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identity are different to those of the ‘apartheid’ era. For example, Sutherland (2011:8)
notes “though we are the first generation who are ‘free’ to make up our minds about
what to believe in a democratic context there is a strong influence of parents, schools,
and other socialising agents, with regards to post-apartheid identities”. Therefore, it is a
problem for the white youth to be expected by their parents to behave and construct
their identities according to the traditional way they (parents) have lived. The other
motivation for this study is the fact that in general, young people are labelled as
“uncultured”. The researcher has qualitatively journeyed into the lives of the young
whites to examine how they carve out their identities in East London, given the reality
that political, social and cultural circu anged in the last two decades.

1.4 Research questions

This study is guided by the following res'rons:
° What does it mean toﬁ a i/oun[g white eﬁrsp'\ in fof_i—apartheid South Africa?

o What are the challenges %(bé)m/ggg;ﬁf E.){ ’lé?l@?zcae young white person in the

democratic South Africa?
o How do race, language, gender, education and social status influence youth
identities?

e  What are the wishes and aspirations of young white South Africans?
1.5 Objectives

The following are the objectives of this study:

o To examine the meaning of being a ‘youth’ in democratic and post-apartheid South
Africa;

o To investigate how current white youth construct their youth identity and culture in
East London; and

o To contribute by bringing forth understanding of changing youth identities in
reference to white people.



























241 Family

The first and tightest of these concentric circles surrounding the young child is the
family, which is a tight and cohesive group with clear lines of authority. In orthodox
South African culture, the family is structured such that the father is the head of the
household — the director and the master. The woman has to assume the role of being
obedient to her husband, and she is constituted as the emotional centre around which
the socialisation of the white child proceeds. In drawing the relationship between
parents and children in white families, Jansen (2009:71) explains that:

“The child is the subject to strict in which punishment to the body

is required by scripture.” Parer ie community at large are on the

same par regarding corporal pu

Also “boys and girls refer to any ' adult as Oom (Uncle) and Tannie

(Auntie), a Iongstandiﬁ HWEI tﬁci:l [ raﬁxﬁ?)dﬁg igfo th§ present. Though there
is strictness and firmness frpgbtgﬁl ?ﬂtﬁggll@ﬁﬁ is also strong love. The love

and strong bond between parents and their children is displayed by the parents
interest in all aspects of the child’s life.

“Parents are with their children all the time, at sporting events, cultural festivals, youth
camps, and church events...
Parents show up en masse, sometimes with grandparents, at university opening and
closing ceremonies.”
The family is the primary site for transmission of first knowledge, the intimate or
fairy-tale knowledge that lays the foundation for any future understandings of self,
of community history.”Jansen(2009:72)

The home was not only a place in which children were taught by words; it was the
sphere in which they gained crucial master knowledge about how to behave towards the
black domestic worker, the black gardener, and the black passer-by (Jansen 2009:72).
Jansen (2009:227) says, “Apartheid was a system designed to shield children from
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other kinds of knowing.” There was no way that the young whites would know the pain,
struggles and terror that the ‘other’ experienced. In defending apartheid, the parents
controlled what their children could look at or hear through the mass media (radio,
television, print and even cinema) and the state machinery (ministerial speeches,
government). Furthermore, the disciplining knowledge by which the young whites had to

abide strengthened the socialisation by keeping white youth from straying from received

authority:

o It is a discipline that refers them to higher authority that knows better and to be
trusted.

o It is the disciplining that carries lination for those who stray.

o It is also the discipline that coi 1 mixture of body language and
verbal reprimand that together nd disapproval of specific social
acts.

e Itis the disciplining that prohibits ySugjjjj®ren from doing what young children

do naturally: to play mﬁ%%i{wp@fi\feﬁi@ﬁ%mguage.
. It is the disciplining that k§@psecetuderts EeoeHekipg questions about what they
initially witness as unfair or unequal and learn quickly to swallow their words.

o It is the disciplining that teaches them the differential modes of communication with
a white adult and a black adult and it teaches them the consequences of what
happens if they dare cross the line to the other side.

White children were socialised in such a manner that accepting and obeying parents
was an absolute norm and not upholding the parent’s teachings would be a traitor to
them (Steyn 2001:64).

2.4.2 Church

The white churches were the prime and powerful instrument for transmitting apartheid
politics and policies (Jansen 2009:73). By implication therefore, this means that what
the young child heard f n home were prayers about protecting the whites‘against
black terrorists. The Dutch Reformed Church became the instrument to preach white
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2.4.4 Schools

All aspects of the schools — the teachers, administrators, curriculum and physical
structure helped shape white students’ identities (Noel 2000: 26). Prior to 1994,
education in South Africa s designed according to the different cultural groups, for
example, Indians, Coloureds, Whites and Blacks had different education systems. One
of the ways in which white people maintained their supremacy was through education.

The education system was another way to maintain white dominance, white supremacy,

inequality and distinctiveness betv wvhite people (McDonald 2006;
Mbembe 2008). In order to keep f supreme culture, white people
ensured that the education syster or each culture. Black culture,
therefore received Bantu educatior . the dominant group received.

McDonald (2006) claims that this broug'ﬁualities and impacted negatively on

racial relations between Tj‘flﬁ ﬂé‘f’ Wam&wﬁh [e. cio-economy, housing,
politics and culture. Therefore, TB%?H@P%P?BP&%W&E%éegarded as more privileged

and superior to others. Morrow and King (1998:239) call apartheid and its separate
schooling system a set of “monocultural” schooling systems. This monocultural system
brought about knowledge about racial purity and racial exclusiveness and the cultural
homogeneity of the classroom. In summary, this monocultural system of schooling that
the young whites were s ialised into has some shortcomings listed by Morrow and
King (1998:239) and Jansen (2009), Lemmer et al (2006), and Steyn (2003) who
contend that it:

o Assumes superiority of own culture

o Breeds cultural arrogance and insensitivity

. Puts minority cultures at a disadvantage

. Does not awaken inte zctual curiosity about other cultures

o Does not develop moral imagination through exposure to other life views

° Stunts people’s critical capacities

o Traps people in one lture

° Blocks access to the modern world
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o Limits people’s ability to cope with change, uncertainty and diversity.

