Policy Act, 1996: No. 24 of 1996. 
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education. The Act, among other things provides in Section 4: that the policy contemplated in 

section 3 shall be directed toward-

(a) the advancement and protection of the fundamental rights of every person guaranteed in 

terms of Chapter 3 of the Constitution, and in terms of international conventions ratified by 

Parliament, and in particular the right-

department or 

(ii) of every person to basic 

any ground whatsoever; 

ual access to education institutions; 

e education of his or her child or ward; 

( c) achieving equitable education opportunities and the redress of past inequality in education 

prov1s10n, including the promotion of gender equality and the advancement of the status of 

women. 

No-fee schools initiative is another important action taken by the South African government in 

trying to ensure the right to education for the poor. No-fee schools first came into being in 2006, 

in line with the government's long-planned objective to waive fees at the country's poorest 20% 

of schools. By August 2006, a total of 7 687 schools, with 2 556 550 learners, had chosen to 

become no-fee schools, already topping the government' s target. The August 2006 meeting of 

Education Ministers agreed on a new target to see 40% of all learners attending no-fee schools in 

2007 (National Education Statistics 2005). 7 

7 www.southafrica-statistics.co.za. 
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The government outlined the guiding norms and standards for school funding and fee exception 

clearly in the South African Schools Act of 19968 (SASA). The Act recognises two categories of 

schools, public and independent. Independent schools include all private schools and schools that 

are privately governed. Independent schools with low tuition fees are state-aided and receive a 

subsidy on a sliding-scale. Traditional private schools that charge high fees receive no state 

subsidy. 

Public schools are all state-owned scho 

Model C or semi-private schools). 

autonomy, as these are still fully-owne 

proposed a new financial 

government and communities, o 

t on 21 schools (formerly referred to as 

ming body and a degree of budget 

le to the state. The Review Committee 

... ...,~·'II, a> f! partnership between the 

.11½(~ffl~tl~ ~l~~ 1s affordable under the present 

conditions. Provincial budgets would be structured to secure fundamental constitutional 

requirements and policy objectives and the fulfillment of each person' s right to education. 

School operating costs would be funded partly by subsidy, and partly by income-related school 

fee~ which would be obligatory for all parents who can afford them. Poor parents would not pay 

fees, and no child would be refused admission to school. The same system would apply in the 

compulsory and post- compulsory phases, with a reduced per capita subsidy in the post-

• 9 
compulsory phase. 

The government also initiated the School Feeding Programs, as a means to improve the 

effectiveness of education and afford every child access to education. This program is mainly 

aimed at lower grades. However, siblings from the same family in other senior grades may not 

8 Note 4 above. 

9 http//www.info.gov.za/whitepaper/education. 
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have anything to eat before gomg to school. The research carried by the Nelson Mandela 

Foundation discovered that in rural areas only "the lucky few have breakfast before going to 

school. Many children go to school without anything to eat the whole day."10 Despite the good 

attempt by the government, reports and statistics still indicate that a lot leaves to be desired in 

terms of the circumstances in which children of school going age find themselves, and which 

iscovered that in Limpopo about 22% 

i on this basis that the study seeks to 

y the government was aimed at 

fulfilling the constitutional imperative to provide education equally to all children in South 

Africa without any form of discrimination. However the government has created bottle necks in 

the system by introducing the inclusive education. The later entails teaching all learners, fast and 

slow, disabled and normal, learners with high IQ and low IQ, in the same class. However, 

teachers are not provided with the required skills and training to handle disabled learners in their 

classes. 

1.2 Statement of the Problem 

Despite all the policies, constitutional rights, and strategies put in place in South Africa to 

redress the past imbalances in education, a considerable number of children are still out of 

school. Some drop out, some perform badly and repeat the same level; others end up not 

10 Nelson Mandela Foundation, (2005) Emerging Voices: A Report on Education in South African Rural 
Communities. HSRC Press; pg 53. 
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completing till they drop out; some do not get access to necessary needs and resources; others are 

left without support and information; others do not even start schooling at all. Therefore given 

this predicament, the research seeks to find out the underlying reasons why the conditions that 

lead to the exclusion of children still persist despite all the impressive policies put in place since 

the advent of democracy. 

1.3 Purpose of the Study 

factors causing exclusion from basic e 11 the measures that have been put in 

place to redress past imbalances. 

University of Fort Hare 
1.4 Objectives of the Study Together in Excellence 

The main objective of the study is to examine the factors ' underlying the violation of children's 

right to education in particular, their exclusion from education. This would be done by 

exammmg: 

• The school environment; - how teachers teach in rural schools as compared to urban 

schools. This will include the amount and type of teaching material available, teacher-

learner ratio, class sizes, school infrastructure, teacher motivation, teacher qualification 

and teaching strategies. 

• Children's home background- this will include family size, parents or guardian's 

occupation, family income level and sources, and duties that children are involved in 

after or before school. 

• The children's peer and generational influences. 
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• The community's socio-economic situation, including the main economic and social 

activities the community is involved in or value highly. 

• The role of the Department of Education and the Government m supporting such 

schools. 

1.5 Hypothesis of the Study 

• Children are still out of school plete attempts by the government to 

• Poor school environment and infrastructure ) n rural schools nullify the right to education 
University or Fort Hare 

• Poor social economic con • • t • • l mmunities hinder children from 

fully enjoying their right to education 

• Education is a privilege for those fortunate to be born from well off families. Children 

living in rural areas (poor or disadvantaged societies) do not have the right to education; 

rather they have right of access to schooling. 

A lot has been done in assuring the human dignity and human rights in South Africa but a lot still 

needs to be done particularly with respect to education in rural areas and townships. The very 

generation of people who were victims of educational discrimination of the apartheid system are 

parenting and bringing up another generation of illiterate children due to lack of full access to 

education. 
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1.6 Significance of the Study 

There is a wide range of policies and strategies put in place in South Africa since the dawn of 

democracy to redress the imbalances in education. However, children are still facing exclusion in 

education mostly those living in the rural areas. The study seeks to examine the causes of this 

situation despite the policies in place. 

add knowledge to better underst<1nding of the ci~ umstances befalling children living in rural 
Un1vers1ty or Fort Hare 

areas. This study was undertaken • • eE.~-~-~FI.'"' ools in Alice and Fort Beaufort 

areas of the Eastern Cape. 

1. 7 Delimitation of the Study 

The study is restricted to two junior schools in Alice (Alice Primary School and Davidson 

School). One former model "C" school in Fort Beaufort (Fort Beaufort Primary School) will be 

studied for comparison. 

1.8 Definition of Terms 

Education 

The eighteenth General Conference of UNESCO Recommendation Concerning Education for 

International Understanding ..... of 1974 states: 
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"The word 'education' implies the entire process of social life by means of which individuals 

and social groups learn to develop consciously within, and for the benefit of, the national and 

international communities, the whole of their personal capacities, attitudes and knowledge. This 

process is not limited to any specific activities."11 As a result, the definition of education is not 

only limited to instruction delivered within schools (though in the Convention on the Right of the 

the South African Schools Act concur ovision, though they also provide for 

vocational education as an alternative. 

looking at the formal education ;H n fftwithstanding that, since it is a 

qualitative research discovery might lead the researcher to look at the right for children in other 

forms of education. 

The Convention on the Right of the Child in Article 28 stipulates that "vocational education", 

through any means of "... elimination of illiteracy" and "access to scientific and technical 

knowledge". The broad aims of education are set out in article 29, but the Convention does not 

attempt to define the details of a basic curriculum. 

Right to education 

The entrenchment and recognition of the right to education in many national constitutions, 

including South Africa, is based on the fact that it 1s a precondition for the exercise and 

11 Hodgkin and Newell, (1998). Implementation Handbook for the convention on the Right of the Child. UNICEF. 
New York. 
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understanding of other rights. All other rights can only be meaningful once a minimum level of 

education has been achieved. Through education, individuals can be taught values such as 

tolerance and respect for human rights. 12 

Child 

provide education. 14 This definition o n with the South African Constitution 

definition, Section 28 (3) . ...... "Child" der the age of 18 years. 15 

Provision in the South Africa in terms of level of school 

. To ethe i Rxc llence class and age but, the age 1s paged at ower eve tli'an ~years-. Also the Admission of Learners 

to Public Schools -Schedule in the General Note 4138 of 2001 16 concurs with SASA classification 

of a child in terms of age and grade. It states that Normal Grade Age means grade number plus 6, 

for example grade 1 + 6 = age 7 and Grade 9 + 6 = age 15. 

The definition of a child preferred in this study is outlined in chapter 2 of the South African 

Schools Act, where it addresses the issue of compulsory attendance: 

12 South African Human Rights Commission (2004): My Rights My Responsibilities: Leaflets pg 16. 

13 African Charter on The Rights And Welfare Of The Child; Adopted in July 1990 and entered into force on 29 
November 1999. CAB/LEG/24.9/49 (1990), www.iss.co.za. 

14 University of Western Cape (1992). International Conference on the Right of the Child: Papers and Reports of a 
Conference Convened by the Community Law Centre, "Putting Children First" Cape Town. 

15 Op. cit. Note 3. 

16 Admission of Learners to Public Schools Schedule; Genaral Note 4138 of July 2001: pg 129. 
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2(1) Subject to this Act and any applicable provincial law, every parent must cause every 

learner for whom he or she is responsible to attend a school from the first school day of 

the year in which such learner reaches the age of seven years until the last school day of 

the year in which such learner reaches the age of fifteen years or the ninth grade, 

whichever occurs first. 17 

Learner 

This refers to any person receiving ed c to receive education in terms of the 

South African Schools Act (SASA) of 19 

Educator University of Fort Hare 
Toaether in Excellence 

According to the South African Schools Act (SASA), an educator means any person, excluding a 

person who is appointed to exclusively perform extracurricular duties, who teaches, educates or 

trains other persons or who provides professional educational services, including professional 

therapy and education psychological services, at a school. However, in this research, this term 

will be limited only to teachers and principals. 

School 

This means a public school or an independent school which enrolls learners in one or more 

grades from grade R (reception) to twelve. 19 

17 Op. cit. Note 4. 

18 Op. cit. Note 4. 

19 Op. cit. Note 4. 
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Rural school 

An educational institution located in an area outside large and moderate sized cities and 

surrounding population concentration, generally characterized by farms, ranches and small towns 

and unpopulated regions. 

School fees 

This term school fees is contemplated i 

contribution of a monetary nature made 

or participation by a learner in any progra 

nor body in relation to the attendance 

University of Fort Hare 
Norms and Standards for Schoo • r in Excellence 

This means the national norms and standards for the funding of schools determined by the 

Minister of Education in terms of section 35 of SASA.21 

No Fee Threshold 

The level of funding per learner contemplated in the norms and standards for school funding 

applicable to a public school which enables the Minister of Education to declare a school a no 

fee school in terms of SASA. 

20 Op. cit. Note 4. 

21 Op. cit. Note 4. 

13 



 

 

1.9 Conclusion 

This chapter created the framework of this study by outlining the background to the research 

problem, the goals and objectives of the research. Central terms of this research were also 

defined. This paved the way to reviewing the literature, which the following chapter is focused 

on. The second chapter unravels the existing knowledge and findings in this phenomenon of 

children's right to education in this new 

University of Fort Hare 
Together in Excellence 
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CHAPTER 2: LITERATURE REVIEW 

2. Introduction 

This chapter will focus on the literature review, namely what has been said and done in the field 

of study by other researchers. The researcher will generally focus on the attempt to expose what 

underlies the exclusion of rural children from basic education. First, working definitions for 

major concepts of the study will be outli e 

also review related and competing on the right to basic education. An 

evaluation of the children' s right to education · Africa will take centre stage. 

University of Fort Hare 
When the democratic government ll\ij~fJmJm 1J1':~[~!!:~~;r1 h Yiaim was to establish a society 

based on the values of fundamental human rights, social justice, freedom, and equality. These 

values are entrenched in the Constitution of the Republic of South Africa of 1996. One of the 

key provisions in the Constitution is the one dealing with equality and non-discrimination. 

Section 9(3) reads: 

"The state may not unfairly discriminate directly or indirectly against anyone on one or 

more grounds including race, gender, sex, pregnancy, marital status, ethnic or social 

origin, colour, sexual orientation, age, disability, religion, conscience, belief, culture, 

language and birth. "22 

Key education policy documents such as the White Paper on Education and Training 

(Department of Education, March 1995); White Paper 2: The Organisation, Governance and 

Funding of Schools (Department of Education, November 1996); White Paper on an Integrated 

22 Op. cit. Note 3. 
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National Disability Strategy (Ministry in the Office of the Deputy President, 1996); and the 

South African Schools Act of November 1996 stress the principle of education as a basic 

human right. The principle implies that all learners have the right to equal access to the widest 

possible educational opportunities. 

The principle of ensuring quality education for all learners is equally stressed. The South 

African Schools Act23 provides that: 

"Subject to this Act, the govemimz,_ot~~ 

interests of the school and striv 

quality education for all learners a 

This clause encapsulates a i~~fl:n1~~~~(!1:\i<:; 

diversity of needs in the student]] 

p blic school must promote the best 

velopment through the provision of 

s recognition to a wide 

a more flexible range of 

responses. The emphasis on quality education for all learners suggests that schools have to 

strive to meet the diverse needs of all learners.24 

The Report of the National Commission on Special Needs in Education and Training 

(NCSNET) and the National Committee on Education Support Service (NCESS) argue that the 

priority of an education system should be to address those factors that lead to the inability of 

the system to accommodate diversity, or which lead to learning breakdown, or which prevent 

learners from accessing educational provision. The NCSNET and NCESS conceptualised these 

factors as barriers to learning and development. 

23 Op. cit. Note 3. 

24 Muthukrishna, N. 2002. Education for Children from Rural Areas. International Journal of Special Education: 
2002, Vol 17, No.I University ofNatal; pg44. 
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The NCSNET and NCESS identified key barriers to participation in the South African context 

that render a large number of children and adults vulnerable to learning breakdown and 

sustained exclusion. These includes: problems in the provision and organisation of education; 

socio-economic barriers; factors that place learners at risk, such as high levels of violence and 

crime; HIV/ AIDS epidemic and substance abuse; attitudes; an inflexible curriculum; problems 

communities; disability; lack of enabli 

development; and lack of parental reco 

e legislation; lack of human resource 

lvement (Department of Education, 

1997). The Report explains that it is only by ocusing on the nature of these barriers that 
Un1vers1ty of Fort Hare 

problems of learning breakdown a g . • .. 1:.~-~- =;~•-~ 25 

Throughout the world, education is viewed as an instrument to pave the way for a more just and 

humane social order. This is founded on the assumption that quality education instills in the 

young crucial humanitarian values such as equity, tolerance and peace. Progress in education is 

also taken to be essential for sustainable development, environmental protection, improvement in 

maternal and child health and participation in democratic social and political processes. 

Education is, according to the World Bank, the single most important contributor to national 

economic growth. 26 

The Afro! News 27 reported that Human rights groups claim the South African government is 

"neglecting" the right to an adequate education of thousands of rural children living on 

25 Ibid. 

26 Jo Boyden and Ryder. P. 1996. Implementing the Right to Education in areas of conflict. Oxford: pg 79. 

27 http://www. Afrolnews.com: 3 June 2006. 
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commercial farms and rural areas. For instance, inadequate farm schools currently provide the 

only educational opportunity for farm workers' children in South Africa. 

The US-based group Human Rights Watch released a 59-page report on South Africa's 

"forgotten schools" stating that inadequate education is still given to a large part of the country's 

black majority population living in rural areas. The report found that the South African 

government's "failure to negotiate cont 

education." Children who try to receiv 

interests and the state's meager attern 

unintended victims of government inaction. 

ners impedes children's right to basic 

ght between the landowners' private 

University of Fort Hare 
Policy and legislation pertaining t • • • uth Africa has been undergoing 

transformation since the democratic government came into power in 1994. The various policy 

documents that have emerged have stressed the principles of human rights, social justice, quality, 

education for all, the right to a basic education, equality of opportunity, and redress of past 

educational inequalities. The most important development has been the focus on previously 

disadvantaged learners and associated barriers to learning and participation, including the 

community based inclusive education agenda. This paper looks into the underlying factors that 

cause widespread exclusion despite all the action and measures that have been taken by the 

South African government. 
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2.1 The right to basic education 

Section 29 (l)(a)28 states: "Everyone has the right to basic education, including adult basic 

education". This provision creates a positive right that basic education be provided for every 

person and not merely a negative right that such a person should not be obstructed in pursuing 

his or her basic education. Thus, the state is required not only to interfere with an individual's 

enjoyment of the right, but it is also obli 

The term 'Basic education' has not yet e e South African courts. But the World 

be on actual learning acquisition apd outCO!Ile rathr than exclusively upon enrolment, continued 
Un1vers1ty o Fort Hare 

participation in organized progra • rtification requirements. 'Basic 

education' is accordingly viewed in the declaration in terms of meeting basic learning needs. 

These needs include both essential learning tools such as literacy, oral expression, numeric, 

problem solving skills and basic learning content such as knowledge, skills, values and attitudes. 

Basic learning needs essentially empowers individuals to participate in and interact with the 

societies in which they live with dignity and equal opportunities for employment in pursuing 

their life vocations. 

Similarly, what constitutes basic education in the South African context cannot be arbitrarily 

defined in terms of age or the completion of a particular level of schooling. It shall, however, be 

determined in accordance with the educational interest to be achieved by the guarantee of the 

28 Note 3 above. 

29 World Declaration on Education for All, (1990); article 4, see also article 1 and 5. (this document is not a legally 
binding document). 
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right. The meaning of basic education should be wider than that of primary education. Without 

the latter an individual's access to the full enjoyment of other rights, such as the freedom to 

choose a trade, occupation or profession, would be severely limited. 30 

2.2 The Background/Basis of the right to education 

The right to education emerges from a number of international, regional and national human 

The recognition of the Right to Educatio s from the fact that education enables 

free society, including exercising th d specting the rights of others. 
Un are 

Individuals are able to enjoy many (Jff;~ff,i"J:i~~~c\t11:l l~~~,~zei,m~ation.31 

2.2.1 The Universal Declaration of Human Rights 

The Universal Declaration of Human Rights 1948 established a global human right to education: 

Article 26 provides: 

( 1) "Everyone has the right to education. Education shall be free, at least in the 

elementary and fundamental stages. Elementary education shall be compulsory. 

Technical and professional education shall be made generally available and higher 

education shall be equally accessible to all on the basis of merit". 

(2) "Education shall be directed to the full development of the human personality and to 

the strengthening of respect for human rights and fundamental freedoms. It shall promote 

3° Faranaaz Veriava and Fons Coomans. Right to Education - www.right-to-education.com (accessed 10 May 2007) 

31 South African Human Rights Commission 2004. 
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understanding, tolerance and friendship among all nations, racial or religious groups, and 

shall further the activities of the United Nations for the maintenance of peace". 

(3) "Parents have a prior right to choose the kind of education that shall be given to their 

children". 

2.2.2 The International Covenant on Economic, Social and Cultural Rights (1996) 

This Universal Declaration was reinfor 

and Cultural Rights of 1966. The Int 

Rights (CESCR) recognises education 

make. Education is seen by the 

individuals by which econorr.tll(li_:\li1,,_f'Q~1rsa~~rtW 

out of poverty and acquire the meals9: 

is Article 13 which is herewith reproduced in full: 

ional Covenant on Economic, Social 

t on Economic, Social and Cultural 

vehicle for the empowerment of 

WllJra.t'IJ:i~Oll-alLUI1rsaind children are able to get 

fy~«mftcommunities. 32 Key to education 

1. The States Parties to the present Covenant recogmze the right of everyone to 

education. They agree that education shall be directed to the full development of the 

human personality and the sense of its dignity, and shall strengthen the respect for human 

rights and fundamental freedoms. They further agree that education shall enable all 

persons to participate effectively in a free society, promote understanding, tolerance and 

friendship among all nations and all racial, ethnic or religious groups, and further the 

activities of the United Nations for the maintenance of peace. 

