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‘ AFRICANA
1. INTRODUCTION

s
\ l’a['d Pim \_\“‘

1.1 General Introductory Remarks

i

Our native tongue enables us to communicate with others who
use the same system of language. Nevertheless as soon as
we go beyond thisvgroup, we find buréelves in need of another

language.

Distances are contracting with amazing rapidity, and the nations
are'COming more and more into ¢ontact with each other. Inf
evitably,’the absolute inter—dependence of all civilizations

_and ali cultures is merely the subject of philosophical specu-
lation or religious meditation by:the few -~ the full Weight

of its simplibity bears upon.ever&body. (Cf. Unesco, Education
Abstracts, 1961, p; 5). - In the same article we read that
throughout the world the teaching‘of modern languages is no
longer an intellecfuai luxury and'hég become an urgent necéssity
for everyone. Now that knowledge of a foreign language is |
manifestly one of the best ways oflteaching people mofe about
each other and of providing young people with a key to all the
riches of other cultures, educators in every country are reali- .

zing that there is no time to be lost.

Understanding between two human beings can only come through
speech. Therefore,'whenever twolindividuais of different
tongues meet for whatever pufpose, they have to commuﬁicate in
some way in order .to draw togéthef. This contact cén also be
made through speéch or simply by reading and writing one

another'!s language. Languages, whether mother or foreign



tongue serve to communicate, to record information, to think,
to get what is wanted etc. . It is equally vital for the
'peoplgs of one country with many language groups to know some .

. if not all of the languages spokeh by the othér groups.

Language enables man to live.in society and the kind of society
in which he lives will profoundly affect the‘language or
languages he has fo épeak; ‘Heﬁée the Whites in South Africa
are beginniné'to see the need to learn the African language 6f
the area where'théy are domiciled. Language and cﬁlture of

a people are inséparable and the férmer helps to transmit the
;latter; Eadh language_groﬁpiis*free to choose the words

that describe certain cultural traifs from its language.

Professor Max Black of linguiétic‘studies fame once made the

following remarkﬁ

"Man, through language, éan bridge the gap between
‘one peréoh‘ahd another, conveying at the same time
thoughts, feelings, desirés,Aattitudes; and sharing
- dn the traditions, conventions, the knowledge and

the superstitions of his culture." ' (Vide Doughty

and Thornton, 1973, p. 23)

There has alwéys beeﬁ‘a,need for people of different nationaii—
ties té cohmunicate With one another. This need was felt
‘/mubh moré stronglyrafter the wbrld‘wars because at this stage
various nations felt the need to come together for defence,

trade; and other purposes. R Fofeign language study is:

More likely to take place anywhere in the world if

the international atmosphere is calm and peaceful.



‘The United States of America which is one of
the leading countries With extensige foreign
language'study programmes only got underway in

1952. (Vide Internmational Journal of American

' Linguistics part II, Vol. 32, No. 1, 1966, pp. 2-3)

1.2 Thé-ConCept of Teaching énd Learning Fofeign Languages

A lot can be said to justify the peed to 1éarﬁ other people's
languages. ‘V‘In teaching and léérning a new ianguage values
of understahding and sympéthy musf always bé kepf in mind so
that the fofeign langﬁage teachiné may bring~$omething of
}permanent value to the student becaugé language, whether‘a homé

or a foreign tongue, can touch“life at its fullest and richest.

Teaching any féreign language to any group‘of students or
learning‘it must haﬁe, a@ohg'othef diff;culties, some unifersal
problems aﬁd obstacles and these éhouldliﬁﬁariably be comparable
and contrastable anywhere in the reading world. Hence, in
our‘situation, teaching Xhoéa to Wiites is_as much involvea,as

teaching, say,~German to the English, The methods and prin-

ciples dinvolved share a lot of common ground,

When we are using a fofeign language,'we’are bringing into play
fhe same linguistic ékills as those we use when We'speak or
write in our mother't.‘ongu‘e° : For‘exampié, skill din cénsfrﬁc—
tiﬁg sentences will bé aétive whetﬁérAweyare practising our
moéher_ﬁbngue or wfiting a paragraph in a foreign 1an5uage;

" If a student has developed a ﬁabitiqf attending fo,correctneés
of language in his mothér tongue,'he ﬁill be ready to learn to

Y

i
-
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use the new language correctly for he will be, then, a
potential éorrect—language user, If He is fona of clear
éxpressiéns in his mother tongue, he wiil be keen to do the
same in the new language becaﬁse his mind will be set that
way. | This also applies to.the acquisition of free and
flueﬁt speech when the forms and structures of the'new langﬁage
have been mastered by a fluent mothér—tongue speaker, -', Ex;
perience has shown this to be the caée in our situation with
the teaching of Xhosa as a foreign language. This statement,
howéver, does not rule out the neceésity for intensive and
constant training and practice in the new language by poor

mother-tongue users,

In general terms, a foreign language is usually.only'spoken in
another countrf and probably not generally heard by. the learners
of it elsewhere. The study of the.grammar of a foreigﬁ
language should no longef be given priority as was the case with

the study of Latin in yesteryears. ‘Modern times require that

those Who have studied a foreign langﬁage should practise it

‘and thus students of that language are assigned to the national

service in the appropriate country. This point will be de-

veloped further in chapter five.

If we accept the premise that laﬁguage is a system of vocal
symbols inseparable frqm the cﬁlture of a given human community,
it follows that real appreciation éf the culture is possible
only through a firm mastery of that system. Proficiency in

speaking is bound in time to affect favourably proficiency in

‘reading and writing.

[y



1.3 The Problem Stated and Explained

There is scarcely a single modern nation in which there are

not minority groups who are required to learn someone else's
language. The whole guestion of foreign language study

could be  interpreted broadly to imply that under the conditions
of internatibnal communication in the twentieth century the
objectives of economics,‘science, engineering énd culture can
’only be fully realized with an édequate command of foreign
lahguages, - In practical'terms,_however, this is believed

to have led té the so—called technical language training in
Russian, English, and French in the‘high schools and univer-
sities of the German Democratic Republic which started a little

over sixteen years ago. (Cf. Filipovic, 1972, p. XVI)

Though'we-learn‘that the Americans embérked on an extensive

fbreign language progfamme as early as 1952, progress was not
ali that sétisfactory to some Americans themselves, hence;‘in
1958 President Eisenhower is repo;ted to have said to Congress

on the subject:

ettt the American people generally are de-
ficient in foreign languages,particularly those
of the emerging hations in Asia, Africa, and the
Near East. It is important to our national
secufity that éuch aeficiencies be promptly over—v

come, " (Internal Journal of American Linguistics,

Vol. 32, part II, 1966, p. 9)

In South Africa, foreign languages, mainly of European stock
are not taught to any satisfactory extent by the schools and

universities with the exception of German and to a lesser

-
iy



extent French, but which still leave room for improvement.
Formai teachiﬁg and learning of Afriéan languages by Whites

is something éuite new in the schools and very new in the
universities. '.All this is remarkable‘if we ' take into

aécount thé faCt that White and African héve co—-existed side
by‘side in this land for over_three éenturies. More détails

on this will be found in chapter three.

NeVerfheless, because of South‘Afriba's rapid growth in the
industrial and.commerciélrspheres, there is an increasing de-
ménd for people with é sound knowledge of at least one African
iaﬁguage. . This applies élso to thé grqwing realisation for
intefdependenoe among theinatioﬁs or raciél’groups of South

Africa.

Michgel‘Wesf puts forward an excellent reason for studying

foreign languages when he says,

"Many subjects are taught in school, not merely
because fhey are useful to the individual, but
_becausé they are desirable for the well-being of

mankind. | Foreign lahguages are such a subject."
He goes on to add:

"Natioﬁal literacy facilitates nationai weli—'
‘being. | International literacy promotes inter-
national understanding and goodwill, To .
understand a nation we musé appreciate its ideals,
and these are best expressed by the nation's
VSpbkesmen, dead and living, in‘the literature of

the nation." ‘(West, 1960, pp. 1-2)



We‘gain understanding of other peoples thfough our study of
foreign languages. In order to understénd the speakers of
the‘ianguage‘we are studying, we must have as much as poséible

of the background experience and culture that the native |
speaker hés, to give meaning to his language. Understanding

of the culture‘of ofher peoples makes us more tolerant and more
sympathetic of theif beliefs, traditions, prejudices, aspifafions,
and their civilization or, in short, their culture. It is
only in this way that language caﬁ be used for croSs—cultural

communication. i
‘ |

Almost everyone beginning to learﬁ a foreign language seriously
has, as one of hisAgoals, the ability to ¢ommunicate orally in
it, that is, to understand what he heérs and to be understood
when he speaks. The sounds of a foreign language can become
a part of his speech hébits onlywthrough frequent hearing and

use of them.

A foreign laﬁéuage student is supposed to experience feelings of
accomplishment and enjoymeﬁt’ih the use of a foreign language;
he is expected to become more toleranf of other peoples and

more éppfeciativerof other cultures. Yet in training such a

- student wé seem fo-pay'more attention to subject matter goals

- e.g. the 1anguage grammar and syntax and what skills.and
understanding they should possess as a result of the study and
less to goals relating to student attitudes towards,and under-
standing of the mother-tongue speakers of the language. In
this way the student is not being helped to play his role well

in promoting international peace and understanding.

It is, therefore, essential for children to learn to appréciate



that there are ofher ways of communicating than those they
already know and that there are other people whose customs

and ways of life maj be different from theirs, and whose values
are equal to their own. An undsrstanding of this ensures
 that ths community accepts the systematic and pleasurable

study of thé foreign language and the culture associated with
it.

An intolerant and opiﬁionated view that nothing beyond one's
own immediate experience can have much value reflects an un-

. educated man. This blame could be levelled against us and
our educational progfammes for not having deemed it hecessary
to introduce African languages formally into our currisyla in
'schools. | A well-educated person, on the other hand, has
achieved s balance of mind Which allows him to appreciate the
views and experiences of.others without losing his own cultural
identity or self-respect. - Therefore we should not have aﬁy
fears, as an enlightened nation, about bringing in African
native spsakers to teach our children their language. Those
who enjby‘keeping an artificial distance between themselves and
the African neighbours,‘and whosdelight in having to use an
interpreter as a prestige symbol when wanting to communicate
with Africans, have not disguissd their fsars and lack of self-

confidence.

1.4 The Aim of the Investigation

The major purpose of this study is to examine and establish the
extent to which thsa as an African 1énguage is being taught as
a foreign language in South African White schools and univer-

sities so as to equip the students with the basic skills of



lisfening, speaking, reading and writing the langﬁage.

Thé writer is aware thafjthe}e méy be other instances or groups
of people'who‘may organise themselveé int§ classes for the
purpose of léafhing Xhosa in or outside a school or a univer-
isity. Such programmes are deliberafély excluded from the aim

of this investigation so as to delimit the field.

While it is not the aim of this study to include stages of
learning lower than standard IX, yet a quick look at the situ-

ation in the lower classes will be made without expatiation.

It is an important subsidiary aim of this study to investigate
the folldwiﬁg about the teaching of Xhosa as a foreign language

to White students :-

(i) to determine the area where this is taking place;

(ii) to ascertain the historical background of this
voiuntary programme ;
' : ' i :
(iii) to study the'syllébusés, prescribed books, and
other faoilitieS'avéilable for this programme
at the schools and universities;
(iv) to see what‘methods of téaohing and learning are.
ﬂ empldyed,vwhat methods of testing and promoting,

and what aids are‘beiﬂg used in the programme;

- (v) to investigate student selection and teacher

suitability and trainipg.

1.5 - The Outline and the Scope of the Investigation

Nearly all countries in the world include in their educational
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programme the teaching of foreign languages, and one of the
main reasons given for the learning of languages is that the
literature of other peoples should be read. Nevertheless,
large numbers of students leave school or university without
any knowledge of the literature of the foréign language to
vwhiéh they have been introduced. It could be suggested theh,.
that if the students are incapable of reading the literature
in the foreign language, théy should be given a translation of
it into their mother-tongue as we dften do with Xhosa. The
answer here lies in what we have already said about the impor-
tance of acqﬁiring first-ﬁasic aural-oral skills in tﬁé‘new
language so as to be‘able to communicate bersonally With the

"native speakers.

The knowledge of a foreign language, as well as enabling one fo
travel and communicate with other nations and facilitating trade
links with foreign lénds, should be a process whereby one is
enabled to know-afforeign culture, civilization, history and
life of a people. It should broaden one'!'s knowledge and e#-«
,perience‘about the mental attitudes of others estéblishing as

‘a result avfavourable climate for mutual friendship and better

understanding.

It is, however, not easy to have standards or criteria whereby
one can say that one has begun to 'know'! a foreign language
especially on. the primaryroral aspect of the language. A
satisfactory degree of achievement seems to be the understanding
of the spoken language when spoken by natives at a normal
speaking Speed, and the speaking of the laﬁgﬁage with enough

ease and fluency so as to enable the student to be readily
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understood by natives. (Vvide International Journal of

American Linguistics, Part III, Vol., 29, No. 2, 1963, p. 84).