Since teachers, leaders, curriculum, textbooks were all-white, there was an extension of
the ideology of sameness, particularly whiteness from the family, church, primary
school, high school and at tertiary for the young whites (Vice 2010). Steyn (2001) claims
that whiteness goes together with unearned, habitual and normative privilege.
Furthermore, Jansen (2009) notes, “A multigenerational inequality gap was secured for
decades if not centuries to come, as a result of this massive empowerment of whites at

the expense of the black majority.” The design of apartheid went well and benefitted

young whites as pre-destined. (Mbe lains that for centuries, whites in
South Africa enjoyed unfair advant: le to control access to jobs and
promotions while closing off ble training and education. This
reinforcement of ‘being with your ad an influence in the identity

formation of the young white people. PSR, their schools were well resourced

because they were well ftﬂff\ ém/(%?fgﬁa fxflficn[f'éhat whites invested in

education which benefitted theiq%gm,aqgl Uit e s@nsmitted generationally. The
education was designed to train the white child to be the master over other cuitures.

School books had to emphasise that the white culture is better, pure and superior to
other cultures (Jansen, 2009). The master narratives by (Steyn, 2001) reveal that the
young whites in South Africa have always lived up with the privilege of being white and
believed that their superiority meant they had to bring about civilisation to other cultures.

The formal and informal educational programmes in schools were not only responsible
for transmitting knowledge to the young but also to shut out alternatives. This mission
achieved for the white child comes from a white background where authority is not
challenged. Racist ideology went unchallenged because dissenting voices were never
heard (Jansen 2009:84). Noel (2000:26) lists the following three perspectives on why
schools instil within their students the values, beliefs and expectations of the dominant
society in which they live:

1.  When students gain the knowledge, values, and beliefs of the dominant culture,

then as they become adults, society will function more smoothly.
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of knowledge of history, language, and culture is conveyed to the young whites (Jansen
2009:78).

2.45 Military organisation

It is reported that the youn whites of the apartheid era, who are now parents of the
post-apartheid young whites, received powerful socialisation, inter alia, through
“militarisation of white South African schooling” (Conway 2008; Frankel 1984; Evans
1989; Jansen 2009). Jansen (2009:85) asserts that “if other circles of influence worked

softly...this aggressive military appr alisation sealed any chances of
dissent.”
The then minister of defence, Eras 1 need for the establishment of

military training with Physical Educat'rtant component essential for the

mental and physical preptjeﬂri%sé g {r}? &PIF yf,%trl_fé [$8uth Africa, where the

requirements for aspirant traineefvyfé?h

o Male South African citizens of white descent

. Between the ages of 17 and 22

. Unmarried

° Bilingual (English and Afrikaans)

. Medically fit

e Have passed at least Standard 7 (9" Grade) but preferably Matric (12" Grade)
(Jooste and Erasmus: 122 — 123).

However, the Defence Act of 1957 and the start of the armed struggle stipulated that

“Every person domiciled in S.A was made liable to undergo training as a school cadet

between the ages of 17 and 65.”

It is reported that the inte on was to attract young men who had left school but not yet

commenced with vocation. Also, military service was a rite of passage that turned boys
into men (Evans 1989; Conway 2008).
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experiences of the two generations are different. Also, there ought to be understanding
among the human nature at there are multiple ways of being (Noel 2000:20). The
youth in general and white youth in particular claim that they have experienced the
transition and upshots through their families, schools and communities. Jansen
(2009:26,141) states thatt 3 “... created an environment close to hermetically sealed
that kept the transmission line relatively uninterrupted and provided children with secure
and intimate knowledge of w things were and how they ought to remain”. That is the
greatest challenge given the reality that things have changed socially, politically and

culturally. Also, the youth would love to construct their identities in reaction to

challenges presented by various cor e context of globalisation, socio-
political, cultural and above all the ak »uth Africa apartheid regime.
Through these policies, the apartheic :d in compartmentalising cultural

groups to their cultural areas, thereby 'ere to live, where to school, which
type of employment is eliﬁle 2 (6] whon{ angfoFlive {n q maéter-servant relationship
(Lemmer, Meier and van Wyk %O&gem%l?%iaﬁ J&Oé?ﬁe d@gsen 2009). This resulted in
economic, political, social and educational inequality among cultures. Also, cultures
were not interfering and interacting with each other. Jansen (2009:226) explains
“...artificial separation ensured that there were no opportunities to discover each other.”
Therefore, there was lack . critical engagement between cultures before 1994 in South
Africa.

Since independence, in South Africa there has been growth of movement of cultural
groups from their separate areas to other areas. By implication, there has been a
paradigm shift in the demographic landscape of South Africa. For example, in post-
apartheid, democratic South Africa, there is desegregation, where people can choose to
live anywhere without infringing on anyone’s rights (Lemmer et al. 2006). Also, there are
multiracial schools allowing diverse cultures where multicultural education ought to be
employed. Also there is freedom of association among cultures. There have been
changes in the identity and culture of South Africans in the 20 years of democracy. Vice

(2010) and Steyn (2001) claim that whiteness goes together with unearned, habitual,
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and normative privilege. Young whites are experiencing cultural insensitivity because of
the way they have been brought up (Lemmer et al. 2006). White exclusiveness has
been reinforced and the young whites are encouraged to maintain it at all costs. What
must be the experiences of other countries that are experiencing the changing meaning
of identities due to globalisation, change of cultural and political contexts as the South
African context. Namibians have suffered the same racially and ethnically based
legalised inequalities that also existed in South Africa (Crouch 2004). In the changing
South Africa, feelings of guilt, shame and confusion are the day-to-day concerns. Fear
about the future is a dominant concern.

