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1. INTRODUCTION 

l.l General Introductory Remarks 

Our native tongue enables us to communicate with others who 

use the s·ame system of language. Nevertheless as soon as 
I • we go beyond this group, we find ourselves in need of another 

language. 

Distances are contracting. with amazing rapidity, and the nations 

are coming more and more into contact with each other. In-

evitably, the absolute inter-dependence of all c~vilizations 

and all cultures is merely the subject of philosophical specu-

lation or religious meditation by the few 

of its simplicity bears upon everybody. 

the full weight 

(Cf. Unesco, Education 

Abstracts, 1961, p. 5). In the same article we read that 

throughout the world the teaching of modern languages is no 

longer an intellectual luxury and has become an urgent necessity 

for everyone. Now that knowledge of a foreign language is 

manifestly one of the best ways of teaching people more about 

each other and of providing young people with a key to all the 

riches of other cultures, educators in every country are reali-

zing that there is no time to be lost. 

Understanding between two human beings can only come through 

speech. Therefore, whenever two, individuals of different 

tongues meet for whatever purpose, they have to communicate in 

some way in order .to draw together. This contact can also be 

made through speech or simply by reading and writing one 

another's language. Languages, whether mother or foreign 
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tongue serve to communicate, to record information, to think, 

to get what is wanted etc. It is equally vital ior the 
I ·peoples of one- country with many language groups to know some 

i if not all of the languages spoke~ by·the other groups. 

Language enables man to live in society and the kind of society 

.in which he lives will profoundly affect the. language or 

languages· he has to speak. Hence the Whites in South Africa 

are beginning to see the need to learn the African language of 

the area where·they are domiciled. Language and culture of 

_ a people are inseparable and the former helps to transmit the· 

latter. Each language group is·free to choose the words 

that describe certain cultural traits from its language. 

Professor Max Black of linguistic studies fame once made the 

following remark: 

"Man·, through language, can bridge the gap between 

one person and another, conveying at the same time 

thoughts, feelings, desires, attitudes~ and sharing 

in the traditions, conventi-ons, the knowledge and 

the superstitions of his culture." 

and Thornton, 1973, p. 23) 

(Vide Doughty 

There has always been a need for p'eople of different nationali-

ties to communicate with one another. This need was felt 

much more strongly after the world wars because at this stage 

various nations felt the need to come together for defence, 

trade, and other purposes. Foreign language study is: 

More likely to take place anywhere in the world if 

the· international atmosphere. is calm· and peaceful. 
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The United States of America which is one of 

the leading countries with extensi]e foreign 

language study programmes only got underway in 

19 .52 •• (Vide International Journal of American 

Linguistics part II, Vol . .32, No. l, 1966, PP• 2-.3) 

1. 2 The Concept of· Teaching and Learning Foreign Languages 

A lot can be said to justify the need to learn other people's 

languages. In teaching and learning a new language values 

of understanding and sympathy must always be kept in mind so 

that the foreign language teaching may bring-something of 

permanent value to the student because language, whether a hom·e 

or a fo·reign tongue, can touch life at its fullest and richest. 

Teaching any foreign language t_o a,ny group of students or 

learning it must have, among·other difficulties, some universal 

problems and obstacles and these s·hould ,invariably be comparable 

and contras.table anywhere in the reading world. Hence, in 

our situation, teaching Xhosa to Whites is as much involved _as 

teaching, say, -German to the English. The methods and prin-

ciples involved share a lot of common ground. 

When we are using a foreign la~guage, we a·re bringing into play 

the same linguistic skills as those we use when we·speak or 

write in our mother tongue. For exampl~, skill in construe-

ting sentences will be active whether we are practising our 

mother tongue or writing a paragraph in a foreign language. 

If a student has developed a habit ·:.of attending to correctness 

of language in his mother tongue, he will be ready to learn to 
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use the new language correctly for he will be, then, a 

potential correct-language user. If he is forid of clear 

expressions in his mother tongue, he will be keen to do the 

same in the new langµage because his mind will be set that 

way. This also applies to the acquisition of free and 

fluent speech when the forms and structures.of the new language 

have been mastered by a fluent mother-tongue speaker. Ex~ 

perience has shown this to be the case in our situation with 

the teaching of Xhosa as a foreign language. This statement, 

however, does not rule out the necessity f~r intensive and 

constant training and practice in the new langu~ge by poor 

mother-tongue users. 

In general terms, a foreign language is usually .only spoken in 

another country and probably not generally heard by the learners 

of it elsewhere. The study of the grammar of a foreign 

language should no longer be given priority as was the case with 

the study of Latin in yesteryears. Modern times require that 

those who have studied a foreign language should practise it 

·and thus students of that language are assigned to the national 

service in the appropriate country. 

veloped further in chapter five. 

This point will be de-

If we accept the premise that language is a system of vocal 

symbols inseparable from the culture of a given human community, 

it follows that real appreciation of the culture is possible 

only through a firm mastery of that system. Prof-:i-ciency in 

speaking is bound in time to affect favourably proficiency in 

reading and writing. 
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l . .'.3 The Problem Stated and Explained 

There is scarcely a single modern nation in which there are 

not minority groups who are required to learn someone else's 

language. The whole question of forei~n language study 

could be-interpreted broadly to imply that under the conditions 

of international communication in the twentieth century the 

objectives of economics, science, engin~ering and culture can 

only be fully realized with an adequate commapd of foreign 

languages .. In practical terms, however, this is believed 

to have led to the so-called technical language training 1n 

Russian, English, and French in the high schools and univer-

sities of the German Democratic Republic which started a little 

over sixteen years ago. (cf. Filipovic, ·1972, p. XVI) 

Though we learn that the Americans embarked on an extensive 

foreign language programme as early as.1952, progress was not 

all that satisfactory to some Americans themselves, hence, in 

19.58 President Eisenhower is reported to have said to Congress 

on the subject: 

"------- the American people generally are de-

ficient in foreign languages particularly those 

of the emerging nations in Asia, Africa, and the 

Near East. It is important to our national 

security that such deficiencies be promptly over.-

come." (Internal Journal of American Linguistics, 

Vol. 32, part II, 1966, p. 9) 

_In South Africa, foreign languages, mainly of European stock 

are not taught to any satisfactory extent. by the schools and 

universities with the exception of German and to a lesser 

/.I 

/,I~ 
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extent French, but which still leave room for improvement. 

Formal teaching and learning of African languages by Whites 

is something quite new in the schools and very 11;ew in the 

universities. All this is remarkable if-we 1 take into 

account the fact that White and African have co-existed side 

by side in this land for over three centuries. 

on this will be found in chapter three. 

More details 

Nevertheless, b.ecause of South Africa's rapid growth in the 

industrial and commercial spheres, there is a.ri increasing de-

mand for people with a sound knowledge of at least one African 

language. This applies also to th·e growing realisation for 

interdependence among the nations or racial-groups of South 

Africa. 

Michael West puts forward an excellent reason for studying 

foreign languages when he says, 

"Mariy subjects are taught in school, not merely 

because they are useful to the individual, but 

because they are desirable for the well-being of 

mankind. Foreign languages are such a subject." 