32 Rembe S, 2005. Department of Education (University of Fort Hare 2005). "The Right to Basic Education: A Case 
Study of the Eastern Cape". (Unpublished Research Work) pg 83. 
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2. The States Parties to the present Covenant recognize that, with a view to achieving the 

full realization of this right: 

(a) Primary education shall be compulsory and freely available to all; 

(b) Secondary education in its different forms, including technical and vocational 

(c) Higher education shall be ma 

every appropriate 

s ble to all, on the basis of capacity, by 

y the progressive introduction of free 

education; University of Fort Hare 
Together in Excellence 

( d) Fundamental education shall be encouraged or intensified as far as possible for those 

persons who have not received or completed the whole period of their primary education; 

( e) The development of a system of schools at all levels shall be actively pursued, an 

adequate fellowship system shall be established, and the material conditions of teaching 

staff shall be continuously improved. 33 

33 The Office of the High Commissioner for Human Rights (Geneva) International Covenant on Economic, Social 

and Cultural Rights Adopted and opened for signature, ratification and accession by General Assembly resolution 

2200A (XXI) of 16 December 1966. 
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2.2.3 The Convention on the Right of the Child (1989) 

This is the major international instrument that provides for the rights of the child Article 28 

provides for the right to education thus: 

1. States Parties recognize the right of the child to education and with a view to achieving 

this right progressively and on the basis of equal opportunity, they shall, in particular: 

(b) Encourage the developmen 

general and vocational education, lable and accessible to every child, and 

take appropriate me ~ e education and offering 

( c) Make higher education accessible to all on the basis of capacity by every appropriate 

means; 

( d) Make educational and vocational information and guidance available and accessible 

to all children; 

(e) Take measures to encourage regular attendance at schools and the reduction of drop-

out rates. 

2. States Parties shall take all appropriate measures to ensure that school discipline is 

administered in a manner consistent with the child's human dignity and in conformity 

with the present Convention. 
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3. States Parties shall promote and encourage international cooperation in matters relating 

to education, in particular with a view to contributing to the elimination of ignorance and 

illiteracy throughout the world and facilitating access to scientific and technical 

knowledge and modem teaching methods. In this regard, particular account shall be taken 

of the needs of developing countries. 34 

2.2.4 The African Charter on Huma 

The African Charter on Human and e 

choes other instruments which provide 

for the free and compulsory education such as niversal Declaration and other international 

. . Univer~it of Fort Hare . . mstruments. The Charter 1s not s nt t u .ab t e cat10n as 1t states m Article 17 that: oge zn xce ence 
"Every individual shall have the right to education". 

The African Charter on the Rights and Welfare of the Child enumerates the right to education 

and various States obligations. This is a regional instrument modeled along the rights of the 

United Nations Convention on the Rights of the Child. The key provision on the right to 

education provides: 

34 Office of the United Nations High Commissioner for Human Rights; Convention on the Rights of the Child 

Adopted and opened for signature, ratification and accession by General Assembly resolution 44/25 

of20 November 1989; entry into force 2 September 1990, in accordance with article 49. Geneva, Switzerland. 
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Article VI: Education 

1. Every child shall have the right to education. 

2. The education of the child shall be directed to: 

(a) the promotion and development of the child's personality, talents and mental and 

(b) fostering respect for human 

to those set out in the provision 

rights and international human righ 

tal freedoms with particular reference 

( ) h . y niversit of Fo~c.Hare 1 d. . 1 1 d c t e preservat10n an str~gtne n o.tpP$1tlv~ 1ncan mora s, tra 1t10na va ues an 1oget erzn~xcetence 
cultures; 

( d) the preparation of the child for responsible life in a free society, in the spirit of 

understanding, tolerance, dialogue, mutual respect and friendship among all peoples, 

ethnic, tribal and religious groups; 

3. State parties to the present Charter shall take all appropriate measures with a view to 

achieving the full realisation of this right and shall in particular: 

(a) provide free and compulsory basic education; 

(b) encourage the development of secondary education in its different forms and to 

progressively make it free and accessible to all; 

( d) take measures to encourage regular attendance at schools and the reduction of drop-

out rates; 
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( e) take special measures in respect of female, gifted and disadvantaged children, to 

ensure equal access to education for all sections of the community. 35 

In this research much reference shall be directed to the obligations enumerated in 3 (a) (d) and 

(e) in line with the major objective of the study; which is to examine underlying factors for 

children exclusion from education. 

The right to education is also enshrined • n 

29 (1) everyone has the right-

. Univer it of ~ort H::.re 
c) to a basic educatimi., me ai g.acl tba ecfucafion; and 1oget erzn xce ence 
d) to further education, which the State, through reasonable measures, must make 

progressively available and accessible. 

(2) everyone has the right to receive education in the official language or languages of 

their choices in public educational institutions where that education is reasonably 

practicable. In order to ensure the effective access to, and implementation of this right, 

the state must consider all reasonable educational alternatives, including single medium 

institutions, taking into. account -

d) equality; 

e) practicability; and 

f) the need to address the results of the past racially discriminatory laws and 

• 36 practices. 

35 African Charter, op. cit. pg 11. 
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The right to education is also strengthened by other government policies and strategies outlined 

in a number of national documents such as South African Schools Act 1996 and the National 

Education Policy Act, 1996. All the above instruments and policies are attempts to make the 

children's right to education a reality in South Africa. However, despite all the provisions and 

strategies pursued by the government rural children still find themselves excluded. 

2.2.6 South African Schools Act 199 

many ways as enumerated below: 

Sections 3 and 4 deal with issqes of cpmpuls9-f¥-, attendffe and conditions of ensunng 
U n1versrty or .r ort ttare 

compulsory attendance: Together in Excellence 

3(1) Subject to this Act and any applicable provincial law, every parent must cause every 

learner for whom he or she is responsible to attend a school from the first school day of 

the year in which such learner reaches the age of seven years until the last school day of 

the year in which such learner reaches the age of fifteen years or the ninth grade, 

whichever occurs first. 

Section 5 prohibits any form of discrimination against any person on any grounds, 

including inability of a child's parents to pay fees 

(3) No learner may be refused admission to a public school on the grounds that his or her 

parent-

(a) is unable to pay or has not paid the school fees determined by the governing body 

under section 3 9; 

36 Op. cit. Note 3. 
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The Act also prohibits corporal punishment in schools. Paradoxically, the same Act which 

prohibits discrimination by excluding a learner due to failure to pay fees also allows charging of 

school fees in public schools. 37 This is a violation of the very right the Act is trying to ensure. 

Although it provides conditions of exemptions, the process seems so porous and complicated for 

uneducated rural parents. 

curricula or reflect the value 

improved access as reflected 

a_ t have been made include 

t tfo./Tlr~~f,ll~bl~ erated provisioning of school 

infrastructure, more equitable distribution of resources, improved learner-educator ratios, the 

introduction of school nutrition programmes and the establishment of democratic structures in 

the form of School Governing Bodies at local school level. 

However rural education in particular lags behind in many parts of the country. This is despite 

the fact that the vast majority of school-going children in South Africa live in rural areas38 and 

the emphasis given on a non-discriminatory provision of education. 

37 Op. cit. Note 4, Section; 39-40. 

38 Nelson Mandela Foundation, op. cit. pg 140. 
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2.4 The right to education to be achieved "on the basis of equal opportunity" 

Education is recognized to be essential for all children; Article 28 of the Convention on the 

Rights of the Child stresses that the right must be achieved, "on the basis of equal opportunity". 

This reflects the fact that vast numbers of children suffer discrimination in accessing education 

(particularly children in rural areas, and among them girls and disabled children being the 

hardest hit). "Equal opportunity" stresse 

the Convention on the Right of the Chil . 

"State parties shall respect and 

each child within their jurisdiction 

child's or his or her 1PiWJtt.:. $ 

other status". 

iple of non-discrimination included in 

set forth in the present Convention to 

1mination of any kind, irrespective of the 

fi.l-~r, sex, language, religion, 
• in, property, disability, birth or 

The Committee on the Rights of the Child expressed concern that specific groups of children are 

still discriminated against in education, both in terms of the definition of the Convention against 

Discrimination in Education, 1960: " ..... of depriving any person or group of persons of access to 

education of any type or at any level.. ... (or) ... .limiting any person or group of persons or group 

of persons to education of inferior standard" and through less direct forms of discrimination.40 

The same Committee identified specific groups as suffering discrimination in education. 

39 The Convention on the Right of a Child. Article 2. 

40 Hodgkin and Newell, (1998). Implementation Handbook for the Convention on the Right of the Child. Unicef. 

New York: pg 58. 
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2.4.1 Rural children 

There are often striking discrepancies between the education of rural and urban-based children. 

Poor educational opportunities for children in rural areas arise from a combination of factors, 

including the administrative cost and difficulty of servicing remote and scattered farms and 

villages, a dearth of teachers prepared to live in the countryside, the dependence of poor farming 

communities on children as laborers an 

to rural lives.41 

2.4.1.1 The right to education fi 

evance of schools and the curriculum 

on farms 

The working definition for 'r:yr.p.l' in this re~earch ~~pass;s/arm areas; hence children living 
u n1vers1ty or ort ttare 

on farms share exclusion as thos~ • • • .......,.,, .. .. .,Lz,..,.,~,Sf,A,'-n Rights groups claim that the 

South African government is "neglecting" the right to an adequate education of thousands of 

rural children living on commercial farms. Inadequate farm schools currently provide the only 

educational opportunity for farm workers' children in South Africa. The Human Rights group 

published a report on South Africa's "forgotten schools" and inadequate education still given to a 

large part of the country's black majority population living in rural areas. The report found that 

the South African government's "failure to negotiate contracts with farm owners impedes the 

children's right to basic education. "42 

In the worst cases, farm owners have deliberately obstructed farm children's access to the 

schools. In most of these cases, farm workers and their children were left helpless. The report 

documents cases where farm owners or managers prevented learners and teachers from getting to 

41 Ibid. 

42 http://www.afrol.com 4 November 2007. 
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school by locking school facilities or obstructing access, generally due to a lack of contractual 

arrangements. Thus learners are caught between the landowners' private interests and the state's 

meager attempt to meet its obligations. The advances made in public education elsewhere in 

South Africa have yielded few benefits for children on commercial farms. 43 

Rural children suffer in all their unique circumstances the consequences of being discriminated 

against from sharing the large 'cake' 

education, experience different levels ith female children and those with 

disabilities being the hardest hit. 

2.4.1.2 

University of Fort Hare 
Rural areas are deprived of facilit1es1mr:-tl'!tU}:~ ·~ren so that they have access to 

education as other children. The research pays attention also to this (usually forgotten) group of 

rural children. 

All children, no matter how seriously disabled they are, are entitled to education that maximizes 

their potential. Any law or practice that limits this right, for example, by deeming certain 

children "unfit for education" or by entitling them only to "healthy treatment" rather than 

"education", breaches Articles 2 and 28 of the International Convention on the Rights of the 

Child. Moreover, the education of disabled children should be provided "in a manner conducive 

to the child' s achieving the fullest possible social integration" (Article 23(3)). This means that 

43 Ibid. 
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disabled children should, wherever possible, be educated m mainstream schools alongside 

children without disabilities. 44 

The international standards on equalization of opportunities for persons with disabilities, which 

South Africa recognizes, states that: "In situations where the general school system does not yet 

adequately meet the needs of all persons with disabilities, special education may be considered. 

to state that: "the quality of such educa io 

general education and should be closel 

should be afforded the same portion of edu 

2.4.1.3 The rural girl 

e general school system". It goes on 

c the same standards and ambitions as 

minimum, students with disabilities 

ces as students without disabilities". 

Rural girl children, in many cases, start to undertake heavy domestic chores at a very early age 

and are expected to manage both educational and domestic responsibilities. This often results in 

poor academic performance and an early drop-out from schooling. 

While the figures for the percentage of girls enrolling in primary and secondary education have 

steadily increased worldwide, the figures for rural areas in developing countries still lag far 

behind their male peers and other girls in urban areas. Once enrolled, girls in rural areas are more 

likely to drop out of school. 45 Others are forced to marry at an early age and this denies them the 

opportunity to continue with schooling. 

44 Hodgkin and Newell, op. cit. pg 29. 

45 Ibid. 
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2.5 The Impact of Bantu education 

Bantu education has produced generations of marginalized people. The process has now gone the 

full circle and is still going on. The product of Bantu education now constitute the majority of the 

teaching profession with devastating consequences for delivery of quality education in black 

schools, mostly those in rural areas. Efforts to break that cycle have not as yet succeeded. 46 

Education is a tool used to prepare o e 

economic, social, cultural and spiritual 

and the wider social structures. 

he next for the participation in the 

• s is effected through schools, family 

Apartheid education was a powerful tool us ·ously and systematically to warp people's 

• ¥er . • v dnft. ~ ,......_ ....,. .. _ P . d f . . d 
~1 hHr ~tt1tu es o supenonty an 

Together in Exce lence 
attitudes from childhood. TH 

inferiority rather than of equality. Dr. Ken Hartshone said; statistics showed that 40% of black 

children did not attend school by 1992. 

In this research the researcher evaluates the changes which have taken place on the above 

statistics, if any. In 1992, Race Relations Survey statistics state that 200 000 children dropped 

out in the first 4 years of school, the highest being in the rural South Africa. This was a huge 

underestimation of children since squatter camps were not registered for census. 47 

46 Ngcuka and Tsukudu (1992) International Conference on the Right of the Child: "Putting Children First"; Papers 

and Reports of the Conference Convened by the Community Law Centre, Cape Town 1992. 

47 Ibid. 
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2.6 Indicators of the basic right to education 

The following are elements of the right to basic education, namely, availability; accessibility; 

acceptability; and adaptability. These are put into perspective below in appraising the fulfilment 

of the right to basic education for children in rural South Africa. 

2.6.1 Availability 

Availability relates broadly to the institution and programmes. It 

encompasses basic infrastructure. 

Provisioning for basic infrastructure for sc iding principle set out in the Norms and 

Standards for School Fundin ,. 

d d 1 d d h Toaether i RYcell nee . . b d. . • 1 most un er eve ope an t e very' poor sc oois an commuruties y irectmg capita 

expenditure targets to those in need, that is, those areas where no schools exist or where schools 

are overcrowded. Schools with inadequate infrastructure remain dysfunctional48
. Basic 

infrastructure includes adequate classrooms; sanitation facilities; clean and safe water, and 

electricity. 

2.6.2 Accessibility 

Accessibility refers to education being available to all learners. Accessibility is also premised on 

the principle of non-discrimination.49 The Schools Act has a general prohibition against unfair 

discrimination of any form. It prohibits the exclusion of a learner from admission to a school on 

certain specified grounds, such as: the administering of an entrance examination as a basis for 

48 Faranaaz Veriava and Fons Coomans.,_ op. cit. pg 20 

49 Ibid. 

34 



 

 

admission; failure to subscribe to the mission statement of a school; and parental inability to pay 

fees. 

A more complex issue is that of economic accessibility of basic education within the current 

regulatory framework that allows school fees to be charg,ed but which at the same time provides 

for a system of exemptions from the payment of school fees for those learners who cannot afford 

s to schools are made, the remaining 

ed through charging of fees and other 

ttftlf(:!:~I rnthe determination whether or not fees 

to pay.50 In terms of the Schools Act, o e 

financial requirements in school budgets a: 

private fundraising methods. The gove 

should be charged at a particular school. uch provisions may prejudices children 

~;fi~l1i~\lM ..... '-"'-" ., ... ,.--., ll,LIOU,C,,. ,.,,,,..,., .... ..,.,IL •' '!H,'1,1-"Q!. =rms; transport costs (these from the rural areas. Econom1 

first two are not included on the ex 

2.6.3 Acceptability 

Acceptability relates to whether or not curricula and teaching methods are sufficient to meet 

basic learning needs such as literacy, oral expression or numeracy. The scope of the acceptability 

of basic education has been broadened in international human rights jurisprudence to include a 

system of education that seeks to protect the individual rights of learners on issues such as: 

language choice; parental choice; and discipline of learners. 

2.6.3.1 Language rights 

The South African constitution provides for the right to receive education in one's own choice of 

language. Section 29 (2)51 states that: 

50 Ibid. 

51 Op. cit. Note 3. 
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"Everyone has the right to receive education in the official language or languages of their 

choice in public educational institutions where that education is reasonably practicable. In 

order to ensure the effective access to, and implementation of this right, the state must 

consider all reasonable educational alternatives, including single medium institutions, 

taking into account: 

(a) equity; 

(b) practicability; and 

(c) the need to redress the results n--r---n-~ct-t~~...-nr-cf'lte· criminatory laws and practices". 

The issue of language among disadva a 

ascertain the factors perpetuating exclusi 

2.6.3.2 Parental choice 

• n rural areas is significant in order to 

from education. 

Parental choice52 is a very im o ...,.L...,.L.L.L .. ,.L.L .., o ig b H'rr'n'-1"-+- e basic right to education, 
Together in Excellence 

and their ability to access it. The research explored from the parents whether present schools and 

education that their children receive is their ideal choice. 

2.6.3.3 Discipline of learners 

The South African Schools Act also includes a ban on corporal punishment in schools. The 

impact of this is assessed as a factor in the exclusion of rural children from education. 

2.6.4 Adaptability 

Adaptability53 in basic education relates to the flexibility of the system of education to adapt tQ 

the changing needs in society, and to respond to the diverse needs of learners within their diverse 

social and cultural settings, most particularly the needs of the more vulnerable segment of 

52 Faranaaz Veriava and Fons Coomans, op. cit. pg 20 

53 Ibid. 
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society. These include rural children, non-citizens, children with disabilities and girls, among 

others. 

2. 7 Educational Needs of Rural People 

In spite of the gains made in education and in the fight against poverty, rural development 

remains a challenge in South Africa. At the centre of this challenge is education for rural people. 

This is evident in the Social Developme 

development in 13 specific areas i e 

levels of the need, access and use of serv· 

indicators for monitoring po 

policies on the living standards ol£ 

y. The latter aimed at measuring rural 

e ident Mbeki for accelerated rural 

reas, and to provide easily measurable 

£~as. 54 Noted in this survey and 

crucial to this research is the importance of education for development and the impact of lack of 

education in the rural areas. 

The plight of rural people was further highlighted in two other studies on rural education. The 

first is by the Nelson Mandela Foundation (NMF) which resulted in a report called the Emerging 

Voices. This study drew a link between rural poverty and education. The other study was 

conducted by the Ministerial Committee on Rural Education (MCRE) commissioned by the 

Department of Education. 55 

For the purposes of this research, focus is made mainly on some of the elements raised through 

the preceding research focusing on the challenges facing rural children in accessing their right to 

54 Department of Education, 2005. Report of the Ministerial Committee on Rural Education: A New Version for 
Rural Schooling. 

55 Ibid. 
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education. It is intended to come up with recommendations that will promote quality education 

for all learners in rural areas in ways that are consistent with the government's integrated 

approach to poverty eradication, rural development and children's right respect. 

2.8 Challenges Facing Rural Education in South Africa 

Kimberley Porteus and others analyse the factors underlying school non-attendance in three 

poor, marginalised communities in Sout i gs reveal that 'poverty', including the 

on children's being out of school. The s 

priority if the very notion of 'inclusion' is to fi 

at poverty needs to be addressed as a 

University of Fort Hare 
A national Department of Educati • • le - Education for All: The South 

African Assessment Report - found that approximately 19 percent of children in rural areas, 

which include commercial farm areas and former homelands, were not in school, as opposed to 

11 percent in urban areas.57 The physical and teaching conditions in farm schools are among the 

poorest in South Africa. 58 

56 Porteus K, et al 2000. 'Out of School' Children in South Africa: An Analysis of Causes in a Group of 
Marginalised, Urban 7- to 15-year-olds. British Journal of Learning Support: Accessed on http://www.blackwell-
synergy.com 15 May 2007. 