After 1994, in South Africa, there ha: r1ovement of cultural groups from
their separate cultural areas to the v hat South Africa is a democratic
society, the discrimination has shift lifferent cultures are able to live

together. There are now no laws prohiSNgjJjj##¥fations of different cultures, instead,

there is freedom of assoo@ﬁrﬁ]éiegﬁ tl'g TFEﬁLThHgf,%able to meet with the

young whites at the munnmpahtyTBng}qﬂd j%@ Péﬂ@@' neighbourhood areas and
public spaces like youth clubs to examine what must be the contemporary identity

constructions of young whites in post-apartheid democratic South Africa. Post-apartheid
South Africa, with its democracy, has brought significant changes in the country’s
political, social, economic and cultural life. The changes which were aimed at redressing
the imbalances perpetuated by the Apartheid state included bodies and policies such as
RDP, employment equity strategies such as affirmative action and BEE, inclusive
education policies, improved access to health care facilities, improved infra-structure for
all, reconciliation efforts between various racialised groups, the Truth and Reconciliation
Commission, reframing of racial categories and so forth (Stevens et al. 2006; Mbembe
2008). Also, the policies which influenced identity constructions of the past regime have
been abolished. This then warrants that new identities be negotiated, for both the
individual and the broader community.

24






student profile has changed in these multicultural schools and universities, in that there
are more black learners coming to the then ‘white’ schools. There are no white learners
accessing the then ‘black’ schools though; this is an area which warrants some
research, given the fact that imbalances have been redressed.

Individuals are now able to inhabit the ‘same’ but largely choose to remain in their own
subgroups. This is particularly evident in universities and at schools where students are
exposed to one another and have contact but still identify with members of their own

ethnicity or racial background and voluntarily segregate themselves. Although most

whites claim to be free of racial bias 5 sought to maintain their social
distance from people of colour (Mbe in where there is a gathering of
black and white young people, distinc nbly will be observed.

Young whites are experiencing cultural TRgijjjjjPbecause of the way they have been

brought up. White exclustjaﬁﬁ tias Esgeafwgfctemf the young whites are
encouraged to maintain it at all ﬁ?agt ffegr %%@l gﬁz%ols and universities in post-

apartheid South Africa were legally desegregated but socially segregated spaces
(Jansen 2009). Afrikaners arere always together and make sure that they do not
compromise their Afrikaans language (Jason 2009; Christie and Collins 2009))at these

schools and universities.

It is argued that white youth in particular cannot be blamed for racial discrimination
committed long before they were born (Mbembe 2008:9). From what the young whites
know of the past, white racism is not the cause of black poverty. Nor can it be held
responsible any longer, they argue, for the troubling gaps in life chances between black
Africans and their white compatriots. Due of the knowledge from their adults, young
whites believe that racial disparities in South Africa today are as a result of misguided
policies of a corrupt and incompetent black government or simply a manifestation of the
moral failure of individual blacks-those who do not work hard enough, do not go to
school, do not live an ethical life, and do not know how to steer clear of crime,
corruption, and illness. (ibid). Overall, it has been learnt that things have changed in the
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democratic post-apartheid South Africa. However, the challenge is that few scholars
and black ones to be specific ever took interest as to how must this change been
accepted by the young innocent whites who are left with experiencing the dismantling of
the white privilege of the apartheid era.

2.6 Theoretical framework

There are various theories that are relevant for issues related to identity constructions.
Only three theories have been considered for this research namely, social identity
theory, whiteness and culture change

2.6.1 Social identity theory

One of the theories underpinning this st'cial identity theory. The theory was

originally developed by Ta'(\jel fn%ll'gr[ter in 1%781,%0 lgfgerétand the psychological
basis of intergroup discriminatio%Tié\m eﬂnflnTETgé 418?1%)6 In the social identity theory,

the individual's self-concept is derived from perceived membership of social groups
(Hogg and Vaughan 2002). Thus, it is an individual-based perception of what defines
the ‘us’ associated with any internalised group membership. It is a theory, therefore with
a focus on how the social context affects intergroup relations (Tajvel 1978; Tajvel and
Turner 1979; Hogg and Abrahams 1988; Turner et al. 1987). This implies that the social
identity theorists introduced the concept of social identity to explain social group
behaviour or youth behaviour.

This study sought to explore how white youth (social group) attach meaning and
construct youth culture and identity in post-apartheid South Africa, since the identity and
culture (social context) has changed due to political changes, the abandoning of the
apartheid regime and influence of globalisation. The use of the social identity theory is
therefore justifiable since it has implications on the way people deal with social and
organisational change. Furthermore, the social identity theory asserts that individuals

seek to achieve positive self-esteem (Turner 1979). For example, the group identity
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describes what it is to be a group member as well as prescribing the kinds of attitudes,
emotions and behaviours that are appropriate in a given context. This implies that the
quest for positive distinctiveness means that the youth’s sense of who they are is
defined in terms of ‘we’ ra er than ‘I'. So the use of this theory is justifiable since it
assumes that individuals or social youth groups are inherently motivated to achieve
positive uniqueness- thus to have a positive self- concept or social identity (Tajvel and
Turner 1979).

2.6.2 Whiteness

Whiteness is a racial category and rstood of as a range of cultural
identities and practices, which are i invisible, unnamed, natural and
normative.(Vice 2010). Whiteness is t dominant and normative space

against which difference is measured vxists in so far as other racialised

identities exist, such as bl 2001 {n thi ner, whiteness is frequently
AR <o T H e
seen as a centre from which thezsgg @ﬁg tlpﬁrﬁirce H%rﬁgié(ed and understood. For this

reason white South Africans have always constructed their identities around whiteness.
The construction has always depended on supremacy and enlightenment where the
white culture was more superior and powerful than all other cultures.

Whiteness is a continual social hierarchy which grants differential access to economic
and cultural capital. During apartheid, whiteness privilege status and supremacy was
never questioned. On the other hand, darkness is often seen as the antithesis to
whiteness; the black other is considered by many to be inferior and subordinate
(Feason 1999; Freedman and Combs 2001; Stevens et al. 2006; Gasnet 2007; Mir and
Watson 2000; Rasmusses 2001, Stevens et al. 2006).

