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enhancing equality, dechratization and decentralization of structures of
governance, this gradually shifted to a concern with the relationship between
school performance and quality. This therefore necessitated the need of
measuring, monitoring and ensuring quality in education. Different measures and

policies were taken to ensure quality in education.

In 1998, an agreementwasreac’ ° =~ =~ 1entation of the new
Developmental Appraisa} Syster f the resolution Number 4 pf
1998 (ELRC, 1998) this was dev 2 the development of
competency of educators and the .~ education in South Africa. For

v
many years with no nalﬁnal system- %f evaf.:ﬁin%hﬁ%r{pgnace of school, and

no comprehensive data on tH®@qgefigof tretiottag @nddearning or on educational
standards achieved in the system of education in Soufh Africa, the National
Policy on Whole School Evaluation was introduced in 2001. The National Policy
on Whole School Ev: 1ation has been designed to ensure that school evaluation
is carried out accordi |to an agreed national model. The policy is aimed at
improving the overall quality of education in South African Schools (Department
of Education, 2002). In 2003, ELRC agreed on the Performance Measurement
System (PMS) with the purpose of evaluating individual teachers for salary
progression, salary grade progression, affirmation of appointments and rewards

and incentives. (ELRC, 2003).












CHAPTER 2
Literature review

2.1. Introduction

This Chapter seeks to explore, review and discuss other studies that have been

undertaken in the area of quality management in schools. It is argued in this

study that the purpose of quality chools is to improve quality in
schools in particular and educati : concept of quality is
discussed in order to put it into tl axt especially quality

improvement. Quality alone canr.v.v.u_’ed but the quality

management approach[ij reJeVéntjffngrf%ﬁ. Hﬁrf@re, different models

of quality management are disug€sad, THs sadfids & televant because it
provides a clear picture and relevance of different models and their shortcomings
in education setting. The Total Quality Management model is discussed in this ‘
study with the purpose of viewing its intended aim improving the quality of

education offered in our schools.
2.2. Quality education

Quality is the single most important issue in education, business and government
today. Quality in educi on cannot be complete without first discussing the
concept of quality. The word quality comes from the Latin qualis meaning what

kind of (Sallis,2002:123). The quality of something can be said to be part of its















improving education ¢ ality has been associated with such programmes as
providing resources to create the basic condition of learning and teaching,
(re)building a culture of learning and teaching in schools, establishing quality
assurance mechanisr , developing a curriculum based on outcomes (including
assessment issues), building schools as safe environment for learning and
teaching, improving s ooi management practices and continuous teacher

~m

development and support (CEPC 2 will be looked at during the

implementation of IQMS if quality chools.

Coetze and Roux (2001) define ¢

v.vn as relevant education that
endeavors to address ttﬁ unic'17ue and(chanfiig nffdfﬂ%e[%ands’ possibilities

and problems within the totall copégstest acbuictey. d.egislations promising

“education of progressively high quality for all learners, and the recently
published National Policy in Whole School Evaluation (WSE) are setting the
parameters for quality assurance in schools and all these do not however give an
indication of the nature of high quality education in South Africa (Department of

Education, 2000:1-13)
As well as providing a definition of quality in education, it is necessary to

understand the differe e between two other important ideas. The researcher

would like to make dis 1ctions between quality control and quality assurance.
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The main assumption of this structured method is its universality, namely that the
same set of steps applies to all organizations and that it will work without
modification. IQMS has a step-by-step implementation process which is
supposed to be implemented in all the schools universally. The prescriptive
theory assumes that these steps will be implemented in all the six schools

without any modification irrespective of the contextual factors involved.

2.5.1.2. Project

Project is a procedural approach _vu.an (1964) in the context of the
school; it is described afjkhe. a}péroacth JPro?%it{om&n éesults to the
exclusion of addressing fundBogetalesystemiCpiodites. This approach assumes
that improvement is achieved project-by-project in defined phases. The
implementation of IQMS integrated phases, that is Developmental Appraisal,
Performance Measurement and Whole School Evaluation should be considered.
This theory suggests that these programmes should be implemented in an
integrated way in order to ensure optimal effectiveness. Therefore, the outcomes

of the implementation will reflect the improvement of quality.