We are concentrating here on the practical study of language.
just for our own convenience because otherwise the field of
language study 4is one contiﬁﬁous procéss embodying all aspects

of the language. In sﬁpport of this Henry Sweet says:

e il it is hardly necessary to enlarge on
the distinction between the practical and‘the
fheoretical study of languages - between |
learning to understand, éeéd; speak and‘wfite
a language on the one hand, and Studying»its

_history and etymology on.the other hand. None
of the two spheres ié less scientific than the

other."  (Sweet, 1964, p. 1)

A good foreign languageAprogramme should run smoothly énd
harmoniously from a horizontal point or cb—ordinational level
and from a vertical point or continuity level. On the
hofizontal plane the chief considerations afe'the co-operation
among the modern.foreign language teachers themselves, their
relationships‘with the teachers of other languages, and the

use of the language laboratory and other aids. On the

‘Qertical piaﬁe.the principal problems. seem to be, inter alia,
to determine when is the best time tq begin the study of a
foreign language and to draw up abproﬁriaﬁe foreign language
programmes for the high schools; and fdr the colleges and

universities.,

Language teaching has become a science in which the findings of
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linguistics and educational psychology have come to play
their full part; énd because it is a science, it must take
into account the culture and habits of the people whose
language is being learnéd. The course or programme of
study should then be so planned that certain Specific goals
may be reached efficiently. The.linking together of language
and culture in the study is justified by the belief that fhe
culture of a people whose language is béing studied should be
included.in the aims of the course because it fofms the native
soil on which the language grows. To illustrate this point
Gauntlett says:

"If one studies manners and customs the reasonable

thing is to relate.the kind of language being

learnt to the manners and customs of those people

to whom the language is vernacular,"

‘(Gauntlett, 1957, p. 8)

The field of foreign language teaching and learning seems to
be for ever unfolding itself as new methods and techniques are
being discovered, and new experiments are being carried out.
In Séuth Africa the pbsitiqn is very fluid particularly where
African languages are concerned. The study of African
languages as foreign languages by Wﬁites has been so loosely
controlled that the new sparked intereét has resulted at the
present mbmént in almost weekly press repofts and radio news
flashes announcing quite ambitious plans being undertaken by
the schools and various instances for the study of theée
languages. It will not be surprising, therefore, if most of

the deductions made, and conclusions drawn, or even views
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expressed in this‘investigatidn are soon regarded ag holding
no ground or are somewhat misrepreseqtative of the true situ-
ation as it Qili be then. It is for that reason that this
study has to be rather small, limited ahd introductory. - It

. should suffice at this stage just to purport to obtain infof;
bmation about prevailing conditions now‘in the teaching and |
learnihg of Xhosa as a‘foreign language in South Africa, wHere—

by we are concerned with an overall picture.

'fIt could also be stated'#hat this study or piece of research
is'explorator& in nature in the sense thaf it‘does not pretend
to“give definite answers, and it is by no means an experiment
in the strict sense of the term. The intent is tb see whatl
_éould be done in teachiﬁg and 1earning Xhosa as a foreign
lénguage here with'the background'of‘foreign language teéching'
elsewhere in view. We hope that we_shall find techniques
.and methods follqwéd eléewhefe which can be shaped and modified
. to suit the ldcal scene. ‘The investigation is not comparative
though, no more than it is deductive and interpretive. It
is aiso hopedufhat the conclusions and assumptiéns will throw
some light on the acfivities of both thelteaéher and the

student of Xhosa in the context of the investigation.

We do not include the study of literature of Xhosa in our in-
vestigation because invthe first place this aspect of language
study hereiis largely done through the‘medium of the stﬁdént!s
mother-tongue and, secondly, it félls outgidg thé séope of our
field of iﬁquiry in the beginning stages of language learning
or bracticai spheres because literature can be said to form the

last phase of language study in an unbroken continuum.
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1.6 Methods of Research

In the pursuance of this study the fqllowing ways of obtaining

information and methods of gathering data were used :-

(a) Two-year personal experience as Professional
Assistant responsible for teaching Xhosa‘at‘all levels at
Rhodes University, Grahamstown. ‘The writer has also some
loﬁg eXpérience as a private voluntary tutor to White adults

learning Xhosa at Lady Frere - Lumko Institute.

(b) Expert opinion has been received from school
teachers of ZXhosa, university lecfurers of Xhosa, ex—studenés
of Xhosa from Rhodes University, and from other interested
perséns.

(c) The study of available literature, both local and

foreign has been made whenever possible.

(d) A general survey has been conducted through the
use of short questionnaires to the schools and universities
and personal visitskfor interviews with both staff and students

at the schools, and'the staff of the university departments.

1.7 Terms of Reference

Our investigation will be concerned with both.high.school and
university learners. = For the high schools we are going to
concern ourselves with pupils from standard sii up in general
and scholars in étandards nine and ten in particular. For
the universities we shall examine the position at all levels
of learning. To. all these groups we shall use the same term
ﬁstudent" so as to minimise possible dupliéation. Reference

may also be made in passing to the situation in the primary
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schools because the indications are that the teaching of
Xhosa in White schools, once it has got under full swing, will

inevitably affect the primary schools as well,

For the purposes of this'invesfiéation, foreign language, new.
language, or target language, unless otherwise indicated or
explained,_will refer to Xhosa as taught to White South Africaﬁs.
English and Afrikaans will be referred to as vernacular, native,
.mother—tongue,bor home languages. It appears that déSpite

the physical proximity among the races of South Africa in the
many spheres, there éx;sts a vast linguistic and possibly |
social wilderness among some of them. That is why in many
cases xhosa is as much of a foreign language to an ordinary
White living in fhe-Eastern Cape as Japanese may be to an or-

dinary American in Texas.

Foreign normally means, inter alia, something related to or

‘dealing with éther nations. Something not belonging to or
concerned with one's own household or family, as opposed to
domestic. = In this Study, Xﬁosa, which is non-cognate with
English aﬁd Afrikaans, is regarded aé’a foreign language to

White South Africans not in the sense that it‘belongé to, in-
tended for, derived from, or even is characteristic of some

place or country outéide South Africa, If is as much a South
African language as any other language found within the country's

boundaries.

In this investigation culture will be used and understood in
the anthropological sense of the term. Xhosa here will be
referred to as either a Bantu language or an African language

with a strong temptation to refef to it as a Black language.
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This will be done with full realisation that the situation
regarding the lvanguages of the Blacks in South Africa is at
present very fluid. It is hoped, therefore, that any
ambiguity and inconvenience arising from the use of these
terms will be condoned while the terms themselves will be

tolerated ana allowed to suffice in the circumstances. -
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CHAPTER  TWO

THE PRINCIPLES INVOLVED IN TEACHING AND LEARNING
FOREIGN LANGUAGES

42.1 General Introduction

In order to determine the direct%on and course of our
discussion, we must attempt to défine Ceftain terms and
cohcepts that form the basis of Jur study as well as review
the possible aims and objectives;thatvthe undertaking of
learning and teaching foreign laﬁguages hopeé fo attain.

We may also try to assess the whdle situatioﬁ by looking at
some of the attitudes and critici%ms that are usually levelled

against our own efforts in the study of Xhosa as a foreign

language.

In our situation, any teacher of Xhosa who is not a mother-
tongue épeaker of the language, must be someone who has per-
fected his or her own pronunciation and has mastered the art

of teaching the sounds of ZXhosa, for they'differ remarkably

from those of English and Afrikaans.

Theory  and practice in learning and teaching any language should
be 'inseparable. Therefore teachers must understand thét'too
much emphasis on theory becomes péintless if the students aré"
not enabled to make practical uSebe the language.. What is
exactly meant by learning and mastering a lahguage'is quite
intricate. It is not feasible t? know all the words in a
language and to use them well. | 1E§en in our own native

languages we know only the words for those areas of life with
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which we have had éome experience or in which we are in-
terested. This means that there will always‘bé areas of
‘experience with which we are not,familiar,Aand so most of

the terms’commonly employed by those who work in that particu-

lar field will be unknown to us.

‘It is quite obvious that the possession of the knowledge df

a language is always preceded by the period of mastering the
language. It is, however, difficult to define the charac—
teristics of the period of learning é language because the
knowledge of language, even one's native'tongué, is always -
capable of further extension.: An important stage towards
the end is when fhe student is able,'to Some degree of fluency
and without.recourse fo a translation, to understand other
people'!s thoughts, to express his own, and to think in the

foreign language.

- Although language may occupy the central position iﬁ human
sociéfy, let us avoid ﬁaive assumptions that knowledge of
languages'alone is Sfoicieht to break down barriers and pro-
mote inter—group~uﬁderstanding because some groups,-thouéh
having related or the same languages, may emphasize and exploit
othef areas of differencé;vfor example, diaiects and religion.
Among the Irish religion causes a split, and the Xhosas
(Rharhabes) and the Fingoes (AmaMfengu) are alienated by dia-

lect or tribal ties.

Within very broad limits t@e language is the chief delimiting
factor in any Specificvculture and is one of the main foci for
political, cultural and other movements. . Linguistic diffe-

.rences and their attendant cultural differences abe not least -
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as great a force of social unity or disruption as‘;eligion
or‘colour. While language may ﬁu@if& thé like and divide
the unlike in a social situation" (Healey, ll967, p. 98) it
is possible, however, to establisﬁ communication between dif-
ferent linguistic groups either by learning one anothér's
language or, to a lesser degree .of desirability, by using

some other language as a 'lingua franca!,

The four language skills to be acquired when learning a new
language, namely, listening, speaking, reading, and writing
can be grouped into two categories; : Listening and reading
are seemingly receptive skills used to receive the message
from the speaker and from the writer respecfively. Speaking
and writing may. be called productive skills used to produce
language orally or in written form. Commenting on fhese
skills Brooks says that receptive skills are by their nature
easier to acquire than productive skills, (cf. Brooks, 1964,

p. 134).

In this sense then it follows that knowing a language means
being able to speak and understand it; beihg able to read it
intelligently!and.tﬁ write it well and accurately. Slang
can be quite fascinating to féreigners and the acquisition of
it seems to facilitate admission to the real intimacies of com-
munication. In the case of Xhosa, for example, mixing it
with English or Afrikaans words indiscriminately and even using
the slang or jargon of the mine workers-balled tfanakalo! seems

to delight foreign students of Xhosa.
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2.2 Definitions of Certain Terms and Concepts

R2elel General

In defining our terms and concepts we shall, inter alia, use

to sﬁmé extent some definitions used by other linguists such
as 0. Jespersen, B. Belyayev, J. Cafroll,-,M. West, and
others., We shall not endeavour to define everything we are
‘to discuss in this study but, neVertheiess, we ére gbing to
try to offér some definition of 'language' and 'foreign
language'!, as well as to explain what we mean by the 'learning!'
and 'teéching' of a foreign 1anguagé, | Where we cannot de-

fine, we shall try to describe.

2.2.2 Language

Because langﬁage may'be époken or written it is not exactly
what a one-sided occupation with dictionaries and the usual
gripping of grammar might lead us to think. == It is more a
set of habits and of habitual actions so that each word and
- each sentence spoken»is a complex action on the part of the
speaker. We may summarize this~idea by saying that language
Aaé speech is a set of habits, a form of behaviour, and it is
what the native speakers say, not what soméone else thinks
they should say which is a kind of reaction that

narises out of and is a part of a realistic

situation"., . (West, 1960, p. 68).

Language, spoken or written, is represented by symbols or a
sysfem of arbitrary symbols that assist members of a speech
communify to communicate with one another. These symbols

are said to be arbitrary because there is no intrinsic and
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necessary connection between the symbols and the things they
symbolise, For example, we do not know why a sheep earned

'~ the name !sheep' nor a dog the name 'dog!', etc.

Language, therefore; whether produced by sound orally or pre—
sented graphlcally on paper seems to play a major role as a
means of communlcatlon in interpersonal situations in an aggre—j
.gation of human beings. Most of this comes automatically if
not spontaneously. to the speakers as they catalogue the thlngs,;

events, and processes in thelr env1ronment

2.2.3 Learning

nThe actual learning of a language concerns the acquisition of
linguistic material whlcn does not yet form part of the learnerts
experiences where the learner is required.to absorb both the
auditory and the graphic forms ofithe word and their meanings.

A word can only be said to have been learned fnlly when all this -

has been mastered.

BelyayeV divides the learnlng process in a foreign language at

school into two phases, namely,

the learning through a medium of the student's

home language or the translated learning of a

language;_and the direct or non-translated learning
| - in the medium of the foreign language itself. To
|- ‘ o him, this period of school learning coﬁld stretch

from six to thirteen yearsr CBelyaer, 1963, p.=23)

‘ ~+ One can deduce from this that_as soon as-one learns a language

‘ by using it one beginspto think in it as well,
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Various dictionaries give related meanings of what learning

is. Webster, among others, defines learning as

the process of acquisition and gaining
of knoWledge or understanding of or skill
in some subject by study, instruction,

experience, practice or exercise,

2.2.4 Teaching

Although teachingris an old discipline it is not easy to define
it. Lef us be satisfied with the description of this process
that to teach is to cause someone else to know something. It
- is to impart to a learner some.knowledgé or skill, It is to
cause one to acquire knowledge or skill with the imparting of
necessary incidental information and the giving of incidental

help and encouragement,

2.3 The Aims and Objéctives of Learning and Teaching

Foreign  Languages
2.3.1 General

It is not easy to separate and keep in water-tight compartmehts'
thdse aims and objectives of learning and fhose.of teaching
because, perhaps, whenever there is teaching taking place,
learning must also take place at the same time, . Without
divdrcing the two processes, thereforé, we shall endeavour to
catégorise the aims andvobjectivesainto general or lorg-term

aims and specific or short-term aims and objectives.
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2.3.2 General or Long—term Aims and Objectives

There ought to be some thought given‘when_wehteaoh foreign
languages as to what we afe really'trying to do an& achieve.
Among other things our general purpose should be to teach
students to hear and understand the spoken language, to be

able to speak it reasonably well theﬁselves, to read and un-
'derstand what they are reéding, and totwrite it correctly.,
These ekills have to be acouired-to sucheanhextentbthat the
students may maintain their command of the language even efterv
leaving school. Some of these skills should enable the
~students to retain a knowledge of the language even if they do

not come into contact with mother-tongue Speakers.'

1

i
In our situation the general aims of degree courses in Xhosa
as a foreignAlanguage'are the bare understanding of the oral
and written language leading, hopefully, to an understahding
and appreciation of the literary culture of-the lahguage com-
muhity cohcerned. | Besides the requirements on theoretical

grammar, the gaining of an insight-into these spheres usually

suffices for most students.

2.3.3 Specific or Short-term Aims and Objectives

Our teaching of foreign languages inASouth African schools and
universities; because of the time factor and curricular re-
quirements, aims mainly at receptlve and reproductlve mastery
of the new language for the great maJorlty of students who come.
into contact for the first time, with the language under in-
vestigation at school or univereity. - Such students receive

language forms, assimilate them, and reproduce them on fequest.