After 1994, the centre is tipped and heralding to renegotiate their identities. A change in

the flow of cultural information is one of the most defining aspects of the new South
Africa (Steyn 2001:152), which led to her identifying five narratives which are:
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1.“Still colonial after all these years” — original beliefs about whiteness are maintained to
be true. It will take long for change to occur.

2.This should not happen to a white.” The feeling is that of reversal and victimisation.
The new order is out to get the whites:

3.“Do not think white, it's alright’-whiteness is regarded as integral to identity.” The
whites in this category either retreat to cultural roots or look for practical ways to survive
and maintain a white influence in the new South Africa.

4 “Whiter shade of white”- told by whites who are convinced that they are completely
unracialised and protest personal innocence.

5.“Under African skies, or White, bu 1ss” here support Africanising of
the country either through manipulatii teyn (2001:152)
Blackness and whiteness are seen /e impact on society. As such,

individuals and groups may come to a'ﬂernalise these constructs in their

personal capacities and artﬂﬁ ?g?%il |8 fOFEﬁUEePT tioétest them. Thus, social
categories such as race, blacknqs&?gﬁl\g i{?{‘ﬁ%@ﬂ%ﬁ@@” naturalised and viewed as

being normative and often have the same necessity as laws which govern the natural
world. Whiteness is now no longer fixed but a site of change and struggle. The
characteristics of whiteness are heterogeneity, feeling of guilt, fear, and dislocation
(Steyn 2001).

Overall, the whiteness theories unanimously perceive that the meaning of whiteness
has indeed changed in recent times. Whites were certainly privileged in the South
African apartheid era.

2.6.3 Culture change

This section will discuss culture as a changing phenomenon. Culture and identity

change has not only taken place among white people but in general there has been
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change in various South Af an cultures. This study therefore relates to the broader
discussion of culture as a ¢ nging phenomenon. Tomasselo (1999:512) asserts that
culture is man-made and by implication is subject to modifications over time. For
example, during the apartheid era in South Africa, there has been distinctness between
black and white cultures because of separateness of cultures through legalised
segregation. The white culture was the dominant, better, superior culture than all other
cultures.

The apartheid system allowed no critical engagement between cultures. However, in the

new democratic South Africa, people )im to choose where they want to
live.
Democracy has brought about and gation. Vincent (2006:18) states

that post 1994, South Africa has seen SjjJ#ence of a set of institutions for the

protection of values of indiﬁfﬂ{}gilﬂfsghgt fF%if)fw PI ﬁlipé'ce, diversity, tolerance,

the rule of law and constitutioq%qsém@m%ybf @Féﬁl Qolitical system. Democracy
which is a political ideology has a strong influence in the formation of collective identity

(Noe 2000). “Since perspective is formed on the basis of culture and social aspects of
life, variations in life result 1 variations and alterations of the perceptual filter through
which we view life (Vincent 2006:18). The disegregation which allows freedom of
association warrants that individuals or groups begin to make modifications in relation to
the prevailing contexts. Tomasselo (1999:512) claims that “individual and group
inventions are mastered relatively faithfully by co-specifics, including younger
generation, which enabled them to remain in their new improved form within the group

until something better comes along”.

The culture change theories are of the view that culture is not static but dynamic. In
relation to this study it is established that since any prevailing ideology at a given time
influence patterns of associations, belief systems, and values for the formation of

identities the young white generation ought to be given some space to decide and
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents a critical examination and applicability of qualitative research
methodology using descriptive approach. Data gathering methods and process, ethical
conduct, reliability and validity of data collected followed. Since the purpose of the study
was to explore and examine the meanina of being a youth in East London, post-

apartheid South Africa, a qualitative iptive research design was seen
appropriate and hence discussed. - barked on an exploratory study
from a qualitative approach, underp al identity theory, whiteness and
culture change theories. Babbie anc ay that qualitative approach is a

subjective approach used to describe |i{SGjj#es and giving them meaning. Maree

(2011) and Schumacher @(ﬁﬁ éﬁﬁ}% 1}};—; ﬁu@lﬁ%ﬁépproach looks at the
narrative of situations, relationsips ShepqpiEdesingnyih the description of human
beliefs, attitudes, thoughts, perceptions and emotions. Qualitative approach has helped

the researcher to get detailed information from a specific culture of ‘white youth in East
London’.

The qualitative approach has enabled the researcher to examine, obtain and describe
information from this specific culture, from their point of view, what meaning, and
identity formation do they have with regards to youth cultures and identity in post-
apartheid South Africa. The qualitative research method also involves observations;
thus the researcher was able to observe the behaviour of the participants. The
advantage of this kind of research method is that its purpose is to understand the
meaning of the informants’ world without judging them. A qualitative approach was a
necessity given the topic of this study, to obtain as much detailed data as possible from
a variety of sources and informants. The qualitative approach allowed participants to
express themselves.
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About the study area: East London is a town in Buffalo City, in Eastern Cape of South
Africa. The researcher has ¢ )sen three suburbs; West Bank, Cambridge and Quigney.
During the apartheid era these areas were meant for whites only, who claimed that their
culture was more superior to all other cultures It is now two decades since abolition of
apartheid and its policies of segregation. Now, in these areas the social world has been
changed since all other racial groups are welcomed in the same space as the whites.
With such reality, the study sought to explore how do young whites deal with the reality
of changing youth cultures and identity now that the social context has changed.

3.2 Research method: qualitative

This study used the qualitative rese: 2 qualitative research allows the
researcher to study human behavi ider's perspective. Maykut and
Morehouse (1994:43) characterise quavrch as having a broad and open-

ended focus, allowing for IWW&T&TR}Q&{O F%%CH%{?% The researcher saw it
appropriate to apply qualitative @Bmﬁirﬂﬁeﬁggwﬁ (Ige meaning of being a youth

from young whites’ perspective in the changing context of post-apartheid South Africa.
Schram (2003) perceives qualitative research as a subjective approach used to
describe life experiences and giving them meaning. Cresswell (2007:18) asserts that in
qualitative research, “claims of knowledge are based upon constructed perspectives
from multiple social and historical meanings of individual experiences.” Hence, Leedy
and Ormrod (2005:132) claim that qualitative approach is concerned with understanding
of human beings through their description of experiences as lived and defined by the
actors themselves. Also, the qualitative research reports findings in words, narrative and
in literary style (Leedy and Ormrod 2005:96; Straus 2005:56).