2.5.1.3. Multi-point

The multi-point approach differs from the prescriptive method in that the various

points consists of somewhat randomly listed assertion as well as prescriptive
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statements that one must take into account in implementing IQMS. The 14 points
of Demin (1982) exemplifies this approach. A psychometric study of the 14 points
shows the difference in interpretation of their meaning (Tamini et al., 1995). In |
addition, certain assertions like abolish annual merit and ratings eliminate target
for the work force conflict with entrenched management techniques such as

management by objectives (MBO) and production goal settings, which have

shown positive results (Schradelr = ~ " . However, Deming provides
the first example of systemic thir improvement (point §) and the
notion of transformation (point 1+ y of purpose” (point 1) proved

to be not only a key assertion in ...vwn of change but also a
contingency variable as[j/elli None o%peéftﬁgyctnm?réaches explicitly
refers to quality improvemen{ agatviatehietiisieinBighg planed change as a

factor to be dealt.
2.5.2. A contingency approach

A content analysis of 11 Balbridge applications indicates certain factors or
preconditions of planned change exist for successful implementation of
improvement in schools. By means of factor coding, subtructing variables and
constructing category and clustered summary tables (Miles & Huberman, 1984).
The following factors were evident:

(a) Commitment, participation and leadership within the power centers of the

organization.
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(b) The existence of advocates to facilitate change.
(c) A plan for deploying change throughout the organization.

(d) A system for sustaining the intervention.

Both anecdotal evidence and survey data indicates that a specific approach or

school of thought is not required for successful implementation of quality

improvement in schools. Howewv: A ypear to be present that
influence successful change. Me cludes that besides leadership
factor, basic knowledge and und slements of change to be

taken into account for transforme... <3ful. This process of change
. A
requires a deliberate, ir{ﬁ.rlated and {jgnarfi%eéfort tIyIscP%ol managers and
embraces all role players incliatjred ter sehéoat plneipeds, staff members,
learners, parents and the community at large with client satisfaction as ultimate
results (Murgatroyd, 1993:269). IQMS spells out clearly theories and
responsibilities of individuals like the principal, the educators and structures like
the school management Teams (SMT) and School Developmental Teams (SDT)
involved in implementing the IQMS. Empirical evidence indicates that factors
such as creating a sense of urgency and need (environmental stress), and
forming an empowered group (change agents) to lead the change process are

vital in accomplishing change but insufficient (Cotter, 1995)

The implementation of IQMS is a total systems approach comprising the

organization as a whole, including the suppliers and clients (Siegel & Byrne,
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2003). The changes that IQMS will make in the way the schools do business are
so massive that to attempt to implement IQMS without involving the major
players is almost impossible. Also Middle Management: EDO’s; Principals;
Deputy Principals; HOD's will become more like facilitators and resource persons
for their internal clients. Middle Management work directly with the two groups
who ultimately decide the success of all educational programmes- the students

4 o o=t e

and teachers (Capper & Jamisol fore Middle Management is
the only sector of the administra actly at the operations level

during the implementation of |1Q! y-in or the IQMS theory will not

. Quality Management brings to
A
middle management isﬁat fgsitionstmovigfigm bfiﬁav.i;%ority-based to being

expertise-based. In |Q} 5 theogaEprotassasaié peécedures that they must

take off the ground. The biggest ..

understand the policy and procedure.