57 Department of Education. Education for All - the South African Assessment Report, 2000 [ online] , 
http://education.pwv.gov.za/policies&20and%20Reports/2000 _ Reports/2000 _Reports_ Index.htm. (Retrieved 15 
May 2007). 

58 Adele Gordon, "Providing Quality Education in Schools on Commercial Farms," paper presented at a conference 
on farm schools convened by the minister of education, May 13, 2000. 
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2.8.1 School Environment 

Many learners in rural schools do not have access to educational resources in their homes and in 

their schools. The largest portion of provisional education budgets is spent on personnel costs, 

leaving little for infrastructure, school security, maintenance, stationery, equipment and 

textbooks. 

2.8.1.1 School infrastructure 

Most infrastructure backlogs were inhe • 

classrooms and poorly cons°t.J;;d. sc 

serious need of repair, with doors 

er Transkei and Ciskei homelands, 

In these schools grossly inadequate 

1 mmon. 59 Many buildings are in 
are 

• et facilities being highest on the 

list of repairs needed. The Nelson Mandela Foundation60 found out in a research on rural 

education that around 76% of schools need proper doors and windows, flooring and toilet 

facilities. Some schools have facilities like toilets and electricity but their availability does not 

always mean functionality of such schools. 

Also lacking are other necessary educational facilities, such as computers, telephones, library, 

fax machines and photocopying machines. These facilities may be present physically, but for 

practical purposes they are not available. Invariably in most rural schools, such facilities are 

stored and only used in the principal ' s office. 

59 Rembe S, op. cit. pg 25. 

60 Nelson Mandela Foundation, op. cit. pg 71. 
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2.8.1.2 Leaner-educator ratio 

In government-funded public schools, the average learner-educator ratio in terms of the country's 

outcomes-based education system is 32.6 to 1, while private schools generally have one teacher 

for every 1 7 .5 scholars. 61 The learner-educator ratio in the rural Eastern Cape Province is the 

highest in the country at (43:1 in primary and 33:1 in secondary schools).62 Research by the 

Nelson Mandela Foundation concluded t a 

this has consequences for the quality of 

leamers.63 

dication that in rural schools teachers 

ountry. The research emphasised that 

nal interaction between teachers and 

2.8.1.3 Class size University of Fort Hare 
Together in Excellence 

Average class sizes in the rural areas are relatively large, _and many children struggle to find a 

place.64 Nationally, the Eastern Cape province had the greatest shortage of classrooms (15 538) 

relative to the number ofleamers and the highest learner classroom ratio (50: 1)65 This in itself is 

enough deprivation and reduces interest in schooling among children. 

61 SouthAfrica.info reporter. Updated November 2006. 

62 Rembe S , op. cit. pg 77. 

63 Nelson Mandela Foundation, op. cit. pg 49. 

64 Ibid. 

65 Rembe S, op. cit. pg 99. 
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2.8.2 Parental involvement and influences 

Due to high levels of poverty in the rural areas parents and other family members give 

preferential attention to issues of daily survival of the family. Hence, school children are left at 

the mercy of school teachers who equally cannot afford individual attention to children since 

they have high learner-educator ratios in rural areas. This therefore impacts heavily on both the 

children to help with household chores d 

2.8.3 Family Background 

Children from families experi;l\Cing unempJoymen~ ~onic sj~ess, single parent, those living 
u n1vers1fy or .l:fort ttare 

with grandparents, and illiterate p • .. -.- .... r-wuch education deprivation and 

high chances of drop-out. 

Children who have or whose parents suffer from, HIV/ AIDS are at high risk of education 

exclusion in rural areas. Children leave school early to help their parents who are ill or HIV 

infected. 66 

Some children are forced to walk far long distance from their homes or to walk through unsafe 

areas. Transport to and from school is a growing critical area of concern with regard to the basic 

right to education particularly for children from poor family backgrounds. Lack of state-funded 

transport from homes to schools further hinders access to education in commercial farm areas. 

66 National Children's Forum on HIV/AIDS. Information Leaflets by the Aids Council. 
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Two-thirds of the children, some as young as eight years old, who attend farm schools m 

Limpopo Province travel to school on foot up to 3 0 kilometers each morning. 67 

The survey carried out by the Department of Education in 2000 indicated that many children 

from impoverished families are denied access to basic education because they cannot afford to 

pay fees or purchase school uniforms. 

2.8.3.1 School fees and uniforms 

The cost of school fees and uniforms i 

children from poor households from go 

or parents and learners. They prevent 

d this in tum creates tension between 

poor families and schools.68 U . . f F H n1vers1ty o ort are 
. . To ther • cellence 2.8.3.2 Family sources of mcome an mcome eve s 

Poverty is much more than just insufficient income or the lack of it. It is the condition when one 

has no fmancial means or access to resources to sustain a livelihood. Land and livestock are 

viewed as means of survival and form of insurance against misfortune among rural families. It 

helps caregivers to support children financially in schools.69 Family members are expected to 

participate in tilling the land and looking after livestock. This includes children who attend 

school, which in one way or another interferes with their education. In essence most families use 

the labour of their children to fetch water, tend livestock or support small-scale farming. 

67 Staff writer http://www.afrol.coin/news accessed 15 May 2007. 

68 Nelson Mandela Foundation, op. cit. pg 50. 

69 Ibid. 
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Pension funds for elderly members have become major sources of income for the majority of 

poor rural families. Reliance in social grants means that money is not enough and priority is 

given to family basic needs. 

2.8.3.3 Child headed families 

South Africa has a population of 44.8 million people according to Census 2001; more than 41 % 

f Social Development found that nearly 

Most of these children are left with no op 

young siblings or to earn a li • g for them~lves a ..pthers. H 
n1vers1ty o ~ort are 

ether in Excellence 2.8.3.4 Hunger among school chi n 

Not all children are lucky to have breakfast before going to school. Many children go without 

anything to eat the whole day long.71 Large numbers of children attending school come from 

homes that lack basic resources, including food. A survey conducted by the Department of 

Education found a high level of unemployed parents of school going children. Findings from the 

survey also supported the need for an inclusive school nutrition programme. Half of the surveyed 

parents in the Eastern Cape felt that their children in schools were not well-fed or healthy. The 

survey carried a testimony of one learner: "Once when my sister collapsed at school, the other 

children laughed at her and teased her" 72 After such an experience a child would not be 

70 Department of Education, op. cit. pg 37. 

71 Note 10 above. 

72 Department of Education, op. cit. pg 37. 
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psychologically stable to continue in such an environment of embarrassment, hence the best 

option is to drop out. 

2.8.4 Poor community socio-economic conditions 

The state of socio-economic condition in the community does influence activities that take place 

there. Hence lack of basic services in the community affects every aspect of community life: 

ools are in no better shape. The lack 

of basic services in the community affe ts 

quality of education for all. 73 Commu ' as; clinics; good roads; electricity; 

security and many other are crucial for the ene:G.ti¥e--eQ 

University of Fort Hare 
2.9 Conclusion Together in Excellence 

Unless the gap between children of the families of the white and privileged middle-class and 

children of the privileged and those living in rural areas is bridged, the latter will continue to be 

cheated out of the full enjoyment of educational opportunities presented to them. They will bring 

to their learning environment less motivation, poor background to give learning meaning and far 

less expectation of success than does the average urban school going pupil. The result is that 

rural school children learn far less as they go along their education, they are likely to drop out of 

school 'mentally' years before they drop out 'physically'. 74 The question keeps arising whether 

equality of opportunity can exist in schools that are segregated economically by race and social 

status. 

73 Note 10 above. 

74 Keach, E.V, Fulton Rand Gardner W.E (1990) Education and Social Crisis: Perspectives o Teaching 
Disadvantaged Youth. John Wiley and Sons; New York: pg 135. 
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An extensive review of available literature in terms of policies, legislation, and research findings 

related to the children's right to education in South A_frica has been discussed in this chapter. 

Locally, regionally and internationally binding instruments ensuring the right to education have 

also been discussed. This has assisted in understanding the right to education as a matter of 

concern globally. Chapter 3 looks at the methods and procedures which have been employed in 

conducting this study. 

University of Fort Hare 
Together in Excellence 
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CHAPTER 3: RESEARCH METHODOLOGY AND DESIGN 

3 Introduction 

In this chapter the research design and methodology employed throughout the process of 

research will be outlined. This will include the case study research design; qualitative method; 

the descriptive method of research, and particularly, the description of the research population, 

sampling procedure and size. Research 

research outcome are discussed as well. 

3.1 Research Methodology 

3.1.1 Qualitative researc etbodologj n1vers1ty of Fort Hare 
Q 1. . h h d 1 V ether in C llence d' . f . h 1 ua 1tat1ve researc met o o ogy 1s sed .. on met o o og1caTtra 1tions o enqmry t at exp ores 

a social and human phenomenon. 75 Creswell further argues that qualitative research provides a 

rich source of information leading to theories, patterns and or policies that help to explain and 

inform the phenomenon under study. In this study, the research seeks to find the underlying 

factors causing children exclusion from education, despite the policies in place. The results will 

inform policies that seek to ensure the child's right to basic education. Another reason for 

selecting the qualitative method for this study is that the topic needed to be explored flexibly 

with the main aim of accessing specific information rather than a mere generalization of the 

findings. 

In addition qualitative research methodology draws its principles from the 

interpretivist/phenomenologist and critical traditions. In these approaches, the researcher strives 

75 Creswell, J.W. 1998. Qualitative inquiry and research design: choosing among five traditions. Thousand Oaks 
Sage: pg 2. 
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to understand the meaning people have constructed about their world and their experiences. The 

aim is to understand the nature of that setting, what their lives are like, what is going on for them, 

what their meanings are, and what the world looks like in that particular setting. The goal of 

research is to describe and understand rather than the explanation and prediction of human 

behaviour. 76 The research seeks deep understanding of people's experiences and, in this regard, 

to understand from their vantage point what the take to be the causes or factors perpetuating 

rural children from education exclusion 

looks specifically at three primary scho 

Qualitative research emphases the 

world. It holds that the me 

. h . Tn important way, on t e context m wm 

o icies of redress in place. The research 

context for understanding the social 

situations depends, in an 

~fearcher removes an event, social 

action, answer to a question, or conversations from the social context in which it appears, or 

ignores the context, its social meaning and significance is distorted. Attention to social context is 

therefore of critical importance in qualitative research. Attention to social context means that a 

qualitative researcher notes what came before or what surrounds the focus of study. It also 

implies that the same events or behaviors can have different meanings in different cultures or 

historical eras. 77 This is the reason why the research in the preceding chapter gave an overview 

of Bantu education, because the researcher holds the view that people's past will always have an 

implication in shaping their present and future situation. 

76 Rembe S. Personal communication by way of class notes Department of Education (University of Fort Hare) 
2007. 

77 Neuman L W, 1997. Social Research Methods: Qualitative and Quantitative Approaches; Yd ed. Allyn and Bacon. 
Needham. 
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3.1.2 Descriptive Research 

The researcher's intent in a descriptive study is to observe and describe some segment of social 

reality. 78 The main purpose of descriptive research is to examine the relationship among 

variables and to provide an accurate description of a phenomenon that is being researched. 79 

A descriptive researcher believes that before solutions are sought, one needs to know what the 

existing facts and prevailing conditions 

Hence the researcher sought to find out 

full enjoyment of the right to education. 

rpetuate rural children exclusion from 

gs of this research assisted in developing 

possible solutions which are ~ 11•yp•,n orrc~cJ1nltne1tctat1 
Together in Excellence 

e 

Lovell and Lawson81 define descriptive research as concerned with conditions that exist, 

practices that prevail, beliefs and attitudes that are held, processes that are on-going, and trends 

that are developing. Descriptive research is also concerned with the investigation of possible 

cause-and effect relationships by observing an existing condition or state of affairs and searching 

back in time for plausible causal factors. 

In this study the researcher adopts descriptive research design. Descriptive research could be an 

in-depth description of specific individuals, social event, group, company or any other social 

78 Babbie, E and Wagenaar, CT, 1992. Practice of Social Research: Guided Activities to Accompany The Practice 
of Social Research; 6th ed. Wadsworth Publishing Company: London. 

79 Mouton, J and Marais H.C. 1990. Basic Concepts in the Methodology of the Social Sciences. Pretoria: Human 
Science Research Council Press: pg 43. 

80 Ibid. 

81 K. Lovell and K. S. Lawton, 1970. Understanding educational research, London: University of London Press, 
p.31 . 
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phenomenon. Because the research aims to dig deep into people's views on factors causmg 

children exclusion from education in rural areas, focus was made on only three schools as case 

studies. The reason for focusing on a small area is to get a deeper view and understanding of 

people's experiences and views; explore the associated feelings and observe the non-verbal 

express10ns. 

3.2 Research Design 

Mouton82 defines research design as 

research. In a qualitative context, res 

conceptualizing to writing the narrative. 83 

the entire process of research from 

the researchers to anticipatJ.4il . Y.~~~~!~·'t~-te s e 
Toget er in Excellence 

maximize the validity and reliability of the eventual outcome. 

There are two major aspects of research design, namely;84 the researcher should specify as 

clearly as possible what the research envisages to find out; and the researcher must determine the 

best way to do it. 

The researcher envisages finding out the factors that underlies the continual exclusion of rural 

children from enjoying the full right to education through an in-depth examination of three cases. 

The researcher therefore determines the case study research design as the best suited for this 

study. 

82 Mouton, J. 1996. Understanding Social Research. Van Schaik Publishers; Pretoria: pg 55. 

83 Creswell, op. cit. pg 62. 

84 Babbie, E. 1995. The Practice of Social Research. Wadsworth Publishing Company: London. 
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Robson85 makes a useful distinction between fixed and flexible design strategies. Fixed designs 

call for a tight pre-specification at the outset, and are commonly equated with a quantitative 

approach. The design employs experimental and non-experimental research methods. 

Flexible designs evolve during data collection and are associated with a qualitative approach, 

although some quantitative data may be collected. The design employs, among other things, case 

study, ethnographic and grounded theor 

inductive nature of the study. The resear 

exible design approach because of the 

fixed point of hypothesis, (though the 

underlying factors perpetuati 

adopted for this research. 

l ~ u 1JvhJL.t.....-~"" -..,e~ .. • ... 't'"""l.. . ....,.~ion. A case study design is 
Together in Excellence 

3.2.1 Case Study Design 

Case study is studying social elements through a comprehensive description and analysis of a 

single situation or case. Emphasis is placed on understanding the unit and the wholeness of a 

particular case. 86 In the desire to study a social group, community, system, organisation or a 

social event; it is convenient to pick one example or a small number of examples from the list to 

study them in detail within their own context, and make assessments and comparisons. These are 

called case studies. 87 

85 Robson, C. 2002. Real World Research: A Research for Social Scientists and Practitioner-Researchers 2nd ed. 
Oxford: Blackwell. 

86 Rembe, op. cit. pg 47. 

87 Walliman, N. 2006. Social Research Methods. SAGE Publications Ltd: London: pg 86. 
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According to Creswell 88
, a case study can be regarded as an in-depth analysis of a "bounded 

system" (bounded by time and/or place) or single or multiple cases, over a given period of time. 

The case being studied can refer to a process, activity, event, programme, individual or multiple 

individuals. The description of the cases takes place through a detailed, in-depth data collection 

method of involving multiple sources of information that are rich in context. These can include 

an in-depth description of a case or cas 

large context, but the focus remains on e issue that is illustrated by the case. 89 

Mark90 refers to three types of case studies, 

The first is the intrinsic cas"P h¥ ~. t • Q e 
Together in Exce ence 

e aim of gaining a better 

understanding of the individual case. The purpose is not to understand a broad social issue, but 

merely to describe the case being studied. 

The second is the instrumental case study which is used to elaborate on a theory or to gain a 

better understanding of a social issue. The case study merely serves the purpose of facilitating 

the researcher's gaining of knowledge about the social issue. 

The last is the collective case study which furthers the understanding of the researcher about a 

social issue or population being studied. The interest in the individual case is secondary to the 

researcher's interest in a group of cases. Cases are chosen so that comparison can be made 

between cases and concepts and so that theories can be extended or validated. 

88 Creswell, op. cit. pg 61. 

89 De Vos, A.Set al. 2002. Research at Grass Roots: For the social sciences and human service professions; 2nd ed. 
Van Schaik Publishers: Pretoria: pg 275. 

90 Mark, R. 1996. Research made simple: a handbook for social workers. London: Sage: pg 219. 
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This study adopted the collective case study approach, based on the primary desire of the 

researcher to further the understanding of the causes or factors perpetuating the exclusion of rural 

children from education. Because the researcher's interest in the individual case is a 

manifestation of his broader interest in the collective group, that is, all rural children, the study 

and its out come will be limited to the cases. The researcher chose three schools: two from a 

rural area and one from a more urban 

experiences of these schools with regar 

education despite the policies of redre 

comparison to be made among the 

nomenon of children exclusion from 

is also to fulfil the methodological 

requirement and ensure validity and reliability o e outcome. 
University of Fort Hare 

small-scale research. When researchers opt for a case study approach, they buy into a set of 

related ideas and preferences which, when combined, give the approach a distinctive character. 

Many of the features associated with case study approach can be found elsewhere and are not 

necessarily unique to this strategy. However, when brought together they form a broad approach 

to social research, with underlying rationale for direction and planning of investigation that 

separates it from the rationale for survey research or the rationale for experimental research. 91 

Denscombe enumerated five features associated with case study approach as follows: 

First, spotlight on one instance. The starting point, and arguably the defining characteristic, of 

the case study approach, is its focus on just one instance of subject that is to be investigated. 

Occasionally, researchers use two instances for comparison but, in principle, the idea of a case 

91 Denscombe, M. 2003. The Good Research Guide: for small-scale social research projects; 2nd ed. Open University 
Press: Berkshire. 

52 



 

 

study is that a spotlight is focused on an individual case rather than a wide spectrum. The case 

study approach is quite the opposite of any mass study. The logic behind concentrating efforts on 

one case rather than many is that there may be insi_ghts to be gained from looking at the 

individual case that can have wider implications. 

Secondly, in-depth study: What a case study can do that a survey normally cannot is to study 

research on just one case. Hence there is ter opportunity to delve into things in 

and distant research. 

Thirdly, focus on relationshi n processes within social settings n are 
tend to be interconnected and int ~~m:~~a'lf iJJJI!J~~:cell~JJ.li~nd one thing it is necessary to 

understand many others and, crucially how the vanous parts are linked. 

Hence the researcher desires to dig deeper into all related factors that manifest themselves in the 

exclusion of rural children from enjoying the right to basic education fully. The case study 

approach works well here because it offers more chances than a survey approach of going into 

sufficient detail to unravel the complexities of a given situation. It helps discover how many 

parts affect one another. Case studies tend to be holistic rather than deal with isolated factors. 