Since qualitative research plays an important role in illuminating the meaning of the
lived experiences (Grant 2008b:5), the researcher investigated identity formations of
young whites of East London in post-apartheid South Africa through qualitative
research. Babbie and Mouton (2004:134) assert that qualitative approach looks at the

narrative and descriptive nature of situations, relationships or people, dealing with the
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description of human beliefs, attitudes, thoughts, perceptions and emotions. Then, the
researcher investigated how the East London young whites carve out, think, act in
making meaning out of the changing cultural social contexts.

The reasons or goal for using qualitative research is to explore a phenomenon that has
not been studied before, and to try to understand any social phenomenon from the
perspectives of the actors involved, rather than explaining it from the outside. Leedy and
Ormrod (2005) base qualitative research on the premise that human beings are
complex and dynamic.

The advantage of qualitative metho research is that they allow the
researcher the flexibility to probe initi onses-that is to ask why or how.
This permits development of an infor etween the respondents and the

researcher. The researcher has a re'of carefully listening to what the

respondents are saying, er«@a\ﬁin% éIPh -t{%m afqtgrgmg ﬁtﬁeir individual personalities
and styles. Another advantage iT(Br&é W&?ﬁoﬁ%ﬁﬂgﬁ% éwestions and probing gives

participants the opportunity to respond in their own words, rather than forcing them to
choose from fixed responses. Open-ended questions have the ability to evoke
responses that are meaningful and culturally salient to the participant, unanticipated by
the researcher and rich and explanatory in nature.

The qualitative approach was therefore appropriate for this study since the purpose was
to get the detailed information from the participants. The young whites, for example
could describe their experiences, aspirations and fears pertaining to changing cultures
that influence the contemporary identity constructions of youth in post-apartheid South
Africa without being judged by the researcher. In conclusion, Babbie and Mouton
(2004:135) are of the opinion that qualitative approach is a valuable means of obtaining
insight through establishing a comprehensive understanding of the research topic. Also,
Maykut and Morehouse (1994:43) claim that the outcome of such a study is a deeper
understanding of experience from the perspectives of the participants selected for the

study. Therefore, due to the nature of the research phenomenon which required in-
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depth exploration of the meaning of being a youth in East London in post-apartheid
South Africa, a qualitative approach was appropriate.

3.3 Research design: descriptive

A research design is a plan that is followed by the researcher on how he intends to
carry the study. Hofstee (2006:108) says the research design means the way a
researcher chooses to design a study, how the researcher went about coming to a
conclusion about his or her thesis. Babbie and Mouton (2007:74) assert that a research

design focuses on the end product, t f study and the results aimed at.
Exploratory approach was utilised in re unknown aspects of the lived
experiences of young whites’ iden in East-London post-apartheid
South Africa. Mouton (2001) acknow lore entails examination with the

intention to find out more about the .situations. Babbie (2006) defines

exploratory research as a ﬁfﬁ%mtﬁf%ﬁnﬁ Cﬂg@ts, discover new ideas
and or increase knowledge of thycpélgmgem. e %H%?‘l‘(l}e the researcher selected the

exploratory research to gain new insight and increase knowledge on meaning of being a
youth in East London post-apartheid South Africa. Babbie and Mouton (2011:79) state
that a large proportion of social research is conducted to explore a topic, or to provide a
basic familiarity with the topic. According to Babbie and Mouton (2011:80), exploratory
studies are most typically done for the following reasons:

° To satisfy the researchers curiosity and desire for better understanding

) To test feasibility of undertaking a more extensive study

o To develop methods to be employed in any subsequent study

) To explicate the central concepts and constructs of a study

o To determine priorities for future research

o To develop new hypothesis about an existing phenomenon.

An exploratory study was appropriate for this study; since the study looked at how
young whites construct their identities post-apartheid South Africa. The advantage of

using this research design is that it allowed the researcher to study broadly and
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generally through the use of open-ended questions. Below is an outline of the data
collection methods.

3.4 Data collection

Using qualitative research, the researcher conducted face-to-face interviews with
participants, telephone interviews and engaged in focus groups (Cresswell 2014). This
study has adopted the face-to-face interviews which involved semi-structured and

generally open-ended questions that are few in number and intended to elicit views and

opinions from the participants and i ders in the same area. Hofstee
(2006:115) refers to this section as ology. He claims that it can be
broken down into three major sub: research instruments, data and
analysis. Maren (2007:8) state tha criptions can be obtained from

others via interviews or observations, Sg#fe. Hancock (1998:9) concurs with

Maren (2007) that “qualitE@Vﬁ ip@io@ﬁx?s jrf l‘?é?rfﬂ%i'f@z usually involve direct

interaction with individuals on a qrsterpies- BASE Qi &raseup setting.” This means that
the researcher has to meet with the interviewee face-to-face under any circumstance.

According to Hancock (1998:9), the main qualitative methods of data collection are
individual interviews, focus groups and observation. Hence, the researcher's data
collection methods includ  purposive sampling of the research participants and the
research sites, interviews and observation. However, researchers utilise descriptions
provided by others obtained through interviews and through written texts (Ehrich
2005:5). Hence, data collection process included piloting the study, reviewing literature
related to the study and so forth.

3.41 Piloting
Since a preliminary study 3 mandatory in order to reach informed decisions regarding

the most appropriate form of data collection (Stevens 2003:237); the researcher took a

pilot study with two participants, two young white women. This pilot study was used in
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Purposive sampling enabled the researcher to select the sample according to the nature
of the research problem. The researcher wanted to get a better understanding of
individuals’ views on contemporary identity constructions. Purposive sampling enabled
the researcher to choose a small sample from the population in order to have a deeper
understanding of how young whites carve out and attach meaning to being youth in
East London, in post-aparthi | South Africa.