Bantu scholars and whlch alms are’ short term,'are :

”1follows‘{’:_,j‘

ek

Very few of these, even after many years of study, are able

}to express thelr own orlglnal new thoughts 1n wrltlng or C
Zspeaklng 1n the target language. : BeCause of the demands of.
‘»our tlmes we feel we have to regard 1t as an 1nsuff101ent re—i
'bf}sult 1f our: students can converse in the new language, however
Vn:well but be 1mproperly prepared to handle the llterature of

"the language even at a later stage,nn“

hBThe stated alms of the J01nt Matrlculatlon Board syllabus for: L

v;:Bantu Languages (Lower Grade) Wthh caters for forelgn non-~

(i)ﬂaTo teach the scholar to read ‘speak and writeﬁthe
Sy Bantu language.?ii ' »

‘f;(;;) To encourage the scholar's 1nterest in the language
3@;and culture of the Bantu 1n order to understand the .
“1;Bantu better as human belngs.gppy, B

v”:(iii)HTopmakextheVSCholar converSant_withfthewbasic'language:;
‘é%fucfurefaé’é>means{to;the?ébfféqt usehof the language,r
""(i’v) To :Lntroduce the scholar to.. the contrlbut:Lon wh:!.ch the

v struotures of the Bantu language can.: make to llngulstlcs

{;fln general

"::f(yfflTo 1ntroduce the scholar to the llterature of the

"f_tBantu in order to galn 1n that way a better under—'

»bstandlng of hlS background and thoughts.~a¢’

'.To"summarise,rthen,“we?may enumerate“the‘short—term aims and'

“g.obJectlves of learnlng and teachlng forelgn languages as" o
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C(a) kThe ~s£ﬁden£'m1iét first be trained in 1istenﬂing'f"
| comprehenslon.': The teacher,bmho may not be a
fnatlve speaker of the new language hlmself mustb
;get a mother—tongue speaker to read out slowly
:and clearly from t1me to tlme to students because
[i}lt is the ear that domlnates the learnlng and use
'1Eof speech sounds.il» Hence the South Afrlcan uni-
B vers1t1es employ Afrlcan language aSS1stants, pro-
'7l%fess1onal ass1stants or, helpers in thelr depart—.

;?ments of Bantu or Afrlcan languages.

'”p'(b) 1Thertongue must be tralned as well as’ other‘speech
Tf?f:organs to reproduce the speech sounds that the ear

» nghas learned to recognlse. ?» Thls leads to 1ntonat10n‘é
tsandvenun01at10n learnlng. ta Forelgn language learnersi

ffor some tlme need no- more than a comfortably 1nte1— ,}

.i-llglble pronun01at10n.

ﬁ(cfA‘The th1rd obJectlve is readlng Wthh means ‘the recog—
;nltlon of speech symbols,‘not as sound.waves,‘but as.
flﬁgraphlc s1gns on a prlnted page.~ i Book reading is

Q'an end result here.,fl

‘«Care should be taken to glve equal attentlon to all these ob—_

Lt; Jectlves s1multaneously.~-; Together w1th these obJectlves

’-:LAQlearners of forelgn languages must acqualnt themselves w1th thev.

"fbfﬁculture of the people whose language they are studylng.vs They

must know and understand the people's bellefs, behav1oural pat-fﬁ
terns, thelr arts and crafts, tales and myths, work and play,
religlon,and;morals, thelr sensewof values, and thelrgeveryday

© life.



267

,ﬂ?ﬁ#‘iThe PrinCipleS'inuolVedmin thefLearningvand?Teaching.

Of‘Foreign Languages
L2.b4.1 . General

AThe foreign language'teachertatrschool and university might

0 be w1se to rev1ew the main types of learnlng and to apply them

t"to the forelgn language fleld = Slgnlflcant factors to be

‘fconS1dered are,ilnter alla,
W .(1'),‘ - the learni_ng'ability aﬁd .menta'l'- set »o.f the :student,
"a(z)ifthe nature and degree of hls prev1ous experlence )
‘”Wlth the subJect and 1ts materlals,‘f
fKB)',the phys1cal condltlons under Wthh the learnlng
mﬁtakes place,
"f(#)' the‘complexityiofbthe materialfand:the.amount,ofﬁ
‘ ',timé:availableﬁtoAmaster'it{ |
E(E)';thelfreouency of‘repetitive practicefand"theltime
interval%betﬁeenvdifferent practice periods;
'*fThe prlnclple of language or speech act1v1ty involves two baslc
‘vﬁaspects;_?f The flrst may be descrlbed as the perceptlon -

“understandlng of speech whlch psychologlsts llke to term sensory,

fpass1ve and receptlve.ﬂj The second aspect 1s the verbal ex—

a*?‘pres51on of thoughts Wthh psychologlsts descrlbe as motor,

f’actlve and reproductlve—productlve.3' Both these aspects of

1“H'language command may be oral or wrltten or both.

*3When readlng and speaklng, a great deal of fa01al express1on
{and gesture should be. shown. - These non—verbal elements are

: commonly regarded as background to speaklng. Different peoplesg
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‘n,use varylng amounts of gestures 1n their conversatlon..,“In
‘some natlons men may be fond of uS1ng gestures more than
fwomen whlle in others women may exceed the men." Slmllar B

gestures may be 1nterpreted dlfferently by people of dlfferent

‘"f‘languages.g Some of the common gestures are for negatlon,r“"

fs1lence, beckonlng, countlng, etc.‘ For example-

,athe AmaXhosa start countlng from the small flnger
f*of the rlght hand rlght across to the left thumb

'~whlle the Engllsh w1ll start from the left thumb

f;down and across to the rlght thumb.

7?234?2 ]?Pfihbiplés'ffor' Learning

‘ggﬁThere can be no doubt that ChlldhOOd is the best tlme for _AJ

tﬁ”learnlng a forelgn language.‘f The older they become, the ‘more

‘prone they are to relate the forelgn language to thelr mother—'i

tongue._j To emphaszze thlS p01nt Brooks says,

e "As the curve of learnlng by 1m1tat10n deollnes
xy wzth 1noreaS1ng age the ourve of learnlng by

'=analYS1s ‘rises. (Brooks,f 1964 Do 116)

';It:would‘seem,'therefore, that forelgn languages could best_be
:f'lntroduced to the puplls between the ages of elght andktWelVé‘

Afyears.mgfg
,The pr1n01ples 1nvolved 1n learnlng a" forelgn language for_anyv
e;rreason embrace the follow1ng :ANV*
(1) \' ’I‘h‘efta‘sk of sloeaf:ing, readlng, lis'.t'"ening and
‘ wr1t1ng 1n the new language. , |

“(2)&7Learning‘a:foreign;languagetisoanjartificial.process;]
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'1t can never be the same as the natural processi?ﬁ

‘ ‘by wh1ch a Chlld learns 1ts mother—tongue. |

Although a learner of a forelgn language may have

i the advantage of hav1ng a developed 1ntelllgence,:

jhe 1s at a dlsadvantage 1n so far as he has many ;" .

’”hother thlngs to do, has sometlmes llttle urge to ﬁ;_g:#}

'ﬁlearn,.encounters the language he 1s learnlng only
lat 1ntervals,'and~f1nds~h1s:nat1ve language hablts_'
'1n contlnual confllct w1th those needed for the new‘

‘language.

_Learnlng 2 forelgn language 1s artlfi01al‘also 1n
nthe sense thatiﬂuastudent does not set out to comej14
ﬁfpete w1th the natlve speaker. : The language class
Tis for g1v1ng access for the students to a new channel?’

_of thoughtxand_actlon.-f

Learnlng a forelgn language is a palnful process.

But 1t 1s hlghly des1rable and necessary, desplte the ;

'h”ffstraln put on the student to help hlm retaln the el

o |

Learnlng a forelgn language 1s a process whereln

*-enthuS1asm and 1nterest he may plck up at the begln—fg.nj

n1ng of learnlng.am

'bycertaln thlngs must come before others and what goes‘;

k{’abefore should lead to, and prov1de_alfoundatlon_for,‘

what comes after.;]ff-

-: It 1s bad practlce to try to translate 1nto one's mother—tonguehf

everythlng one' learns in the forelgn language because not

everythlng 1n one language is translatable 1nto another. ;:But5;f
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‘fnevertheless, the pr1nc1ple of relylng, even to some extent

o on the natlve language, must not be 1nterpreted by any

measure, to mean that the knowledge of a forelgn language is

77:3ach1eved necessarlly w1th the help of the natlve language.

Vhstudents are only checklng themselves through the language
l“they know best.u. True knowledge of a. forelgn language w1ll

'vonly come when or 1f the students thlnk 1n 1t

'“a-In learnlng a forelgn language 1t 1s a good exer01se for

'”ﬁ,5students to perform 1n the forelgn language 1tself to work ﬁil

ﬁfrom w1th1n the language, to take the constructlon in the

:"”forelgn language as a p01nt of departure, to learn the patterns

'Qufand to Speak the language and not speak about 1t.

,x*One of the b1g challenges and tasks that face a student who 1s;r<
fiilearnlng a forelgn language 1s for hlm to recognlse forelgn
Z;fsounds and sound sequences w1th Wthh he 1s not famlllar, to-
-thear and - 1nterpret these sounds, to make s1mllar 1nterpretable.
'ltsounds, to. recognlsevand comprehend new wocabulary expressed
;1n graphlc symbols and to be able to’ produce s1mllar symbols'
'1ntelllg1bly hlmself. 'f We may, therefore, suggest that'somed:‘
w-of the 1mportant factorsrto success in forelgn language courses
3tare 1ntelllgence and motlvatlon. ;ﬁ ThlS means that the- student
=~;must be brlght and want to learn the language as much as he
fdoes other school subJects.ld Slnce llngulstlc aptltude and.

'f'motlvatlonal factors vary w1dely from scholar to scholar,n~iy

‘b’language 1nstruct10n should be on a near—tutorlal bas1s so uhat'

ﬂsmall groups are taught at ‘a t1me so as to enable each student B
to recelve the personal attentlon of the teacher, and each

"fstudent_should begperm;tted;to,workuat.hls“own 1ndiVidual'pace.
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To conclude, one cannot make sufficient progresszin attaining':

"‘fluency in a foreign language if one does not have the: Willing—

'fzness to identify With the native speakers of the language and
'to meet With them on a plane of sOCial equality. ,h Therefore,"
w»lt is only fair to pOint out that the Way a White student goesf-
1about learning an African language in South* Africa will in-
'feVitably be influenced by how his family, his school his con-

fftemporaries, his classroom group, and the - community in which -

'g»fhe lives, feel about the ~idea of learning an African language

- and their attitude towards the speakers of that language being

‘Q%‘&studied._'

'-On;a:national scale it would be'noticed that;thefgovernment hasl;’
‘,gfor some‘time now'been.tryingito~promote dialogue andAgood
!neighbourliness among the nations of South. Africa;‘ , The need
and the importance of being able to speak a Bantu language by

'Whites has also been mentioned during the course of events.

"'Q;“We have, however, found that certain areas are more favourable

’ for the teaching of Xhosa even by Xhosas than others, some are
neutral towards the idea and would not recommend even v1s1ts by
';Xhosa-speaking people at'the schools, while yet others would atv

Vi'times discourage children from taking Xhosa at school.

It would appear,.therefore, that»what’is needed to‘clear thep
F¥s1tuation is an official declaration of government policy oni
;!the whole question of African languages in White schools and
1the laying down of baSic or bare requirements. S This would
eliminate the destructive effect of personal preJudices in thev,

matter.g
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,“'In teachlng a forelgn language, however poor the knowledge of;j

the language the students already %ave, ‘all: 1nstruct10n must

'-aalm at’ perfectlon and accuracy. ' Bad hablts of mlspronun01—_

atlon once acqulred are; very dlfflcult to correct + If

,teaohlng a forelgn language,iabsolute oorrect language is 1n—, -

*ﬁs1sted on from the beglnnlng, then f1rm hablts of correct

':language usage w1ll be establlshed and there w1ll be no needi7:}

“I"

o dlsturb the foundatlons later by correctlons and alteratlons.”

‘lpTherefore, 1t is v1tally necessary for language learners to

;Qwork attcorrect pronunc1at10n, accurate grammar, and’good spel-

7~lfllng at the very beglnnlng ‘of learnlng a new language..t(VideV

i O'Connor, l962 fip;'Z).

ﬁ;fTo achleve a systematlc development of language skllls, study'

A,materlal has to be taokled 1n such -a way that somethlng falrly

~t{fs1mple comes flrst 1s repeated and is then followed by some

';test or ass1gnment tq ensure that 1t 1s understood before pass1ng ,

Jon to somethlng more dlfflcult Thls necess1tates the adop—h

”?f7t10n of a plan whereby teachlng a- forelgn language 1s set off by -

,f.whatever appeals to the 1ntelllgence and powers of analys1s of

the learner.;‘ Parrot fashlon teachlng tends to y1eld mechanl—‘

”cal,[repetitave, and borlng work that can, eas1ly be regarded as.

-

-ngh school and un1vers1ty students tend to learn only the

glanguage tled to thelr Reader and as such the new language does

A ‘not develop 1nto a natural medlum of express1on and communlcatlon,

A’as 1n real llfe.ir“~ To achleve the free and fluent command of

';;AXhosa among his students, the teacher;shouldAdev1se'aﬂmethod ;'
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;.:whereby th1s language performs some useful purpose such as,‘

f1nter~alla, belng used to greet one . another, to‘ask for

something; to tell or report somethlng to someone else, etc, -

"In d01ng oral:work 1n class, questlons should usuallyvbe:g
’jpdlrected to the whole class so that all may . get an answer ready"
:iibefore the one to’answer 1s 1ndlcated _ That is why it 1s

g;essentlal to d1v1de your students anto.groups of more or less
;the same proflclency.';f The w1der the fleld they cover in |

'speaklng or readlng or wr1t1ng toplcs, the deeper the students

‘-WIll‘be;thrown ;nto the llfeﬁspheres of the-AmaXhosaxt"

o In advanced~classes there should.be“SOme exercises of oral com- ..