Fourthly, natural setting; the case that forms the basis of investigation is normally something that 

already exists. It is not a situation that is artificially generated specifically for the purpose of the 

research. The case is a naturally occurring phenomenon. It exists prior to the research project 

and, it is hoped, continues to exist once the research is finished. 92 Hence the researcher, in his 

attempt to investigate factors perpetuating children exclusion from education, chose cases which 

92 Ibid. 
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naturally existed before the research and which are going to continue after its completion. The 

researcher's units of investigation were similarly selected from groups that naturally existed prior 

to the research, so as to afford creating artificial groups which might compromise the reliability 

and validity of the research outcome. The units of investigation are described clearly later in this 

chapter. 

researcher chose the utilization of a cas 

encourages the researcher to use a varie 

research methods as part of the investi 

his research is because it allows and 

iety of types of data and a variety of 

such as observation, interviews and 

document analysis can be util' . 1'hese shaij be de 1 ith _i_n tail later in this chapter. n1vers1ty o orr are 
Together in Excellence 

The basic aim in this study is not to provide a mere generalization of the outcome but rather a 

holistic approach to the factors perpetuating the exclusion of rural children from accessing basic 

education. The researcher intends doing this through a detailed focus on three selected cases 

which are Alice Primary School, Davidson School and Fort Beaufort Primary School. Case study 

method as outlined above will afford the researcher a chance to utilise a number of methods in 

gathering these factors at the same time. Most importantly, these research methods give, the 

researcher the opportunity to observe some expressions and non-verbal information from both 

the participants and their surrounding environments. For example, if the researcher required 

information on the state of infrastructure of the school, he can have this from asking the 

respondents; he can also personally observe the physical state of infrastructure, by checking for 

himself if the scnool has water, electricity, class rooms, furniture, doors, fences and many other 

observable elements. 
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3.3 Research Population and Sampling Methods 

3.3.1 Research Population 

A research population refers to all those cases about whom the researcher wants to make a 

scientific conclusion, with respect to a certain attribute or social phenomenon. A research 

population is a term that sets boundaries on the study units and it refers to individuals who 

possess specific characteristics under stu 

All children attending basic education at 

other people as individuals and groups wH 

d Fort Beaufort Primary Schools; all 

r indirectly involved in the provision of 

basic education to children. T 

including the principals. 

ft ~ies • y ~. ' ~M..._.,_,;~~; and teachers or educators 

Together in Excellence 

However, the researcher will most likely be unable to study the total population with respect to 

this attribute. The population may be too large, or simply unavailable for study. The researcher 

accordingly used a sample (a relatively small section) fro111, within the population.94 It is out of 

this wide population that the researcher will select the direct participants in the study to form the 

research sample, based on the sampling methodology outlined below. 

3.3.2 Sampling 

A sample is a small portion of the total set of objects, events or persons that together comprise 

the subject of the study. It can be viewed as a subset of measurement drawn from a population in 

which the research is located. The sample is studied in order to understand the population from 

93 Arkava, M.L and Lane, T. 1983. Beginning Social Work Research, Boston: Allyn & Bacon: pg 157. 

94 Behr, A.L 1983 . . Empirical Research Methods for the Human Science. Butterworth: Durban: pg 120. 
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which it is drawn. The interest in describing the sample is not primarily an end in itself, but 

rather a means to help the researcher explain some facet of the population. Alternatively, a 

sample is that which comprises the elements of the population considered for actual inclusion in 

the study. 95 

The major reason for sampling is feasibility. A complete coverage of the total population is 

seldom possible, and all the members 

Even if it were theoretically possible to i e 

time and cost considerations usually 

portion may make the results more accurate 

interest cannot possibly be reached. 

study the entire relevant population, 

ave been obtained if one had studied the 

entire population. This is bee ill RJ~:f~ro'il:Wt~Jll~ -.11,~iJ~~
1r.""o.d"""-t-.ort can be concentrated on 

To ether in Excellence . . producing a better quality researcli - etler instruments, more m-depth mformatlon, and better 

interviews or observation.96 

Most important is the sampling procedure and method one uses in qualitative research. 

Qualitative researchers usually work with small samples of people, nested in their context and 

studied in-depth. Qualitative samples tend to be purposive, rather than random. This is because 

the initial definition of the population is more limited, and partly because social processes have 

logic and coherence that random sampling may reduce to incomprehensive sawdust. Also 

samples in qualitative studies are usually not wholly pre-specified, but can evolve once fieldwork 

begins. 

95 De Vos, A.S et al. op. cit. pg 334. 

96 Ibid. 
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Initially choices of participants may lead to similar and different ones; observing one class of 

events invites comparison with another; and understanding one key relationship in setting reveals 

facets to be studied in others.97 In qualitative sampling the researcher needs to set boundaries; 

that is, to define aspects of the cases that can be studied within the limits of time and the means, 

that connect directly to the research question or elements of what was being studied.98 

3.4 Types of Sampling 

appropriate method of sampling. The pri 

sing a case study design, is the most 

esearch is not a mere generalization of 

findings, but access to the needed informatio . -probability sampling methods are based on 

d 1 . s 1 Un\rer.~it O .For H re f h h b non-ran om se ect10n. e ectlon ouartigpa t~ re 1es 01 e JU gment o t e researc er or y 
1 ogetner zn Exce lence 

accident and is not primarily aimed at making generalizations about the whole population. 99 

Different methods of sampling are considered below. 

3.4.1 Accidental Sampling 

Accidental sampling can also be called convenience or haphazard sampling. In this sampling 

procedure, any case that happens to cross the researcher's path and has anything to do with the 

phenomenon under study is included in the sample until the desired number is obtained. The so-

called man in-the-street interviews that are often conducted by television teams are a good 

example of accidental sampling. The respondents are usually those who are nearest and most 

97 Matthew, B.M and Huberman, AM, 1994. Qualitative Data Analysis: An Expanded Sourcebook; 2nd ed. SAGE 
Publications: London. 

98 Ibid. 

99 Walliman, op. cit. pg 50. 
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easily available. The researcher simply reaches out and takes the cases that are at hand, and 

continues the process until the sample reaches a designated size. 100 

3.4.2 Quota Sampling 

Quota sampling is an improvement over haphazard sampling. In quota sampling, the researcher 

first identifies categories of people in the population to be included in the sampling. Then he 

ain purpose in quota sampling is to 

draw a sample that is close to a replic 

population as much.102 The sample siz 

as possible and that represents the 

selected in proportion to the category sizes, an,'1-"<..,,...__..,,,..e elements are then collected at random by 

. . Universit of Fort Hare 103 the researcher m the vanous cat ones Jiu 11. Th\!.. aes r~cl quota 1s reached. Though the oget erzn~xceten~e 
researcher is going to mainly utilise the purposive sampling procedures, qualities of quota 

sampling are going to be used to ensure validity and reliability of the participants' selection and 

the outcome thereof. 

The most important deficiency of this type of sample is that the selection of persons for inclusion 

in the sample rests totally with the researcher, and that subjectivity can consequentially play a 

significant role. It is also difficult to determine what percentage of each _category should be 

represented in the sample when • a defined population does not exist. 104 However given the 

100 De Vos, A.Set al. op. cit. pg 207. 

101 Neuman L W, op. cit. pg 45. 

102 Judd et a, 1991. Research methods in social relations. London: Holt, Rinehart & Winston: pg 135. 

103 De Vos, A.Set al. op. cit. pg 207. 

104 Ibid. 
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knowledge of the limitations inherent in this technique, the researcher is going to jointly use this 

with the purposive method. The researcher will try by aH means possible to maintain objectivity. 

3.4.3 Dimensional Sampling 

Dimensional sampling is viewed by Bailey105 as a multidimensional form of quota sampling. The 

idea is to specify all variables in the population that are of interest to the investigation, and then 

see to it that each dimension is represe te 

certain variables may be left out, is large 

• 3.4.4 Target Sampling University of Fort Hare 
Together in Excellence 

This is mainly a strategy for obtaining systematic information when random sampling is 

impossible and when accidental sampling cannot be strictly implemented as a consequence of the 

hidden nature of the problem. 106 

Waters and Biernacki 107 defines a target sample as "a purposeful, systematic method by which 

controlled lists of specified populations within geographical districts are developed arid detailed 

plans are designed to -recruit adequate numbers of cases within each of the targets". 

105 Bailey, K.D. 1994. Methods of Social Research, 4th ed. New York: Free Press: pg 95 . 

106 Ibid. 

107 Waters, J.K. and Biernacki, P. 1998. Targeted sampling: options for the study of hidden populations. Social 
Problems: pg 420. 
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3.4.5 Snowball Sampling 

Snowball sampling ( also called network, chain referral, or reputational sampling) is a method of 

identifying and sampling or selecting the cases in a network. It is based on an analogy to a 

snowball, which begins small but becomes larger as it is rolled on wet snow and picks up 

additional snow. Snowball sampling is a multistage technique. It begins with one or few people 

or cases and spreads out on the basis of • 

involved in the phenomenon to be 

investigated, in order to gam 

requested to identify more people who coulrr--.,-11:·H,Lr:-Fhe sample. The researcher proceeds in this 

way until he/she has identifie su ·ifi~ j ePo IPs~! ~ ..,:-t~ •f"l~the sample. 109 As a result of 
Together in Excellence 

the nature of the snowball sampling technique, each person in the sample is directly or indirectly 

tied to the original cases and several people may have named the same person. 110 The snowball 

technique is excellent for those cases where the researcher is investigating a relatively unknown 

phenomenon. 

3.4.6 Spatial Sample 

This type of sample is used in cases of highly temporary populations, such as a sporting event or 

an accident scene. The researcher decides before hand, as far as possible, how this population 

will be approached in order to get more or less a more representative view from the respondents. 

108 Neuman. op. cit. pg 47. 

109 De Vos, AS et al. op. cit. pg 208. 

110 Neuman, op. cit. pg 47. 
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The researcher should permeate such a gathering thoroughly and utilise keen observation in 

dd• • d' h d Ill a 1t10n to recor mg w at respon ents say. 

3.4. 7 Purposive Sampling 

This type _of sampling is based entirely on the judgment of the researcher, in that a sample is 

composed of elements that contain the most characteristic, representative or typical attributes of 

the population. The judgment of the in 

this type of sample. 112 

The researcher in this case selects cases 

best when a researcher want 

phenomenon under study. 113 

w~earc:114 r is obviously too prominent a factor in 

urpose in mind. Purposive sampling is 

s for in-depth investigation. The are 
.... ....., .--.:;'Ll"!..,..in a deeper understanding of the 

In this study, the researcher is driven by the desire to access the factors perpetuating the 

exclusion of rural children from the education system than the mere generalization of the 

outcome. The researcher's sample will consist of purposely selected respondents/subjects 

because of their characteristics. The researcher chose to employ a non-random selection 

approach because the goal is access to information, not just generalization 11
4

. The main concern 

is to gain deep understanding of the underlying factors that cause exclusion of rural children 

111 De Vos, A.Set al, op. cit. pg 208. 

11 2 Ibid. 

113 Note 102 above. 

114Steinberg (2004): The Social Work Student's Research Handbook. The Haworth Social Work Practice Press: 

New York: pg 111. 
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from education, despite all the policies of ensuring access to education that are in place. The 

research envisages understanding these factors in terms of the specific context of the purposively 

selected participants rather than attempting to generalize from the wide population. 

Steinberg115 argues that purposive samples are drawn from an available population without 

stratifying first. This is another reason why the researcher chose to use purposive sampling over 

necessarily matter in getting the kind 

representation of each quota. Like a 

sampling does not permit generalization; 

involving some subjects who did not 

ed, just for the sake of fulfilling the 

sampling methods; purposive 

ome of this research shall be interpreted 

in terms of the specific conte t ·ty of Fort Hare 

Together in Excellence 
Purposive sampling was used for the selection of the case study of three primary schools. The 

researcher picked the most convenient two primary schools within his means of both proximity 

and financial implications. Hence the schools selected are Alice Primary School and Davidson 

School which provides basic education and are located in a rural area. Because the selected 

schools are located close to the researcher, this allowed the researcher easy access to the schools 

in terms of frequent visits. This entire process could be done at a very low and affordable 

financial cost, bearable to the researcher. 

ns Ibid. 
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3.5 Sample Size 

Beginning field researchers should start with a relatively small group (30 or fewer) who interact 

with each other formally or informally on a regular basis. 116 The researcher purposively selected 

a small sample size in order to focus more on that small group and dig deeper into the search of 

all necessary information. 

The study sample was therefore com os 

members each. There were focus groups £ 

• Teachers 

rangmg from 5 to 7 

• The size of the fourth ~f ~mers from all classes at the 

schools falling within the l"""v,,~11.1. ... 1t,~.1"" 11<llm:¼llt!LM[UCWJttling to the defmition given in the 

South African Schools Act, which is from grade R to grade 9. This was decided on the 

field by the researcher, as it depended upon other contextual factors, such as time 

available for the researcher and convenience for all the learners to be combined. 

• Principals were interviewed on one-on-one basis. 

Based on the predilection of the qualitative researcher and his ability to dig-deeper into the study, 

the whole sample of the study did not exceed 30 from each school participating. 

3.6 Data Collection Methods 

Descriptive research, based on a case study design, usually takes place through detailed, in-depth 

data collection methods, which are rich in context and involve multiple sources of information. 

116 Neuman, op. cit. pg 47. 
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These can include interviews, documents, observations or archival records. As such, the 

researcher needs access to, and confidence of, the participants. 117 

The researcher in his case study largely utilised interviews, in the form of focus group interviews 

and one-on-one interviews. Observation and document analysis were also utilized. These three 

data collection techniques were the central means for accessing the factors that are causing the 

exclusion of rural children from educat o 

not be rigid to the stated methods but t • 

context and as events unfold in the field. 

3. 7 Interviews 

eans necessary and applicable in the 

University of Fort Hare 
In-depth interviews with focus gr e sample subjects were utilized. 

Interviewing is the predominant mode of data or information collection in qualitative research. 

Sewell in De Vos118 defines qualitative interviews as "attempts to understand the world from the 

participant's point of view, to unfold the meaning of peoples' experiences and to uncover their 

lived world prior to the scientific explanations". 

The use <?f interviews normally means that the researcher viewed this method as the best means 

of obtaining material which provides more of an in-depth insight into the topic, drawing from 

information provided by few informants. The research ought to be able to justify the decision to 

go for depth rather than breadth in material as being best suited to the specific needs of the 

study. 119 The researcher in this study chose to pursue in-depth rather than breadth information, 

117 De Vos, A.Set al. op. cit. pg 285. 

11s Ibid. 

119 Denscombe, op. cit. pg 52. 
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on factors underlying the perpetuation of the exclusion of rural children from education because 

of a wide range of reasons. These include; first, the researcher's desire to find information in its 

total contextual relevance, that is inclusive of the emotions, experiences and feelings that 

accompanies it; rather than access to mere straight forward, distant and inhuman factual factors. 

The second reason why the researcher chose to use interviews in this study is to pursue what 

the field who can give privileged info 

in this regard can produce best valu_e if 

that others could not, or the researcher c 

f information provided by interviews 

illing to and able to give information 

r access without getting in touch with 

them. 
University of Fort Hare 

F. Id h d To ther in Excellence . h. h d"f'C: c. .c: 1 1e researc uses unstructure , no 1recf1ve, m-depffi 11iferv1ews, w 1c 1 1er 1rom 1orma 

survey research in many ways. The field interviews involve asking questions, listening, 

expressing interest and recording what has been said. Interviews are a joint production of a 

researcher and a member. Members are active participants whose insight, feelings, and 

cooperation are essential parts of a discussion process that reveals subject meamngs. The 

presence and involvement of the researcher, including how she or he listens, attends, encourages, 

interrupts, digresses, initiates topics, and terminates responses, is integral to the respondent's 

account. 

There are mainly three types of interviews a researcher can choose to utilize. These are 

structured interviews; semi-structured interviews; and unstructured interviews. 

i20 Ibid. 
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Structured interviews involve tight control over the format of the questions and answers. In 

essence, a structured interview is like a questionnaire which is administered face to face with a 

respondent. The researcher goes out with a predetermined question, to which the respondents are 

expected to answer. 121 

With semi-structured interviews the interview still has a clear list of standardized questions to be 

in terms of the order in which the topic a 

the interviewee develop ideas and speak o 

The answers are open-ended, and there is 

nd, perhaps more significantly, to let 

n the issues raised by the researcher. 

on the interviewee elaborating points of 

interest. 122 University of Fort Hare 
Together in Excellence 

Unstructured interviews are in a flexible format, usually based on a question guide but where the 

format remains the choice of the interviewer, who can allow the interview to ramble in order to 

get insight as desired into the attitudes and feelings of the interviewee. No close-formatted 

questions are used. 123 Unstructured interviews go further in the extent to which emphasis is 

placed on the interviewee's thought. The researcher's role is to be as unobtrusive as possible, to 

just start the ball rolling by introducing a theme or topic and then letting the interviewee develop 

his or her ideas and pursue his or her trail of thought. 124 

The researcher utilised unstructured interviews in conducting both focus groups and individual 

interviews, because the researcher is driven by the desire to explore deeply into what the 

121 Ibid. 

122 Ibid. 

123 Walliman, op. cit. pg 50. 

124 Denscombe, op. cit. pg 52. 
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respondents think or know are the factors perpetuating the exclusion of rural children from 

enjoying the right to education. This allowed the respondents space and choice to express 

themselves in the way they felt and desired. 

3. 7 .1 Focus Group Interviews 

Focus group interviews are meant to bring a better understanding of how people feel or think 

sample because they have certain chara l.C8-i.R~ ~tl10n that relate to the topic of the focus 

group. 125 Krueger126 defines focus grou ~ ~ ~~~tlp'lanned discussion designed to obtain 

perceptions on a defined area of interest ~~ms , non-threatening environment. Thus, 

interviews with focus group • t ~ ''Y:..~£~£~--~ .. ,.,,,:..,~£...,_£ .""...,....,m all respondents in the 
• Together in Excellence 

investigation of their view on the factors causing the exclusion of rural children from schools. 

The following are among the reasons why the researcher chose to utilise in-depth interviews with 

focus groups. 

Firstly, the researcher has control of the process to get exactly the information desired for the 

study; secondly, he is able to address complex issues under the investigation which respondents 

might understand differently; thirdly, he is able to clarify questions and responses to get exactly 

what the respondents meant; and lastly, the researcher is able to also make use of observable 

non-verbal cues during the discussions, which the research may choose to explore further with 

the respondents. This means the researcher gets a chance to observe a "person in situation". 

125 De Vos, A.S et al, op. cit. pg 305. 

126 Ibid. 
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These interviews were conducted in a manner that accommodated all levels of literacy. In a 

qualitative study, the researcher will objectively adjust himself to fit-well into any situation with 

the respondents in order to communicate with them in their most comfortable and natural 

environment. This will include the use of the language choice of the respondents. 

3. 7 .2 Interview Guide 

Data collection in a qualitative resear h 

this case it is going to be carried out wit 

eek qualitative (narrative) data. 127 In 

s a guiding instrument. Labovitz and 

Hagedorn 128 refer to this guiding questionnair chedule or interview guide. The interview 

guide is a set of items or queJJJY-x~ • t oPfifJ?c ~ re asked and filled by the 
t'ogether in Excellence 

interviewer in a face-to-face situation with the respondents. The respondents did not have to read 

or fill the questionnaire themselves but just respond to the questions verbally. 

A set of the questions in the form of an interview guide is attached as Appendix 1 

3.8 Observation 

This is a method of recording conditions, events and activities through observation rather than 

asking. Observation takes place as an activity, as opposed to a mere method.129 Observation is a 

typical qualitative approach to data collection, which implies that data cannot really be reduced 

to figures. Therefore observation can be defined as a qualitative research procedure that studies 

the natural and everyday set-up in a particular community or situation. The real world of the 

127 Steinberg, op. cit. pg 120. 

128 Labovitz & Hagedorn (1981): Introduction to Social Research 3rd edition; Murray Printing Company, New York. 

129 Walliman, op. cit. pg. 50. 
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research participants can only be understood if the words and expressions they use in specific 

situations are revealed. The researcher desires to utilise as part of meaning from the respondents, 

words and their expressions. The researcher strongly believes that issues which are close to the 

people's hearts are always expressed with an accompanying expression of feeling which bear 

rich content and meaning, if explored. Issues of people's rights are such a sensitive issue which 

Peoples' conception of reality is not dir ct 

also be used for recording the nature or 

through photography, a film 

o outsiders and, therefore, methods are 

ately as possible. 130 Observation can 

~ects or events visually, for example, 

to as visual ethnography. 

h • 1 b f d To ether in Excell nee d £ . . T e v1sua may e a source o ata· r amuys1s, or can e use as a prompt or mterv1ewee 

reactions. 

