AN INVESTIGATION INTO LEARNING EXPERIENCES OF INTERMEDIATE
PHASE LEARNERS WITH COGNITIVE LEARNING BARRIERS IN MAINSTREAM
CLASSES: A STUDY OF TWO PILOT SCHOOLS IN THE EASTERN CAPE
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Learners with Special Education Needs (LSEN), in mainstream classes (Pillay &

Terriz, 2009).

This research identified a gap, evident in mainstream classes, whereby the “voices”
of learners with cognitive learning barriers need to be heard in order to understand
their needs. Article 12 of the ‘Child United Nations’ document (1990), asserts that the
child has the right to express his or her own opinion in all matters affecting him or
herself. Kuncy (1992) in Danida Consortium (2001), states that “It is not enough to
give a young person a voice; we must also be prepared to listen and act upon what

they say”.

Rediscovering Maslow’s Hierarchy of N aslow stated that we have to

abandon the idea that learning is ir... Jeople. Maslow argues that

.
“belonging” is one of the cent@lfﬂwﬁ.élﬂa I@f F?ﬁ‘t 'Hscﬂ‘@ from our education

structures for some time. Even though®fe need 6 B&tong 1 fundamental, schools do
not put much emphasis on it; hence | argue that the voices of learners with learning
are not being heard, thus ignoring their need to “belong”, within the environmehtal,
and specifically schooling, context. However, the concept of inclusion implies a
sense of belonging and acceptance (Volts 2001), but this study argues that learners
with mild cognitive barriers do not feel a sense of belonging in a mainstream class

and thus experience no feeling of acceptance.

1.3 Statement of the problem

Literature indicated that learners with cognitive barriers experience great difficulty in
gaining access to learning, as education support was not always given to learners
who experienced cognitive learning barriers (DoE, White Paper 6, 2001). Learners

with mild cognitive learning barriers learn differently from ordinary learners in the
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participants in mainstream culture. Learners in inclusive classrooms reported feeling
like they learned more, made more friends and had higher levels of self-concept,

including self-efficiency and self-esteem (Fitch 2003 p. 237).

Longout (2004) found that students reported that they enjoy school when family and
community members are part of the school community as a whole. This greater level
of connectedness and interdependence can be mutually beneficial to both schools
nd the community. Studies suggest that students favour school environments that

provide them with opportunities for self-efficiency and social interaction.

The United Nations Organisation (19 t the child has the right to
express his or her opinion in all matters her. In 1978, an organization
entitled “ Who Cares? Scotland” was .. Jive a voice to young people

A |
who were being looked after Ullﬁ@élagiwqﬁsbléﬁamit@t children who have

special needs, like all young people;, af$t have the Hghf to participate actively in
decisions about their education and welfare. SOEID (1999) stated that if we are
serious about ensuring young people exercise their right to express themselves in
relation to matters that have a significant impact on their lives, we must ensure that

this applies to all young people, including those who have learning barriers.

Suane and Sonia (2005) state that the current government policy and educational
literature both emphasise the importance of schools establishing and maintaining
relationships with parents. With regard to learners with mild cognitive learning
barriers, it is fundamental to evaluate their needs effectively, and to subsequently

evaluate the learning support, provided that the school liaises with learners’ parents.

Swart (2004) indicated that parents experience mainstreaming as a dynamic process

that impacts in many ways on families, schools, communities and the children with
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learning barriers. Results indicate that gaining an understanding of how parents are
experts about their children, and how this expertise can contribute towards more
balanced and effective collaboration and partnerships in inclusive. education, is

important for the successful implementation of inclusive education in South Africa.

Some researchers’ findings state that parents would like their children to be placed in
the mainstream schools because they want them to be socially included. Parents are
even prepared to compromise by giving academic support at home, and letting their
children take exira lessons, to enable them to stay in the mainstream school,
because this can facilitate successful roader society after learning

(Engelbrecht, 2005).

Parents recommend that training for pr-. -upport them in dealing with a

-
child with cognitive learning baU'Pﬂ, v%lfle ??WCFB%' Hrﬁlu'eus research in South
Africa indicated that a lack of professional tralfiiig when teachers and other

professionals are required to implement new collaborative practices in order to meet
the needs of an increasingly diverse learner population, is a common source of
stress (Engelbrecht, 2001). According to Banning, (2004) a deeper understanding of
the perspectives of family members and professionals, based on the classroom-
based meaning of factors, such as mutual respect and trust, could lead to better

guidelines in practice

2.16.2 Parents’ experiences
Giving learners and parents a voice is perhaps the single most effective way of

developing as an inclusive school (Cheninais, 2004 ). Parents are the primary

caregivers of the child (Donald et al, 2005) and therefore need to play an important
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The data was analyzed, using an interpretive phenomenological framework. The
“mechanics” of such an analysis were similar to that found in many types of
research, i.e. descriptive coding of data leading to the eventual organization of
analytical themes. However, in the interpretive phenomenological analysis the
emphas always remained on patrticipants, based on their personal and social worlds

(Smith and Osborn, 2003 ).