He goes on to add:.-

"National literacy facilitates national well--

being. International literacy promotes inter-

national understanding and goodwill. To. 

understand a nation we must appre-ciate its ideals, 

and these are best expressed by the nation's 

spokesmen, dead and living, in the literature of 

the nation." (West, 1960, pp. 1-2). 
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We gain understanding of other peoples through our study of 

foreign languages. In order to understand the speakers of 

the language we are studying, we must have as much as possible 

of the background experience and culture that the native 

speaker has, to give meaning to his language. Understanding 

of the culture of other peoples makes us more tolerant and more 

sympathetic of their beliefs, traditions, prejudices, aspirations, 

and the~r civilization or, in short, their culture. It is 

only in this way that language can be used for cross-cultural 

communication. 

Almost everyone beginning to learn a foreign language 'seriously 

has, as one of his goals, the.ability to communicate orally in 

it, that is, to understand what he hears and to be understood 

when he speaks. The sounds of a foreign language can become 

a part of his speech habits only through frequent hearing and 

use of. them. 

A foreign language student is supposed to experience feelings of 

accomplishment and enjoyment in the use of a foreign language; 

he is expected to become more tolerant of other peoples and 

more appreciative of other cultures. Yet in training such a 

student we seem to pay more attention to subject matter goals 

e.g. the language grammar and syntax and what skills and 

understanding they should possess as a result of the study and 

less to goals relating to student attitudes towards and under-

standing of the mother-tongue speakers of the language. In 

this way the student is not being helped to play his role well 

in promoting international peace and understanding. 

It is, therefore, essential for children to learn to appreciate 
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that there are other ways of communicating than thos·e they 

already know and that there are other people whose customs 

and ways of life may be different from thei~s, and whose values 

are equal to their own. An understanding of this ensures 

that the community accepts the systematic and pleasurable 

study of the foreign language and the culture associated with 

it. 

An intolerant and opinionated view that nothing beyond one's 

own immediate experience can have much value reflects an un-

.educated man. This blame could be levelled against us and 

our educational programmes for not having deemed it necessary 

to introduce African languages formally into our curricula in 

schools. A well-educated person, on the other hand, has 

achieved a balance of mind which allows him to appreciate the 

views and experiences of others without losing his own cultural 

identity or self-respect. Therefore we· should not have any 

fears, as an enlightened nation, about bringing in African 

native speakers to teach our children their language. Those 

who enjoy keeping an artificial distance between themselves and 

the African neighbours, and who delight in having to use an 

interpreter as a prestige symbol when wanting to communicate 

with Africans, have not disguised thei.r fears and lack of self-

confidence. 

l.4 The Aim of the Investigation 

The major purpose of this study is to examine and establish the 

extent to which Xhosa as an African language is being taught as 

a foreign language in South African White schools and univer-

sities so as to equip the students with the basic skills of 
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listening, speaking, reading and writing the language. 

; 1' 

The writer is aware that· there may be other.instances or groups 

of people who may organise themselves into classes for the 

purpose of learning Xhosa in or outside a school or a univer~ 

sity. Such programmes are deliberately excluded from the aim 

of this investigation so as to delimit the field. 

While it is not· the aim of this study to include stages of 

learning lower than standard IX, yet a quick look at the situ-

ation in the lower classes will be made without expatiation. 

It is an important subsidiary aim of this study to investigate 

the following about the teaching of Xhosa as a foreign language 

to White students :-

(i) to determine the area where this is taking place; 

(ii). to ascertain the historical background of this 

voluntary programme; 

, I 

(iii) to study the syllabuses, prescribed books, and 

(iv) 

other facilities available for this programme 

at the schools and universities; 

to see what methods of teaching and learning are 

employed, what me_thods1 of testing arid promoting, 

and what aids are ,bein1g used in the programme; 

(v) to investigate student: selection and teacher 

suitability and training. 
. . I 

1.5 -The Outline and the Scope of the Investigation 

Nearly all countries in the world include in their educational 
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programme the teaching of foreign languages, and one of the 

main-reasons given for the learning of languages is that the 

literature of other peoples should be read. Nevertheless, 

large numbers of students leave school or university without 

any knowledge of the literature of the foreign language to 

which they have been introduced. It could be suggested then, 

that if the students are ._incapable of reading the literature 

in the foreign language, they should be given a translation of 

it into their mother-tongue as we often do with Xhosa. The 

answer here lies in what we have already said about the impor-

tance of acquiring first basic au~a1-ora1 skills in the·new 

language so as to be able to communicate personally with the 

native speakers. 

The .knowledge of a _foreign language, as well as enabling one to 

travel and communicate with other nations and facilitating trade 

links with fore·ign lands, should be a process whereby one is 

enabled to know a foreign culture, civilization, history and 

life of a people~ It should broaden one's knowledge and ex--

perience about the mental attitudes of ~thers establishing as 

a result a favourable climate for mutual friendship and better 

understanding. 

It is, however, not easy to have standards or criteria whereby 

one can say that one has begun to 'know' a foreign language 

especially on the primary oral aspect of the language. A 

satisfactory degree of achievement seems to be the understanding 

of the spoken language when spoken by natives at a normal 

speaking speed, and the speaking of the language with enough 

ease and fluency so as to enable the student to be readily 
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understood by nativ~s. (Vide International Journal of 

American Linguistics, Part III, Volo 29, No. 2, l96J, p. 84). 

We are concentrating here on the practical study of language 

just for our own convenience because otherwise the field of 

language study is one continuous process embodying all aspects 

of the language. In support of this Henry Sweet says: 

"------ it is hardly necessary to enlarge on 

the distinction between the practical and the 

theoretical study of languages between 

learning to understand, read·, speak and write 

a language on the one hand, and studying ·its 

.history and etymology on the othe.r hand. None 

of the two spheres is less scientific than the 

other." (Sweet, 1964, p. l) 

A good foreign language programme should run smoothly and 

harmoniously from a ho~izontal point or co~ordinational level 

and from a vertical point or continuity level. On the 

horizontal plane the chief considerations are the co-operation 

among the modern foreign language teachers themselves, their 

relationships with the teachers of other languages, and the 

use of the language laboratory and other aids. On the 

vertical plane the principal problems seem to be, inter alia, 

to determine when is• the best time to begin the study of a • 

foreign language and to draw up appropriate foreign language 

programmes for the high schools, and for the colleges and 

universities. 

Language teaching has become a science in which the £indings of 
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linguistics and educational psychology have come to play 

their full part; and because it is a science, it must take 

into account the culture and habits of the people whose 

language is being learned. The course or programme of 

study should then be so planned that certain specific goals 

may be reached efficiently. The linking together of language 

and culture in the study is justified by the belief that the 

culture of a people whose language is being studied should be 

included in the aims of the course because it forms the native 

soil on which the language grows. 

Gauntlett says: 

To illustrate this point 

"If one studies manners and customs the reasonable 

thing is to relate the kind of language being 

learnt to the manners and customs of those people 

to whom the language is vernacular." 

·(Gauntlett, 1957, p. 8) 

The field of foreign language teaching and learning seems to 

be for ever unfolding itself as new methods and techniques are 

being discovered, and new experiments are being carried out. 