;'ipos1tlon above the usual conversatlons. : Here the-Students
,«make short explanatlons, descrlptlons, storles, accountsIij.‘
events,vspeeches or~d1scuss1on. i Thls exer01se is meant to
’fglve the students practlce 1n the use of the new language and
to allow them the opportunlty to develop confldence w1thout im=-
A}pedlng the efflclency of thelr thlnklng.;rh . They are challenged
'here to express thelr 1nterests, feellngs, ideas,’needs-etc. in.;r
AEthe new language and to do so as clearly and correctly as they
éwould in. the1r mother—tongue. uAIn this way the1r spoken Xhosa-t‘
':would 1mprove; f Story telllng 1s good for good students and
,tthose keen on trylng but poorer students would need a lot of
"?promptlng to get talklng. ';: on wr;tten~WQrk Gur?ermakes thepvd

thollow1ng observatlon

V' "ertlng a forelgn language is a stern check
) on correctness,-and therefore should be de-
manded by all teachers even 1f h1s puplls may

never need to wrlte the language" (Gurrey, l964 P, 129)



. To conclude we may make bold to ”e—lterate that the foreign ft};$&
,1anguage teacher must always bear in mind that his task le“
“*d”that of teaching the language itself and not of giving ex_d?

:iplanations about the language. This means that he and the

'3§,.students must operate or perform in the language itselfe The~z

teacher should keep in mind that language 1s and remains

,primarily a phenomenon of soundo_5 It may have auXiliary help ~
pfrom gestures, pictures,”and writing Writing then becomes

- dits graphic representation and reading a’ reaction to this‘
:nigraphic representation.fﬁg The teacher must always remember
“that a person listening to a new language for the first time
ﬁfdoes not actually hear the“sound units which do not GXISt in
his native tongue. : He tends to substitute for each sound
produced some. sound in his own language that is Similar in

'isound or’ production. ;7 As an illustration of this last pOlnt‘

a Student ‘once said that the Xhosa word iirhamncwa"

soundsﬁlike 'kiss1ng a’ dead lion"

,2 5 Attitudes and CritiCisms towards Learning,and Teaching 57

Foreign Languages

'jThere is always an obstacle in the.way of teaohing and learning
=fa foreign language and that is the difficulty of overcoming
~'the barrier created by the students' mother—tongue which tends
.to act as'a block in: the learner's language reactions and

»xpimpedes the learning of the new language. . f-The solution toar

':jg}this problem is not easy to find because the teaching of foreign T

languages has to come after that of the home language because
~ in the student's educational advancement it is difficult to -

ﬂ'achieve in a foreign language what one has not yet achieved in
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one's home laﬁguage,be it proficiéncy in speaking, reading

or writing. On the~other hand, it is impracticable on the
part.of students'to hope to leafn enough of any fbreign
language to enjoy it thoroughly in one year or two especially .
if such a student is doing something else at the same time

and is not exposed to extensiVe usage of that language by its
native speakers. - The ideal_stép to take,.in the circum— 
stances, is to study the new‘language for longer than four

years continuously at least.

Xhosa is faught to stﬁdents to develop.in them specific quali;v
'ties such as\a'feeiing for the Xhosa .language, judgement,
critical acumen, and the ability to express themselves in‘Xhosa.
Buf, in doing 505 we are still sojtied'up,by the strings of the
traditional method that, almost‘inadvertently, we aim at the
mastery Qf grammaf'and accuracy of translation, We have ac-
tually placed a sub-minimum of 1inguisti¢s to be passed in our
Xhosa course'examinations. This is why we have had to con-
tend with some criticism againét our uhiversity courses in
Xhosa,‘from students themselves that these courses are so heavi-
1y loaded with linguistics and other theory work that success-—
ful students who leave university after three or four years of
Study are not anywherexnearvbeing proficient speakers of .the
language, who can use if practicélly in any. spheres of life in

communication with the native speakers.

While there seems to be a general consensus of opinion‘that
language teaching should precede studies in literature to make
the latter meaningful as a venture, the present trend in South

African universities and schools assumes that language skills
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can be taught along with the study of literature, the
ultimate goal being to achie?e:mastery of all these aépects.
The results so far, of‘cqufée, are not at all encouraging.
‘The resulté of students! performance in foreign languages
may-be less satisfaqtéry than might_be hoped sometimes not
because‘of the’weak performance or poor efforf on the paft

of the students themselves, but because of the whole atti-
tude towards fhevlearnihg of that particﬁlar foreign laﬁguage
found among the studénfs‘outside‘the ianguage department.
V-F§r“examplé:

Many White students expect to find.Xhosa easy be-
cause they have often been told that it is a de-
veloping language and has‘not got much technologicél
entanglement in its Vocabulary. They are alsq told-
that hundredsvéf words in Xhosé are bofrowed from
elsewhere, :This belief often leads to disillusion
and fruétration in the students after only a féw |

months when their hopes cannot be realised.

‘ Our universities aléo-make.the»mistakevof_emphasizing the
fact that Xhosa is part Qf Nguni languages and so it is
studied cbﬁparatively'with Zﬁlu so that in the end the
student knows aigreat.déal‘ébout the simiiarities and dis-
similarities between Xhosa and Zulu and'Véfy little about
Xhosa itself in its own right. Itlﬁoﬁld be preferable to
master a knowiedge'qf Xhosa as a language and then to com-

pare it with ahother‘language.~

It has also been observed, in the‘case of Xhosa; that those

whose performance in their home language was not spectacular
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s

did badly in the foreign language. It may be wise if

such students were not admifted iﬁtg the Xhosa classes.,.
Cases are not rare where students, who were poor in their
home languages but fluent in Xhosa with a long history of
contact with the AmaXhosa, invariably failed Xhosa. It
would appear, therefore, that inhibitions, prejudices, likes
and dislikes for some aspects of a language, for one reason
or another, such as hatréd for grammar, spelling, literature
etc. are easily transferred from home language to new
laﬁguage. This probably accounts for the discrepancy of

results among students of foreign languages.

The last word on the subject refers to the situation con-
cerning the learning and teaching of a foreign language.
Lack of progress in this skill may be due, among other fac-

tors, to the following

(i) Inadequate preparation for the writing. This
preparation should be oral at First coupled with
vocabulary guides, Piétures,may be used as~wéll
as extracts from newspapers, magazines, etc. to be
read by the teacher. Advanced students can do

out of school preparation by reading on their own.

(ii) Having to write without purpose or objective. To
heal this deficiency written compositions must keep
very close to the content of lessons in the pre-
scribed books but should allow for the inclusion
of facts and ideas that the students can cdntribute

from their everyday expérience or general knowledge,
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(iii) Lack of help that shows the student exactly
how fo improvevthe‘writing. i To meet this
need students should be taught to réalise that
as they write an essay, they are learning to
explain,'to describe, to weigh up facts‘and
evidence, opinion and fact in fhe new‘language.
Their ﬁriting of compositions téaohes them to
handle ideas, to express them and to prssent them
in an orderly and effective way. If they are
dénied this help, they oannot iearn how to put
fheir_thoughts down clearly, logically, and

deeply.

(iv) Unsuitable sﬁbjeots to write about. Composition
in a new lénguage should be regarded as language
practice and, therefore, effort must be made to see
to it that students do not have to face difficul-
ties of:sﬁbject matter as weil as diffioulties of
language. We then need to select subjects that
will afford the student the opportunity to»handle
the language with ease and confidence, Then,

all of them will, at least, be familiar with the

Atopic and wiil thus have something to say.

In conclusion, in all forms of expression, if the students
have clear and exact ideas‘on something, they will have less
difficulty in fihding the right words and the correct forms_
to use to express those ideas than they would have had if
their ideas had been vague and inaccurate. The best

subjects to start with should be those that are particular,
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limited, concrete, and(reaiistic. Gurrey WOu;d
recommend such’sﬁbjects for primary school pupils in
particulér (cf. Gurrey, 1964, p. 143) but they are
' juét as useful for high school and university beginners

in foreign languages.
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CHAPTER THREE

GENERAL REVIEW OF THE PRACTICE OF TEACHING AND LEARNING

AFRICAN LANGUAGES AS FOREIGN LANGUAGES IN SOUTH AFRICA;

WITH SPECIAL REFERENCE TO THE CLASSROOM SITUATION IN
RESPECT OF XHOSA

3.1 Introduction

Teaching any foreign language to any group of people, is
indeed hard work. . Few people realise how much thought

and energy ié épent in teaching a foreign language. This

ig no less a case with Xhosa taught to non-Xhosas, especially
- Whites, as a foreign language. rit is felt that it is quite
painstaking and'nerve—racking for a native speaker to teach
his language to foreigners that have no idea at all about

the structure and forms of the language.

The teaching of African languages in White schools has not
received official encouragement until very recently apart
ffom the drawing up of a.syllabus for»the Junior classes and
allowing the Joint Matriculationiﬁoard to cater for the
Matfic classeé. This seems to have been the procedure in
all the provinces in South Africa. But now mbre educational
authorities seem to realize the usefulness of having this
subject taught in the s&hools in their areas or regions so
that even those schools which have been teaching African
languages‘half—heartedly up to now may put moré effort into
it. The official recommendation‘is that the White children
should learn the African language pfedominant in their area
‘such as Zulu in Natgl, Xhosa in the Eastern and Western Cape,
etc. This is, however, still an optional subject at the

schools although the Transvaal Department of Education intends
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to launch this subject on a very wide scale, (Preés reports,

1974) . 'See also Appendix D.

Most schools introduce the teaching of Xhosa gradually,
starting with Jjunior classes,‘usually standard six, and
progressing yearly to the upper classes. There is, however,
a growing feeling that Xhosa should be introduced earlier

than standard six so as to give more the opportﬁnity of taking

it as a matriculation subject.

In addition to what can be achieved in the classroom in de-
veloping oral proficiehcy, constant conversation with native
speakers of khosé is essential for:the’students. These
native speakers assisting at South African uniVersities at
present ére themselves university graduates and are responsible
for, among other things, reading and translation exercises,
compositions, language laboratory sessions, etc. Another
means of developing spoken usé of‘é_language is by staying in
the hqme country of the.language for as much time.aé possible.
In the case of the South Africans learning Xhosa, this is
hardly a problem bebause'XhOSa speakers:are-availablé at most.‘
places throughout the country. "Teacher éxpectancies are
also important invfbfeigﬁ language learning. A positive
attitude usually prodﬁces good results While.a negativé'at_

titﬁde is,likely to have the reverse effects,

In learning a.foreign language there areifﬁo classes of dif;
ficulties : external and internal. External difficulties
afefcaused not by anything in thevlanguagé itself, but by the
circumstances under which it is learnt, e.g. a want of text-

books, dictionaries, and other aids. This category includes
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- problems caused by the strangeness of the Written'fCrm of

the language, complexity of its alphabet and orthography.

Iﬁtefnal difficulties are those inherent in each*language
apart from external circumstances and frbm_iﬁs'varyihg re-
lationships with other languages Such as logic or reasonable-

ness, precision, fullness of expression, and simplicity.

We are naturally iﬁclinedito assume that'the‘nearer the
' foreigﬁ language“is,fo'aur dﬁn“thé‘easier it becomes‘to learn.
Diffefénces iﬁ the vocabulary are aﬁ eVeh greatef snafe than
differences of'gramﬁatical~§tructure because tﬁe former can-
‘not be brought uﬁderfdefihiterrules.‘ ,HoWever, a 1angﬁage
may be ¢ompletely différenf from éne’s mdther-tongue in many
réspecfs yvet easier than it £o:sfudy;" It is a miétaké to
try and find an explanation fér éVery'Xhosa expressioﬁ‘when
one learns Xhosa speech; We must bear in mind that we can-
not'offeﬁ speak byirule in anf_language. Language is
V'éften(irrafional~éven in its sYnthésis or the‘way in which it
combines words into senfehces‘ ' Hence there seems to be nb
explanation why English, for inStanoe, usesv'houses' for
plural of ;hoﬁse"but fmice! for plural of 'méﬁse’ though

the sounds are so similar.

3.2 The Situation in South Africa as a Country of Many
' - Languages . ‘

South Africa is in a unique positionvin that she has a wide
‘&ariety of nations and lénguages within her borders.. The
main divisidﬁ'occﬁrs betWeén'Wﬁites:and Blacks even edu-
‘éétibnally.. " In the majority of White schools only English

and Afrikaans are'compulSoryAlanguagés, - 'one'of which is
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taken asva "éecond" language. A third language in these
schools is optional and is likely to be one of the following:
German, or French, or Latin, or lately an African language.
Iﬁ Black schools it has been, sinée the inception of Bantu
Education over 20 years ago, compulsory tp learn both English
and Afrikaans in addition to the home language. Latin is

also’ taught optionally as a fourth language in a few schools.

The many changes that are taking place in ever so many ways
iﬁ South Africa over the last few years'have necessitated
certain trends in the whole educational structure of the
country.  South Africa may be said to have two main
language groups among the Whites and seven among the Blacks,
' namely English and Afrikaans among the Whites and Xhosa, Zulu,
. South Sotho, Tswana, North Sothb, Venda and Tsonga among the
Blacks. Because it is the official policy of the goverﬁ;
ment that the Black nations ofISoﬁth Africa should one day
attain complete independence and full sovereignty,'it‘is
 obvious that any programme of foreign language sﬁudy in this
country should incorpofate, whérever possible, all the
languages of the Blacks. It can be expected that the
success of the current dialogue or détente within or without
South Africa's borders wéuld have a positive influence on |
the teaching and‘léarninggof African languages as foreign:

- languages in the‘states of Africa in general,‘aﬁd within

South Africa in particular.

It appears reasonable therefore to assume that the situation
in our country, which is not What'one would have expected

under normal_circumstances, will soon change for the better



in as far as policy, attitudes, and general enthusiasm

towards the learning of African languages by Whites is

concerned.

3.3 Foreign Language Teaching and Learning as a‘Bridge
Across Cultures and Between Different Language Groups

We have referred to this problem in general terms in Chapfer B

One where, inter alia,’we stated that understanding ambng
human beings comes more_natufdlly through speech. People
communicate or draw to one another for whatever the purpose
may be by talking to one another.' (Kll.languages in a
givén area are equally important té the inhabitants fnr the
promotion of good-will and mutual understanding among them.
If we agree that language is oné aspect of culture and is
used as a vehicle to carry the cﬁltﬁre of a people from oné
generation to the next, then we should accept the fact that
in a éountry like ours where several nations speak different
languages, the teaching of foreign languages within our
bérders should be extensive so'asbto serve as an effective

bridge across the cultures, and between the different

language groups found in South Africa.