It is vital that training and retraining occurs before reorganizing for Total Quality
Management (Bradley, 1993:289). “Employee Training is job related learning that
is provided by employers for their employee” (Swanepoel, 2000:495). During
training employees will acquire new skills and strategies on IQMS. According to
ELRC (2003:6) training 1ust:

(a) Specifically address issues relating to how the IQMS should be

implemented in e school.
(b) All officials and educators must have thorough understanding of the

purposes, princi| s, processes of the IQMS and
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2.6. School quality and a quality school

According to Contreas 1988:399), “there are likely to be as many answers to the
question (what is school quality) as there are respondents. In part it has to do
with what students learn in school that is, acquiring useable knowledge, and

developing problem sc¢ ring skills, inquiring skills, and perseverance, an

appreciation of the arts and deve”™ - ~nd social responsibility and self
respect.”
The researcher concurs with Cot Ids that the notion of quality in

our schools is far more complex v. ~cess does not include the

provision of the serviceﬁut also the -e[nd E)rfdﬁcé%%\ﬁla? éotality, our learners

as a final product of our edudaiipe stesuldibsceel givoened.

Coetzee & le Roux (2 )1) defines a quality school as an institution of educatioﬁ
that fulfils its primary task (relating to: Initiating the learner into an inherited
tradition of knowledge and normative empowerment-a competence for life), with
a particular context.

From this a number of observations can be made. A school that is not sensitive
to the social realities cannot claim to be a quality school even if it fulfils its
primary or structural task. It seems therefore “relevance” is essential ingredients
of a quality school. Schools implementing IQMS for quality purposes need to be

relevant to the social 2alities at the same time fulfils its structural task.
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customer requirements. All the elements are necessary if there is to be a

successful implementation of IQMS and the desired outcomes.

2.6.2. Continuous improvement in schools

In total quality organizations like school of quality, there is a shift in an

institution’s focus away from sho ~ - ~ ytothe long term quality
improvements. Miles & Ekhom (° chool improvement as a
systematic, sustained effort aime irning conditions and other

related internal conditions in one -.vwhool, with the ultimate aim of
accomplishing educatiot1jl ﬁoals morﬁeffeft'yeg. {t 'T;Pﬁi%)ncerned with
changes that are individually foqueigte ubitpkeaesed, unsystemic, or limited to

minor innovations. The impetus of change is manifested at the school level.

Goddard &Leask (1992:24) argue that constant innovation, improvement and
change are stressed, and those that practice quality management lock into cycle
of continuous improvement. People who are concerned about quality make a
conscious attempt to analyze what they are doing and plan to improve it.
According to Sallis (1993:24), to create a continuous improvement culture,
managers have trusted their staff and to delegate decisions to the appropriate
level to give staff the responsibility to deliver quality within their own sphere.
There should be a never-ending journey of improvement for oneself. The next

graph depicts the quality improvement process:
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education make the n tives taking a quality stance more complicated and
diverse. Sallis (1993:3) identifies the four quality imperatives to reflect the
complex environment in which educational institutions operate. These are the
following:

(a) The moral impe¢ ative: The customer aﬁd clients of the education service

(students, parents and the community) deserves the best possible quality

of education. Thisisthemr o " Ication and one of the few
areas of educational discu is little dissent.
(b) The professional imperati\ ‘0 the moral imperative is the

professional imperative. P.,.v.v.s a commitment to the needs
by employing the{Tost pedaggﬁ%ifc 8?%6?‘%%@8 have a
professional duty to infprg\es e dtiakity & eanestion.

(c) The competitfve imperative: Competition is the reality in the world of
education. Competition requires strategies that clearly differentiating fact-or
for an institution.

(d) The accountability imperative: Schools as part of their communities must
meet the political demand for education to be more accountable and
publicly demonstrate high standards. Quality improvement supports the
accountability imperative by promoting objectives and measurable
outcomes of the educational process. This need for accountability in itself
may provide mechanisms for quality improvement.

Both the theories, { 2 Quality Improvement Process and Four Quality

Imperatives will be used to analyze the environment within which IQMS is
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implemented in schools. The environment in which the IQMS is being
implemented is not a simple and straight forward but a complex and

complicated.