As stated above, observation can be used for recording the nature or condition of objects or 

events. The researcher observes and records through any means applicable in the context the 

state of classrooms, furniture and sanitary facilities in the schools under study. This will be 

utilised in the analysis of data. Permission was sought to take visual images of any object or 

property of the school relevant to the study. Since permission was not granted due to reason 

undisclosed in the study, description of the observed state of infrastructure is objectively given 

by the researcher. 

Observation is not only limited to visual senses. Any sense, such as smell, touch or hearing can 

be involved, and these need not be restricted to the range perceptible to the human senses. But 

130 De Vos, A.Set al op. cit. pg 279. 
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one can think of any instruments that have been developed in every discipline to extend the 

observational limits of human senses. 131 Observation of objects can be a quick and efficient 

method of gaining preliminary knowledge or making a preliminary assessment of its state or 

condition. For example, a quick assessment of the school's infrastructural condition such as 

classrooms, furniture, toilets, electricity and water taps can be very useful in the analysis of the 

There is a range of levels of involvem 

classify them as: complete observer; pa 

participant. 

d phenomena. Gold in W alliman 132 

omplete participant; and observer as 

Complete observer takes a <lilac \ ~J:§jJ /At t~~fnl:g ij.J! v~d in the events, and uses 
Togeth'er zn Excerlence 

unobstructive observation techniques and remains invisible either in fact or in effect (that is by 

being ignored). 

Participant-as-observer engages fully in the life and activities of the observed, who are aware of 

his/her observing role. 

Complete participant takes a full part in the social but is not recognized as an observer by the 

observed. The complete participant is a covert observer. 

Observer-as-participant is mainly an interviewer doing some degree of observation but very little 

or no participation at all. This is the form of observation the researcher adopted for the purpose 

131 Walliman, op. cit. pg 50. 

132 Ibid. 
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of this research, because of the limited time, and the nature of the research question which would 

limit the applicability of other participative observation techniques. 

3.8.1 Observation Schedule 

Observation schedule is an instrument used to generally guide the qualitative observer, though it 

does not limit the researcher to observe only the elements listed in the schedule. 

The whole purpose of an observation sc 

variables. Its aim is to provide a frame 

checklist. 133 Elements 

ize possible elimination of important 

t on in which all observers relatively 

and validity. Schedule operates as 

are attached as 

Appendix 2. University of Fort Hare 
o erAin cellence 3.9 Document Analysis/ Secon a a a na ys1s 

Within the context of qualitative research, observation and interviewing are usually utilised to 

collect data. Another equally important method of data collection that is often neglected is the 

study of documents and secondary analysis. Some authors differentiate between document 

analysis and secondary analysis. 

De Vos134 refers to documents as those written mostly without a view of research. He gives 

examples of personal documents such as letters, diaries or autobiographies. Other non-personal 

documents such as minutes of meetings, agendas and internal official memos are written without 

a purpose of research. He also mentions a third category of documents that is aimed at the mass 

. media, such as newspapers, magazines or newsletters, which are written primarily to publicizing 

133Denscombe, op. cit.. pg 50. 

134 De Vos, A.Set al. op. cit. pg 322. 
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information. He identifies secondary analysis as the empirical exercise on data already collected, 

and the researcher normally starts where the primary analysis of the data has been completed. 

These include journals, books, thesis and dissertations. However, for the purpose of this research, 

both sources shall be referred to as document analysis. 

A bulk of the study and research started way before embarking on the field research and this is 

done in the form of document analysis. 

to top up the already found and still to e 

dissertations; company or institution report , 

at . Sources of document analysis data 

onference proceedings; theses and 

nd newspaper; and the internet. 

According to Goddard 136 thJIJP o~f ~j e f frp t H~tiable sources of scientific 
Together in Excellence . 

information, and are the most commonly referred to in scientific reporting. The researcher is 

going to utilise all sorts of documented information, in any form it appears, since its going to 

form the major source of data in this study. 

Reference to textbooks is usually the starting point of any scientific research in the social 

sciences. It is also the most reliable source of scientific information. However it should be noted 

that textbooks are not without their shortfalls; they usually contain out-of-date information, 

particularly in fast developing fields. This is because of the time consuming process of producing 

135 Goddard, W. and Melville, S, 2001. Research Methodology: An introduction; 2nd ed. Jutta and Co. Ltd: 
Lansdowne. 

136 Ibid. 
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a book; it takes at least a year or so from the first word to the time the finished product is ready 

for publication. Use of current editions of books helps to minimize this problem.137 

Articles in Scientific Journals are the bread-and-butter of scientific reporting. Thousands of 

journals exist, each publishing new work in a specific scientific field. Most journals are peer-

reviewed. Journal articles reflect more recent work than text books. 138 The researcher used 

textbooks as the base for information w 

results are presented as papers. These iewed. Theses and dissertations are 

finished products or write-up of masters an~J,..,~..,t~r"'i1°1 ... i candidates. Theses and dissertations are 

usually stored in libraries of tiPi· • • ri§\ y gf.}i,RJe @Ji~re available on interlibrary 
Together in Excellence 

loans. Others are also posted on the internet. 

Magazines and Newspapers, some magazines ( such as the National Geographic) have strong 

track records of reliable reporting, while others are less reliable. Magazines and newspapers are 

rarely used in research except as stepping stones in tracking down more reliable 

information 139The Internet is a global network of computer networks which contains many 

millions of files of data (including books, articles, reports and results). The internet is an 

excellent source of tracking down information, but since one cannot always be sure of the 

correctness of the data on a site, it should not by itself be an accurate source of information. 

137 Ibid. 

138 Ibid. 

139 Ibid. 
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Document analysis as outlined above, forms a large and considerable source of information in 

this study. During the literature review, it was realized that there was considerable work which 

has been done in this field of the right to basic education. However, there has been little attention 

paid to rural children. Available information will help to strengthen the investigation of the 

factors perpetuating the exclusion of rural children from education. 

3.10 Data Analysis 

analysis and its basic task is to underst d represent the meaning of what has 

been said by the respondents ". 

University of Fort Hare 
Qualitative research produces lar~JU8tllim~ I<n..WJ.OOE:~Ul!~n i~standard format. One way of 

interpreting this type of data is to become immersed in the data, looking at it many times and 

making an intuitive attempt to identify the categories and connections that insights simply come 

to the researcher almost as a matter of inspiration. This will involve a process Denscombe141 

refers to as coding and categorizing of data. This process is quite distinct from putting a 

reference code on the various pieces of data so that parts can be identified and stored in an 

organized manner. Coding data, in this sense, involves breaking the data down into units for 

analysis and categorizing the units. 

Data may take any form, interview notes, field notes, tapes, videos or any documentation. The 

first thing the researcher needs to do is decide on the units or categories that the data needs to be 

categorized into, and these may be identified as themes. This process is known as analytic 

140 Steinberg, op. cit. pg 120. 

141 Denscombe, op. cit. pg 52. 
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coding. 142 In this research, the researcher categorised the data according to themes derived from 

the main objectives already enumerated in the research objectives. These will include among 

others; the school environment ( which will include; infrastructure; learning material; sanitation 

facilities; water sources; electricity; security at school; teacher-learner- relations; teacher-learner-

ratio; and class sizes). Educational costs (which will include; school fees; uniforms; school meal; . 

generational influences; community 

socio-econon1ic situation; department and the government m 

supporting the schools . 

. h 1 1 f . .d. d To ether in Rxcellence . . h . d . fi ld wit any eve o ng1 1ty or ogmafic 1ew; any otlier umts or categories m1g t anse unng 1e 

work and will be included as well. 

In undertaking the analysis process as suggested above, the researcher will utilise the model of 

qualitative data analysis suggested by Steinberg. 143 The model follows three steps. First, intra-

transcript analysis; that is, trying to make meaning out of each script by referring to the verbatim 

notes taken during interview. Secondly, inter-transcript analysis; this is comparing and 

contrasting responses from respondents; and finally developing a meaningful story. This is the 

objective outcome the researcher drew out of the gathered data. This was arranged into the 

themes identified above. 

142 Ibid. 

143 Steinberg, op. cit. pg 120. 
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3.11 Research Ethics 

The fact that in any human phenomenon under study human beings are the objects of study 

brings unique ethical problems to the fore. 144 Anyone involved in research needs to be aware of 

the general consensus about what is proper and improper in scientific research. 145 

Based on this knowledge, the researcher took high cognizance of human rights. The researcher 

informed the participants that they will rticipate; they do so only at their own 

guide against making assumptions about illingness but will work on the bases 

of a written consent. The researcher avoi • eading information that may derogate or 

jeopardize the integrity of thPJJsiYr§F~t. s. 1 d a.r O t1i ftality was maintained at its 
Together zn Excellence 

highest possible level between the researcher and the respondents, real names for respondents are 

not going to be used in the interviews. Respondents were well informed of the purposes of 

research and all other possibilities of research outcomes; such as publication at any public or 

private level. In this regard they would also receive feedback of the findings. 

3.12 Limitations 

The researcher utilized in depth interviews as part of the research method. These are time 

consuming because one needs to spend considerable time with the respondent in order to get the 

in depth information. Respondents may give a rushed answer hence providing only surface 

information. However, the researcher tried by all means to make detailed interviews, while 

avoiding exhausting the respondents at the same time. 

144 De Vos A.S et al, op. cit. pg 62. 

145 Babbie, E. 2001. The practice of social research, 9th ed. Belmont: Wadsworth: pg 4 70. 
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The researcher would have wanted to carry out the research in more communities but this was 

limited due to financial constraints, limited time, and mobility of the researcher. For these 

reasons the researcher chose to make use of the most convenient and accessible schools. 

3.13 Conclusion 

In this chapter the researcher described the qualitative research approach that was employed in 

the execution of the study. The procedur s 

study were also discussed. Based on 

discussed in the following chapter was c 

r collecting and analysing data in the 

i 4 presents what the study found to be 

. the underlying factors perpetuating the chil en--s-e~xclusion from education, depriving them of 

h .. h d .. h U ·v ~·tv of Fort Hare t err ng t to e ucat10n m t e new ou 1oa. . II Toget er zn Exce ence 
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CHAPTER 4: PRESENTATION OF FINDINGS AND ANALYSIS 

4 Introduction 

Data analysis is the process of bringing order, structure and meaning to the mass of collected 

information and data. In Chapter Three, a full description was given of the research design and 

methodology employed in this study. Therefore this Chapter will present and discuss the results 

ividual interviews with the study 

research participants. As outlined in the esearcher investigated the underlying 

reasons or factors causing children to be exclu~.1-U-JU-'='1 . .1.1 

University of Fort Hare 
Seven focus groups of learners, on ~ el].~~-~t~lil three focus groups of teachers, 

one group from each participating school were interviewed. Individual interviews were 

conducted with principals. The purpose and procedure of the research was clearly written on the 

consent form which each participant had to sign before participating. The researcher also took 

time to explain and clarify the research purpose, procedure and status of participation. The 

signed consent forms are attached at the end of this research report as Appendix 3. 

The data was collected in the form of field notes. In order to increase data capturing capacity, the 

researcher appointed two research assistants who mainly concentrated on recording the research 

discussions by taking field notes. Permission was verbally sought from all participants to take 

notes of the discussion, and participants were informed of who could get access to the 

information. The possibility of publication of the research findings was also explained to the 

participants. 
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Data was gathered by means of observation, document analysis and focus group interviews. 

Participants were drawn from a pool of learners and teachers from all the participating schools. 

4.1 Research Site and Participants 

A brief description of the site where the research interviews were conducted is provided. This is 

followed by a brief description of the participants who volunteered to participate in these focus 

group interviews. 

4.1.1 Research Site 

This study was conducted in Fort Beau specified schools listed in 

Chapter one (Davidson Scho 

Beaufort are located within the Amathole District Municipality situated in the Nkonkobe Local 

Municipality in the Eastern Cape. The local municipality has an estimated population of 160 

311 146
. The majority of the population, approximately 61 %, is village residents. There is a 

comparatively low level of education within the Nkonkobe Municipality, with 19% of the 

population having no formal education. 147 Fort Beaufort is a town 20 kilometers from Alice. 

4.1.2 Participants Brief Profile 

The research participants for the study were composed of educators (teachers) including school 

principals, learners in mainstream, and those in alternative streams of education. 

146 Mabusela, N (2005). Learner's Perspectives on Gender based Violence in Semi-Rural Secondary Schools; A 
Thesis for Masters: Nelson Mandela Metropolitan University, Unpublished paper: pg 39. 

147 Integrated Development Plan 2005. South African Population Statistics. Eastern Cape Province. 
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The learners who participated in the study where from Davidson School and Alice Primary 

School both located in the semi-rural town of Alice and Fort Beaufort Primary school located in 

Fort Beaufort town. Learners were chosen from all levels of learning, which are, foundation 

phase, intermediate phase and senior phase. A minimum of 10 and a maximum of 21 learners 

were taken per level of study. A minimum of 20 learners and a maximum of 41 learners were 

study. A total of 91 participants were int 

4.2 Data Presentation and Analysis 

Steinberg, 148 states that "qua • JJiYt:J;~ oPfif t is referred to as content 
Toget1-i'er in Excellence 

analysis and its basic task is to understand, interpret, and represent the meaning of what has been 

said by the respondents". 

Qualitative data presentation and analysis is usually reduced into themes or categories and is 

evaluated subjectively. 149 There are two primary sources for organizing qualitative data which 

are; the questions on the interview guide and or; the insights that emerge as you collect and 

analyze the data. 150 

In this report, the enumerated objectives in Chapter one are going to form the themes of data 

presentation and analysis. The following factors perpetuating children exclusion from education 

148 Ibid. 

149 Sumbulu, A (2005) Writing Your Research Project- Notes or SWK425/512. University of Fort Hare, 
Unpublished: pg 24._ 

150 Steinberg, op. cit. pg 61. 
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are going to be discussed in addressing the main objective of the study, namely; social factors; 

economic factors; cultural and traditional cultures; physical impacts; and administrative factors. 

These themes arose from the second option given by Steinberg. 

Based on his first option of organizing data, the following themes which were derived from the 

researchers' interview guide were used: 

First, learners' understanding of human • 

include; teaching material available; tea h 

teacher motivation. Thirdly, children's ho 

, he school environment which would 

; class sizes; school infrastructure; and 

, which includes family size; parents or 

guardian's occupation; family. • come sourc;~ .,. andr r d~_ti-ys,.children are involved in after or n1verSILy o orI nare 
before school. Fourthly, the childre ~11111- ~mo • ·utluences and lastly the role of the 

Department of Education and the Government in supporting the schools. 

In the discussion of these themes, the researcher used verbatim quotations to represent the 

participants' perspectives on factors underlying children exclusion from education. 

4.2.1 Learners' understanding of the concept of children's rights 

The researcher first sought to investigate the understanding of the concept of children's rights 

from the learners. Learners in every focus group were asked to say in their own words what they 

understood by children's rights and if they could list any rights they have. The main aim was to 

establish if the learners knew their rights, with particular focus on their right to education, and 

what it meant to them. 

The responses showed that learners had general knowledge of their rights and the right to 

education was also mentioned in most responses. However, the researcher observed a certain 
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trend in the understanding of human rights. He observed that knowledge of human rights was 

limited and the right to education did not even feature in the list enumerated by junior learners at 

lower levels, particularly at Alice Primary School. There was also a huge difference in the 

understanding the right to education between the children in a government school (Alice 

Primary) and those in a former private (Davidson) and a white school (Fort Beaufort). The 

researcher realized that this was because those in rivate and former white schools had a huge 

feeling of ownership based on the inone ~J,~,__,~-• service they receive. For instance, at 

Davidson School, learners in explainin f their rights stated that it meant they 

"right to education means we shou.fd receiye educfl tion properly and should be respected with 
Un1vers1ty or Fort Hare 

regard to our views and demands 7-'t t i f •Y',(>,,1 1,'ou,:j~ & ame out at Fort Beaufort. The 

researcher also observed the presence of inferiority complex among learners in rural government 

schools. 

Learners offered the following definitions of what rights to education mean. 

"You have a right to get education if you want to ". 

"To have good knowledge about everything and knowledge about life". 

"To learn new things, discover, get knowledge, to experience life in other environment and to be 

wise". 

4.2.2 Better education 

The researcher also asked learners to give their view on where they think there 1s better 

education. 
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Equivocally learners both in rural and urban schools who were respondents said there was better 

education in schools located in towns than those in rural areas. Reasons such as lack of teaching 

aids and facilities for teachers were given. For example, a grade one respondent at Alice Primary 

School said of her cousin at an urban school "they are taught with pictures and television in 

class and we don't have even picture books". Other reasons given were long distance to school, 

poverty, and lack of transport to school lack of commitment by teachers teaching in rural 

schools. The latter reason was raised p 

that some of them came from rural sch o 

was not the same like those of urban sch 

h ldren at Fort Beaufort. Learners said 

use here they were more serious with 

studies, a teacher does not leave scJ:iool be(ore time or stay a~ijY• However, learners also said it 
Un1vers1ty of Fort ttare 

was not merely about the locatio :.t\¥"1tn,Q-l a~JLlfJtctl, • rural or urban areas that really 

determines the quality of education but rather it has much to do with the nature of the school. It 

was stated that there is better education in private schools whether it be in a rural or in an urban 

areas. 

The reasons enumerated by respondents concur with those highlighted by the Report of the 

National Commission on Special Needs in Education and Training (NCSNET) and the National 

Committee on Education Support Service (NCESS). The report argues that the priority of an 

education system should be to address those factors that prevent learners from accessing 

educational provision. The NCSNET and NCESS conceptualized these factors as barriers to 

learning and development particularly in rural areas. 151 

151 Muthukrishna, N. 2002. International Journal of Special Education. 2002, Vol 17, No.I University of Natal. 
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A study by Kimberley Porteus152 and others analysed factors underlying school non-attendance 

in three poor, marginalised communities in South Africa and the findings revealed that poverty is 

at the core of the challenges faced in rural areas. This concurs with what the respondents in this 

study also identified as one reason why they feel there is poor education among schools in rural 

areas. 

The factors raised here amount to indir c 

education is recognized to be essential fo 

of the Child 153 stresses the right to 

opportunity". This reflects the fact that vas 

i le 28 of the Convention on the Right 

lle achieved "on the basis of equal 

ildren suffer discrimination in order to 

• sand disabled children). 

Together in Excellence 
Some learners felt that most rural schools are not as strict on discipline as are their urban 

counterparts. They reported that there was a very relaxed and liberal environment (in terms of 

discipline) in rural government schools, which makes it difficult for better education to be 

provided. Respondents indicated that this manifests itself through the level of noise in most of 

these schools. Drug abuse and fighting among learners was also said to be high in rural schools. 

152 Porteus K, et al 2000. British Journal of Learning Support: 'Out of School' Children in South Africa: An Analysis 
of Causes in a Group of Marginalised, Urban 7- to 15-year-olds. Accessed on http://www.blackwell-synergy.com 15 
May 20. 

153 Office of the United Nations High Commissioner for Human Rights; Convention on the Rights of the Child 
Adopted and opened for signature, ratification and accession by General Assembly resolution 44/25. 
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4.2.3 The school environment 

Many learners in rural schools do not have access to educational resources in their homes and 

schools. The largest portion of provincial education budgets is spent on personnel costs, leaving 

little for infrastructure, school security, maintenance, stationery, equipment and textbooks. The 

views of both learners and educators were explored on this matter; therefore the discussion will 

incorporate both views. 