Because ofvSonth Africa's rapid growth in many spheres there
ils anvinoreasing need fon Whites in certain State departments
and industries to know at least one Afriéan language. This
is, of coursé, coupled with the groning realisation among.

 the nations of South Africa of their interdependence.i

While there does not seem to be any valid reason for suppo-— .
sing that one nation has more talent for languages than

another, there nevertheless seems to be some prejudices and
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attitudes in sone,groups'or nations about the learning of"'
certain foreign languagesﬁwhich.affeot their learning in
one way or. ‘another. - A vivid example of this situation

in South'Afrloa, and for that ‘matter, elsewhere is

v,the fact that many Engllsh speakers are not

- very keen to learn other languages especially
localised languages like‘Xhosa, Afrikaans, etc.
because they feel that their home 1a.riguage al-
readyoserves“as'an international tongue so that
it becomes obllgatory for others to learn English

vlnstead.

. A dominant race in a multifracial/community expects the
ofhers to“learn its language and fo make the necessary ad-
justmenfs. This may lead to an unhealthy situation where-
.hy-the learning becomes hunfied and'parnot—like resulting in .-
poor nroficiency and fnuStrating failure in fhe language
'examinations. ' It'should always be nemembered that the
vunderstanding'of'ahpeople's language;and culture makes the
learnensfmore-toleranf and moremsympatheﬁic towards the be-
lliefs, traditions, prejuéioes;'hopes; aspirations, and the
civilization of the people whose language is belng studied.
Only in this way can language be used for cross-cultural

communication.

The'success of_the polic& ofV détente between Black and
iWhlte will, to a large exﬁent‘ depend on. the White.man's
w1lllngness to learn an Afrlcan language. | The Whites have
yvet to prove_that they slnoerely believe 1n mﬂtﬁal under—_v

‘standing and respect through language study as reported in
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the press.

3.4 The Incidence, Occurrence or Frequency of Xhosa

Teaching and Learning in South African Schools and

Universities

The need»to co-ordinate the teaching of African languages
to non-Africans of South Africa becomes more apparent when
teachers cohtinually searchvfor the most effective methods
to use, the strongest aim or purpose of the whole under-
taking, and‘the best means to attaih confidence and skill
in handling the situatioﬁ with perseverance and courage as

well as with good humour and enjoyment.

There are few private instances in South Africa of Xhosa
being taught to Whites as a foreign language. Among

those known are

(i) Various church organisations which have pro-
grammes in their missions, such as Catholics at

Lumko near Lady Frere;

(ii) private schools and commercial schools in the
cities that teach Xhosa to adults employed in

industry as well as to their own staff;

(iii) some civil service departments, such as hospitals,

teach‘Xhosa to their own staff.

As there is no co-ordination between the programme for
teaching and learning foreign languages between the schools
and the universities, we shall analyse the position at these

two types of institution separately.
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3.4,1 The Position gt the Schools

-There are in 1975 still very few high schoois foerhifes
where Xhosa is taught as an exémination subject in South
Africa.  -We are here concerned with the sqhodls in fhe
Xhosa—speaking areas of the Transkei, the Ciskei, Border;
the Eastern Cape, Cape Midlands, and the Western Cape in-
cluding Boland. There are scores of White high schools

in these regions.

The Joint Matriculation Board and all the Provincial Depart-—
ments of Education decided'in 1967 to put a recognised Bantu
language on equal.footing-with other third or foreign
languages such as Ffench, German aﬁd others. ' This pro-
vided opportunity in high schoolsvto those stﬁdents who
wished to learn an African language. However, theré were

difficulties, for example},

lack of suitably qualified teachers, lack of
facilities, and the absence of know-how by school

authorities aggravated by parent indifference. . -

The Transvaal Bducation Department also debated the feasi-
bility of introducing an African,language at some stage in
the primary school és a spoken third language. (Vide the.
J.M.B. handbooks aﬁd the Reports of the Eduéaéion Deéartments

of the Provinces 1968-73).

It is interesting,fo note that it is schools in the cities
that seem to be keen on offering Xhosa while those in rural
areas situated among natiVe‘speakers of Xhosa appeaf'less in-

terested. In the whole area covered by the invéstigation
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there are. not more than a dozen schools where Xhosa was .
taught formally in 1974 Port Ellzabeth and dlstrlct has
the largest number of flve schools,v East London has two,

and the follow1ng towns have one each' ”Grahamstown, ”
Uitenhage,‘.Paarl, Belv1lle. | The rest of the hlgh schools.
; do'not.have formal'instruction in Xhosa.'* Most S1gniflcant

' Of'all'heretare the high.schoolsvin the~two Xhosa homelands

that do not teach Xhosa at all.

‘In the CapedProvince figures Showrthat‘over the last five
ﬂyears the numbers of candldates in Xhosa in Matrlc have 1n—
vtcreased steadlly whlle the number of fallures has remalned
-1ns1gn1flcant,and the average percentage pass osclllated in
the flftles.. © The pos1t10n in the other provznces is
not much dlfferent accordlng to the statlstlcs reflected in

thelr reports.s'

3.4.2  The Position at the Universities

'The unlvers1t1es for Whltes that offer Xhosa as a forelgn
language are the Unrvers1ty of Cape Town, Stellenbosch
University, the Un1vers1ty of South Afrlca, the University‘
of Port Ellzabeth and‘Rhodes'University. .For many years
the study of Afrlcan languages was placed under the Depart-
ment of Afrlcan or Bantu Studles.‘ ; The maln aim was to
link, rightly so, the studies in:Culture with studies in the
language under the umbrella disciplinelof Anthropology -
whether this was called s001a1 anthropology or cultural
anthropology or even phy51cal anthrOpology 1s for us here
1mmater1al. _ The result of this was that the emphaS1s was-

put on anything else but language. However, in the course
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of time, these universities established, one by one, fully
fledged departments of Bantu languages of African languages
as the case ﬁay be, the last-of ﬁhich to do so, ironically
enough, was Rhodes which lies closest to the XhosaQSpeaking

~

areas of the country.

African laﬁguagesMhave been offered in the White universities
in one way or anoéher for about fifty yqars oW, : There
was a time when it appeéred feasible for any éourse in any
African language to be offered'merely on the availability of

the following material :

(a) prospective students

(b) a dictionary of the ianguage

(c) a New Testament in the language. (Fivaz,
Inaugural Lecture, Rhodes University, 1974). .This
tendepoy has not bompletely disappeared if one looks at what
languages some of these universities still offer, and what
staff there is to teach them, - Pivaz expresses the fear
that the reason for the present unsystematic or absence of
widespread systemgticvteachiﬁé about or of Bantu languages
may be that some linguists or Bantuists used fo.feel that
African languages have no rules and that they ought not to
be reduced fd writing, This becomes strange reasoning
when weloohsider the fact that thsa has had a continuously
developing written tradition dafing as far back as the middle

of the nineteenth century.

3.5 The Learners Involved

3.5.1 The High School Learners

Althoéugh we are concerning ourselves with the students in
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the high schools and universities, the ideal situation
requires.that languages, home or foreign, be‘introducea in»
the’primary school because young children who have keeﬁ,
auditory Eerpeptian and memory plus fewer inhibiﬁiéns ar;
bettef ablé'ﬁo learn and repeat foreign soundS'quicka'and
accuréﬁely with greaterféaéé‘andAlegs self—consgibuénéss,
‘which factors ére”the_problem of the oldef students. ‘This
would ﬁarticularly~favour.Soufh Afriban White ChildrenAwhe?e
the natural method‘of physical contaqt with the~native

'sbeakers could be used.

“The nﬁmbers of students'we‘have'to work with here are rela—

dvely small’because;.inter‘alia, this subject is new:and op-
“tional in the schools. The schqqls offeriné:Xhosa:aré |
themsel?es stili few, Some of-the_students éomé*from‘the
cities with little or no prior knowledge of Xhosa and"ofﬁerS‘
come from the country areas with faif or goédfﬁnowledge'of:
Xhosa béfore they"enroi at»school; We Shalijdeal‘With
bdys énd'girls in‘standafdé‘VI to X in generaifand.laYing

spécial emphasis on standards IV and IX.

From thé information_gathéred from schoqls“visited in our
area of research during the1period 1970—1974:fhe'humbepéﬂof .
students taking Xhosa fromustandérdfsiX”tO'ten were as rep-

resented in the following diagram

— Std 6 | 5td 7 Std 8 | 5td 0] 5td 10] Total
i970 | k62 108 84 56 | 42 752
1971 468 | 1sk | 80 62 | 45 799
1972 | ho6 140 ok 61 | 47 838
1973 |s09 | 128 | 97 | so | 45 | 859
1974 [ 483 | 156 | 94 71| 58 | 862
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It must be borne.in‘mind_that eleven high'schools were
visited.  There was no selection made of which students
-could take Xhosa. It will be seen'that numbers'are high
in standard six'and'suddenly drop from standard sever up-
wards. Tnere‘are three.reasons,for tnis:.'The first is

~that in most schools visited Xhosa is compnlsory in standard

six and optional from standard seven"upwards.

The second reason‘is that many schools, when introducing
Xhosa as. a new'subject offer 1t only in standard six. A Its
1ntroduct10n follows that partlcular class up the sohool; so .
that it takes five'years before it is being taught throughout

the school.

3.5.2. The University Learners

We are here concerned w1th students who ought to have mastered
- the mechanics and SklllS of speaking, readlng, and.wrltlnga
aoourately, deduotlvely‘and intelligently inutneir.mothers
‘tongue and who ane‘nowAnequiredfto.do the same in Xhosa,
.They have&to learn to think-abstractly,in?Xhosaias‘they.do in
their‘home;ianguage.' Language students differ aocordlnglto
fsuoh factors ‘as mental development home env1ronment 1lin-
gulstlc aptltude, and physlcal healtn ‘condition., 'Although
‘some studentstgo slowlyvingtheir,learning-using'small~vocabu4
lary to make sure that their‘work_istoonrect; and'others like
to do things fast using a lot of'vooabulary'and;making errors
. of forms, structures andlpronnnciation,eyét‘all Stuaents~of
average nental ability maY‘gainvor benefit[from foreign"'

language study as they.might in any otherlsubject.‘
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Not all: students are sufficiently motivated ‘to learn Xhosa

for the first time at university, One possible reason for

‘lack of motivation is that the more thoroughly educated the

student is, the more complex his language needs become, and

the more sensitive he becomes to fine discriminations in his

own language, the harder it becomes for him to reach a satis-
factory use of Xhosa-or, for'that.matter, any foreign -

language. -

The numbers we are dealing wvith here are:hoﬁibig;at.ali,
Xhosa has never really beoomeoa popular-subjeot in White
universities.‘ The White. univerSities usually‘offer more
than one African language so that students maJoring in e
subgect_requiring an African language as its ancillary may
have a choice to make. More problens arise in teaching
sound oontrol‘to those who begin:toAiearn a'foreign‘languagef
with someefluencyialready gained in it. ,TheseFStudents,
it has been observed, are usually~unwiiling or incapable of
unlearning their wrong fofmS’and'stafting‘again at the fun-
damentals of the language and building upfnew.habits within_
a limited vocabulary, _Our teaohers do much more in less
time for those students who know no Xhosa or . ’Fanakalo' what-

soever when they start to{learn.Xhosatat univerSity.

There are five universities in South‘Afrioa including the

‘ UniverSity of South Africa 1tself where Xhosa may be studied

by White students. Any student, 1rrespective of hlS or
her Xhosa baokgroundi is free to enrol for Xhose at each of

the five universities.“‘ Over the.period of ﬁi#e'years‘from

1970 to 1974 we have established that enrolment for Xhosa at
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: these universities was as shown in the following diagram :

| 1st yr | 2nd yr |3rd yr |Hons. | M:A. | Ph.D | Total
1970 | 225 75 18 |2 | o o |s20
1971 2l - 86 17 i 0 3 354
1972 | 261 93 | 17 5 3 o | 379
1973 | =217 | 54 | 17 | 5 2 3. | 298
1974 | 204 | 54 24 y 2 b | 292

Allrstuéents are: free to:read Xhosa in our White universities
Wifh:orfwithout prior knowledge of the language. - It is ‘
neticed from the~above diagram that studentAnumbers in’Xhosa
dfop.lsharply between the years and the biggest drop occurs
after Course I. A possible explanation for thls is that
»many students do not requlre more than one course in Xhosa
to;satlsfyfthelr curriculum requlrements.‘s .‘Another posslbie
A?eason fof‘the drop-out rate is;that‘many'students,'desiring;
tO‘major in Xhosa'sooﬁ'reelize in'Coﬁrse I‘that the language
'els in fact not as easy as they had 1mag1ned. *The'failure

rate ‘in Course I in some of these un1vers1t1es is high.

it~wou1d be infefesting to note whst Professor D, Pivaz of
Rhodes UniverS1ty has observed about the posztlon w1th the
hlghest levels of learnlng of all Bantu 1anguages in all

‘South. Afrlcan un1vers1t1es. He says that

"a-totalfbf'1141masters and doctoral theses
were presented in Bantu languages from 1919
" to 1973 and 33 of these Were;at»the doctoral

level," (Fivaz, Inaugural:Address, Rhodes
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. University, 1974, p. 34).

The student numberé‘in the'foﬁr“Cape universities for

;Whites show that therevare more Afrikaans-Speaking students

learning Xhosa than English-speaking counterparts.  Such

' a distinction is non-existent in the high schools. = This

is notwithstanding the smallness of the field of African

~laﬁguages in South-Africa in relation to other diSciplines.