In South Africa the position is very fl_uid particularly where 

African languages are concerned. The study of African 

languages as foreign languages by Whites has been so loosely 

controlled that the new sparked interest has resulted at the 

present moment in almost weekly press reports and radio news 

flashes announcing quite ambitious plans being undertaken by 

the schools and various instances for the study of these 

langu_ages. _It will not be surprising, therefore, if most of 

the deductions made, and conclusions drawn, or even views 
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expressed in this investigation are soon regarded as holding 

no ground or are ~omewhat mi.srepresentat"ive of the true situ-

at{on as it will be then. It is for that reason that this 

study has to be rather small, limited a~d introductory. It 

should suffice at this stage just to purport to obtain infor-

mation about prevailing conditions now in the teaching and 

learning of Xhosa as a foreign language in South Africa, ·where-

by we are concerned with an overall picture. 

It could also be stated that this.study or piece of research 

is exploratory in nature in the sense that it does not pretend 

to give definite answers, and it is by,· no means an experiment 

in the strict sense of the term. The intent is to see what 

could be done in teaching and learning. Xhosa as a foreign 

language here with the background of fo_reign language teaching 

elsewhere in view. We hope that we shall find techniques 

and methods followed elsewhere which can be shaped and modified 

to suit the local scene. ·The investigation is not comparative 

though, no more than it is deductive and interpretive. It 

is also hoped that the conclusions and assumptions will throw 

some light on the activities of both the teacher and the 

student of Xhosa in the context of the investigation. 

We do not include the study of literature of Xhosa in our in-

vestigation because in the first place this aspect of language 

study here is largely done throug4 the medium of the student~s 

mother-tongue and, secondly, it f~11s out~ide the scope of our 

field of inquiry in the beginning stages of language learning 

or practical spheres because literature can be said to form the 

last phase of language study in an unbroken continuum. 



14 

. l.6 Methods of Research 

In the pursuance of this study the following ways of obtaining 

information and methods of gathering data were used:-

(a) Two-year personal experience as Professional 

Assistant respons~ble for te~ching Xhosa at all levels at 

Rhodes University, Grahamstown. The writer has also some 

long exp~rience as a private voluntary tutor to White adults 

learning Xhosa at Lady Frere - Lumko Institute. 

(b) Expert opinion has been received from school 

teachers of Xhosa, university l~cturers of Xhosa, ex-students 

of Xhosa from Rhodes University, and from other interested 

persons. 

(c) The study of available literature, both local and 

foreign has been made whenever possible. 

(d) A general survey has been conducted through the 

use of short questionnaires to the schools and universities 

and personal visits for interviews with both staff and students 

at the schools, and the staff of the university departments. 

l.7 Terms of Reference 

Our investigation will be concerned with both high school and 

university learners. For the high schools we are going to 

concern ourselves with pupils ·from standard six up in general 

and scholars in standards nine and ten in particular. For 

the universities we shall examine th~ position at all levels 

of learning. To all these groups we shall use the same term 

"student" so as to minimise possible duplication. Reference 

may also be made in passing to the situation in the primary 
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schools because the_ indications are that the teaching of 

Xhosa in White schools, once it has got under full swing, will 

inevitably affect the primary schools as well. 

For the purposes of this investigation, foreign language, new.· 

language, or target language, unless otherwise indicated o·r 

explained, will refer to Xhosa as taught to White South Africans. 

English and Afrikaans will be referred to as vernacular, native, 

mother-tongue, or home languages. It appears that despite 

the physical proximity among the races of South Africa in the 

many spheres, there exists a vast linguistic and possibly 

social wilderness among some of them. That is why in many 

cases Xhosa is as much of a foreign language to an ordinary 

White liv~ng in the Eastern Cape as Japanese may be to an or-

dinary American in Texas. 

Foreign normally means, inter alia, something related to or 

dealing with other nations. Something not belonging _to or 

concerned with one's own household or family, as opposed to 

domestic. In this study, Xhosa, which.is non-cognate with 

English and Afrikaans, is regarded as a foreign language to 

White South Africans not in the sens·e that it ~belongs to, in-

tended for, derived from, or even is characteristic of some 

place or_ country outside South Africa. It is as much a South 

African language as any other language found within the country's 

boundaries. 

In this investigation culture will'be used and understood in 

the anthropological sense of the term. Xhosa here will be 

referred to as either a Bantu language or an African language 

with a strong temptation to refer to it as a Black language. 
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This will be done with full realisation that the situation 

regarding the languages of the Blacks in South Africa is at 

present very fluid. It is hoped, therefore, that any 

ambiguity and inconvenienc_e arising from the use of these 

terms will be condoned while the terms themselves will be 

tolerated anct allowed to suffice in the circumstances. 

oOoOo 
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CHAPTER TWO 

THE PRINCIPLES INVOLVED IN TEACHING AND LEARNING 
FOREIGN LANGUAGES 

2.1 General Introduction 

In order to determine the direct~on and course of our 

discussion, we must attempt to define certain terms and 
' i concepts that form the basis of our study as well as .review 

the possible aims and objectives that the undertaking of 
! 

learning and teaching foreign languages hopes to attain. 

We may also try to assess the whole situation by looking at 
I 

some of the attitudes and critic£sms that are usually levelled 

against our own efforts in the study of Xhosa as a foreign 

language. 

In our situation, any teacher of Xhosa who is not a mother~ 

tongue speaker of the language, must be someone who has per-

fected his or her own pronunciation and has mastered the art 

of teaching the sounds of Xhosa, for they differ remarkably 

from those of English and Afrikaans. 

Theory and practice in learning·and teaching any language should 

be'inseparable. Therefore teachers must understand that· too 
. i 

much emphasis on theory becomes p~intless if the students are-· 
• i ' not .enabled to make practical use;of the language. What is 

exactly meant by lear~ing and mastering a language is quite 

intricate. It is not feasible to know all the words in a 

language and to use them well. Even in our own native 

languages we know only the words for those areas of life with 
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which we have had some experience or in which we are in-· 

terested. This means that there will always be areas of 

experience with which we are not familiar, and so most of 

the terms commonly employed by tho·se who work in that parti~u-

lar field will be unknown to us. 

It is quite obvious that the possession of the knowledge of 

a language is always preceded by the period of mastering the 

language. It is, however, difficult to define the charac-

teristics of the period of learning a language because the 

knowledge of language, even one's native tongue, is always· 

capable of further extension. An important stage towards 

the end is when the student is able, to some degree of fluency 

.and without recourse to a translation, to understand other 

people's thoughts, to express his own, and to think in the 

foreign language. 

.. 
Although language may occupy the central position in human 

society, let us avoid naYve assumptions that knowledge of 

langq.ages·alone is sufficient to break down barriers and pro-

mote inter-group· understanding because some groups, • though 

having related or the same languages, may emphasiz_e and exploit 

other areas of difference, for example, dialects and religion. 

Among the Irish religion·causes a split, and the Xhosas 

. (Rharhabes) and the Fingoes (AmaMfengu) are alienated by dia-:-

lect or tribal ties. 

Within very brOad limits t1?,e language is the chief delimiting 

factor in any specific culture arid is one of the main foci for 

political, cultural and other movements . Linguistic diffe-

. rences and their at.tendant cultural differences are not least 
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as great a force of social unity or disruption as ·.religion 

or colour. _While language may "unify ~he like and divide 

the unlike in a social si tuatio_n" (Healey, • 1967, p. 98) it 

is possible, however, to establish communication between dif-

ferent linguistic groups either by learning one another's 

language· or, to a lesser degree .of desirability, by using 

some other language as a 'lingua franca'. 