2.7. Whole school evaluation as means to school improvement

Hopkin (1989:3) defines whol o " n as a diagnostic activity
undertaken by a school staff . school or a departmental
improvement process. Van V. lopkins, 1985) originally

de 1ed WSE as a systematic ...v.v.iption and analysis) by a

school, a subsystemdr an individ%gl %efib%rﬁciqoéf,r a leader) of the

actual functioning of the sahgeiidits. 13 targsde@dLiagnosis as a vital and
important activity, if not one reason: it should always be the first step in a
systematic school improvement process to gather diagnostic information in |
order to improve the functioning of a school.

According to Nevc 1985:165) schools in many countries are routinely
reviewed by national and regional inspectors and supervisors. In spite of the
positive aspects of such evaluation, large percentages are not systemic
enough and fail to eet high standards of objectivity and reliability.

Tyler's definition of evaluation (cited in Hopkins, 1989:3) was “the process of
determining to whi extent the educational objectives are being realized”.
This definition agr. s with the descriptive and judgmental approach

evaluation, which is not favored in many countries.
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techniques in non-probability sampling techniques in qualitative research
that may be used. These included purposive sampling, theoretical
sampling, deviant case sampling; sequential sampling; snowball sampling
and volunteeri sampling. But in this study only non-probability purposive
sampling technique was adopted and used. “It is appropriate for you to
select your sar le on the basis of your own knowledge of the population,
its elements and the natur -~ "1 aims” Barbie & Mouton

(2001 :1§6).

]

Ntabethemba Circuit compris chools and 8 Secondary

N 4
namely: Amaqwathiﬁ‘/H %rimar{ ﬁ:ho%; ﬁo(ga;eoﬁe({\mé Secondary school;

Nonzwakazi Lower and HighgetPremary Baredlenegedi Lower and Higher

schools and therefore only si:. _ -~npled in the case study;

Primary School. These schools were chosen because:

(a) All schools are stable and have continuous management over number of
years. Both Senior Secondary Schools have shown improvement in their
pass rate overi :last two years.

(b) The willingness of the educators to participate in the study.

(c) The accessibility of all schools to the researcher and their willingness to
work with the researcher as the researcher has worked with the schools in
number of programmes in the Circuit.

(d) Their quest for k »wledge and understanding of the issues of

transformation and the implementation of new policies like IQMS.
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3.3.2. Document analysis

The researcher used document analysis as already indicated to do
triangulation. Docu ent analysis included the assessment of the Personal
Growth Plan (PGP) for the interviewed educators. PGP helped to give a

personal account of the author’s environment and his/her subjective

perception and interpretation ~° " “"e and also the events around
him/her. This can be found in r portfolio. PGP forms part of
an important record of needs 1dividual educator.

Barbie & Mounton (2001:30%,

,'.. .ngful version of the usefulness
and value of personfjdocument %s “Pestnsl d[omeloéthat provide a holistic

and total perspective of a peyeshaér the cagedtedfds/her total life”. The total
life of educators were analyzed and in the context of school environment.
Also official doéuments like the School Improvement Plans (SIP) were
analyses as they form a strategic document for the school. The District
Improvement Plan that enables the officials to plan, coordinate and monitor
the delivery of support and development opportunities in the school were
studied and analyzed.

The Collective Agreement Number 8 of 2003 for IQMS was also studied and
analyzed, as itis{ 2 heart and the soul of IQMS. This agreement consists of
the IQMS policy, the implementation plan, the instrument to be used as well
as the forms to be used. The advantage of the document analysis is that it is

non-reactive because authors do not necessarily anticipate that their
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Quality management System (IQMS) for evaluation of education in order to

ensure quality.

IQMS consists of three programmes, which need to be in place in order to
enhance and monitor performance of the education system. These are:
Developmental Appraisal; Performance Measurement; Whole School Evaluation.

According to IQMS each of these has a distinct focus and purpose: The purpose

of Developmental Appraisal is to al educators in a transparent
manner with a view to determine and weaknesses and to draw
up a programme for individual d¢ urpose of Performance

Measurement is to evaluate indiwdl'br salary progression, grade
progression, affirmatior[gmmw @f B\varts @hd in@entives. The purpose
of Whole School Evaluation {W$E) f§to moriltor the overall effectiveness of a
school including the support provided by the District, School Management,
Infrastructure and learning resources as well as the qualify of teaching and

learning.