3.4.5 Interviews: semi-structured interviews

Scram (2003) describes i interv al conversation through which
information is obtained. Similarly, Sil ) defines an interview as “a two
person conversation initiated by the 2 purpose of obtaining research
relevant data focused on specifiec rviews allow the researcher to

capture and describe complex activitie'ﬂce meanings (Babbie 2006). In a

different note, Denscombe ()Eﬁ%@iigfw 8?%(%%0&}, @aintain that interviews
involve a set of assumptions qn&l Emggstﬁp%él@%ethe situation which are not

normally associated with a casual conversation. Common to these definitions of various
authors on interviews is the notion that in an interview the participants provide the
researcher with the information through conversation. Of importance is Scram (2003)
observation that non-verbal behaviours and interview context can be noted by the
researcher to become part of the data.

From Babbie's (2006) viewpoint an interview can take many forms ranging from face-to-
face interaction, telephone conversation and e-mail. Generally interviews can be
classified into three major categories: structured, semi-structured and unstructured.
Structured interviews involve tight control over the format of the questions and answers
like a questionnaire (Denscombe 2004:166). Unlike questionnaires, a semi-structured
interview is flexible with few leading questions and open-ended answers (Babbie and
Mouton 2004). Yet, the unstructured interviews go further in the extent to which
emphasis is placed on the interviewees’ thoughts (Cresswell 2007). The difference in

these three types lie in the way the interviewer formats the questions.
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who are not interested in gaining deeper understanding of the subject “social world and
the symbolic sphere,” hence they do not interfere in their natural setting. However,
participant observation has s own challenges as the group that is being observed
might actually decide ‘to act up’, if they are aware of the researcher. That is why Bliss
and Higson-Smith (2000:103) warn of the weakness of this data collection method by
saying “people who feel that they are being observed may change their behaviour,
become uneasy or stop activities altogether.” They might engage in this behaviour in
order to conceal certain information. In such contexts, there is a need for the researcher

to utilise a variety of skills to obtain different information. In some situations, the

researcher might conceal himself ar stivities of the group if that does
not trigger serious ethical considei ry, Gobo (2008:13) makes an
important observation that the parti methodology has the following
features:

The researcher establishes a direc' with the social actors.

The researcher stays %ﬁ%ﬁgp\eﬂrfj&q&
The researcher stays with % @HW 9{ M@%@gd describing their behaviour

by interacting with them and participating in their everyday ceremonials and rituals
and learning their code in order to understand the meaning of their actions.

3.4.6.1Personal experience as a researcher

My role as a researcher was that of an outsider due to a different identity from the
respondents, a black elderly lady. With the background of a racially polarised South
Africa, | did not expect the fieldwork process to be of a plain sailing The initial reactions
of my respondents — that of being uncomfortable and avoiding this black woman
interested in white youth revealed some rejections. These initial challenges of being
dodged made me cautious and to restrategise.

| targeted one young white that was so willing to share her experiences. She even
prepared to organise her friend whom she claimed she is not a racist. Snowballing
therefore proved to be useful.
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4.3.2 How do young people in EL construct their identities in post-apartheid
Sou | Africa?

Some of the participants indicated that they construct their identities based on a global
market. They acknowledge the fact that the world has become so interconnected that
the formation of their identities aren’t merely confined to influences from East London,
such as their peers or parents. One of the participant asserted “With the introduction of
globally interconnected technology our fashion sense can be influenced by people from
America, what we eat can be influenced by trends from the Europe, and our ways of
thinking can be influenced by those A 1e East. In this way our identities
are formed by a global market that is

Most of the participants indicated tha and respect who he or she is so
as to respect others too. This includes e W% one dresses himself. For example,

as ladies the way you drevﬁi@%&%ﬁ?yéfllg di:.t elq %y also indicated that in
East London, there is freedom iT(gbeem@,s%%&f the yeyd for they are not forced to

belong to certain groups. For example, some young people enjoy their lives by going to
pubs for drinks, while others go to church. It is important to be at peace with yourself
and be at peace with others too.

Some participants acknowledge that sporting activities help them mould their lives
during leisure time. One participant AM said “It is where we socialise and interact with a
variety of diverse young people from different cultures and race and enjoy ourselves.
We come to know who we are and where we come from when we mix here.” Aimost all
the participants admitted that that is where they freely go along with other young people
Almost all the participants agreed that going to church and attending youth clubs to
meet with young people from different backgrounds and cultures help them identify with
them as young people. Almost all the participants admitted that they feel at ease with

each other and the spirit under which they interact becomes so peaceably
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4.3.3 What are some of e changes experienced by white young people in EL,
compared to those of your parents?

Almost all of the participants indicated that one of the bigger experiences of change of
today’s youth is the amount of emphasis being put on getting a good education because
of the status of global economy. They all agreed that if you do not get yourself some
good education you will starve to death for as white youth they are now disadvantaged
in post-apartheid South Africa. To this last point one of the participant AM responded
“Think of how the youth of today has to study to attain the ideal job as opposed to the

youth of yesteryear who could just er hip and be equally successful.”

Some of the respondents also ind jh frustration of scarcity of job
opportunities some young whites are connection with this, is how they
as a youth are no longer competing il or national scale but rather on

an international scale. Almost all of the _agreed that they are disadvantaged

now in post-apartheid Souﬁﬂil%aeifgf{ o} Pmﬁmf%to further their studies

because of the Affirmation ActioT. 9@? f'tQﬁ"Ei%'g f@ﬁtcgn the past you would never
see a white person begging in the street but today it is normal thing due to poverty that

has escalated in the white community”. One of them also said “The black people are the
ones who get jobs first now, even if they are not qualified for them”. One participant CM
even confessed that his cousin works in a company owned by a black man, and,
giggling, further said, “That's how tipped the centre is”. Some said that their parents
have every reason to be bitter because the democracy of the post-apartheid South
Africa has stolen what they worked hard for.