3.6 Teachérs and Lecturers involved

'3:6.1 The high school teacher
In the schools where‘Xhosa is taught formally as an exami—”

-nation;subjeét, the teachers teaéhing it are écademically

qualified'inithé sense that none of'themﬁhas_;ess than -two:

university courses in Xhosa and most of them have done B.A,

Honours in the language. They are otherwise fully traiﬁed

teachers.,

Most of these teachérs have very little or no background of

. Xhosa life, having notflived among the Xhosa people and they

have nq'ekperienqe of speaking XhOSaZOutside their”univera
éity clasSroom; this béing~the“on1y-¢ontact fhey-havé;with~
fhe‘language;‘ .‘ AS‘a,result,'then, most of them are vepy
poor in spokeﬁ proficiengy andithey'ﬁehd.tﬁ'béﬂoveraqbnfident
and o overrate themselves. _Thisidould.beVclearly'seen in

their translated versions of the prescribed bobks'givén to

iheir students. Many of the teachers occasionally consult -

the African'aSSisﬁants at nearby'uniVersity“departments3df‘

'Bantﬁ-languages or teachers in;Africapischbgls in the neigh-~

bourhood for diffiéulties in the“language,_f There are a
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number of cases where one.or'more students in a class have
better command of spoken Xhosa than the teacher. This

may create problems in oral lessons.

The_overall~impresslon-gained from the schools is that the.
majority of studentsftaking‘Xhosa are-lnitially‘eitremely
excited at the opportunlty of learnlng an African language.
Many of them are hlghly motlvated to learn this new language
and the problems encountered are at flrst enthusiastlcally
tackled. But _alas,'ln.most.schools this gay and,confident'
'atmosphere is short-lived as the.students soon’ discover that
-they are not flndlng the language as easy as they had antici-
pated, and some of thelr curious enquirles are not satlsfac-;
torlly met by the - teachers."* ‘One notlces,-for example, that
mov1ng from sohools in small country towns to schools in the
big towns and 01ties one-. dlscovers a’ correspondlng decrease
in the level of spoken fluenoy among the students. "This
s1tuat10n is perhaps easy to explaln 1f opportunltles for.
contact W1th Xhosa—speakers on a personal basis. are taken 1nto

account.

On the side of'the;teachers“thejoVerall impression’isAnot_

very satisfactory;_}t?During:thefwriter?s»visits to theﬁsohools‘
t it was found that:manyiteachers felt:that:knowing'Xhosa gram-.A
mar was knowlng Xhosa;ij'.They were~sO'confident'and;over-
rated themselves to. such an extent that ~some of ‘them had

taken little trouble to seek the . help of educated native
speakers of Xhosa that may be found in thelr v101nity. _The'
.result_ls'thatptheir,translat;ons»oﬁ_the Xhosambooks are-not

always accurate, in'fact,tsomefof'the mistakes made may be
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' misleading to the students, Interviews.with'theAstudeﬁts 

at theisdhools a1so showed that some of these teachers are
found wanting in oral proficiency by students who come from. '
the villages and farms surroﬁnded by Xhoéé speakers. The
majorit&'éf'tgese teachers, however, are very keeh and in-

terestéd workers, They would'welcome_fhe'éppointment-of

' Xhosa-speaking teachers to assist in their task.

Many teachers in many schools visited'had'either Jjust come .

. from other schools or were planning to leave for bther’schools.

The general asplratlon of a fresh teacher from university is
to teach Xhosa as a new subject so that he may use h1s
1n1t1at1ve to bulld up the course from scratch. The
principals are finding it difficult to get teachers to teach
Xhosa., As a result of the scarcity §f'teachers of Xhosa
some schools are forced to keep the numbers of students taking
Xhoéa down, others have to make»Xhosa a subsidiary‘subjecf

for nbn—examination purposes taught by an unquélified person,
sohé schools aré unable to introduce XhoSa‘for lack of
ltéachers and for fear fhat Xhosa.teachérs may'cqme_and g0

when they do become available.

It.woﬁld appear that in most areaslthe children are not en-
coufaged to take Xhosa at schoolé by their parents or by
other teachers. . 4In those areas, ﬁhe téaeher'of Xhosa re-
ceives very littlé éympathy and oo—opefation from the rest .
of the st;ff. Tﬁere is one_school‘Where the teacher re- -
porééd a positive mdve to discourage ehildren_from taking

Xhosa. - Some teachers in the whole .area seem to find the

task of teaching Xhosa tiring and full of frustrating moments
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while others find it exciting, challenging and rewardings
‘The inadequacy of somé of the teachers makes them feel
‘insecure and they are convinced that they cannot teach
Xhosa fo?ya.;oﬁg whiig. ' Thé plight of the teachers is
Worsened‘by”tée fact.that’they feel that the syllabus for
Xhosé is unreaéonably demanding; théy dd not have the
matefiéls with which to work, épd they’do'nbf know where to
fgét'heip because e@en”the‘inspedfors éf sbﬂools whé come tQ'
inspect;workvin Xhosa éfe'unable to advisé'for they them;

'selves do not know Xhosa; or how to teach it. '

'Having examined the position at our schools, let us now see
‘what would be the ideal situation for thé programme +to-run

smoothly. at the schools.

3.6.2 Teachers! Qualifications and Training'

-Besides the academic-aﬁd professiénal training which ouf
,éeaéhéré have received, it is still desirableffor'the‘teacher
of.a foreig@ language to-have, ébove-ofher'teachers,‘What
Gurrey calls o | |
| _ﬁSpecial ability tovteach patiently; cééSéléssly,
| dramatically, graphically,_éhd'more colourfully",

(cf. Gufrey;_i964, p. 1)

‘This meahs.théfvthe'fééoher becomes the instrument, the
ianguage traﬁsformér of the cold printéd word, éiving'out'
the sounds, tpnes, fhythﬁs, etc., which a language like Xhosa
ﬁées'to expféss diffeféﬁt meanings through usiﬁglthevsame
.Wofa. It“iSEOne‘of the charééteristic'featurés"of’Xhosa

thgt-difrereﬁt.inflecﬁibﬁs indicate different meanings of one
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selfsame word .

For example, (uyathetha wena) can be

translated as any of the following de—‘
pending on 1nflection-
"You are Speaking" or '"you dare to speak",

or Uyou‘can:afford to speak!,

For a teacher of a foreign language to'be successful he

must have vitality and enthusiasm to cope with the strenuous

»task~of“teaching his students the language, its pronunciation,

its literature, as well5as ensuring that they can write it

'grammatically. This means that he must be able to listen

acutely and detect faults immediately, give expert adv1ce to
students, Whenever poss1b1e, teachers of foreign languages
should be people who have been teachers of the language to
those who ‘use it as ‘their mother—tongue, so that many of the

successful methods which they have used in such lessons can

be tried out in.teaching the new language with the necessary

adaptations. ' Students could be shown carefully how to

u:apply what they ‘have learned in their mother—tongue in their

learning of the new language. i Although not all habits

and skills can be carried over in thls way, students who have

. made a success of their mother—tongue studies stand a better

'chance of dOing well in the foreign language.

In addition to knowing the subject matter and the basic know-

“how in teaching practice, the teacher of a foreign language

must be equipped w1th, 1nter alia, the psychology and_prin-f

ciples of teaching foreign languages. This necessitates
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v the 1nclus10n of the programme for teacher training of

studies of the 01vilization of the country whose language

they teach.  The teacher should then be willing to develop

‘profeSSionally an enthusiasm for teaching, and a love for

-

. Not all countries and nations of the world are able to use’

motheretongue speakers of the foreign language they wish tov
be taught. In the case of Xhosa in South Africa we have

to rely on teachers who have'studied Xhosa as a third lang-

~

‘uage, and who have received, no specialised training.in the

' teaching of it. These teachers have to struggle against

great odds to foster in the students a desire to learn a new.

- mode of communication. Some of these students have no

apparent»interest~in language study. It may happen, on the

.?other'hand, that some students who come to Xhosa classes full

of enthusiasm are SOon'discouraged by unsympathetic and un-

skilled teachers.

It is quite interesting to note from a_circular minute issued

by the Transvaal Education Department to various educational

~instances and personalities in Transvaal ‘education that this

prov1nce proposes to conduct a series of "crash courses" for

‘approx1mately 600 White primary school teachers who would

. learn both the content and the method of teachlng Northern

Sotho in four weeks to go back ready to teach the language to

standards three to five. This procedure compares well

'with'that followed_for African teachers who have had to‘pre-

pare themselves quickly for the teaching of Afrikaans in the

~ fifties. In the latter case the negative effects of that
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programme have taken a long time to eradicate.

3.6.3 The University Teacher

The Department of African or Bantu Languages at university

. level may have White professors and lecturers who may or may

not be orally proficient in the actual African languages
they offer. If they know the scientificvtheory of the
languages, the ability to speak, read and write them ié re—

garded as of secondary importance. In addition to the

‘White staff in these departments there are African members

who are called by various names in the different universities.
They may be called lecturers, professional assistants,

instructors, language assistants, etc.

3.6.4 Lecturers' Qualifications and Training’

There is no doubt that one cannot be wholly interested in

‘what one does not understand. In view of the adequate

academiC‘theoretical training which fhe White lecturer of
African languages has réceived; he is qualified to teach his
pért and should enjoy it. Students also like teachers who
ére themselves sufficiently knowledgeable aﬁd who have a good

understanding of the material and love their subject.

Although the teacher must learn to be alert to all errors and

_fo correct them before they are aétually learned, he should

be very tactful and avoid too much correction in the midst
of an absorbing practical session. The Black members of
these departments vary in their academic qualifications.

While they all possess some professional certificates of
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degrees in their academic qualifications in Xhosa. Somé
of them may not have had any specialised training in the
task of teaching foreign students how to speak, read and

write Xhosa,';nd appreciate the literature.

The teacher of foreign languages at a university, in order
‘to remain an effective teacher, hés, Because heideals with
criti&al'students, to be a critic of his own methods and
techﬁiques-first. He ﬁust often pause in his.work énd.
evaluate himself and ﬁis work by asking himself specifié
questions on the success or failure of his teabhing proce-
dures. He should be well écquainted with current methodé
of teaching foreign langﬁages_in geﬁeral. He should be able

to guide the students to a thorough control of a firm founda-

tion for their later more rapid progress. PFrequent student

participation in the use of the language is vital and should

be permitted by the teacher.

O!'Connor says that in the beginning of a foreign language

'study the teacher has three key functions, namely :

"to serve as a model for the pupils! imitation;
to act as a judge of the pﬁpils' accuracy; and.
to serve as a manager, a stage director, an
orchéstra conductor of the‘oral practice."

(0'Connor, 1960, p. 4)

The prerequisite among the qualifications of a foreign

language teacher may be summarised as follows :

(i) Fluency in the target language is ‘a sine gqua non
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‘of his qualifications.

(id) He should be well acquainted with the prevailing
conditions and sty}e of life of peoples in his
éﬁvi;onment aﬁd s;;iety.

(iii) He should be genuineiy fond of and effective with

| students so as to be‘able to arouse and maintain

their interest andventhusiasm.

(iv) He should be a broadly educated, resourceful, and

enthusiastic person.

(v) Besides the complete'knowledge of the language
under study, he should also know the history,
civilization, and culture of the country or area

involved.

(vi) He should have a thorough knowledge of the methods
of teaching foreign languages and be able to apply

ﬁhem.

3.6.5 Status among other Staff

In most schools the principals’are very sympathetic towards
the’téachers of Xhosa. These teachefs receive no special
recognition and their status is equal to that of the other
teachers but they themselves tend to feel that they are not(
worth much because they teach a 'Bantu' language'underiad;
verse conditions. These teachers are usually very. heavily
loaded because it is difficult to find assistants. In
most of the séhools these teachers are solely respénsible for
Xhosa and nothing else. ' It would-appeér that chances for

promotion are there although they question this because
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someone with‘Xhoea qualifications has yet to be promoted.

_ Fromiinformation gathered duringvthe visits:to thevschoole,
it Wouid appear that the attitude of some of the parents

and that of'the other membersrof staff in some cases, leaves

- much to be desired.

In the‘universities again the situation varies_from'blace to
plaoe; AS’far as,the White me@bere of these departments
v;are concerned, they enjoy full.academic-recognition in all.
"the uniVersities, These departments are now fully fledged
‘academlc departments on thelr own and separate from Afrlcan
or Bantu Studies or Anthropology. Members can serve. on
,“bodles like the Senate, various committees and other control—
hllng bodles. As far;aStthe Black members are concerned,
;the situation‘appears fiuid.v Aithough they are now em-
. ployed on a- permanent ba31s,“opportunities'for promition are
dllmlted. Free academic competition between them and their
'thlte counterparts is not deemed feasible.‘ ' They are not
_ belng encouraged to feel free as‘bona fide members of the
academlc staff of the un1vers1ty and .to serve as such. His
status then remains what Healey terms,
"twilight status".  (Healey, 1967, p. 79)
The whole question‘of differentiation between different

:peoples comes to play in this-connection,f

3.6.6 Facilities for Future Training

If Xhosa is to be taught effectively, there should be some
move taken to provide the schools with the minimum aids

necessary, such as gramophdnearecords, tapes, film strips,
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at the schools at the moment. An. attempt should‘be made

to secure an inexpensive language laboratory as well.

If Xhosa is.ﬁo be taught in the primary schoels as well,

then these facilities must exist there and the primary school
teaohers—in—training‘must be told specifically what aids to
use in therteaching of Xhosa, and how to use them. A1l
nniversities have adequateAfacilities for the training of
teachers; The high schools should.be eduipped with sig—A
nlflcant aud10-v1sual aids and language laboratorles for the
teaching of Xhosa. The universities need to know how to
train futnre teachefs»of Xhosa. This calls for spe01allsed
‘training‘inoonporating, for the latter part, both the
‘academic and the profe551onal training. Academic tralnlng.

should be much longer.

3.7 Duration and. BExtent of the Course in the Schools

and Universities

In most of thetsohools in the area covered by this research,
' Xhosa is offered to standards six to ten. In many of

these sohools this subjeot has'recently been introduced andlo

it is stlll belng taken at lower grades than standard ten

with the hope that ultlmately it will be studied rlght up to
that grade° Few schools wish to introduce Xhosa at a
standard lower than 81x and still very few intend to keep 1t

"as a prlmary school subJect only.

- It appears that it is_the aim of most'schoolS'ﬁo make Xhosa

. an examination subjecf. The syllahuses‘followed demand
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~that besides training in the basic skills'of speaking,
listening, reading and writing, grammar aﬁd literature
shouid also be studied. - This point will be treated fully
in our neif’cgapter. ‘Thefe are,Vhowever; a few schools

. . where Xhosa is takeﬁ as a non—examination subject and where
‘fstudents may take part in ronversation classes once or twice

" a week for short intervals. This is. purely on an optlonal

- basis.