These Quality Management Systems are integrated to avoid duplication,
repetition and unnecessary increase in workload because they are planned
together in schools. IC 1S is informed by Schedule 1 of the Employment of
Educators Act (EEA, | . 76 of 1998), where the Minister is required to determine
performance standards of educators in terms of which their performance is

evaluated.

The implementation of QMS was seen by many as the key to unlock blockages

in education development and support strategies. (CEPD, 200:150). In particular,
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All schools had established Staff Development Teams (SDT) and the teams were
constituted as per the requirement of the system. Interviews showed that SDTs

hardly meet and plan due to the lack of capacity and understanding, They are not
clear about their roles and responsibilities. One respondent said, “The SDT exists

as an abbreviation but non-existent on the ‘ground’. | cannot even remember its

roles and responsibilities if they \ " "anywhere.” And the District
IQMS coordinator said in an inte ittees are there and displayed
in almost all the principals offices less as to what to do and

where to start even after the trair....v

Sallis & Hingley (1991 :?@2[)1H1dici1tedt “Thefsga8nq:pﬁp§{aéory stage of Quality
Management System is staffléapatiybutidinyg sgiteieaén building. The emphasis
has to be on empowerment of people in the organization. Quality Management

System is a team game. It is not summative but productive. Individual excellence

put together does not create organization and systemic quality.”

The problem with the SDTs is capacity and teambuilding and whether they can
work as a team. The Union representative said in an interview “All what these
SDT members do is to fight with the principal unless they can work together with
the Principals there v be no progress.” And one educator responded in an
interview: “if we mee! ven the principals do not have the agenda and we start

from the beginning, we don’t progress in this committee”
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“No broad planning whatsoever, because we have never actually implemented
IQMS. We do not even know the cycles you refer to and nothing has even ‘set off
the ground”. And the EDO said in an interview “We cannot plan as a district
because schools do not submit and meet the deadlines and a lack of

staff/personnel in the district office affect the planning”

4.2.2.4. Educators’ self evaluatic

9

nmediately after the initial advo each educator should
evaluate her/himself using the sa...v...at will be used for both
Developmental Appraisﬂ hDA} and Pfrforrrfapcs N:eﬁﬁ%ent (PM). This
enables educators to becomEdgmeilitee mith thecingir@ent and the Performance
Standards, the criteria (what they are expected to do) as well as the levels of

performance (how well they are expected to perform).

The self-evaluation was hardly done by educators in schools due to the lack of
broad ilanning and the lack of understanding of the processes and procedures.
One principal confuses the self evaluation with the summative evaluation and
said: “I did not conduct self evaluation because | needed peer evaluation which
was supposed to be my neighboring school principal and my Circuit Manager

was unavailable.”

72



This indicated that the difference between the self-evaluation and summative
evaluation are not clear to the respondents. The emphasis on self-evaluation
serves the purpose of giving an educator to reflect critically on his/her own
performance and to set own targets and timeframes. For improvement the
educator should contrc of his/her improvement and be able to identify priorities

and monitor their own progress.

4.2.2.5. |dentification of develop )up (DSG)

DSG is a personal support grour. .vwr. The educator identifies
his/her support group V\ﬁuin the schq[ol. ThfsPa(Lﬁ( Enflfgi%e educator’'s
immediate senior (Education Byetiabsttietd oelbepgfment/ Subject Head') and

one other educator (peer), selected by the educator

The main purpose of the DSG is to provide mentoring and support. If the
immediate senior is the Education Specialist (Head of Department) in the school,
the mentoring and su; ort fall within the job description. The DSG is responsible
for assisting the educator to develop a Personal Growth Plan (PGP) and to work
with the SDT to incorporate plans for development of the educator into the
School Improvement Plan (SIP). The DSG must verify that the information

provided for PM is accurate.
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®» Those areas in need of improvement about which the educator in person

is in full control (e.g. punctuality)

® Those areas for hich the DSG (immediate senior and or mentor) or
someone else in the school is able to provide guidance (e.g. record-

keeping).