The four language skills to be acquired when learning a new 

language, namely, listening, speaking, reading, and writing 

can be grouped into two categories. Liste~ing and reading 

are seemingly receptive skills used to receive the message 

from the speaker and from the writer respectively. Speaking 

and writing may. be called productive skills used to produce 

language orally or in written form. Commenting on these 

skills Brooks says that receptive skills are by their natu~e 

easier to acquire than productive skills. (Cf. Brooks, 1964, 

p. 134). 

In this sense then it follows that knowing a language means 

being able to speak and understand it; being able to read it 

intelligently and to write it well and accurately. Slang 

can be quite fascinating to foreigners and the acquisition of 

it seems to facilitate admission to the real intimacies of com-. . 

munication. In the case of Xhosa, for example, mixing it 

with English or Afrikaans words indiscriminately and even using 

the slang or jargon of the mine workers called 'fanakalo' seems 

to delight foreign students of Xhosa. 
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2.2 Definitions of Certain Terms and Concepts 

2.2.l General 

In defining our terms and concepts we shall, inter alia, use 

to some extent some defini•tions used by other linguist_s such 

as o. Jespersen, B. Belyayev, J. Carroll, M. West, and 

others. We shall not endeavour to define everything we are 

to discuss in this study but, nevert,l+eless, we are going to 

try to offer some defini~ion of 'language' and 'foreign 

language', as well as to explain what we mean by_the 'learning' 

_and 'teaching' of a foreign language. 

fine, we shall try to describe. 

Where we cannot de-

2.2.2 Language 

Because language may be spoken or written it is not exactly 

what a one-sided occupation with dictionaries and the usual 

gripping of g~ammar might lead us to think. It is more a 

set of habits and of habitual actions so that each word and 

each sentence spoken is~ complex action on the part of the 

speaker. We may summarize this-idea by saying that language 

as speech is a set of habi~s, a form of behaviour, and it is 

what the native speakers say, not what someone else thinks 

they should Scf.t.Y which is a kind of reaction that 

"arises out of and is a part of a realistic 

si-tuation". , (West, 1960, p. 68). 

Language, spoken or written, is represented by symbols or a 

system of arbitrary symbols that assist members of a speech 

community to communicate with 9ne another. These symbols 

are said to be arbitrary because there is no intrinsic and 
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necessary connection between the symbols and the things· they 

symbolise . For example, we do not know why a sheep earned 

the name .r sheep' nor a dog the name 'dog~, etc. 

Language, therefore, whether produced by sound orally or pre-

sented graphically on paper seems to_play a major role as a 

means of communication in interpersonal situations in an aggre-

gation of human beings. Most of this comes automatically if 

not spontaneously to the speakers as they catalogue the things,, 

events, and processes in their environment. 

Learning 

.The actual learning of a language concerns the acquisition of 

linguistic material which does not yet form part of the learner's 

experiences where the learner is ~equired to absorb both the 

auditory and t~e graphic forms of.the word and their meanings. 

A word can only be said to have been learned fully when all this 

has been mastered. 

Belyayev divides t,!1.e learning process in a- foreign language at 
. • . I 

school into two phases, namely, 

the learning through a medium of the student's 

home language or the translated learning of a 

language; and the direct or non-translated learning 

in the medium of the foreign language itself. To 

him, this period of s._chool learning could stretch 

from six to thirteen ye_ars .. (Belyayev, 1963, p.23) 

One can deduce from this that as soon as-one learns a language 

by using it one begins to think in it as well. 
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Various dictionaries give related meanings of what learning 

is. Webster, among others, defines learning as 

2.2.4 

the process of ac"quisitionand gaining 

of knowledge or understanding of or skill 

in some subject by study, instruction, 

experience, practice or exercise. 

Teaching 

Although teaching is an old discipline it is not easy to define 

it. Let us be satisfied with the description of this process 

that to teach is to cause someone else to know something. It 

is to impart to a learner some.knowledge or skill. It is to 

cause one to acquire knowledge or skill with the imparting of 

necessary incidental information and the giving of incidental 

help and encouragement. 

2.J 

2.3.1 

The Aims and Objectives of Learning.and Teaching 

Foreign- Languages 

General 

It is not easy to separate and keep in water-tight compartments 

those aims and objectives of learning and those.of teaching 

beca~se, perhaps, ·whenever there is teaching taking place, 

learning must also take place at the same time. Without 

divorcing the two processes, therefore, we shall endeavour to 

categorise the aims and objectives into general or long-term 

aims and specific or short-term aims and·objectives. 
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General or Long-term Aims and Objectives 

There ought to be some thought given·~h~n we teach foreign 

languages as to what we are real~ytrying to do and achieve., 

Among other things our general purpose .. should be to teach 

students to hear and.understand th.e spoken language, to be 

able to speak it reasonably well themselves, to read and un-

derstand what they are reading, and to write it correctly. 

These skills have to be acquired to such- ari extent that the 

students may maintain their command of the language even after 

leaving school. Some of these skill·s should enable the 

students to retain a knowledge of the language even if they do 

not come into contact with mother-tongue spe·akers. 

In our situation the general aims of degree courses in Xhosa 

as a foreign language are the bare understanding of the oral 

and written language leading, hopefully, to an understanding 

and appreciation of the literary culture of the language com-

munity concerned. Besides the requirements on·theoretical 

grammar, the gaining of an insight-into these sphe~es usually 

suffices for most students. 

2 • .3 • .3 Specific or Short-term Aims and Objectives 

Our teaching of foreign languages in South African schools and 

universiti.es, because of the time factor and curricular re-

quirements, aims mainly at receptive and reproductive mastery 

of the new. language for the great majority of students who come. 

into contact for the first time, with the language under in-

vestigation at school or university. Such students receive 

language forms, assimilate them, and' reproduce them on request. 
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'ver_y·:·few ·of tl:J.ese, even- aft_er mariy • years : of s~udy, _ are able 

:t_o· :~xpress __ their own -~:origina:1 new \tho_ughts in_.wr~ting. _or 

• speakin_g_:_in the target _ langu~ge. ·B.ecause. :'o't~- the ·demands of:· 
. . . 

otir • t:',imes we feer we ·have·_ to_ ~egard. it ~$i:?,n- insufficient re~ • 

sul.t i:f\our· stt,1-dents .dari conv:e~se ·in· the n~w· 1·anguage; however 

- _wel~, but· be improperly .prepared -pc,_ handle_ the literature cff.' 

the lar;iguage even at. a .. iat_er s tp..g~,~ 

.The· _:s·_-tatedi::aims· of the. Joint·' Matricu1ation Board' syllabus_ for 

• Bantu -~a:nguages,.·o(LoW:e~·-_.Grade) which_ c~ters ,for foreign non~ 
. . .. ~-' ' 

Bantu scholars and' w.qiqh ·aim·s_ are s.hort~term, • are 

(if_ ,To - teach· the scholar to r(7ad, speak and write ·the 
. . . 

Bantµ ,J.a.nguage. 
·. ) . . 

. . . - . 