The participants further share the stories their parents share with them of how life used
to be in the olden days. It was a crime to be seen walking with someone of a different
culture and race. One of { : participants BF narrates “My mom says there were even
some inscriptions that tell you “NON WHITES” and “WHITES ONLY” in some areas.
She says that even though she would have loved to transport her helper to the bus
station she would not because of the laws governing at the time. She says that she is

happy that | get along with young ones from other cultures as long as we understand
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each other that we won’t change each other’s belief system. In the past you would
never see a black child playing together with a white child but today we sit next to each
other in buses to and fro school, at school and in our neighbourhoods we get along with
each other. Things have really changed”

One of the participants AF, said “We are also being confronted more and more by a
different set of ideals that our parents never faced. An example of this is the importance
of one losing one’s virginity as opposed to keeping one’s chastity. In addition, people
have become more accepting of others who have diverged from the norm as in the case
of homosexuality for instance. The r ‘ents experienced is not present
as much anymore. There is teenage thing our parents say was never
there in their time.”

All of the participants admitted that thTNGijjjjjjjJ*eally changed but though they mix

socially with young people[ﬁ?ﬁ 9@?%‘6??81‘%‘%‘5?& they understand each
other that they cannot always be fﬁgj‘éli’ﬁ% rOﬁ? RSIpAREEM elaborated, “For example

we do get along in the bus to and fro school, attend the same Christian youth club but
we don't visit homes. | must have boundaries that's how my parents teach me”

4.3.4 How do they deal with integration?

Almost all of the participants responded that they have embraced this changing world
they have been growing up in. This is partly because it is in their personality to desire
freedom which is what is happening through globalisation and also because these
changes are inevitable and fighting against them would be pointless as well as a waste
of energy which they think could be spending on something more important or concrete,
which will produce results. BM: “Like me, | think that most of today’s youth, if not all, are
embracing the changing of youth cultures and identities possibly because they are
seeing the great benefits and opportunities that globalisation may have in store for
them.”
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However, one of the participants responded with a laughter and said “If you don’t want
trouble just keep them at a distance”.

4.3.6 What are the challenges of a changing meaning of identities in democratic
South Africa?

AM: “Well there aren’t many challenges concerning with living in a society with
differential association of cultures and identities. When | am around cultures or races
different from mine people are, instead, very friendly towards me in such a way that
makes me feel comfortable and relz ound my very own crowd’, said
respondent A.

The other respondent BM who was argued the above statement in
saying, “Even though the societal envirSuggjj*y be friendly and aims for equality
amongst the different raCﬁ Vﬁ' é% , ﬁ"‘ﬁﬁ‘t 11151? workplaces there is a
domination of multicultural identiyi%é'gﬁ Aficage Alfirst. AM mentions that he was
scared and felt like an outsider because of being part of the minority group (whites). He
mentions that there are some disadvantages in working in a workplace that aims at
recruiting mostly blacks, according to the Black Economic Empowerment (BEE) and the
Affirmative Action programmes, in which the companies aim to employ mostly the black
race. By this, it proves that those in power of the ruling party express remorse towards
what the past African generation had experienced and therefore, these BEE and
Affirmative Action programmes are a source of rehabilitation. Even though it may be a
positive achievement in line with the post-apartheid era, it does however, put some
strain on the white race as to limiting the white youths from having employment
opportunities that they deserve according to their skills and qualities. Instead, they are
restrained and not taken into much consideration.

DF: | personally feel that the ruling party are somewhat biased and seem to not have
moved on from the apartheid/ racist ways.
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girls. However, the parents do not take her to school so she takes the opportunity to
intermingle a lot with the ‘other’ at school. She says that her parents are remote
controlling her life extensively to an extent that she plans to further her studies to a
faraway tertiary institution to enjoy her youth and explore life.

She says that her parents control even the way to dress herself. Whereas she claims to
be fascinated by the way the black girls dress themselves. She says they dress carefree
befitting the contemporary youth style. She describes the life she is living as “so
artificial”. She confides that her father is a racist and instils such attitudes in her. She

says that her father claims that int <s would contaminate the white
values and standards. For example >w they do not care about the
environment, punctuality and moral last one, for example her father
claims that blacks have a spirit of i es, for they are where they are

because of the civilisation whites broudNGJJJ#*%t home, she admits that she fakes

being an ‘an angel’. “I do "@ﬂﬁ?% CEﬂfrFHPIP Pf%ﬂ"ée of the culture that his

word is final. Sometimes | feel t%@g StArEsAPREPIack people he narrates to me
are so exaggerated so as to enforce hatred.”

“How | pray our parents could just let go of the past and allow us to enjoy the freedom
that democracy has brought us. We are the born frees but ironically tied and tight up to
a past we never experienced. If only we can give each other a chance to learn and
embrace the rich diversity that the country we are born to has. We young people of all

cultures and races are innocent but not allowed to enjoy such purity of life.”
DF has a deep cry for freedom, not from the ‘other’ but from the old generation of her
race and culture who seem to be hung up in the past and want the contemporary youth

to also be stuck in their past. She remarks that “It is frustrating!”

BM is a 25-year-old male working as a manager in his father's company. His home
language is Afrikaans. He claims to embrace integration but with caution. He trusts his
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CHAPTER FIVE
ANALYSIS OF FINDINGS AND CONCLUSION

5.1 Introduction

This study has sought to examine the meaning of being a white ‘youth’ in East London
in post-apartheid South Africa. Social identity construction is influenced by the dominant
group in power. For example, during the apartheid era, there was separateness of

cultures through inter alia; a transmission line that reinforced patriarchy, rigid

authoritarianism, extreme ethnocer e, racial exclusion, out group
rejection, and the naturalness of whit ibjugation (Jansen 2009).
Yet, post-apartheid South Africa witt | contrast to the harsh inequality

which characterised South Africa’s past TRt about the vision of nationhood and

citizenship. This has been wﬁq%wr@fmmwality, commonality and

consensus (Stevens et al. 2006); b tfve MRTIgEReEIR fede apart from each other. By
implication, therefore, South African youth, regardless of their culture or ethnicity

represent one of South Africa’s major investments for the future. This study explored the
white youth with regards to how they carve out their identities given the contemporary
context of integration in South Africa. This study suggests that the post-apartheid South
African youth in general and white South African youth in particular warrant research.