=  Those areas for which the Department should provide In-service Training

(INSET) or other programr

L ] ]

®»  Where the educator is un- or needs reskilling in order to

~-
In all the schools intervi@?fﬁ peq%ﬁthﬁt{ﬁe}% Fd$13-Bersonal Growth Plan
and was not even aware of tHe-&drtpohéhts of PEP. “We don't need that

teach a new subject/Learn...

because the school is improving. So what are going to do with PGP” said an
educator in one of the hools in an interview. One principal said, “No educator
has a personal growth an but we did self evaluation. We do not have guidelines
on how to do PGP as ¢ 2sult we don’t know where to start”. Along with self-
evaluation, the baseline evaluation and the performance measurement, the PGP

forms an important record of needs and progress of individual educators.
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payment of salary and « ide progression to those who qualify. One respondent
said:

“We have never conducted summative evaluation. The only forms we have ever
been asked to submit in 2006 by the District Office for salary Progression were

those of self-scoring, countersigned by the Principal of the school, myself

included”
All educators in the Eastern Cape ~ ' ' ™" " " "included got salary
progression by default in 2006 nc¢ MS evaluation process.

The outcomes of the implementa..._ .10t the desired one. This

-
process does not flow irt?chool beca%;e or}elg.s(?eftﬁsuF%osed to lead to

another for example: PGP is he@abiseit v divetttenaed development areas
identified by the DSG i d the educator himself/herself come up with Personal
Growth Plan outlining how is she/he going to improve and what programmes
he/she think could help him/her to improve. So there are no PGP‘, very minimal
educator support and mentoring, no SIP’s if it is there it has never been
implemented. IQMS summative scores have never been used for salary or grade

progression but all educators got salary progression.

It is clear from the data analysed that there are serious challenges about the
understanding the po y and procedures. The implementation processes of
IQMS by all the educators, Principals and District Officials are not followed as a

result the objectives for which IQMS was meant are not realized.
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The researcher noted at IQMS might be used as a threat by some principals.
There is also lack of moderation by the officials that may have lead to the lack of
correlation between evaluation, performance and the score awarded to
educators. Moderation was going to identify problems and challenges early in the
process.

The interpretation of the same policy by different stakeholders has lead to

confusion to the educators. Altho = & jons operating in the Circuit
are signatories in the agreement, n of the process to their
members is totally different to the This was shown by the

parallel workshops conducted by ..

. ~. € were interpreting this policy
N 4
the same way, the resegreher is of thg view t could have been
~ tf £ Ve IO AR

conducted at the same time. Fag ciifi€ie e of@Be ehifoyer i.e. dept. of

educa )n and the employee’s union is the main cause of the conflict.

The contested area of the skills development has also affected the
implementation of IQMS. So if the implementation of IQMS is not adequate then
skills development cannot move because skill development programmes should
assist the dévelopmental needs of educators identified in the process of IQMS.
The policy has left out two major stakeholders in education who have the interest
in the quality of education that is the parents and the learners. If parents and
learners are part of Sc ol Governing Bodies and SGBs are not included in the

IQMS policy that is also the cause of conflict.
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APPEN3D|X A

Dalasile L/H Primary School

P. O. Box 9055
Queenstown
5320
13 August 2007
The Secretary
South African Democra  Union
Ntabethemba Branch
Ntabethemba
Dear Sir/ Madam
RE: Request to be granted permis -esearch on IQOMS with your
members in Ntabethen a Circuit wana: Persal No. 52092259 (
*E ducator Dalasile Primary Schoo !
My name is Phumzile Mbaliswana ¢ ile Primary School. I am currently
doing Masters in Public Administrai.os we university of Fort Hare in
Eastern Cape. I kindly request to be graMon to conduct interviews with your

members in the foIlowingfI . ; shall be conducted
from the 20" August 200 m&%ﬁ%@fmﬁ?@g tleHﬁf@
<

| The research shall target rincipals of schools; one member of the School Development

' Committee (SDC); one educator; The E.D.O of the Circuit and the IQMS coordinator. 1
wish to stress that this is an academic research and the information obtained shall be used
for the research project only and strict confidentiality of the information shall be
maintained.