4.2.4 Learning and teaching equipm 

All the schools interviewed reported t 

government were inadequate and delivered ve~.L~T--

and textbooks provided to them by 

U ni versi ty of Fort Hare 
In all the schools learners were tee • ed with stationery, pens, pencils 

and textbooks but it was not consistent as it depended on the government supplies. Hence 

learners received stationery only at the beginning of the term and when it was finished they had 

to buy for themselves. While in all the three schools parents were required to buy books, files 

and other requirements, the system used was differed in each school. 

At Davidson (a fee paying school), parents pay a book fee whereby the school buys the 

stationery for the learners. This was the same with Fort Beaufort Primary School (a former white 

school). At Alice Primary learners were expected to buy stationery since it only depended on 

government delivery which is often inadequate and always late. Some parents manage to do so 

while others struggle. However, many classes in both Alice Primary and Davidson School 

indicated that there was shortage of textbooks per class. For example, the School Principals at 

the schools claimed that they sometimes receive fewer books than they ordered, for instance only 

15 out of the 40 textbooks they ordered. 
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However the situation was not always the same at these two schools. At least at Davidson the 

school owned a photocopying machine where teachers could make copies to use in class and 

learners can also make copies at a cost of 20c per page. The situation was so bad at Alice 

Primary. In some subjects the school only had one or two textbooks for the whole class. The 

shortage was acute because they did not even own a photocopying machine. 

learner support materials experienced • 

school was because their parents found t 

They often had to share textbooks with otH 

the reasons which made them leave 

xercise books especially hard covers. 

e stationery and textbooks provided by 

the government were always ill.$1.1~.t,~CJ:l,t.sity of Fort Hare 
. . . To ether in Excellence 

All the three part1c1patmg schools ha no facilities to teach disabled or slow learners and its 

teachers were not specially trained to teach them either. Teachers reported being compelled by 

the government to use inclusive teaching, which encourages the teaching of all learners together 

despite their diffe_rences. However, the teachers had not received any form of basic training on 

handling and teaching disabled children. 

The two schools located in Alice (Alice Primary and Davidson) indicated difficulties in teaching 

science subjects due to lack of learning and teaching facilities such as the science kits, not to 

mention science laboratories for experiments. As a result, they teach practical subjects 

theoretically. At times they go to other neighbouring schools to borrow science kits for 

experiments, which they do not always get. It was a different scenario at Fort Beaufort Primary. 

The school owns a science kit and practical equipment, though they need to be upgraded. 
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Just as the findings of the survey by the Nelson Mandela Foundation154 revealed, this research 

also found out that learners have many ideas about how schools could be improved. At the heart 

of their vision for change is a school and classroom that respects them as human beings and 

recognises their right to learn. 

In their responses to the survey question of how schools could be improved, many concentrated 

charts', 'make sure to concentrate on e c 

we learn like speak English'. More c n 

should 'stop telling us we are stupid w 

learners are among the factor 

more time for us to implement what 

rs equivocally voicing that teachers 

nderstand'. These elements raised by 

. h . .1 hToaether in Rxcellence d .d d 1 k f h" As m many ot er s1m1 ar researc es, iO¾ ~o teacliers m this stu y cons1 ere ac o teac mg 

aids to be their biggest problem in discharging their educational task in rural schools. The lack of 

teaching aids is an issue that constantly surfaced in debates of the right to education. 

4.2.5 Learner : teacher ratio 

The researcher found out that none of the three participating schools, both government school 

and the former private and former white school had a learner teacher ratio which they were 

satisfied with. The researcher found that the trend has changed from the former status quo of 

former white schools having a low learner: teacher ratio as indicated in the literature discussed 

above. For instance, the South Africa-info reporter indicated that in government-funded public 

schools, the average learners: educator ratio in terms of the country's outcomes-based education 

154 Nelson Mandela Foundation, op. cit. pg 21. 
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system 1s 32.6 to one, while private schools generally have one teacher for every 17.5 

scholars. 155 The findings of this study concur with the idea that government funded public 

schools have a high average learner: educator ratio though it does not concur with the figures. 

The researcher found out from Fort Beaufort Primary that the quest for better education among 

black citizens has seen former white schools being flooded by children from all over black 

surrounding communities which former 

result, the learner educator ratio has sin 

support. 

their children to such schools. As a 

e challenge that these schools face to 

This study' s findings on leameh111tlctl;I~ltt1ia 1[ftn :cp:nr~t!]J1~ ~ ·:::~:;-~rr.r; with most of the previous 

o ether in Excellence . . research in the Eastern Cape, thoug t ey ao not concur m terms of rat10 figures. For mstance, a 

research carried in 2005 by The University of Fort Hare Education Department156 in the Eastern 

Cape indicates that the learner-educator ratio in the rural Eastern Cape Province is the highest in 

the country (at 43: 1 in primary and 33: 1 in secondary schools). Alice primary currently has an 

average learner: educator ratio of 57 learners per one teacher; with the biggest class of 60 

learners. At Davidson school, the average ratio is 44: 1, while at Fort Beaufort it is 45: 1. These 

research findings agree hand in glove with the University of Fort Hare Education Department 

and the Nelson Mandela Foundation157 2004 research which concluded that the learner: educator 

ratio in the rural Eastern Cape Province is the highest in the country. This is a clear indication 

that in rural schools teachers are teaching larger classes than the norm in other parts of the 

155 SouthA:frica.info reporter. Updated November 2006. 

156 Rembe, op. cit. pg 21. 

157 Nelson Mandela Foundation, op. cit. pg 49. 
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country. The report emphasised that this has consequences for the quality of teaching and 

personal interaction between teachers and leamers. 158 This also compromises the quality of 

education that rural children receive, and equally, their right to education. 

It was only at Fort Beaufort Primary that teachers admitted having special time set aside on 

Fridays for individual assistance to learners. The other schools like Alice Primary teachers said 

even if they wanted to set aside time for • d • i d n s it would not work, because it is not 

possible ~ith the numbers of students d to deal with. They added that some 

teachers teach large classes and teach ~ ,-:,,..~ ri nP -q .11..11.JM-Pill'H ll s bject. One teacher at Fort Beaufort 

emphasized the difficult conditions under rk: "I was working in England and l had 

12 children in my class and • e having to work with 45 

children ". Together in Excellence 

4.2.6 School infrastructure 

Improvement in the school infrastructure enhances access as well as quality of education. The 

government has put in place policies that ensure that schools are provided with the necessary 

infrastructure and other requirements. However, findings show that the problem of adequate 

infrastructure is affecting implementation of the right to basic education in poor communities. 

4.2.6.1 Accessibility 

All the participating schools are located at accessible locations, though Alice Primary is the only 

one with a dust driveway into the school, which from the researcher' s observation, may be 

difficult to walk through when it rains. There were also large pot holes which collect water 

during the rains and pose health hazard to young learners. Conditions like these seem to be 

iss Ibid. 
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unnoticed yet they greatly compromise the children's right to education. It was also indicated by 

both learners and teachers that some children drop out of school due to sickness. Anyone can 

certainly suspect that poor health conditions at school could be one of the most closely 

contributing factors to ill health among children. There has already been a number of diarrhoea 

and cholera related illness reported among learners at Alice Primary and at Davidson School. 

Poor toilet conditions at Alice Primary also ex ose the learners to health hazards. When the 

researcher asked learners to describe th 

do not even want to get in there, it's terr'b 

exposed to risky environments which c 

toilets they all frowned and said "we 

constitutionally protected from being 

eir well-being, education, physical or 

mental health. Therefore these conditions are in contravention of the South African constitutional 
University of Fort Hare 

protection of children. The other twJJ,~ ~il~m~b~-9nfvi...._~
1
l',,,,.l\,..-D,..,iW._.,L1t1L,,rJ> .... ·r f):'hare close to the road. 

4.2.6.2 Classrooms and other buildings 

The only school where both learners and teachers proved satisfied with their classroom structures 

was at Fort Beaufort. However, the teachers and learners were highly unsatisfied with the 

dilapidated hostels at their schools and the lack of building maintenance. They contend that it 

should be the mandate of the government to ensure that proper infrastructure is available. 

Teachers at Fort Beaufort view this as great compromise of the children's right to access quality 

education. 

Alice Primary school is said to have been built in 1906 and the same building are still being used 

today. The safety of the learners and teachers is threatened by such buildings on a daily basis. 

Some learners viewed the condition of the school buildings at both Alice and Davidson schools 

in Alice as a hindrance to the right to education. 
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Davidson School had the worst building structures, particularly their main block which was a 

house turned into a school building and the prefabricated blocks donated to the school by the 

University of Fort Hare long time ago, which also functions as classrooms. The structure of these 

blocks makes learning and teaching difficult because they are narrow and very deep to the extent 

that a child seated right at the back finds it difficult to hear and see the board properly. The 

pre-fab classrooms are inaccessible whe 

staff room and the class doors, so tha 

Sometimes when it rains heavily the t 

, ·1c,,v _ _,,., L,re car tyres put in a line between the 

able to get in. 
University of Fort Hare 

Th b . d . et, r in Excellence h hild , . h £ e a ove crrcumstances un er w 1c cm ren 1earn compromise t e c ren s ng t to a sa e 

environment because this is placing these children at a high risk of flooding. The buildings are 

very cold in winter thus exposing the learners to unbearable conditions for the whole day. These 

conditions place at risk the child's well-being, education, physical or mental health or spiritual, 

moral or social development. 

The first grade at Davidson school uses a very small round hut as a classroom. Its capacity may 

on the average be 9 people but it has 22 learners plus the teacher who also shares this small hut 

with her students. She occupies a small space just by the door where she will be literally buried 

under heaps and heaps of teaching material. There was a bucket of water just by the door outside 

where these children wash their hands every time they go to the toilet, since there is no running 

tap water close by. Also the school does not have toilets; it only has 2 bucket toilets; one for girls 

and one for boys. At break time learners queue to take turns to the toilet. 
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The infrastructure at Alice Primary Schools was more or less the same as that of Davidson with 

regard to the condition of school buildings and classrooms, water, toilets, library, science and 

playgrounds. The condition of classrooms, doors, windowpanes, roofs, desks and chairs and 

blackboards were considered to be in a very bad condition. However, although Alice was said to 

have water and electricity, learners reported that electricity was not working in most classrooms 

and renovate the school. The main reason was that the school was paying salaries for most of its 
University of Fort Hare 

educators from the school' s budget, • r'!:.!!1~~~~--~· wroent. 

4.2.7 Security 

All three schools were fenced and only Alice primary did not employ a security personnel to 

guard over their school property. Learners at Alice Primary School indicated that they do not feel 

safe. Although the school is fenced, the gate is always wide open and anyone can come at 

anytime. One respondent said: "someone can be raped, killed or anything can happen when we 

are outside the classrooms because the gate is always open". "We always see people walking 

here and we are afraid". The researcher questioned the learners about the impact of lack of 

security at school. Learners indicated that if their parents heard that anything wrong had 

happened they would transfer their children from that school because they would not let their 

children stay in a dangerous environment. 

The respondents from the other two schools felt differently about their security. At Davidson the 

Principal outlined that the school employed 3 watchmen who are present on the school yard 24 
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hours a day. The gate is always locked and every visitor who gets into the school yard has to 

register in the visitor' s book, where he or she specifies the purpose of visit and is accompanied 

by the security guard to wherever he or she wants to go. There is no moment that -a stranger on 

the school premises will ever be on their own. Learners at Fort Beaufort said they did not even 

think of their security because they knew in absolute terms that they are safe. In explaining what 

draws their concentration away from le 

Learners also reported that other learner 

....... .. A . .1..-xJL.her things when at school because it 

em of the free learning environment. 

, such as knives and screw drives with 

them to school. 
University of Fort Hare 

4.2.8 Bullying and teasing Together in Excellence 

A striking outcry among learners from all the three participating schools was with regard to 

bullying and teasing which is a major challenge towards a safe learning environment. There is a 

death of previous research and literature available on the impact of bullying; while there is 

hardly any comment on teasing. But the findings of this research revealed that these factors are 

actually some of the major causes of school drop out and exclusion. 

Teasing is viewed by learners as "verbal comments of mockery or looking down on someone, 

either by how they look or by their social status, their background and or how they perform in 

class". Teasing appeared to have more impact on girl learners compared to boys. It was reported 

to be one major cause of absenteeism and isolation among teased learners. 

Some of the comments on teasing were: 
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"Another challenge we face at school which makes learning difficult is being teased by other 

learners and teachers as well, for instance if you are fat ( as she stood up showing she was ) 

other students always comment about your weight, until you also become convinced you can do 

nothing because you are fat" (a grade 5 female respondent) The researcher observed the 

accompanying emotional expression which emphasizes how disturbing this is on the learning 

environment. 

Another respondent on the same issue sa • 

"Some laugh at you commenting about for example if you come from a poor 

family and they know that you don 't have a facn-e.~fllU your mother works in houses cleaning and 

washing" (a grade 6 female PsJJ-i e~tt • t ~fJ!1f s~fJ:s H@-rl: social environment of the 
Toget er zn Excellence 

school contributes to the effective provision of quality education and respect to the right of every 

child as an equal. 

"Some children end up not coming to school because they are always teased" ( a grade 7 male 

respondent). 

"The other problem we face at school is that foreign learners are at times segregated against 

because other learners always think if a foreign student comes here they are running away from 

their homes because they are poor" 

It was also stated by learners that most of these rude comments are made by boys to girls, and if 

one retaliates they become provoked and may beat up the girls. These findings manifest the 

existence of gender based violence in the learning environment and its impact on the right to 

94 



 

 

education, yet little is known about gender based violence in schools. According to Viano, 159 

"Violence involves the use of physical force that is often driven by aggressive motivation". The 

author further asserts that emotional and psychological aspects should be included. This is 

supported by the sociological theory160 which asserts that violence is learned and manifests itself 

within a societal context. This theory assumes that children learn violent behaviour when they 

which allows children to do as they plea e 

Learners also cited the following as factors e enjoyment of right to education. 

Noise is one factor that was rIJ: ·v • r~itv of Fort ~r . 
o ev'fr)Vfqcu~ou l con ucle m this study. Both learners Togetnerzn]!;xce ence 

and teachers identified noise as one major problem that face the education system. Different 

impact of noise was identified by learners and teachers. A striking discovery that this research 

made about noise and undisciplined learners is that other learners felt that they were so deprived 

of the enjoyment of their right to education because: 

Teachers focus more on the noise and undisciplined learners than on those who are eager to 

learn. Also the noisy learners disturb them when they want to study. These were really identified 

as crucially factors that deprive learners of their enjoyment of the right to education. 

One respondent in Alice Primary said "J wish to transfer from here, because it is rough here and 

the students here have no respect". 

159 Viano, E. C. 1992. Intimate Violence: Interdisciplinary Perspective. Washington: Hemisphere Publishing 
Corporation. 
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4.2.9 Teacher motivation 

All the teachers interviewed in this study reported that they were not satisfied with their working 

conditions. The reasons given range from too big classes to deal with, a reason cited by a number 

of teachers. Large classes create a frustrating environment that hinders them from giving the best 

to each student. Equally, the, teachers stated that having too many students in one class 

ls. Research by the Nelson Mandela 

Foundation concluded that it is clear tha • 

teaching and personal interaction b~tween t~achers jlnd learneQ,~61 

Un1vers1ty or Fort ttare 
To et er in Exe llence . . The teachers also blamed the educa on epaitfneflt or mcompetence, particularly by bemg 

inconvenienced with sudden calls for unplanned meetings, workshops and piles of backlog paper 

work that the department keeps sending to teachers to complete. Teachers reported that the 

Department of Education can call the school principal at 8 o'clock to tell him they are coming 

for curriculum training at 9 o'clock. This means teachers have to be called out of class which is a 

very bad and uncalled for practice. One teacher said: "if you calculate the hours children lose 

due to these sudden and endless meetings you might be shocked to realize that probably they 

have lost a full month in a semester". 

Principals also raised concerns over, the Education District Department requmng them at 

awkward times, while they are teaching, and this means learners lose out. One of the Principals 

161 Nelson Mandela Foundation, op. cit. pg 49. 
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outlined that for every decision made within the Education Department, its final victim is the 

child in a school classroom without a teacher at a time when he or she is supposed to be taught. 

Teachers from the participating former white school strongly felt the new education system in 

South Africa is not integrated. They were particularly concerned that white teachers are 

segregated against because one hardly finds a white teacher appointed by the Department in a 

predominantly black school. However, 

white schools like Fort Beaufort. 

The new curriculum was one other of teachers which they viewed as 

compromising the quality of education for le~~-1l~ eachers felt that the curriculum keeps on 

h- . d h h .!Tn·ver~i dof Fort l-lare . 1 Th d . c angmg an t ey teac w1tft6'u-Y- emg fr~m . to conm <;t tltt· new curr1cu um. e e ucat10n 
Togetner zn Exce Lenee 

department sends trainers probably in the middle of the year to train them while they have been 

teaching all the time without training. The very people who are sent to train need the training 

first because they seem to be unaware of what they will be training. 

4.2.10 Summary on School Environment 

Available literature and findings of the research indicate that there have been major gains since 

the advent of democracy. The gains identified include improved access, as reflected in enrolment 

figures, accelerated provisioning of school infrastructure, more equitable distribution of 

resources, improved learner-educator ratios, the introduction of school nutrition programmes and 

the establishment of democratic structures in the form of school Governing Bodies at the local 

school level. However, the inequalities that produce poverty take a dramatic spatial form. The 

right to education in rural areas in particular is jeopardised and lags behind the standard and 

97 



 

 

target required for the National Educational Development. This is despite the fact that the vast 

majority of school going children in South Africa live in rural areas. 162 

4.3 Children's family Background 

Among the maJ or reasons cited for causmg exclusion include children from families 

expenencmg unemployment, chronic sickness, single parents, living with grandparents, and 

illiterate parents or guardian. Leamer 

Learners in all the participating schools 

first grade affected and infe 

ere are learners from as young as the 

. Children who suffer from or are 

Children are reported as leaving school early because their parents are ill or HIV infected. 163 As 

cited by the National Children Forum on HIV/AIDS this research found out that learners who are 

HIV positive are so much discriminated against at school, and even teased because of their 

status. This makes a number of them to either drop out of school or experience a drop in their 

health and school performance as they think a lot about their status. 

Most learner respondents in this study identified uncaring parents as one major challenge to 

access to education. One learner said: "having parents who do not care about your education 

really discourages, because they don't even care if your school fees is paid and even if they are 

receiving a child grant for you they don 't pay your school fees. Instead they drink beer 

everyday ". 

162 Ibid. 

163 National Children's Forum on HIV/AIDS. Information Leaflets by AIDS Council. 
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Children involved in strenuous work after school and or before were said to be the most likely to 

drop out of school or not to come to school at all. In this study, learners admitted knowing other 

learners who were heading families. As a result they were hardly consistent in their school 

attendance or performance. Some were reported to be leaving school early in order to take piece 

jobs to earn a living for themselves and their siblings. Some were also said to be engaged in drug 

out and inconsistent attendance to schoo . 

learners. When learners were asked to st 

njoyment of the right to education by 

of abuse they were referring to, sexual 

harassment and physical abu e • • ..,..r-T.-,.- "r, .. ..,.._, 1r ... ,p, .. ,_ .... .,.,t..,''"!-~ were the prominent ones. 