5.2 Restating the aim and objectives of the study

The aim of this study is to examine the meaning of being a ‘youth, thus constructing a
youth identity and youth culture of the young whites in East London two decades after
the emancipation of apartheid in South Africa. The objectives are to examine the
meaning of being a ‘youth’ in democratic and post-apartheid South Africa. The other
objective is to investigate how current white youth construct their youth identity and
culture in East London. Also, the objective is to contribute forth understanding of

changing youth identities in reference to white people.
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5.3 Literature in a nutshell

Literature indicates that all young people irrespective of whichever culture or race they
come from would love to construct identities according to the prevailing context
(globalisation, social, cultural, socio-economic and abandoning of apartheid regime) of
their time (Willis 1990). For example, during the apartheid era in South Africa, where
cultures were separated, each group lived apart from each other. separate schooling

and neighbourhood with privileged dominant white group over oppressed subordinate

black group.
Literature also reveals that during - South Africans have not only
provided the young whites with the Je of how things were and how

they ought to remain but also blocke's to interrupt the set way of living

through influences of fam’lf1 a%wfgll brf'rFe)r}qt Pfﬂf According to Jansen
(2009:227), “the parents in deferﬁybgemg ww&ﬁgﬁ%&hat their children could look

at or hear through the mass media and the state machinery.”
5.4 Analysis of findings

The first point that one can take from findings of this study is that the white South
African youth is faced with a challenge to live by traditional ways as expected by their
parents and families. Such expectations are a problem because the experiences of the
two generations seem different from each other. Even among white youth in East
London, there were those who felt that they were misunderstood and mislabelled. For
example, the 21-year-old English girl who has a dented relationship with her mother due
to a relationship she has with a black boyfriend. This young lady DF further expressed
concern about the white parent’s attitudes prejudices and biases that they need to be
equipped to understand what the freedom in this dispensation means. DF is the young
white girl in one of the case studies who even brought a 2005 Herald newspaper to

point to the mother of a white girl implicated in the paper. On page 5 of the paper there
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was a strong debate about a white young girl who was prohibited from mixing with her
friends because her hairstyle (braids) which are associated with black people was
unacceptable in her private school. What the parents and society ignore is that the
identity and the culture have changed in the last decades due to political changes, the
abandoning of the apartheid regime and influence of globalisation. DF was saying how
she wished white parents could be like the mother in the paper who stood by her
daughter in that rough period of rejection in her school.

This study also suggests that even in the 20 years of democracy, young whites in East

London still reverently welcome an arents’ teachings and influence
including their opinion on apartheid. rents negatively influenced their
children against black people. This 2 might have been done in the
name of white pride and white cu other side young people were

negatively influenced to dislike black pe'example in one of the case studies

of this study, BM strongly bﬂ(ﬁ/ﬁ é\ &iffr%?fspgﬁrﬁaéiss and boldly admits that
they are right when they say Il?f gmgrqﬁs% g}g&%elf with white friends only.

Consequently some of the white youth felt obliged to obey their parents even if they do
not agree with them, some used words such as being loyal to parents and respecting
parents which suggest thi their obedience was due to them wanting to make their
parents happy and do not want to betray them. For example, the 19-year-old girl, CF
who claims to be remote-controlled by her parents who do not allow her to befriend
herself wi | blacks. She claims that some of the stories are exaggerated in order to
enforce hatred and she pretends to be an angel in their eyes not to betray them. This
then points to the fact thi some young whites empathise with the racist attitudes of
their elders, but this empi 1y comes at a price, for the young whites feel they cannot
betray their ‘loved ones’ yet this loyalty to family is fundamentally undermined by youth’'s
desire to ‘move on’. CF case study serves a good example here. She claims to be
fascinated by the other black girls her age; the stylish way they dress up themselves
and the carefree style of behaving as ‘born free’ indeed.
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Many young whites seem to be almost unaware of how the legacy of apartheid
continues to benefit them. There is therefore denial of white privilege. Many attribute
their successes and achievements to hard work and innate ability. For example, a
response from one young white “here we are from the same neighbourhood to same
school and we apply for the same job, she gets the job because she has been
disadvantaged in the past. Now | resort to building on my father's business and one
claims that it is because of the white privilege. Come on let's be realistic, when will this
end?”

There is a sense of victimisation ange hear other young whites
unanimously arguing that this BEE 1g, it looks like we are on the
judgement seat answering for sins v :d. What the young whites know
from the past is that their parents h: d and invested the best for their

future. There is anger and bitterness for jjjjjJ##¥facy has come to rob and steal what

their parents have investe@—fﬁr {?érigg Tg;r%is F j;fresHoé I\(‘5ﬁmisation and reverse
revenge. They feel that, that is %é@%??ﬁ%ﬂeﬁ’&g is wrong given the fact that

they never wronged anyone. They grew up in an era where all South African citizens
must experience equality and non-racialism. For an example the case study of BM who
admits to be angry and bitter of how changes are unfairly instituted. Furthermore, he
claims to be a victim of reverse discrimination for he got information from his counter
black candidate who did not meet the pre-requirements for a job he also applied for but
got the job.

The mentality of supremacy instilled in the young minds is still prevalent. One
respondent boldly said that standards are being lowered morally, economically and
politically for the people in power are corrupt as we all see in the media. The excellence
will only be established when power can be in white hands. Their culture and way of
doing things is so pure and genuine. Also the example of BM who believes the story of
his father that the black people have a spirit of ingratitude for they are supposed to be
grateful that white people brought them civilisation through trade, environmental factors
and education.
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