In the ﬁniversities, Xhosa is offered on the same scale as
any other foreign‘lahguage with a deparfment at the univer-
- sity. It mey be taken fof‘any.number of years and may be
a'major subject in one's degree curriculum. Senior degreee'
are available in Xhosa in any of the two streams, namely
llngulstlcs and literature. o A close study of the present -
strgeture of the syllabuSes;and’passArequirements of these
departmente shows that the stress is heavily on linguistics
for ob&ious reasons. It can be seen from figures already
supplied that although these universities haye produced and
still do produce scholars wifh doctorel degrees, they sfill
suffer from heavy dropfouts‘aftef first yvear and thus fail

to supply'the country with the nepessary manpower needed in

this field.

3.8 Tests and Measurements

We are here cenéerned with the wholeeproeees of,testing or
examining students and the essessment‘of evalﬁatien done en"
their performance.‘- Because most mistakes in students!

/ writinge are the result of misunderstanding and eareleespess,

then, besides correcting the forms of words Gurrey says :
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habit that needs correctlng, not the

~writing on the paper." (Gurrey, 1964, p. 149)

In diagnosihg,the causes of common mistakes the following

shoﬁldtnotvbe overlooked :
(a) too little written»wprk,

(b) dinsufficient repetitions in exercises of new
items of language,
(c) too little eorrecting of written work by students

or this being done carelessly,
(d) too little application of the grammar,and

(e) some physical defect on the part of students.

Mistakes.are not onlylinevitable,but can actually be'ﬁseful
in so far as they reveal the difficulties that are-enceunteredﬂ
by the students.. _ Mistakes in tests and assignments;also
indicate where driil exercises are sti;l.needed. Freéuent
ﬁistakes call fer more work in teachiné and,learning whereas
rare mistakes may'ipdicate that the students are perhaps
practising within a too narrow_limit of vocabulary, and with

an. insufficient range of subject, situation or experience.

While it‘seems generally apparent that the spoken word»should
: form the basis for beglnnlng the study of a language, uni-
"vers1ty teachers of forelgn languages tend to place the stress
on intellectual factors and clalm that a student who can

| speak arlanguagetﬁith.great f;uenc&'is not thereby guaranteedk

any special success in his work for a degree unless his oral
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prdficiency is equally matched by a command of the written

language, and a knowledge of formal grammaf.

written Workushould,’fhéfefbre; be correéted so that the.
students may bécome aware of their own mistakes and feel
responsible.fbr them. .The mistakes should just be indi-
cated and not corrected, and the student :must discover them
andvcorreét thém éo as to receive effective exercise in’
applying the grammar which he has learnt. This will enable
the learners fo write the foreign language with increasing

ease and correctness.

. Poreign language achieveﬁentvin the classroom would‘vary
among sfudents‘depepding,on such factors as :

(2) 1aﬁguagé'aptiﬁude

(b) general intelligencé

(c) 5motivétion

(d) the dpﬁortﬁnity fhe student'has.for‘learning

(e) the adequacy of presentation of the material.

‘When we speak about tests ana eXaminatiénévwe»hope that'the
general‘attitude of mihd_towards language examinations is
not that fheir'efféCt:lies,on'their testing the pupils'
1éarning, but upoﬁ thé feaéhersf‘teaching_as well. Language
is, to a;iarge?extent, a skill and as such‘its eiamination
shouid'be a test of abilityvto use the language. But the
btendency'is always to make the examination what West calls a
"knoWledge examinafion or a éampiihg of facts"
(West, 1960, p. 96)

‘whereby the examinertasks a sémpie of vocabulary,'a sample
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of syntax and grammatical rules, etc; ~ That our high
schools and univerSities are not technical colleges to offer
practical courses in languages is not a satisfactory excuse
for this defiCiency,.for our,technical colleges do not offer
any- courses in African languages. We have simply inherited
the pattern of examinations.and the testing of Xhosa as a

foreign language has had to be fitted into it.

Fair evaluation of the WOrk should assess all kinds of lin?"
guistic activity and give credit for each. : There should,
therefore, be assessment of listening, Speaking, reading and .
writing actiVity.yge Such evaluation need not. be limited to
tests and examinations every month or term but should be a
. constant process wherein the students themselves may take
4part by evaluating their -own work. Homework should afford’
the students the real opportunity to practise the written
hlanguage and to consolidate what has been learned in the

classroom.

lhermodern Languages Association of America has undertaken
the preparation of* two batteriesrof'tests for the studeof‘
modern foreign languages.»' The first battery of testsfcovers
profiCiencybin language skills (listening, speaking, reading,
writing), structural analySis,'culture, and profeSSional
preparation on a higher level.  The second battery of tests
covers the same language skills, but on middle and lower
_evels for grades seven to fourteen. rThese tests are.usedQ‘
by centres of advanced learning and state departments. (Vide
hLibbish, 1964 p. 88). We also need standardisedvtests

‘for Xhosa in our situation here.
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A:teSt of foreign'language ability should reveal something

”of"the speed and accuracy of linguistic skills, namely :
(i)  how fast can a student speak the language
‘ himself and at what speed is he able to
: followlthe spoken_language comprehensively,
\v‘(ii)/ can the student write the new language at a

reasonable speed and with sufficient'accuracy.

:Where a student gets_stnck with a word in the target language
he should feel free to 1nsert the word translated into his
home language and explaln 1t in the new language. For
speed’testlng, tlme should be fixed and only -the mlnlmum
amennt of work to be finished should be st;pulated. For

: meaeufinglaceuracy, the‘degree Of_work should be fixed in
quallty and quantity with the maximum time determined and
minimum mietakes stipulated on the results. Accurate
jspelllng and faultless pronun01atlon without - adequate speed

1n7a new language are not very noteworthy achlevements,

: hProblems of mlspronun01atlon, wrong enunciation, and,mis—
'spelllng must be examlned arsas of occunrence in language
located, and where p0551ble, the reasons for the mistakes
_feund. In the case of Xhosa mistakes in speaklng, reading,

fand wrltlng may be due to the follow1ng factors :

,(i) Influence of English or Afrikaans vowel system
on Xhosa. The.difference betWeen the two systems.
(ii) English or Afrikaans consonant combinations are not

hlalways the same as those of Xhosa.
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(iii) The difficulty in identifying and
pronouncing Xhosa click sounds and their
combinations.

(iv). The difficulty in identifying certain

typical Xhosa sounds.

(v) The difficulty in knowing the source of some

Rl

of the borroWedFWOrds.

(vi)  The fact that not all grammatical principles
S are final, e;g; not all Xhosa words have
stress on‘thehpenultimate syllable, thOugh
this is usually true and accepted as a

grammatical rule.

3.8.1 School Tests and Measurements

~>Teachers of'Xhosa have indicated that they give both written
‘and oral tests to their students thncughout the course. The
frequency of_these formal tests, written and oral varies
_between two per term to once every two weeks. It ﬁould-
appear that some teachers heS1tate 1n trying an extended
period of exclusively aural-oral instruction because they
dlstrust thelr own conversatlonal fluency in Xhosa. This
feeling may, in some cases, be experlenced by a modest teachen
in the presence of some more fluent student or students in

his class. ThlS may be understood when we take into account
that most of our teachers of Xhosa serlously lack the oppor-

tunlty to practise Xhosa with learned native Speakers.

Tt is quite interesting to note that in the tests and
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ekaminations-in'Xhosa‘in the Junior Secondary:schools, the
emphasis isiheavily on;oral language proficiency coupled,.
with feﬁ fundamentals of grammar and no literature. ';This
-pattern 1s followed in all the provinces. The teaching
tln our hlgher secondary schools is so heav1ly 1nfluenced by
,the system of hav1ng external examlnatlons that forelgn
language testlng seems to take very little account of oral

proflCIGHCY.

All the prov1nces are keen to present their standard ten
puplls for the Joint Matrlculatlon Board examlnatlons in
, Afrlcan languages (Lower Grade) but the same provinces
als0‘conduot their own standard ten examlnatlons in these
1énguages.” "The‘provincial examinations as well as internal
__examinations comprise'written papers and an oral examination.
For the purpose of thls study, we shall concern ourselves
w1th the J01nt Matrlculatlon Board standard ten examlnatlons
only in as. far as they affect Xhosa candldates. ' Whlle
the J01nt Matrlculatlon Board conducts oral tests in a number
of languages taken as second or forelgn languages, no oral

_ tests are at present belng conducted and the marks for the
written papers are belngiralsed from a max1mum of 300 to a

maximum of 350 marks. ' Percentage‘pass'requirements are the

‘same as w1th the other subJects, namely 331% minimum.

Only the queStions on composition and'letter writing are set
and answered in the‘target language in.standard ten. ‘Ques-
tions on’language usage,=comprehension and idiomatic expres—
-sion may.be set in Xhosa with a'translated version into

English or Afrikaans and the students may answer in Xhosa
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may be explaihed in'brackets in the students' home language.
'The mixing of media . W1th1n a’ questlon and 1ncorrect usage |
: of Xhosa in a question where the student has opted to answer
"in,Xhosa is not ﬁea&ily»pénallsed, | This is in order to

encourage students to answer in Xhosa whenever possible.

Let us now look af the standard ten-results in Xhosa as found
o in the‘Cape Education Departmgnt repbrts for the five-yeaf
befibd of 1968-1972. " We shall concern ourselves mainly
with the distribution of percentage passes, number of can—
didates and average;percentage pass. This information is

illustrated in the following diagram :

YEAR | SUBJECT|  PERCENTAGE PER SYMBOL * NO. OF CAND.| AVERAGE %
F Fi|E
« ¢ | FF p|l c|B|aA

19686 | w lolo |olas|3s|18| 0] 0 11 51%
1969 5 jolo |12 (e3]19| 6|00 16 46,5%
1970 | 9|4 |91s5| 9]1a|lofo 22 . 45%
, ‘ e .
1971 | olo | 8] 5|60f16 | 12 0 25 56, 3%
1972 od 0{0 7 (422427 | 0| O 41 50,5%
* G = below 29Y% = 333 - 39% =50 - 59%

FF = 333% =40 - 49% C =

60. - 69%

B = 70 - 79%
A = 80 - 100%

These results show that over the five-year period the number
of candidates increased from eleven in‘l968 to 115 in 1972.
These are students who sit for the standard ten examinations

in Xhosa in the Cape Province. Of these students 2,6%
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‘failed to‘get the minimum percentage for a pass; k2%

passed in the 40;h9% bracket and 18,6% obtained 60% and
above. i This indicates a ‘heavy loading of passes on the
minimum’percentage.pass level, namely, an aggregate of
4o-49%, | | |

fg;g.' For»examples of question papers set for standard ten.'

_ Xhosa (Lower Grade), see Appendix A at the end.

3,8;2-.University Tests and lMeasurements

‘As‘the positioniof‘the'University‘of South Afrioa is unique
and different from the other universities, we shall concen-—
vtrate on the four universities and 1nclude UNISA particulars
' where they differ. © In these universities Xhosa is being
tested:both orally and in written formal examinations in the
junior degree'study years. In most cases theboral'parto
of the ekaminationvprecedes the written and counts for a
certain percentage of the whole examination mark. Students
have to satisfy the same conditions for a pass in Xhosa as
in the other subjects studied,,namely, 40% as minimum in a
:paper, and 50% as minimum to pass the course. Besides the
oral test the un1vers1t1es usually . set three papers or

more as the level of the studies advances. The system,
apﬁroach, and manner of examinations differs to some degree
from one‘university to another, While wfitten'examinations
‘are conducted in the usual way with time and space specifi-
cations, oral tests in Xhosa are conducted variously by the
different universities. Some use a.panel of examiners
while othersAuse 1anguage laborator& tapes with‘no‘striot-
ness being applied on time. There is a general tendency to
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emphasize descriptive grammar or linguistics in Xhosa
studiesfat‘the expense'of the acquisition of the basic
skllls 1n the use of the language. ‘A sub-miﬁimum has to
be gained in thls seéction 1n order to secure a pass in Xhosa
in some unlver51t;es.’ This results in speakers of Xhosa
not having an obvious advaﬁtage in the examination over non-

"speakers,'eSpecialiy in the first twegyeafs of the studies.

The following diagram shows examination candidates in Xhosa ,‘
in the various levels of study in the five universities

'offering Xhosa to Whites over a~periqd'of'five years. -

1970 —‘1974,___.f'
'YEAR | COURSE I | zr |zzz HONE. MASTERS | Ph.D
1970 225 | 75 '18‘=},‘2- | 0 o}
1971; o 86 |17 | 4 | 0 3
11972 261 | 93 |17 15 3 0
1 1973 | 217 5L '_17 5 | A2 | 3
ao7m | zon | su o e |4 | 2 4

»Despite‘the fluctuating figures,in thevindividual years, the

general plcture is that there is a- blg drop—out between the

‘v‘years. Over the five-year perlod 1nvest1gated it was 68 s 5%

between the first two courses; 74,3% between courses two and
three; 78,5% between couree three and Honours. This

means, in the final analysis, that of all the students who
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registered for examinations in the first year of Xhosa
in the five universities, in South.Africa'in 1970 only
1,73% of them proceeded to post degree Studies in the

| - language.

‘ThereAmay be vafious reasons fér thé droppingA§ut of so
'mény students after each Year*ofrstudj; Séme students
fail the examinatidn, or‘db not get:the necessafy sub—,'r
minimum;’ Other studénts only;nééd one course in Xhosa -
to satiéfy certain curriculum requirements. - VSome lose

lfinterest-in studying the language,

Ni?.' For examples of question papers set for Final Year
B.A. students of Xhosa in one of the univeréities

in South_Affica, see Apendix B at the end.
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.CHAPTER _FOUR

AN ANALYSIS OF THE SYLLABUSES, LEARNING MATERTALS

TEXTBOOKS, ETC.