This was mainly from learners nor 1'lm.th~.ftil1bifif rJ g~8a parents. Concentration is rated 

very low for learners experiencing such traumatic abuses at home, because each moment they are 

worried of what will happen at home. 164 

Parental illiteracy or ignorance was also highlighted as a barrier to education by learners. One 

respondent put it in the following words: 

"Another challenge to education that we face is having parents who are old fashioned about 

school; this is making many children not to go to school, because their parents see no 

importance in going to school". 

Favouritism by parents and teachers at school was another factor cited by learners. Some parents 

love one child more than others and that discourages the other children, because they do not feel 

worthy being members of the family. Also parallel to this was favouritism by educators. Learners 

164 www.childprotection.com 14 October 2007. 
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strongly complained that teachers show clearly that they like some learners more than others and 

that discourages the neglected ones. Some end up dropping out of school. 

4.4 Factors causing exclusion or drop-out 

In all the participating schools, drop-out or transfer of students was evident though the reasons 

and causes differ from school to school. At Alice Primary learner drop-out was estimated at an 

t a considerable number of learners 

dropping out are learners from a nearby :£ 

on the farm. Rembe165 stated that simila ere moved from one side of the farm 

to another, the distance they have to walk to st~ .. i.s~.,.....,.,._.ecomes prohibitive. This forces learners to 

TTni ersitv ..of Fort Hare . . drop out of school and wort' on:.tJ e Tai;m&! ~umlarly .llwhen parents are evicted sometimes 
:i ·ogetner zn Exce ence 

children drop out of school because it might take long for them to find a place to settle. 

4.4.1 Slow learners and disabled learners 

The failure of the education system to accommodate slow learners and disabled learners was 

cited in this study by respondents as one reason perpetuating children exclusion from education, 

particularly in the rural schools. Due to the high number of learner: educator ratio in rural 

schools, teachers cannot really focus on individual students, for instance a slow learning child. 

Therefore these learners keep trailing behind until they opt to drop out. Most of them stay in one 

class for years. In the end they feel out of place having to learn with their younger siblings who 

are invariably smarter than them. The other reason is that these schools do not have specially 

165 Rembe, op. cit. pg 77. 
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trained teachers to deal with slow or disabled learners. Besides, all the school did not have 

infrastructure appropriate or facilities for disabled learners. 

4.4.2 School fees, uniform and stationery 

The main cause of dropout in the rural schools was the issue of school fees, school uniforms and 

stationery. Although most schools claim that they did not send children home for fees or 

of what they like most at school they j s 

realise they are so far behind in school wor , 

chool. When their fees get paid they 

rform worse than they did before and they 

end up not coming to school a _iversity of Fort Hare 
Together in Excellence 

Equally, if fees are not paid a learner does get new stationery. All these forms of deprivations 

compromise and discriminate against learners, mainly those coming from poor families. 

Rembe's166 findings also support the above view "school learners from the rural schools 

complained bitterly that when they had not paid their fees the educators did not give them any 

stationery. By the time they had raised the money most of the stationery had been given out to 

the other learners or sold by educators as some of the drop outs alleged". It was only at Alice 

Primary where it was reported that learners still enjoy all their rights even when fees are not paid. 

Learners reported that debt collectors keep sending letters of warning to their parents. This 

threatens parents and they fear that one day they might be arrested, and then they withdraw their 

children from school till they can pay the fees. When asked about the issue of fees exemption 

and its implementation at their school, educators at Alice affirmed that they hear about that in the 

166 Ibid. 
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media but they still do not know how it is supposed to work. All children are required to pay fees 

except for orphans whom they help apply for the African Scholarship which then pays their fees. 

The schools also insist that all learners wear proper school uniform at all times. At Alice 

educators indicated that a learner can be allowed particularly in winter to wear any thing like a 

jersey if the family can not afford to buy the full uniforms. Also they have a community church 

provision, learners indicated that some 

they would not want to be wearing some 

hey do not have school uniform and 

everyone else. 

4.4.3 Corporal Punishment 

. U iv rsit of it Hare . Corporal Pumshment also contn ute to Jiso o e rners aroppmg out of rural schools. 
Toget er zn Exce ence 

Learners reported receiving corporal punishment when they arrived late at school or in class. 

Some reported receiving corporal punishment on a daily basis, as they had to walk on foot for a 

long distance to school. They also received lashes if homework was incomplete. Learners claim 

that corporal punishment made them uncomfortable and they often lost their focus. 

The researcher discovered that most teachers and even some learners believe corporal 

punishment should not be totally banned, rather it should be applied with control. As highlighted 

in some literature, corporal punishment is a major bone of contention amongst parents, teachers 

and learners. Although corporal punishment is against the law, and teachers claimed that they 

rarely resort to physical punishment, it was clear from the interviews and other sources that it 

still takes place, often with the tacit approval of parents. Many principals, parents and teachers 

see corporal punishment as a normal way to discipline children when all other methods fail. 167 

167 Ibid. 
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4.4.4 Peer and generational influence 

Learners with friends who did not attend school also reported ending up not coming to school. 

One learner said "some have wrong friends and they end up doing what they do, like drinking 

beer and smoking, at first they keep coming to school even if they are drunk then they finally 

stop". Educators at Alice Primary school also concurred with this problem of learners dropping 

out due to peer pressure, the use of drug 

school is located right next to a very fa 

come from very far stay in the location o 

, also attributed this to the fact that the 

a poor neighbourhood. Learners who 

At Alice and Davidson learners reported tha~1 e1,r..-rr1ropped out in order to attend circumcision 

school because of the pressurU e½Y~Ji~j rqQ_~htPJ;trn r~ d undergone circumcision. 
1 ogetli'er zn Excellence 

Those who have not performed the rite are teased and called "amakhwenkwe" (uncircumcised 

boys). This forced them to be circumcised even without their parents' knowledge or consent. 

When they returned from the circumcision school, they were no longer submissive to the school 

authority as they now called themselves 'amadoda' (men) and not boys. These findings are also 

in line with the findings of another research carried out by the University of Fort Hare Education 

Department in 2005 168. The research also found out that the parents of these learners lamented 

that they have lost control over their children and are at a loss of what to do. 

4.4.5 Cultural and traditional beliefs 

Some of the out of school learners interviewed in this research at Mzamo'hle Disabled 

Community School said they dropped out of school because they mysteriously fell ill during 

school hours but as soon as school was out they were well again. They suspected that they had 

168 Rembe, op. cit. pg 98. 
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been bewitched. One learner in this group dropped out because she was mentally disturbed. She 

was teased and told by the teachers that she is a failure, therefore used to beat up other learners. 

There are no facilities to accommodate learners like these in the mainstream education system, 

though it is said to be implementing inclusive education. In another similar research, the parents 

of learners like these did not lay blame on the teachers for their children's poor performance. 

there are no special schools in the area 

o one to diagnose them properly and 

t help. In addition the educators have 

4.4.6 Community influenc s niversity of Fort Hare 
Together in Excellence 

A few of the learners were taken out of school by their caregivers because the caregivers are too 

poor to afford payment of cattle herders' wages. The children became herders of their parents' 

livestock. One respondent (educator) at Alice Primary school reported that one parent took her 

child from school so that the child could help her sell 'ubutywala' (traditional beer) in order to 

make ends meet. 

Some of the drop outs see no value of education since they rub shoulders with many matriculants 

and graduates who are roaming in the streets looking for employment. 

The violation of the children's right to education in rural areas in South Africa is integrally 

linked to the provision of inadequate employment, infrastructure, nutrition and health, lack of 

social amenities and basic needs for the rural poor and vulnerable groups. These are conditions 

that need to be addressed if the right to education is to be enjoyed. It should be noted and 

169 Ibid. 
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acknowledged that these conditions are intimately linked to South Africa' s past and unequal 

power relations between urban and rural areas, and between racial group. 170 

4.4.7 Educators' view on drop out and exclusion 

Ten participating educators in this research were asked why learners drop out of school and a 

number of them cited the home environment as the main reason. A number of learners who 

illiterate caregivers or by children who h and find it difficult to cope with their 

own and the new circumstances. Some educa.r:tJ-H't'~a e an example of a 10 year old child who 

stays with a 70 year old JJ; ii~ §i ~ c\9£ fe~c!i~ starts assuming parental 
Togetrzer zn Excellence 

responsibilities. This was cited as one of the major challenges facing children from rural areas. 

Large households with no corresponding income were also sited as a big challenge for rural 

families which greatly compromised children's access to education. Children coming from large 

and poor families were said to be among those with the most drop outs or children who do not 

attend school at all. Parents in these families were preoccupied with making ends meet in order 

to put food on the table rather than education for their children. 

Drug abuse was also cited by both educators and learners as another reason why learners drop 

out of school. The main drug that is abused by rural learners is dagga, which is said to be readily 

available in the rural areas. Other factors cited by educators and learners are teenage pregnancy 

and distance from school. One of the Principals clearly stated that: 

110 Ibid. 
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"the issue of transport excludes children from education, even though the government 

never talks about it, focusing only on fees. Actually a lot of families can afford to pay 

fees but they fail to pay transport costs for their children, since it is needed on daily basis. 

Learners always arrive at school tired, and in some cases hungry, as they have to leave 

their homes very early and have no time to eat". 

Tired and hungry learners find it difficult to concentrate. Some of the educators said that some 

is sick at home. Some of these learners w ey were HIV positive or had to look 

after caregivers that were suffering from 

Some educators felt that lack of professio mg services in the school environment, 

particularly in primary and se~:til<!l;~r~l[mit !::}7g Ul1JQ!!)l!J.<te:cn.ll1:.l1!~ ......... JK major cause of children's 
Together in Excellence 

exclusion and drop out. The challenges that learners face in schools could be readily solved if 

counselling services were available. 

4.4.8 Teenage Pregnancy 

In all the three schools the issue of teenage pregnancy was raised by both learners and educators 

as a factor robbing a lot of learners from education. A lot is done by educators through lessons 

learners receive in Life Orientation Skills classes but there have largely fallen on deaf ears. Some 

schools even invite nurses from the clinics to address learners on the use of contraceptives and 

the dangers of sexually transmitted infections (STis) when they engage in unprotected sex. 

It is most likely that the breakdown of family life is among the factors contributing to this 

increase. Too many learners come from single-parent households headed mostly by women who 

invariably have a variety of boyfriends. It also appears that learners are exposed to sex in 

magazines and television programmes including cartoons as well as advertisements. Some 
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educators and learners put the blame squarely on the child grant. They believe that learners 

deliberately fall pregnant in order to access child grant, which they use to buy food and 

contribute to the upkeep of their families. 

4.5 The role of the Government/ Department of education in the view of the 

research participants 

eople on the ground, including some 

paying school fees. For those who hav d it difficult and embarrassing to go 

through the process which require them to ~ •111-'!-e their poverty. This in itself is a huge 

• f h d. • U iver~it . f Fit l-l ::.re h s h Afri B·11 f compromise o uman 1gruty an mtegriry s:, J..& n pr~lcTea mt e out can 1 o 
Togetner in l!;xce ence 

Rights. Section 10 provides: "Everyone has inherent dignity and the right to have their dignity 

respected and protected". 

Learners indicated that there should be a way in which the government should directly help 

learners who cannot pay their school fees, particularly those who find themselves attending a 

school categorised in higher quintile where more money is paid for fees. The researcher asked 

about their knowledge on the existence of the government policy on fees exemption, but just like 

the educators at Alice, learners proved they had no idea about such a provision. One learner at 

Alice primary said: 

"For example some of us would like to go and learn at Fort Beaufort Primary but we just can't 

think about it because, my parents are already struggle paying my fees here, which is only R80 

per year, what about the huge money paid at Fort Beaufort"? 

The fee schedule for the three schools is provided in the table below. 
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Table!: Fees structure for the three participating schools: 

Name of the school 

Alice Primary School 

Davidson School 

Fort Beaufort Primary School 

Grade R to 3 

Grade 4 to 6 

Grade 7 to 10 

Source: Data collected from the three schoo 

Fess per year 

R80/year 

R 340/ month 

Th .. 1 D .d 1Un~·vP.rsi of Fort Hare . h h 1 e pnnc1pa at av1 son amen 1naT.h t e .gO~fI1Illl+lt keeps saying t at we ave equa oget erzn~xceuence 
education and equal access to education, while some children are handicapped by the 

government system from accessing education. 

"What I mean is if the government categories a school located in a rural place like this to 

be a quintile 5 school; definitely we will have to charge high school fees because we 

don't get much money from the government. As a result we employ and pay a number of 

our staff from the school budget, which comes from the school fees from learners. 

Definitely in the process we eliminate a number of learners who would have wanted to 

come here, but are unable to do so due to the fees we have to charge". 

She also added that "so many people simply think we enjoy increasing fees to exclude the poor 

from our school, but we have no choice, for example right now we are busy building toilets for 

the school and all the costs are paid by the school, no help is forth-coming from the 

government". 
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Learners in this study also strongly felt that there was better education in towns than in rural 

schools. They assigned the problem to the government's failure to provide needed education 

facilities in rural schools. Below are some of the learners' views on the government: 

"You can get better education in urban schools more than in rural schools; but in most cases it is 

because they don't have enough material. If the government provides all the facilities which are 

needed for education programmes in rur 

limits learners in getting bettq -fducation ". . f F H u n1vers1ty o ort are 
Together in Excellence 

"The other issue is that government promised about free education but its not there". 

"In schools sometimes the lack of school equipments hinder some students which makes some of 

them not to continue with their studies, for example textbooks, stationery, equipments for 

sports". 

Educators in this research were mainly concerned with the continual changes in the education 

curriculum. They said it affects their education delivery in so many ways, which includes lack of 

textbooks. Every time the curriculum changes most of the textbooks, even thos~ probably bought 

last year, become useless new _ones have to be bought. However, getting the government to buy 

books for the school will take ages. If a school orders books at the beginning the year, it will 

probably get them way into the year which creates a bottle neck in the teaching system. 
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It was also stated that, whenever the curriculum changes, educators do not receive training in 

time. Although they are trained later into the year, they are expected to have been teaching under 

a system they do not know. Educators complained that even the type of training they receive is 

seemingly a smoke screen to show that teachers have been trained. The trainers themselves need 

to be trained. 

4.6 Summary 

data was collected from 91 participants • • ferent focus groups during which the 

respondents articulated their views on possiol'A....1·<!11""1·~T'tj that hinder the full enjoyment of the right 

to education. The data was a a t ~r~· . g f e roposed by Steinberg171 as 
Together zn Excellence 

outlined at the beginning of this chapter. From the process of data analysis, the following themes 

were identified: 

Learners' understanding of the human rights, focused significantly on the school environment, in 

terms of: teaching material available; teacher-learner ratio; class sizes; school infrastructure; and 

teacher motivation. Children's home background, which include; family size; parents or 

guardian's occupation; family income sources; and other duties children are involved in after or 

before school. Other the themes identified included, children's peer and generational influences; 

or the role of the department of Education and the Government in supporting the schools. 

171 Steinberg, op. cit. pg 120. 
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Though not presented under these categories, the study findings indicated that the factors 

perpetuating exclusion can be identified under the following categories: social, economic, 

cultural and traditional cultures; physical impacts and administrative factors. 

The findings also indicated that there is more to accessing education than the mere provision for 

it in departmental policies and in the Constitution. Respondents came up factors that rarely 

(in form of comments with sexual 

connotations) and noise. 

Participants see the challenge facing the n 10n to be multifaceted, though they feel 

ellenc Uie str ing factors that were raised as 

challenges facing children living in rural areas include: poor homes; large households with no 

corresponding income; insufficient food; lack of proper supervision (both at home and school); 

elderly grandparents; child abuse; illiterate caregivers; drug abuse; lack of professional 

counselling services; teenage pregnancy; and long distance from schools. 

In summary the findings of this research suggest that effective and equal provision of education 

in South Africa can only be effective when the factors that present barriers to the right to 

education have been attended. At the centre is the load of poverty and income differentiation 

which continues to perpetuate the division of the apartheid era in schools. Based on these 

findings the researcher came up with a number of conclusions and recommendations outlined in 

the closing chapter of the study. 
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CHAPTER 5: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5 Introduction 

The concluding chapter gives a brief summary of each chapter and a brief outline of the main 

findings. Conclusions are also drawn on the findings of the study on the factors perpetuating the 

exclusion of children from education despite the policies in place to ensure access to education. 

5.1 Chapter Summaries 

5.1.1 Chapter One University of Fort Hare 
Together in Excellence 

This chapter introduces the reader to the study in general. The chapter points out the problem 

statement of which the research seeks to explore. The reader is provided with the overview of the 

challenges facing the provision of education as a right, particularly among children living in the 

South African rural communities. The research explored the factors perpetuating children's 

exclusion from education despite the policies and laws are in place to redress the past 

inequalities; within the Fort Beaufort Education District. The case study focused on Alice 

Primary and Davidson School in Alice and Fort Beaufort Primary School in Fort Beaufort. 

This chapter also outlined the research objectives, which the research sought to address, namely, 

the: factors underlying children exclusion from education. 
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This was done by examining: 

First, how teachers teach in rural schools as compared to urban schools. This included the school 

environment, teaching material available, teacher-learner ratio, class sizes, school infrastructure 

and teacher motivation. 

Secondly, children's home background, which included family size, parents or guardian's 

occupation, family income levels and s 

before schoo 1. 

Thirdly, the children's peer and generatio 

Fourthly, the community's sb41PH!~M1~ 

activities that the community is inJd "W 

uties children are involved in after or 

ain economic and social 

Lastly, the role of the Department of Education and the Government in supporting the schools. 

5.1.2 Chapter Two 

This chapter focused on the literature review which entailed looking at what has been done in 

the field of study. The researcher generally attempted to expose what underlies the rural 

children's exclusion from basic education. First, the researcher outlined working definitions of 

the major concepts used in the study. The background of the right to education was provided by 

indicating all the legal and binding instruments in which the right is asserted. The researcher 

also reviewed related and competing ideas and theories on the right to basic education. 

Children's right to education in South Africa was also evaluated. 

113 



 

 

5.1.3 Chapter Three 

Chapter three outlined the research design and methodology utilised throughout the process of 

research. Elements covered include the case study research design, qualitative method; the 

descriptive method of research, in particular, description of the research population, sampling 

procedure and size. Research instruments, data analysis procedure and the elements of validity 

and reliability of the research outcome w 

nature of the phenomenon under study more open and flexible approach as 

suggested by Creswell. 172 The researcher's e • conduct an in-depth inquiry into exploring 

. . U iver i f HOft Har factors perpetuating children exc us10n ¼ ucationl ecess1tale the use of a case study Toget er zn Exce ence 
design. 

Focus group interviews were used in this research as a method for data collection, as this was 

deemed to be the most suitable method for the study. Participants were selected from the three 

participating schools. The data was analysed following the qualitative data analysis method 

suggested by Steinberg. 173 The data was presented in identified themes and categories as outlined 

by Sumbulu. 174 

1?2 Creswell, op. cit. pg 15. 

173 Steinberg, op. cit. . 

174 Sumbulu, A (2005) Writing Your Research Project- Notes or SWK425/512. University of Fort Hare, 
Unpublished: pg 23. 
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5.1.4 Chapter Four 

This chapter presented and gave a description of the findings, supported by direct and indirect 

quotations from the participants' own response, substantiated by applicable and relevant 

literature as a means of verification. The findings were presented in themes as identified by the 

researcher from the objectives of the study. The findings were presented and discussed under 

various themes. 

The researcher observed a surface unders 

among learners in rural scho and the ext n1vers1 level of education lowers. As a are 
result, there was a sign of total an rights among lower grade 

learners. 

Both learners and educators in this study indicated that the school environment posed a great 

challenge in their schools. Elements of the school environment included poor infrastructure such 

as dilapidated buildings, poor hygienic equipment, poor sports facilities, poor or limited school 

furniture such as desks and chairs. Crowded staff rooms were reported to be a huge de-

motivating factor among educators at one of the schools. 