{i:i) To-·e.?1cqur_age·:thf:3.. scholar 1 s._inte'res·t in the languag~--

and -culture ·of 'the B'a.ntu· in ·ord~r ,·to understand t;he 

.Ba~tu beft~~ as huma:d bei.ngs, .•• 
• • ·• •.• ;_ l • .•• • ." • ' • ' • .': •-~ . •. '• ~: •~ - •• 

:,(ifi) ·To_make.-the·scholar conversant with the basic··1anguage . 

• ;s_t:bucture ~s: • ~eahs 1 to· the'.: corre~t us:e• ·of' the language. -

(iv), To intrqduce -·the · scholar to:,-t.he cohtri-butio.n· which -the 
... . .. 

structures :ol the Bantu -~_angu_age_ can make_ .,to :J-ip.guisti~s 

_. in_; gemer~l_. -,_ 

;(y) ,' .To intr6qu~e ·:the :schoiar ·to the· ;literature _of the 

-Bantu in ord~r • t_o_ .gctin: -_in>th~t :way a, beitter_:under~ 

standing of J?.i·s background Jtnd thou~hts. -

To. ~umm~rise, the'n, we may enumerate. the • short-term aims ,.arid 
. 6bject:i1fes of' learning and teaching· foreign: 1:a·nguages ·as:: 

. ' ' ' 

follows 

I 
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·(a) : The -·student nnist first be trained in listening 

comprehension. The teacheir/ .. • who ,,may no_t 
0

be a 

·native speaker of the ne-w language himself', must 

- get a mother.:...~origue • speaker to read out - slowly 

and clear>ly from t-ime·\to time to • students because 

it •is t;he· ear that domiriates the lea~ning and use· 

of' speech sounds·. _Hence .the :south African uni-

v~rsi ties· employ Afrj_·can lan~age assistant~, pro~ 
-· . 

• f'.e~_sional assisfants _ or_. helpers in their depart-

• 'm'.~nts of;· Ban1=~ or· African languages. 

·.The tongue· mtis_t :be -;trained as well" as· other _speech 
• . • - '! , • . • 

. ·;' ,llas·· learn,ed· to. ·recognise. 
. . . : 

and enunciation learning. . ' . '·_ . 

This 1-eads···to ·intonation· 

Foreign .. lan~age learners 
·, 

• for ,_some tiin'e- need no • more than a comf'<;>rtably intel-

·ligible pronunciation·~ 

(c} The third: objective is_--_reading which. means the pecog-

ni tion ~-.f ·.spe~·ch symbol~,· not: as ~ound.' wave·s, . but as. 

grap.hi·c ·signs on .. ·printed page.:· 

an end re.sul·t here .. 

Book reading is 

-Care • should be .taken to give_ equal a_ttention- ·to a:J_l _ these ob- . 

j.e_ctives· simul tane·ously. - . Together ·with these objective~. ' .. ' • ·,'. . . 
learne;r-s • of foreign languages must ·acquai11;t themselves. ·with the. 

c~lt_ure ~f:·,the:people whose ·1a±J.guage they are studying. They 

must. ·know ~d understand -·the pe_ople 's· bel_iefs, behavioure1:1. pat~. 

terns, their ai'ts a~~- crafts, ·tales and myt:p.s-; work;a.nd .play, 

religion- .and_ morals, their sense ... of values., and their.· :everyday 

life. 
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of Forei·g-!-1- Languages 

2.4.1 General 

_ The foreign language· teacher· at· school and university might 
. . 

. . 
. . . . ' 

be w;i.s~_ to. review ,the main types :of 'learning and' ~o apply the?I 

to. _the fcireig3:1- language -field .. 

considered a:i:-e\. iriter al·ia, 

• Sig1:1ificant - fact'ors to • be 

·-(1)- t'he learni:ng ability and mental· set -of the stud~~t, 

(~) the ··hat:~r<:7 a;ntj :degre.e of his previous ·expe:,rie.nce 

-··with t_he· subject.:anq. i_ts- materials, 

·._(J) 

(4) 

the ,pllysical conc;li tions· tinder which the learning 

• .,::takes --place, 

the -C?.omplexity of the mater:i.al and the amount of·· 

.t.irrie. ~vailabl~ • to master it, __ 
. . • .. 

the _freq~ency Q,f repetitiv~ practice and the· time 

interval betw·een different practice per.iods. 

• Tl:J.e- pri·nciple of language .or ,speech actiyity involves two :basic 

;:aspe/cts. \. The first· may be -described_ as. the· pe_rception· 
. . ... 

understanding. -of speec~ which ps.ycholog.;Lsts like to term _sensory~ 
• -.: r -. 

:,passive·· and rece'ptive. __ Tlie_seco:nd a~pect·i~ the vorbal ex-
. : .. - . , . . . 

pressi~_n:' ·of· tr,i;ought·s which_·-p_sychologists describe. as motor,_ 

Both these aspects~of'. 

l_anguage cbmmarid m~y -be oraJ_ • or: wri tt_eh or both~ 

•• When:::re·adiI?,g and speaking, a great deal. of fac·1al ·expression " 

These non-verbal ·elements ·are 

commonly regarded as bac!:tgrounq. to speaking. Different peoples_ 
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.,- use . .varying ari:tount::f of ge·s.t.ures 'in their _conversation. . __ In 

some '.nations 'men,_may be fond .of using gestures more than 

• •;omeb·· whili- in others :'womeri may exceed the men. Similar 

gestur~s~may·:-be .interpJ:".et_ed d_ifferently· by ,·people· ,C?f different 
\ • J • • , ,> " • ••1 •, I • ' 

languages.~ :·.: Some of th_e 'comm6h gestur~s are fol:' negation, 
..:;..;.-_ . ,, 

. ' . 

'i\2'. 4.2 

For example: 

-the ·:Arna.Xhosa:·. s,tart pou:htir.ig from the. small fing~:p 

, of ·the_ ~ight hand ·'right acro~s to. tJ:ie·, left thumb, 

· while' the· Engl'ish will s-tart from -the ·left thumb 

.::._ clown and across ·to the ··right thumb. 

Prin:ciples ·for· Learning 

•• Ther~ >:can be no. dcnibf'·,..that :childhoop. is the· best. time. for 

learning->a_'_._fore~gn·)~1a·nguage·. · 
'\ ' •• .... , :'" " . .; . . •. .-. 

• .T4e older they ·become., th1a more 

'pp~ne.·theyi are' t.o .relate;:.the foreign· l~nguage to their mother-:-

to_J;lgue ••. _' .. ;·. emph:asi.ze this po-~lit, Brooks says_, . 
. '•, . ;·_ ... -

fJAs·-,:the °C1J.rve ·of· learning by imitation decl_ines 
,"'.; ,, 'r • _, ,. •· ., •, • • • • 

. wi ~h • incre~sing age·, the curv:e::" _o~;,'·learning by 

.··, _aii?t~ysi_5-_:·fi_se~,. '' • {Bro?:k:s, : 19~4 ,· -· p.· 126) 

.-It: would· seem, .ther~f9re., that fore.ign .langu~ges could best .be 
,·. -- .. _, ·, 

:in~·ro.dUo_~d to . the ·_pup_i_ls' between t~1a .. ages of eight. and twelve 

;, .. :_ -

Th,e-/pri~?j_pl·es invo·lved in learning a '.'f,O:peign language for any 

:reason ·embrace th_e. _following 

:(i) 
.. , ' 

The task of speaJ:C~ng, • reading,·: lis.tening arid 
. . ' 

writing in the.new language. 