Themes generated from the literature were reviewed. They were embedded in
instrument questions and in research questions. The researcher used the various
identification themes to develop ovel of the phenomena as the

learners experienced them (Chamaz, 2|

When coding data, the researcher had .. o-ven information carefully, e.g.

A
Pick one document: “What was[jthix{}%?r@iiw GfT“H?'t?" P%tlgieethoughts and themes

in the margin (Chamaz, 2003 and V85, 2002). “The tésearcher clustered together
similar topics, then arranged topics into major topics, revisited under the thematic
data topics. Abbreviated the topics as codes; re-analyzed, the topics then developed
major topics into themes and then reduced the number of themes by grouping similar

themes together.

This was an inductive process as the researcher began with raw data consisting of
multiple sources of data, e.g. the learners’ class work books; learners’ reports and
learners’ portfolios. The final research outcome determined the learning experiences
of these leamers in mainstream classrooms. The researcher kept in mind the
research questions that guided the study, refer to page 7, of chapter one, to which
answers were required, as well as the aims of this study to provide a significant

study, focusing on learners’ experiences.
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There were strategies that researchers could employ to enhance the trustworthiness
of their research, such as triangulation, member checks, and the use of rich, thick
descriptions. Triangulation: The use of multiple investigators, sources of data, or

data collection methods to confirm emerging findings.

In the case of this research, since it involved children as a vulnerable group, every
effort was made to secure their informed consent and confidentiality. In the case of
research on children, the researcher could not expect parents alone to provide
disinterested approval on their children’s behalf. Every effort was made to deal with

consent, through dialogue with both chi arents.

The confidentiality of information st research subjects and the
anonymity of respondents was respectwvvt,otiable. The researcher used
pseudonyms for the names qgﬁﬁ-@p@ﬁ? hfoPeh e Bf-@esearch to preserve
anonymity and to safeguard confidentfality from both a researcher and professional

ethical position.

The research participants participated in a voluntary way, free from cohesion. The
researchers informed the participants of their rights to refuse to participate, or to
withdraw from the investigation whenever and for whatever reason they wish.
Consent was freely obtained in order to be valid. Any harm to the research
patrticipants was avoided at all costs. The research was conducted in such a way
that it minimized harm or risk to the individuals. Participants’ interest or wellbeing
fully considered as a result of their participation in the research. However, this study

intended to strengthen their “voices” in verbalizing their experiences.

The independence and impartiality of the research was clear, and any conflict of

interest or partiality was dealt with. The research was conducted so as to ensure the
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even said he feels embarrassed when he cannot answer well in class. The other one
said they even tease her when she fails a test. This clearly shows that the
acceptance by other learners is limited, and based on their academic performance.
They even mentioned that they feel like crying. Therefore, the impact of failure and

rejection affects the sense of belonging and self esteem.

Learners are reserved in the classroom because they have a fear of making
mistakes, because they want to be accepted in the class. Their confidence is

hampered when they respond incorrectly so they reserve their responses for fear of

failure.
Their fear is based on the teacher's ¢ roach towards them because
one of the respondents said that teach ‘here is a lot of tension when

N
they are in the class. This meaﬁm@é{\flﬁrtihafs[p(ij f_llﬁf@ssroom situation she

is happy with other learners. One of H#tem sald that wherr he does not understand,

the teacher would ask him why, and he does not know why.

This also prevents them from being free to engage in the classroom debates and
activities. They know that school is where they belong in order for them to be

successful in life. They want to be like other learners and accepted by other learners.

Maslow (1990), as alluded to in chapter two, pointed out that belonging is an
essential and prerequisite to human needs. It must be met before we can achieve a

sense of self-worth.

5.3 Feelings of low self esteem

The four respondents showed feelings of low self esteem. One of them said that

other learners do not listen to his ideas. Acceptahce is based on achievement, so he
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and learning abilities and or inabilities, according to their tempo of learning and

understanding.

Teachers need to be sensitively trained for mainstream schools, so that they can
improve their teaching and learning styles to accommodate diverse learners such as
learners with mild cognitive barriers to learning in mainstream classes. Their
sensitivity towards teaching needs to be improved to help learners overcome their
repeated errors and fears. Teachers need to invite these learners into their space in
order for them to understand these learners and to adapt their teaching and learning

strategies accordingly.

Teachers need to be developed, to equ skills to identify learners with
learning barriers and furthermore how 1 _ 3 barriers; as well as the skill
to identify leaming barriers anﬁﬁ?\;&ugﬁ Jgratfepas[lfts [LT ﬂ%vide for mastery and
achievement of the learners, regardféss-of their teveY of learning ability. This teacher
training could be to assist teachers based onto their classroom management,

performance and training expertise.

The outcome of this study reveals that teachers need to listen to the voices of
learners with mild cognitive learning barriers in mainstream classes so that they
conceptualize and have a deeper understanding of how such learners experience

learning.

Teachers require training in order to meet the needs of these particular learners. The
Guidelines for Inclusive Learning Programmes (2005 c¢) propose that teachers use
multi-level teaching strategies, and accommodate multiple intelligences and various

learning styles in their teaching. This is most essential for developing intervention
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