Poor and unconducive working environment was reported to be one of the major barriers to 

effective provision of education. One burning issue was the prevailing learner: teacher ratio in 

these schools. 

Learners also felt strongly that victimization in the school· was a factor excluding some children 

from education. Here elements such as bullying, sexual harassment and teasing were reported. 
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Reports of bullying and sexual harassment were widely reported by girl learners, and this 

indicated the existence of gender based violence in the school environments. 

Family problems were top of the factors identified that perpetuated children's exclusion from 

education. Elements such as low family income, unemployment, family abuse (both on children 

and between parents) was reported as having the same impact on the education of children, 

parental and sibling illiteracy. Family 

reported to permanently exclude some 

hildren after or before school were 

s hool. These include duties such as 

The Government and the Department of EdU"Cl:ltl<;m---Were blamed for failure to make education 

accessible, particularly to rura 

5.2 Research Conclusions 

j0 frsity of Fort Hare 
Together in Excellence 

The following conclusions were reached following an extensive and deep investigation into the 

possible factors perpetuating children's exclusion from education, with specific focus on those in 

rural schools. The research sought to ascertain the accessibility of the right to education among 

the children living in the rural South Africa though a case study specified schools in Alice and 

Fort Beaufort. 

The researcher found that there are a number of factors surrounding the exclusion of children 

from education as presented in the previous chapter. However, these factors have not received 

due attention although they greatly compromise the children's right to education. 
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5.2.1 Conclusions in respect to research methodology 

The researcher established that the qualitative, descriptive and contextual approach was 

appropriate for this study. The study was descriptive in nature hence the choice of a qualitative 

approach. As indicated in chapter one although research has been done in this area, a gap still 

exist between the reasons perpetuating children's exclusion and the policies in place for 

redressing past inequalities. In view of 

first hand information of the phenomeno 

exclusion from education in the rural are s 

at on, namely, factors perpetuating child 

learners and educators con • • t¼· f>~---.. - ~- f doyment of the right to 
Together in Excellence 

education. Babbie175 recommended that the method is best when the researcher intend to explore 

a phenomenon deeply. 

The method of data collection, which was in this study focus group interviews, worked very well 

in that it necessitated generation of diverse data from the participants. Using research assistants 

for recording the interview conversations helped greatly in capturing all the important comments 

by participants and helped reduce the potential of missing specific comments in the responses of 

the participants. 

The researcher found out that utilizing a structured framework for data analysis as suggested by 

Steinberg, 176 facilitated the research process as it provided clear direction and for the 

construction of analysis themes. Verification of data gathered was facilitated by using Guba's 

175 Babbie, op. cit. pg 46. 

176 Steinberg, op. cit. pg 120. 
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model of trustworthiness. 177 This model which encourages a qualitative researcher to maintain a 

high level of trustworthiness in presenting the findings in order to maintain high validity and 

reliability of the research outcomes proved useful and informative to the researcher. 

5.2.2 Conclusions in respect of findings of the study 

In chapter four of this study the finding 

discussed the summary and conclusions 

that there is great compromise of child 

legal basis, policy structures d strat 

e study were discussed. This chapter 

tion, beyond the mere provision of the 

• ht in question. Therefore, for a are 
right to be enjoyed it needs all the t'f1'c)Ni~t1~re11ftl; ~D.lft~l~ fflEPte of. 

Based on the participants' view on the factors affecting rural children from effective access to 

education, the researcher came to the conclusion that the intended beneficiaries of any advocated 

right should be given a chance to contribute to its implementation; irrespective of how young 

they may be or how insignificant their contribution may be. The research also noted that there is 

still a lot that needs to be done in improving the school environments in the rural areas, up to a 

level conducive to provision of proper quality education. 

The very policies meant to protect learners in education environments, such as the total ban of 

corporal punishment has resulted in a great deterioration of order and discipline in schools. For 

instance, now teachers have no control of misbehaviors such as bullying and other forms of 

violent activities practiced by learners at school. As a result, they do not even attempt to reported 

177 Mabusela, N (2005). Learner's Perspectives on Gender based Violence in Semi-Rural Secondary Schools; A 
Thesis for Masters: Nelson Mandela Metropolitan University, Unpublished paper: pg 38. 
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cases of bullying, because they feel their hands are tied. However, the failure of educational 

authorities to address such behaviours timeously or at all, has allowed such abusive behaviours 

to flourish within school settings. 

Mabusela 178 suggests that it is important therefore that strategies to address violent behaviours in 

schools acknowledge the role that can be played by learners. The latter can take responsibility for 

collaborative relationships. She further 

regard, teacher training should include s 

s me should apply to teachers. In this 

schools in the proper manner. 

Thi d I d d h U ixe si Aof Fort H::ire~ .1. h . h S stu y cone U e t at genera Y, the O t ffican gozxemment lS 1-al mg to protect t e ng t 
Toget er zn Exce '.Lenee 

to primary education for children living in rural areas by either not ensuring their access to better 

schools or maintaining the adequacy of learning conditions at these schools. This violates the 

South African Schools Act179, the National Education Policy Act180, and its obligations under the 

Convention on the Rights of the Child. Receiving an education is compulsory for all children up 

to grade nine or age fifteen, depending on whichever comes first. 

The historical, social and economic conditions in South African rural areas, inherited from years 

of an undemocratic minority government, mean that most rural schools both public schools and 

private ones face difficulties in providing quality education. These schools are also among the 

poorest in financial resources, physical structure and delivery of quality education. Rural 

i1s Ibid. 

179 Note 4 above. 

180 South African National Education Policy Act 1996: No 27 of 1996. 
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children attend schools without electricity, drinking water, sanitation, suitable buildings or 

adequate learning materials. 

While the present government has made efforts to redress these conditions, including 

promulgating legislation recognizing education as a right and introducing policies aimed at 

addressing the needs of the poorest schools in South Africa, a great deal remains to be done. Not 

least, this requires the full implementatio 

within districts. Without adequately ad 

education for rural children will re 

opportunities. 

tions, rural schools which provide an 

and limit children's educational 

University of Fort Hare 
5.2.3 Summary of the conclusio gether in Excellence 

There are a lot of challenges which have been identified that deny learners from poor 

communities access to basic education. 

There is inadequate infrastructure and learner support materials; learners drop out of school 

because of poverty which leads to lack of uniforms, textbooks and fees. Also some parents are 

not able to provide food for their children to enable them to attend school. Learners also drop out 

because of corporal punishment, teenage pregnancy, child labour, and cultural practices. 

Learners drop out because they have disabilities and they are not accommodated in schools. 

Those infected with HIV and AIDS and those taking care of infected relatives also drop out. 
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5.3 Limitations encountered 

The researcher encountered the following challenges: 

The researcher has had no previous research experience and this posed a challenge as it was a 

relatively new territory. 

teachers' strike that rocked the nation in 

be postponed by a month. This also dera 1 

teachers for the research afterwards; be 

07. Therefore, data collection had to 

ogress and limited the availability of 

gaged, trying to make up for the lost 

time during the strike. 
University of Fort Hare 

. To e her in Rxcell nee . . The above strike also resulted m ca ce lation ora num er of mterv1ew appointments with 

principals as they were frequently called to meetings after meetings in the District Education 

Offices in an attempt to end the strike. 

The research focus group interviews with both learners and educators were done during school 

hours and the interviews had to be kept within the limits of time. This might have limited the 

access to deeper information that would needed further probing. 

5.4 Recommendations 

The following recommendations are proposed based on perspectives of the participants and after 

consideration of the broader findings of the research. A more comprehensive implementation of 

strategies and policies for the provision of the right to education is needed as a matter of urgency, 

particularly with reference to the provision of education in rural communities. In the light of the 

foregoing, the following recommendations are suggested. 
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5.4.1 Recommendations regarding research 

It is recommended that future research on this issue needs to be broadened to include a wider 

number of respondents. 

Qualitative research was best suited for this kind of research and its use is recommended in any 

future study. The methodology adopted in this study may pave the way for exploring the same 

study on a large scale. 

future research in this area, because tH 

c llection might also be necessary for 

under .study involves wider societal 

interest. These might includ 

collecting data. 

he. utilizati.~ T of p atherings as opportunities for n1vers1Ly 01 are 
Together in Excellence 

5.4.2 Recommendations with regard of main findings of the study 

The researcher recommends that democratic principles need to be extended to every citizen, 

including school pupils irrespective of the age or level of education. In this regard, it is 

recommended that schools create participatory forums for learners to voice their concerns and 

issues affecting their access to education. 

Educators suggested that the problem of learners dropping out could be addressed by motivating 

learners. Issuing awards and certificates for academic, sport and cultural achievement and for 

good behaviour could significantly motivate learners. The certificates for good behaviour could 

boost the self esteem of those learners who struggle with their school work as well as sport and 

cultural activities but are well behaved. 
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It was also suggested that the social problems identified in this study could be addressed through 

regular counselling by social workers, health workers, pastors as well as . career guidance 

personnel. In addition meetings involving all community members should be organised to find 

solutions to schools' problems. It is recommended that the government employs social 

practitioners to work in school environments. 

Educators in this study strongly reco 

compelling caregivers to send all childr 

ensure total attendance. Therefore it is reco 

at effective provision of the ri~mtn 11 ~~tioc~t?:cur·-ue 

with a prison sentence be passed 

hool. This suggestion resonates well 

• ch requires parents and caregivers to 

t existing policies and legislation aimed 

nitored to ensure complete 

. . . Together in Excellence access to equitable quahty education. 

Workshops involving all stakeholders could also be held to inculcate a culture of self-sufficiency 

and ensure that everyone does their part to see to it that learners access and stay in school. 

Parents and teachers could also work more closely to stamp out bunking. In addition, 

employment creation was strongly suggested to be a positive way for providing the means for 

parents and caregivers to help children's access to education. 

A total ban of dilapidated school infrastructure being used should be adopted, as it greatly 

compromises the children's right to safety and good environment for development. 

In view of conditions observed on the participating schools in this study, the researcher saw that 

the conditions are a great violation of the children's constitutional right to be protected against 

181 Note 4 above. 
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maltreatment, neglect or degradation. Exposing children under such poor and dangerous 

infrastructural is a sign of neglect, maltreatment and degradation of children. 

Furthermore, children are exposed to dangers such as sexual assault and road accidents when 

walking to and from school. This can result in non-attendance or irregular attendance. This 

report argues that the state's provision of transportation, particularly for those pupils who have to 

walk long distances to schools or tho e ve the financial means to pay for 

transportation, is essential for access to e u 

5.5 Concluding Remarks 

Before 1994, education in . th. A:fi n 
according to the roles that people w~Je/1Btt~,StlcDZ ..,..,...,..,..~--

g racial lines. It was offered are 
iety. In line with its policies of 

discrimination, the apartheid state enacted the Bantu Education Act in 1953 which ensured that 

the majority of African children received education that relegated them to unskilled manual 

labour and low status jobs. On the other hand, education provided to white children prepared 

them for an almost complete monopoly of dominant positions in society (Lemmer, 1991 ). The 

characteristics of apartheid education system included gross inequality in the financing of 

education, differentiated curricula, standards and quality of education and restricted access of 

black people to higher education. With the establishment of a democratic government in South 

Africa in 1994, redressing apartheid education became one of its priorities and the right to basic 

education became entrenched in the Constitution. 

The findings of this study, however, has identified that not much has completely changed among 

the children living in poor communities of South Africa. Inequalities which existed among 
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different racial groups during apartheid still manifest themselves along the lines of social status 

in the new democratic era of South Africa. 

The social and economic legacy of the apartheid era continues to affect the rights of those living 

in rural areas in South Africa, including the rights of children to education. A national 

Department of Education report published in 2000 - Education for All: The South African 

include commercial farm areas and fo 

percent in urban areas. 182 The physical a 

the poorest in South Africa.183 The study in 

t of children in rural areas, which 

ere not in school, as opposed to 11 

i • ons at most rural schools are among 

of children and educators experiencing 

difficulties in accessing and pthtrt~'l...,11-'l',l~,..~t't)tl'0:ttttit"'(ttruooh -ri:::iu"'-m ...,.ri.d11,'-[jl"'" . ..,...J,,.-..,=~"l,wh,l"O'.I.. ng educational activities. 

To xcellence Although the Provincial Departments o oes intervene on behalf of teachers, learners 

and parents, these interventions are neither rapid, effective nor offer long-term resolutions to 

access. The difficulties in physically accessing schools keep children and teachers out of school. 

South Africa is a party to the African Charter on the Rights and Welfare of the Child and the UN 

Convention on the Rights of the Child, which guarantee the right to primary education - a 

component of basic education. With the passing of the Schools Act and the 1996 National 

Education Policy Act, the government has committed itself to making basic education accessible 

182 Department of Education, Education for All - the South African Assessment Report, 2000 [ online ], 

http://education.pwv.gov.za/po1icies&20and%20Reports/2000 _ Reports/2000 _Reports_ Index.htm. (Retrieved July 

11 , 2003). 

183 Adele Gordon, "Providing Quality Education in Schools on Commercial Farms," paper presented at a conference 
on farm schools convened by the minister of education, May 13, 2000. 
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to all school-age children. The effective implementation of these government policies at schools 

in rural areas is crucial in the provision of the right in question. 

The hardships children in the rural community face are enormous. Their parents' precarious 

tenure on the land, poverty, and poorly resourced police services that are unable to deliver 

prompt assistance to children, all affect the enjoyment of children's right to education as 

enshrined in the South African constitut 

taken by the state to guarantee the i 

re are steps that can and should be 

of children in such unbearable 

conditions. 184 

University of Fort Hare 
Together in Excellence 

184 Human Rights Watch, May 2004. Report on Education in South Africa 
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3.12 Appendix 1: Interview Guide 

Central to the interviews is building of rapport. The researcher shall ensure a good rapport is 

established before venturing into the interviews, to ensure the felling of safety and free 

participation spirit among participant. Here the researcher shall tap up his social work skill of 

rapport establishing and trust building. This will include forging a friendly environment and 

speaking same language as the responden s. 

It should be noted that these questions d 

but they carry the idea of the content sort. 

University of Fort Hare 
Toaether in Excellence 

INTERVIEW GUIDE FOR LEARNERS 

General questions 

Whether children understand the notion of rights and democracy 

1. Do we have rights? 

2. What are children rights? 

3. What rights do we have as children? 

4. Why do we go to school? 

5. Where do you think there is better education? 

6. What problems do you face at school? 

7. and at home? 
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School environment 

1. Are there things that you think you don't have here at you school? And what are they 

2. In what way do you think if those things would help you in you studies, if they were 

there? 

3. Does you school have adequate facilities for learning- if not which ones are not adequate? 

4. What would you like to have mor 

Classrooms 

Furniture 

Books and other learning ai 

Toilets 

Water 

Electricity 

University of Fort Hare 
Together in Excellence 

5. How is your school security? 

6. Are your teachers able to teach well? 

7. Are. your teachers able to help you with your individual problems? 

8. Are they times when some students feel they can't continue with school? If yes what 

cause it and what do you do then? 

9. Do you pay school fees and how much? 

10. Do you by your own books, do u have them? 

11. Do you have uniform- how many pairs? 

12. Is your home far from the school? 

13. How do you come to school? 

14. How do your teachers deal with discipline and punishment? 
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15. Are they student who bully others and what does the school do about it? 

16. Do you1eam about RN/AIDS at school? 

17. How does the school deal with sick children? Is there a clinic nearby? 

Home background 

1. What motivates you to contin 

2. How would you describe you 

How big is your famil . 

Who is working at horn 

ort Hare 
...... _.....,,.,.),-~~ ey apart from those who work? 

Do you do any work at home? What do you do before or after school? 

Does this work affect you schooling? And how? 

How would you describe you day? 

Who helps you with your home work at home 

If you do not do home work is there anyone who asks you at home? If No why 

do you think they don't ask? 

Who would want to help you with your home work at home? Do they? If not 

why do you think they don't? 

Peer and generational influences 

1. Where your friends are and what do they do? 

2. Do you have friends, or other children of you age whom you know who don't go to 

school? 
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3. What makes them not to go to school? 

4. What most of the children in your community do? 

5. Is there anyone at home who does not go to school? And why 

Community socio-economic conditions 

1. how is your community 

2. What is it that very important in 

Government role 
University of Fort Hare 

Together in Excellence 

1. what do you think the government should do for your school 

2. how will that improve your education 
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INTERVIEW GUIDE FOR TEACHERS 

School environment 

1. How would you describe your working conditions in comparison to those in urban 

schools? 

2. Do have all that which you would wish to have for effective teaching? Teaching material 

3. What are things that you think r /I roper education standard here at your 

schools? 

4. How big is your average class t 

urban school teach? 

you think it's the same as teachers in 

5. Do you manage to ha -~Wrfl1'1-r1ttu { d i Hare 
Together in Excellence 

6. How would you describe the educational performance for this school? 

7. Is it satisfactory? If not what do you thinking is affecting it? 

Learners' background 

1. How would you generally describe the background of children at this school? 

2. Would you say their background has anything/ impact on their performance at school? 

3. Do you think children come to school well fed? 

4. Are they well clothed? 

5. Is the issue of uniforms emphasised here? 

6. What is done with children who do not afford uniforms? 

7. Do you think it affects a child's performance at school if he or she does not have a 

uniform will all others have? 
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8. How does the issue of school fees affect children here? 

9. Do you think their parents know about the fees exception provision? 

10. Do some students drop out of school here and what are the major reasons for dropping 

out? 

11. Do you think there is something in the communities affecting children's education? What 

could it be/ 

12. Do you think some students ha e r conditions at home which might be 

affecting their education? 

The role of the Government University of Fort Hare 

Together in Excellence 
1. Do you think the government has done enough to ensure equal education for children in 

rural areas in comparison with those in urban areas? 

2. What do think the government should do to ensure the right to education for children in 

rural areas? 

What do you think are some of the factors still perpetuating rural children exclusion from 

education, despite all the policies the government has put in place since 1994? 
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INTER VIEW GUIDE FOR THE PRINCIPALS 

School environment 

1. How would you describe the condition of your school? 

2. Are there things you wish could be there to better the learning conditions for children 

here? 

o you think your school being located 

5. How is the learner teacher ratio o 

6. How would you d..,...,.., .... v..,Ythe"-:~~Lltfty s O 1 are 
Together in Excellence 

Children's backgrounds 

1. How would you describe the general background of children here from you 

observations/ 

2. What are the major problems you observe which affect children's education? 

3. Do you think children come to school well fed? Or well clothed 

4. Do learners pay school fees here? How much? 

5. Do you have any children here under fees exception? 

6. How is the issue of school uniform here? 

7. Do you have any cases of children dropping out of school? How is the rate of 

drop out/ 

8. What are the major causes of drop out? 
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9. Do some students go back home before dismissal time and what are the main 

excuses they bring for going home early? 

10. Family- do you think most children here has family support for their education? 

Community socio-economic conditions 

1. Do you think there is so 

which are affecting their 

Government role 
University of Fort Hare 
. To ether i E ellence . . 1. Do you think the g vernment as one enough to provide equal educat10n for 

children in rural areas and those in urban schools? 

2. What do think the government should do to ensure access to proper education 

for children in rural areas? 

What do you think are some of the factors still perpetuating rural children exclusion from 

education, despite all the policies the government has put in place since 1994? 
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Appendix 2: Observation Schedule 

In data collection through interview the research is going to be utilizing all his senses in picking 

up all other unspoken information. 

This will include observing: 

Other non-verbal cues which 

concerns 

include: 

School environment 

University of Fort Hare 
Together in Excellence 

Infrastructural conditions 

Classrooms 

Toilets 

Water 

Electricity 

Security conditions- is the school fenced or does it has agate 

Other elements shall arise in the field will also be noted and recorded in the outcomes. 
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