(2) :· Lea:~ni~g 'a foreign language. is an· artificial. proc~ss_; . 
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.it can never be the same as.the natura1 process 
. . --

by iyhich ·,a chi1d- ·1earn.s ·its niother~t'?ngue . 

. . : . : .... 
t12~.- adva·ntage of havi11:g ?- _dev(3iope/1.. inte11igence, • 

he is a~ a disadyaritage in .:so far as he has {118.nY 
.,· . ·.: . .- ·. .,· 

other things· _to <:lo; h~s sometimesilitt1e u:bge ·to 

1e,arfr, . encounters the 1ar.iguage he }.·s 1earning pnly _· 

·.at _·iii,.t_erval's, . and • finds :his_:. ri?t~i ve 1anguage habits 

·in ·continual c_onf1ict, with ·those. needed for the. new 

language. 

(4) _Le_arnin~.- a fore.ign\L~mguage • is art.i,ficfit1. also iii 

.the sense_ that :the student d9_es not set ·out .to com-

The 1anguage c1ass· 
- .. ' .- • ' 

i's f9r··giving acce~s for ·the students to a new channe1 ·• 

of thought·· and. actibno·· 

(.51. · _Learni,.ng', a ,·foreign l'anguage .' is a painfu1 • process~ 

B-q.t 'it' i:f hig~iy<~esirab1_e. and·' necess·ary.;•_ desp:t~e:C the 

stpain ·put. on' .the st1fdent,, j;o h~1p him retain the 

·enthusiasm ·and interest ·he may p:tck up ·at: the begin-

• (6} .Learning a fore·i_gn ·ranguage is a .process wherein 

·: c~;tain t.!-dngs. must ,con{~ bef~~e qthers and ·what,,goe's 

b~fore shou1·d''1ead to, • and' ~rovi~~: a -foundation ··for~. 

what comes aft.er .. 

It ,is -bad· practice to, -f;ry to t:p'ans1ati -int00 _ one··_,·simO\ther-:t~ngue. -

. ~v-~3:ything·_ one. 1e-~r.ris in-. the\ fore/gn· 1anguage becatise _ n_o_t 

everythi~g- in- bne -~:~ngu~_ge is <t;rans1atab1e .. i~to another._ , But, 



_29 

. . _:n~ye:rtheless, -th~ pr~~cip_~~ ·of' relying,· even to some extent, 
. ' ' 

on .the native language•,;. must not _be. inte~p~eted, by any 

mea_sur~,.-.:t.o mean· .that the ~owleo.ge of a :foreign· language is 
. ' 

achieved necessarily with th~ helpof'the native language. 

• Students are only -checking· themsely~~ throug~ t·h~ _language 

't_hey kn.~w-:best_.;• '.·. True knowiedg~ of'; a. f'~reign la.riguage' will 
' .. •· 

only .come._·when or if the -stud~nts think in-ito 

In learning;a'foreign_language it is a·good exercise f'or. 
-. ' '. ~- .• 

sttide_nt~ to .peff'orni_ ii:t _tlie ·forei~n language .itself'~ to work· 

'from within" t'i:Le language' :to take the • construction in the' 

.:forei.gri l_~nguage c:ts _a .:·po~nt. of' departure,· ·:to learn the patterns 

. and. to: speak~ th,e la.I:!-gLiage_ and n·ot speak about it. 

' ,·.' .-. . 

Orie- of the b{g •'chal'lepge_s a"i:1d' tasks, that :face a student who is. 

l~ar-ning a f'oreigri-- ian~age· :is ~or him t~ rec.ognise foreign 

sounds· and sound sequences wi.th which he is riot· familiar, to.-
••• .·.•. ' ' 

• he_ar and: .interpret :these. sound~, . to make -similar interpretaqle 

'_sow:ids ,· • to . recognise and _comprehend new v:-ocabula~y. expressed C 

,· ... 

in. graphic _symbols. and ~o be able to ·_produce simi]~ar symbo1_s 
' . 

. ' 

ii:itell_igibly himset·f'. • •.. ,Wt? rnay,;.'.theref'ore, suggest _,that: 'some 
. . . - ; .... , . 

of the ~mportant factors ··t_o. _ succe~s in foreign language .courses 

_are>·int~lligence and motivation. 
' ' 

rh:i.smeans that the\student 

· must bEk :·br:ight':·and want, to··1ear:n the language. as _much as he• 

• does. ~Jher schoo.l ._s't1bjects • Since lingu=!-stic. ~aptitude.· and • 

• _1 • 

·language instruction should be on a hear:._tutorial basis. so that -

•smaJ-1 groups· ar_~ taught· at _a. t·i_me so as to enable ·each student .. • 

to receive the p~rsorial attenti6n of· the ~eacher; and &ach 

s;tudent should be. pe.rmitted to work at his c;>wn individual pace. 
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To ·conclude,_ one cannot make sufficient progress in atta:i.ni.ng 

fluericy- in a _.foreign language if one· does not have the willing-. ' .. , . 

hess to id.entify with the native spe_akers of the language and 
. I ( 

to:m~et wi~h the~ on a plane of s~cial ~quality. _Therefor~, 

it is only fair to point out -that .the way a Whi~e student goes. 
. . 

about le~rni_ng 8-1?- African language· in South·Af:bica will in-

• evitabiy- be infJ~uenced by 40w his family, his school, his con-
. . . 

__ ::.. -"f:;<3:µ1por.aries, his. classroom. group, and the · comzn.uni ty_ .in_ which 

: .,. he lives, feel· about the. idea of learning an African language 

·and ·their attitude towards the···speakers pf that language being 

,._studied,. 

On a national scale it would be noticed that .the·gove~nment has· 

.for som_e time now been tryi~g to. promote dialogue and _good 

·.neighbourliness· am_ong the nations of South- Africa. The need 

an¢1.:the importance of being able to speak a Bantu language by 

Whites has also been mentioned during the course of events. 
i 

• We _have,. llc,_wever, found that certain areas are more favourable 

for. the teaching of Xhosa even by Xhosas than others, some are 

neutral, towards the idea and would not.recommend even visits by 

Xhosa-speaking. pe_·ople a·t • t4e schools, while yet qthers would at 

·times discourage children from taking Xhosa at school. 

It would c,tppear, therefore, that-what is needed to _clear the 

si.tua·tion is an official declaration of government policy on 

the whole question-of African··Tanguages in White schools and. 

the laying_ down of basic or bare requirements. This would 

elimin~t~ the destructive effect of persorial pr~judices i~ the 

matter. 



Jl .. 

Principles.• for. Teaching 

In. t·e·~ching a .·foreign language, howe_ver poor- ·the knowledge of. 

the lai:i.gu'.3-ge the Students already [1ave, all inStructio.i'.i must 

-aim at· perfection an.cl accuracy., Bad. habits of mi~pro11unci-· 
• : '.· i . • . . . . 

at ion once acqui;red are. yf!Jr•y ·difficult to correct. 
' • . ·.·· 

te_ac:J?._ing a foreig:ri _ languag~' 'apso.ltite correct language i"s 'ii:i-
• ; . .i.- ••• 

·• si.ste'ct on froin • th~ beginning, -then; fi:pn hc;tbi ts ·:9$,. corr_eC?t .• 
. .;.. . -· '•.·• . . .· • . .,., ·' . 