The findings and recommendation of the research draft shall be delivered to your office.

1 wish to thank yourina rance.

Yours Tru]z

Phumzile Mbaliswana (Educator Dalasile Primary School)







APPENSDIX A

Dalasile L/H Primary School

P. 0. Box 9055
Queenstown
5320
13 August 2007
The District Director
Department of Education
Cradock District
Eastern Cape
Cradock
Dear Sir
RE: Request to be granted permis esearch on IQOMS with your
schools in Ntabethemba Circuit: F na: Persal No. 52092259 (

Educator Dalasile Primary School

My name is Phumzile Mbaliswana a.. usile Primary School. I am currently
doing Masters in Public Administratithe university of Fort Hare in
Eastern Cape. I kindly req t to be edp ﬁf research project in the
following schools: Sizami S $5.; Ke tn é?f(iﬁxtqa& EH Primary;
Manzolwandle J. P.; Lesedi L/th@ﬂﬁ N otz &kaAr €AC@rimary. The research shall
be conducted from the 20" August 2007 to the 22" September 2007.

The research shall target Principals of schools; one member of the School Development
Committee (SDC); one educator; The E.D.O of the Circuit and the IQMS coordinator. ]
wish to stress that this is an academic research and the information obtained shall be used

for the research project only and strict confidentiality of the information shall be
maintained.

The final research draft shall be delivered to your office and possibly to the schools
covered.

I wish to thank your in advance.
Yours Truly

Phumzile Mbaliswana (Educator Dalasile Primary School)
















APPEN5DIX B

12. What kind of support do you get from the District office during the
implementation of IC AS? If not, why? Please specify, how?

13. Do you a District mprovement Plan (DIP)? If not, why?
- What role did you play in its formulation?

14. Did you conduct internal Whole School evaluation in you school and
How? If not, why?

15. Did you school take part in external WSE? If not, why? If yes, when?
16. What development support ducators at your school?
17. Have you conducted summ: nd submit the report for

salary and grade progression? [
- Did all the educators qualify fo. vwsion? If not, why?

18. What do you think %}%TW@@FMOHQW in your school?
- Any remedy for the imprqvgwei?u thermplgpspgation of IQMS?

19. How does the implementation of IQMS impact to the school
improvement?

20. Do you have any comments about the implementation of IQMS?

Thank you



APPEN1D|X C

]NFORMED CONSENT FORM FOR THE PARTICIPANTS IN THE STUDY TO

INVESTIGATE THE IMPLEMENTATION OF INTEGRATED QUALITY
MANAGEMENT SYSTEMS (IQMS) IN SCHOOLS

The purpose of this research is to investigate the implementation of IQMS in
school and find out the outcomes of the implementation in schools in
Ntabethemba Circuit of the Cradock District.

In this study you will be required to respond to unstructured questions
during in-depth interview with the researcher. There will be no pain or
discomfort involved in your participation. There is no risk to both your
personal safety and job secur: rect benefit to your
participation, but you may dis about the way IQMS is being
implemented in your school.

The information obtained in t used to prepare a research

report. Any information obtaiuc 1 connection to this study will
be kept confidential and availabm researcher, when the research
report is published ypurmanersiit y@te;d@p]b&eﬂ&lrffact your name will
not appear on any of the date;éphap. .

Your participation in this study is voluntary. If you decide to participate,
you’re free to withdraw your consent and to discontinue at ant time.

The researcher will answer any additional questions that you may have
regarding this study. You’re making a decision to participate whether to
participate or not to participate. Your signature indicates that you have
decided to participate having read the information p-ovided above. You will
be given a copy of this consent form to keep.

Signature of respondent date

P. MBALISWANA S. REMBE
Lead Researcher Research Supervisor

