-·lahgua~~ us_age -~ill \3e • e~tabl·ished, and . there will be .rio need • 
.1-: •. 

:to clisturb • .t"he f'oundations. later/by corrections and· alterations·. • 

_Therefore, it _is vitc:i.lly· peces·sarY;_·for language learners to ·: .·· •.• • . .· :-.: . ..,,.... . 

.' work -~t correCt. pronunciation, :ac_ciirate_ ·g~annna:r,··_and good spel-

·ling_ at the·v~ry·beginning-·of·l~ar;ning a new language. 

p. 2) 0. 

·_->_·_ ;::To ·:·-ach~eve a ·systematic developipent' of ~anguage skills'· ·study' 

materia_l<-'has . .'to :be ·tackled in such-~ way that sqmething _ fairly 

·_->:_: s1111pl·e ~co~es··' :f~r·st~ -.is repeated, a:p.d. is .then followed by. ~.ome 

·, -te_st·.or .ass,:1.·gnment ·to_<ensur.e that :it is understood: before :pas·:sing 

• This ·necessitates the- ~do_p-
,·_ .. :. 

tion -~f.· a :·plan whereby teaching a··-ioreign language ,is· set off by 
•· '· '•) . . . • .. 

wh-~tev~er. appea,ls to . the·: iritelligehice 'and p~wers of . analysis of 
: . . . . ' . . .... 

the learner·. 
. . 

9ai, • repet:Lt'ive,::_ari~.' boring work .th~t can ·e·as:ily be·, regarde1 as_: 

un.riatural. 

High ·S_choo1._ and uni-Jersity.,$tudents tend t'o learn only, the 
. . . . . 

:langua~e'- ti~d to .their Reader and· such the new language does 

not···_devel.op . i:nto a natural medium of exp;-ession :and communication 
-- . ''. ." . • . ·'. ·~. .· 

.-Tc/ achieve. the free and fluent pommarid of 

·, }chcfsa. among· his . s_tudents, the te':_c;her .. should' devise a:> method.·. 
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. ~hereby ·this language p·erforms some usefu:,... purpose such as,_. 
. . . 

'inter. alia, being_ use.d to greet OJ:le' anotller,. to· •ask for 

som.ething, to .tell or report s<;>me.t;hing td someo:q.e else, etc. 

I~· doing oral. work 'in class.,· quest.ions _should usually· be .• 

directed: to the who°ie class. so ·that aJ..:C may .get an answer ready· 

That is why it is 

essential'• to. div:ide yo-qr. studentS. into. g:r:oips of more or less 

the same profiqiencY.~- The· _wider the field they· cover in 

• speaki-ng.·''or: J:><9a~3:-~g or wrdt{!:lg 'top:i.cs' '-the. deeper the student's 

· wi·ll be· thr9wr{ into the life spheres of the AmaXhosa.;· 

Iri advanced. classes there should b~' some exercises of. oral com.:.. 

position·:aboye the. :_usua1 c·onversations. Here the- students 

make shor~ explanations, descriptions, stori~s, accounts· of'_. 

This _exercise is meant to 

give the s'tude.rits practice in· the use of t_he ·1?-ew: language and 

to·allow them the opportunity to_deyelop confidence without im..;. 

•• pe.ding the e:fficie13cy. • of their t1:1inking·~- · They are challenged 

· ·here. to e;x:press. -t-hei:b • .inter9.sts, f'eel·ings, ideas, needs etc. in 

-,the· new +angu.age and -to do ·'so:' as clearly and correctly as _they 

In this way their spoken Xhosa 

would iniprov~ .. ·stdry telling i~ good for good students and 

• those _keen on· t_:t"ying ·but· poorer students .. would need a lot· of 

On written -work Gurrey makes the 
,, . . 

following·:. ~bserva ti_on ·: _· · 

"Wr1~ing a:· foreigri_,_languag·e • is a stern check 

• on corre.ctness; ··and _th~refore should be de-

manded ·by all .-teachers eve'r.t .if his· pup_~l~- may. 

· never need to write the language". (Gurrey,··1964, Pol29). 
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To c·onclude ·we ·may ~ake bold· to: re-i-terate that the for~ign 

• language teacper must· always bear .in .mind>·jtp.at: :h:f.~ fa~.k.<is 

•• ·that·· o·f\ teac~ing· th~···1·anguage :itserf. and no£ of· giving ._ei.:...: 

• sttiden~s .m-µsft opei:-dte· 0~ perfo~hi:· in the ·.'l~age • itself.o, The 

te·acher. should 'ke_ep· in mi-nd.· .that language_ :i:-5· and r~mains 

. prim·arily a phenomenon .. of sound-0·' · ·.·It may have·_·.·aux:i.liary he1p 

Wri~ing then becomes 

,its. graphicrepre'sen:tation and· reading a reaction to this. 

gr~phic repreSenta fion. 
• that a _p~rson ·i:ts.teriing • to a new, language;,f~r the • first_ time 

do'es not .actual-ly hear the· sound units _wh~ch do>not .·exist in 
'• , . 

his -native tongue;. • ·'.. He tends <to substitute· for. each sound 

pro.duCed some. sound in his ·:·,,.w.fl l?t,nguage. t_hat is similar. in 

As an.: illustr~tion 9f ·-t~is last -point: 

a s'tuden·t ·once said that the. Xhosa word 1:irhamncwa 1 

sounds .. like 'kiss·-ing' a d$)ad lion.,-Z 

2~.5 Attitudes and Criticisms· towards Learning and· Teachinet 

Foreign ·Languages_: 

The·re is. al~ays an obstacle in· the way of' ·~e~ohitlg and learning. 

·a 0 foreign··1angi.lag~ and that is the diff'icult}'".of·•:ov:E?rcoming -

·the bar.r.i·er cre~ted by>the· _.·students' mother-tongue which: tends 
' • , . . . 

. , ,, 

to_, act .as ·a block:,: in·;the ,,learµer''s language· reactions· and_·, . , ; ·., 

impedes ···the lear.p.i.ng of. the new_ 1·anB"U:age·o .The solution to 
. . . • • : .· . 

this·· prob~~m is not easy to .·find>.:b.e~ause • the _teachiijg of foz,e·ign·, 
'.,. 

languages ·has. to • come, after: that of .. the ··home·. language· becaus¢3 · 

. in the student I s edu_cationa1· advahcemen:t It· .is' d~f:ficult to 

• achieve in a foreign·language w.p.at one has-not yet achieved in 
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one's home language,be it proficiency in speaking, reading 

or writing. On the other hand, it is impracticable on the 

part of students to hope to learn enough of any foreign 

language to enjoy it thoroughly in one year or two especially 

if such a student is doing something else at the same time 

and is not exposed to extensive usage of that language by its 

native speakers. The ideal.step to take, in the ci:r:-cum-

stances, is to study the new language for longer than four 

years continuously at· least. 

Xhosa is taught to students to develop in them specific quali-

ties such as•a feeling for the Xhosa.language, judgement, 

critical acumen, and the ability to express themselves in Xhosa. 

But, in doing so_, ·we are still so tied up by the strings of the 

traditional method that, almost inadvertently, we· aim at the 

mastery of grammar and accuracy of translation. We have ac-

tually placed a sub-minimum of linguistics to be passed in our 

Xhosa course examinations. This is why we have had to con-

tend with some criticism against our university courses in 

Xhosa, from students themselves that these courses are so heavi-

ly loaded with linguistics and other theory work that success-

ful students who leave university after three· or four years of 

study are not anywhere near being proficient speakers of.the 

language; who can use it practically in any. spheres of life in 

communication with the native speakers. 

While there seems to be a general consensus of opinion that 

language teaching should precede studies in literature to make 

the latter meaningful a·s a venture, the present trend· in South 

African universities and schools assumes that language skills 
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can be taught along·w:i.th the study of literature, the 

ultimate goal being to achieve mastery of ~ll these aspects. 

The results so far, of course, are not at all encouraging. 

The results of students' performance in foreign languages 

may·be less satisfactory than might be hoped S(?metimes not 

because of the weak per:formance or poor effort on the part 

of the students themselves, but because of the whole atti-

tude towards the learning of that particular foreign language 

found among the students outside the language department. 

For\__,example: 

Many Whit·e students expect to find .Xhosa easy be-

cause they· have often been told that it .is a de-

veloping language and has not got much technological 

entanglement in its vocabulary. They are also told· 

that hundreds of words in Xhosa are borrowed from 

·e 1 s ewhere . This belie•f often leads to disillusion 

and frustration in the students after only a few 

months when.their hopes cannot be realised. 

Our universities also make the mistake of emphasizing the 

fact that Xhosa is part qf Nguni languages and so it is 

studied comparatively with Zulu so that in the end the 

student knows a great deal about the similarities and dis-

similarities between Xhosa and Zulu and v·ery ~ittle about 

Xhosa itself in its own right. It would be preferable to 

master a knowledge of Xhosa as a language and then to com-

pare it with another language. 

It has also been observed, in the case of Xhosa, that those 

whose performance in their home language was not spectactilar 
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did badly in the foreign language. It may be wise if 

such students were not admitted int~ the Xhosa classes. 

Cases are not rare where students, who were poor in their 

home languages but fluent in Xhosa with a long history of 

contact with the AmaXhosa, invariably failed Xhosa. It 

would appear, therefore, that inhibitions, prejudices, likes 

and dislikes for some aspects of a language, for one reason 

or another, such as hatred for grammar, spelling, literature 

etc. are easily transferred from home language to new 

language. This probably accounts for the discrepancy of 

results among students of foreign languages. 

The last word on the subject refers to the situation con-

cerning the learning and teaching of a foreign language. 

Lack of progress in this skill may be due, among other fac-

tors, to the following 

(i) Inadequate preparation for the writing. This 

preparation should be oral at first coupled with 

vocabulary guides. Pictures may be used as ·well 

as extracts from newspapers, magazines, etc. to be 

read by the teacher. Advanced students ·can do 

out of school preparation by reading on their own. 

(ii) Having to write without purpose or objective. To 

heal this deficiency written compositions must keep 

very close to the content of lessons in the pre-

scribed books but should allow for the inclusion 

of facts and ideas that the students can contribute 

from their everyday experience or general knowledge. 
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(iii)- Lack of help that shows the student exactly 

(iv) 

how to improve the writing. To meet this 

need students should be taught to realise that 

as they write a-n essay, they are learning· to 

explain, to describe, to weigh up facts·and 

evidence, opinion and fact in the new language. 

Their writing of compositions teaches them to 

handle ideas, to express them and to present them 

in an orderly and effective way. If they are 

denied this help, they cannot learn how to put 

their. thoughts down clearly, logically, and 

deeply. 

Unsuitable subjects to write about. Composition 

in a new language should be regarded as language 

practice and, therefore, effort must be made to see 

to it that students do not have to face difficul-

ties of subject matter as well as difficulties of 

language. We then need to select subjects that 

will afford the student the opportunity to handle 

the language with ease and confidence. Then, 

all of them will, at least, be familiar with the 

topic and will thus have something to say. 

In conclusion, in all forms of expression, if the students 

have clear and exact ideas on something, they will have less 

difficulty in -finding the right words and the corre.ct forms 

to use to express those ideas than they would have had if 

their ideas had been vague and inaccurateo The best 

subjects to start with should be those that are particular, 



.38 

limited, concrete, and realistic. Gurrey would 

recommend such subjects for primary school pupils in 

particular (cf. Gurrey, 1964, p. 14.3) • ·but they are 

just as useful for high school and university beginners 

in foreign languages. 

--------------- oOo ---------------
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CHAPTER THREE 

GENERAL REVIEW OF THE PRACTICE OF TEACHING AND LEARNING 
AFRICAN LANGUAGES AS FOREIGN LANGUAGES IN SOUTH AFRICA, 
WITH SPECIAL REFERENCE TO THE CLASSROOM SITUATION IN 

RESPECT OF XHOSA 

3.1 Introduction 

Teaching any foreign language to any group of people, is 

indeed hard work. Few people realise how much thought 

and energy is spent in teaching a foreign language. This 

is no less a case with Xhosa taught to non-Xhosas, especially 

Whites, as a foreign language. It is felt that it is quite 

painstaking and nerve-racking for a native speaker to teach 

his language to foreigners that have no idea at all about 

the structure and forms of the language. 

The teaching of African languages in White schools has not 

received official encouragement until very recently apart 

from the drawing up of a syllabus for the junior classes and 

allowing the Joint Matriculation Board to cater for the 

Matric classes. This seems to have been the procedure- in 

all the provinces in South Africa. But now more educational 

authorities seem to realize the usefulness of having this 

subject taught in the schools in their areas or regions so 

that even those schools which have been teaching African 

languages half-heartedly up to now may put more effort into 

it. The official recommendation is that the White children 

should learn the African language predominant in their area 

'such as ·zulu in Natal, Xhosa in the Eastern and Western Cape, 

etco This is, however, still an optional subject at the 

schools although the Transvaal Department of Education intends 



to launch this subject on a very wide scale. 

1974). ·see also Appendix D. 
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(Press reports, 

Most schools introduce the teaching of Xhosa gradually, 

starting with junior classes, usually standard sixt and 

progressing yearly to the upper classes. There is, however, 

a growing feeling that Xhosa should be introduced earlier 

than standard six so as to give more the opportunity of taking 

it as a matriculation subject., 

In addition to what can be achieved in the classroom in de-

veloping oral proficiency, constant conversation with native 

speakers of Xhosa is essential for the students. These 

native speakers assisting at South African universities at 

present are themselves university graduates and are responsible 

for, among other things, reading and translation exercises, 

compositions, language laboratory sessions, etc. Another 

means of developing spoken use of a language is by staying in 

the home country of the language for as much time.as possible. 

In the case of the South Africans learning Xhosa, this is 

hardly a problem because Xhosa speakers are· available at most 

places throughout the· country. ··Teacher expectancies are· 

also important in foreign language learning. A positive 

attitude usually produces good results while a negative at-

titude is likely to have the reverse effects. 

In learning a foreign language there are two classes of dif-

ficulties : external and internal. External difficulties 

are· caused not by anything in the language itself,. but by the 

circumstances under which it is learnt, e.g. a want of text-

books, dictionaries, and other aids. This category includes 










































































































































































































































































