4,1 Introduction

fFéf ény teaching and learning to take place‘effec{
tively there has to be some syllabds'which lays down the>
minimum amount of the subject matter to be‘coveréa in a
year or during the whole course of.stﬁdy. There should
‘alsovbe’suitable iéarning maferiais in‘theiform of text-
books, notes, tapes, films, etc. f- These provisions héve

to be revised time and again to ascertain their relevancy..

4,2 The Syllabus Construction

It is clear by now thét during learning ear—training pre-
cedes mouth training and therefore iﬁ‘caﬁ Ee expected that
during the first stége-of exposure to the unfamiliar sounas
of a‘foreign 1anguage, the,teachér would be more active
while the students‘would be more passi&e. Throughout the
earlyvpart of the beginniﬁgAforéién ianguage course the
teacher mﬁSf make sure that the‘students practise outside
the class only those sentences_or patterns of foreign lan-
- guage which they already know in,pronunciation, rhythm, in-
tonation, and written symbols. -Othef possibilities for
wbrthwhile and safe homework would be the investigation of
topics about the language itself - who speak it, and where

and what, if any, are its dialects,‘etc ?

For the beginnings in the teaching of Xhosa and in the efforts

"~ to use it pfactically; little grammar should be prescribed
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and it should be stated that such grammar should be

taught informally to explain some forms and functions of

'wbrds;

In this way a good deal of grammatical information

may be conveyed 1nd1rectly through examples and not directly -

through rules.

With the Valette/Disick model in view (Valette & Disick,

1972, pp. h4—46)‘the curriculum for the study of Xhosa by

Whites.should, whenever'possible,‘be so drawn and so planned

~that anyone studying the language for any appre01able period

~of time should at least experience the following phases of -

development

(4)

(1)

Receptive phase whereby the student is being

 introduced into the language, culture, and

civilization of the people. He becomes
aware of the similarities and dissimilarities

with his own and becomes attentive with stimu-

lation and encouragement from the instructor.

Responsive phase Which refers to the student's
favourable attitude and acceptance of the foreign
language He becomes_tolerant of the language,
its: speakers, their.culture and civilization, and
begins to find interest and enjoyment inftne activi-

ties of his foreign language class.

(iid) Appreciative phase in which the student voluntarily

attaches value, worth, and importance to what he

~is studying in the new language. He likes to be

involved in activities that might improve his

- language skills or increase his knowledge of the
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foreign people and their way of life.

(iv) Internalization phase whereby the student begins
to shape his own attitudes, values, and style of
life in relation to his foreign language ex-
‘periences. :The student may then decide to major
in the foreign.language because he finds the study
rewarding and stimulating, and so he commits him-

self to probe deeper inlthe language.

(v) The fifth and last phase to propose is that of
characterization whereby the student chooses a
career based on his foreign language study as a
linguist, a teaeher, a diplomat, etc. He finds
that he has oompletely integrated foreign language

values into his personal value system.

Coming closer home, we may state that the syllabus for Xhosa
as a foreign language in South African high schools and uni-
versities should be so constructed that the following aspects

are covered :-—

(a) Vocabulary : To train the student to understand

a certain number of vocabulary items and to under-

stand them with a fair degree of accuracy.

(b) Structure and Morphology : To train the student

to understand the meaning of a given number of

structures and forms.

(c) Reading and Comprehension : To teach the student
to understand visually all -the sentences which can
be composed with the structures, forms and words he

- knows. -
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(d) Pronunciation : To train the student to recognise

the'phonemic and melodic contrasts of Xhosa, such

as :
ithanda = a thigh
ithgnga_ = a pumpkin
ithdnga ; a cattlepost

etc. and to use these contrasts structurally,

lexically and phonemically accurate himself.

(e) Reading aloud : To train the student to read

aloud with accufacy any text composed of structures,A

forms, and words he knows.

(f) Audio comprehension - : To enable the student to

understand aurally all the sentences which can be
composed using the structures, forms, and words he

knows.

(g) Accurate written expression : spelling : To teach

the student to spell correctly the words he uses in
sentences and to -enable him to generate sentences
which are structurally, morphologically, lexically,

andﬁorthographically accurate.

(n) Natural Reaction speed : To train the student to re-
spond orally in a natural‘way that a native speaker

would do within a given time interval.

While the methods»of tackling these objectives may vary, they

may, nevertheleés be taught in any order or sequence.

'Iﬁ drawing up the programme for the téaching of Xhosa as a

foreign langﬁagevin our country several factors have to be
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considered. Having détermined the purpose of the under-
taking and in arranging the curriculum we should ask our-

~selv'es the following :

(1) . In which grade or standard will Xhosa best be

introduced?

' (ii) What will the objectives of the programme be?
For example, will the course be purely audio-oral?

If not, when will reading and writing be introduced?

Teachers themselves should prepare a list of structures,
dfaw'up an inventory of vocabulary items, and determine the
cultural tOpiCS or centers of interest to be taught. These
should be divided logically and for the grades into suitable
exercises for speaking and listening, reading and writing.

In drawing up the syllabus for Xhosa there are numerous items
tp be included for students and teachers especially for the
high schools. The following are some of the minimum
essentials for studenté‘beginning to learn a foreign language

in post-primary schools :

(2) & clear statement of objectives,

(p) some division of contents,

(c) a time schedule for a language period,

(d) areas of_vocabulary and activities in language usage,
(e) reading material,

(f) suggested teaching aids,

(g) techniques and sample test items,

(h) recommended reference material.

Vocabulary taught the students in the foreign language can



80

be divided into two major categories, namely; function
words and‘content_words. : Punction wnrds are those small
nords‘that.can stand alone with limited meanings such as
pronouns, adverbs, etc., and they are few. 'AContent words
are words for things,‘actions, qualities, etc., and they are

unlimited and meaningful.

Children should'bevgiven the vocabulary they needrto make

the situations they are talking about sound normal and natural
to them. Such vocabulary cannot be exhéuétive at any one
;grade.  In seiecting the vocabulary to be used one criteri-
on is the authenticity of the language as it would be used by
a’natiVe speaker. 'Words‘referring-to things in thé immed-
iate_environment should be preferred to those referring to
distant concepts. i‘ At the beginning, it is desirable to
present words which can be pictured or demonstrated easily so
as to minimize the need for giving translated equivalents.

In the case of Xhosa, this would refer to vocabular} compiled

by -the teacher from bersonal experience.,

Planners of éyllabuses should make cértain that they start
with the ﬁhere and now" of‘our school and community; that
they have introduced concépts Qf customs‘and values of the
foreign people that are wiﬁhin the experience of the learners;
that the what, why, how and when of the syllabus are nlearly
'indicatéd. Beginning students as well as beginning
teachers appreciate extensive support until they are able to.

expand or create on their own. Finocchiaro says,

M in any case, it is always better
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to err on the side of too much‘rather
than too little on these matters". (Finocchiaro,

1964, p. 157).

4.3 The Joint Matriculation Board Syllabus

.Of bodies conducting examinétiéns in African languages for
foreign students, the above board handles most candidates.
It conducts examinations in White high schools in South
Africa on a lower grade. The syllabus 6n this grade is to
be regarded as the basic requirement for scholars who wish to
sit for the university entrance examihation. | Although
great stress is laid on the practical side, the bases for an
academic orientation must not be overlooked. A fact that
these languages differ so much in structure and vocabulary
from the languages of the Whites, and thereforé making con-
siderable demands on the candidates, is mentioned. Teachers
are warned to guard against burdening the student with gram-

matical facts which he will seldom need in practice.

The protection of the student in the syllabus instructions

is hardly necessary because.it ig not offered to other stu-
dents learning the foreign languages. It is doubtful if
any grammar of Xhosa or.of-any language, for that matter, can
be said to be unnecessary in the practical use of that V

language. This syllabus for the Lower Grade examination is

geared towards achieving the following :

(i) ‘teaching the scholar to read, speak, and write

Xhosa;

(ii) encouraging the scholars!' interest in the language
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"and culture of the amaXhosa in order to

understand them better as human beings;

(iii) making the student conversant with the basic
-language»structﬁfe as a means tb'the correct use

of the language;

(iv) introducing the scholar to the . contribution which
the structures of Xhosa can make to linguistibs in

general;

(v) introducing the scholar to the literature of the
amaXhosa in order to gain in that way a better

understanding of their background and thoughts.

The Joint Matriculation Board requires that the total marks
for papers one and two should be 150 each and .50 marks for
oral examination. But because no oral tests are conducted,
the total marks for the written papers are stepped up from

300 to .the maximum of 350.

Paper one, Section A, bomprises an essay and a letter set

and answered in Xhosa. - Section B contains passages to be

translated from the home language to Xhosa and vice versa.
There are also some Xhosa idiomatic expressions to be trans-
lated ihto the home laﬁguage of the éandidate. - These may
be substituted by Xhosa phrases or'expxessions that are to be

used in full sentences.

Paper two has two sections. The first section contains
gquestions from prescribed setwork asked in the home language
of the candidates, and answered in either Xhosa or the

students! home language. The second section comprises
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questions on grammar and language set in English/Afrikaans

and to be answered in'the same or Xhosa.

. The contents of these papers are simple and straightforward.

For essaj topics, subjects like :

(1)  (iphupha endilithandayo) - "My favourite dream".

(ii) (Umngweno wam) - "My ambition".

(iid) (ldya51 endala ibalisa ngobomi bayo)

- "An old coat telling its
life",

There is always a formal and an 1nformal letter to choose
from.  Topics are simple such as, reportlng a match to a
friend, invitingvsomeone for a visit, reporting lost articles
or ordering items of clothing, eﬁc. Passages for trans-
lation are simple and straightforward so that the student,

by grasping the flowvéf ideas and‘fheir-logical seqﬁence, may

guéss the language used. Some passages are continuous

tests, while others are separate sentences which are not re-

lated. For literature, two books are prescribed for in-
tensive study of content for examination purposes. One book
is prescribed for general reading exercises only. Over the

1ast'five'years the following authérs were, among otheré,

studiéd :

(i) Mafuya, B.B. - Bhota Nonceba (Novel)

(ii) Sinxo, G.B. Isitiya ' Short stories)
i ———-l—

- (44i) . Mmango, A.M. _  Law'ilghle (Drama)
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4.4 . Usability of Material for Listening and Speaking

Problems always arise when we think of what to prescribe
for_conversation content. Experience hae taught that the
vtype of topic'for_conversation should be determined by both
.ﬁhe nature of the objectives of the course itself, and the
ievel of development of the studen£s43 It should be re-
membered that for learning to listen'to and to speak a
foreign language, the teacher!'s speaking influences heavily

that of the student.

\

If students are to grow in their awareness of the foreign
language;as another way to communicate, they must be given
many opportunities to use the new language to express the

same feelings, enthusiasms, prefefences, thoughts, or desires
thet they are capable of expressing in their native tongue.
Conversation in a foreign language should be regarded,ae a‘
means of learning the ianguage aﬁd testing the student's
knowledge of it. Because what we speak we have to know
perfectly and we must ha&e it ready at a moment's notice, con-
’versatioﬁirequires guickness and preseﬁce of mind in the
epeaker.. Many conversation classes are conducted in which
none of the participants has much idea of what is supposed to
be happening, and in which the instructor has little idea of
how to obtain any epecific result, ‘This being the case,
nonetheless, the chVerSation classes shoﬁld not be too nar--
rowly defined or standardised because that‘would tend to stul-
tiff both the best student in class and'some instructors with

a natural flair for stimulating conversation.

In the absence of suitable Xhosa books for use by foreign
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'students, the teacher may use self prepared material in a

dialogue approach so as to cultivate interest and allow for

repetition.  Such a dialogue should be presented in its
entirety. For beginners it should be first given in their
home language and then in Xhosa. . Facial expressions,

gestures, pictures and props, and the teacher!'s involvement
are essential. This dialogué should be done by the whole
class for the mastery of pronunciation, intonation, expres-
sion and emotional mimicry. Each pair of students should

aim at accurate, clear, and quick responses.

For lack of more suitable material in Xhosa, foreign students
may also have to accept story-telling as a class acitivty.
One of the conditions would be that no material should be

. taught in this way unless it isxalready an automatic part of
the student's experience in his own language. We all know
the vastness of experience which high school and university
students have in their home languages; and so we can well
appreciate the problems to be encounteréd both in teliing
Xhosa stories equal to their experiences in English or
Afrlkaans, or s1mple chlldren's stories in Xhosa in relation
to their knowledge of Xhosa already galned. The disturbing
truth here is that the vaster the experiences the more com-
plex becomes the languége needed to express them. A
compromise here wquld seem to be a'carefuily selected story

and aids so that :

(1) the meaning of key words or expressions is
clarified,

(1i) the mind of the hearer is kept going forward with



86

the story,

(iii) the ear of the student is kept alert for the

next sound,

(iv) the pace of the telling and the manner of telling

suit the groub to create interest and enthusiasm,

(iv) a story already well known and well liked by the
group in its native tongue becomes enjoyable when
told in the foreign language, e.g. Jack and the

Beanstalk, King Midas, etc.

Tapes for use in the lénguage laboratory are meant to help
listening, speaking and reading. They should be regarded
as supplementary to books and means towards an end, and not
an end by themselves. The language laboratory should be'

- recommended for all institutions of learning offering foreign
languages. These laboratories are not revolutionary de-
vices but they are a more efficient way of making available
to students the spoken sounds of a language in a form which
.they can imitate in comparative privacy,and can give them-
selves exercises for self evaluation at their own time and at
their own pace. In this way the student is able.to increase

his oral fluency and aural comprehension.

In drawing ﬁp material for speaking lessons, attention should
be paid to the importance of mimicry.  Immediate oral imi-
tation of an audible model should be éttempted as soon as the
students are able to say a few sounds. Selected words,
monosyllabic, disyllabic, to polysyllabic, can be drawn up to

be given as fesponses first by the whole class or by groups
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wi#hin the class and later by students individuall&. It
would be helpful to have shért pieces of meaningful in-
teresting material for memorization soon after the drills
on mimicry.. Thesejpieées of material should be in the
language that is authentic, intelligible, and within grasp
by'the student. Such material should be featured earlyv
in a beginner's book and not deduced from general learning

material.

Booké*designed for 1istening‘exercises should have graded
1essoﬁs both in degree of difficulty and in length. Lessoné
-should be varied covering mény situations of life that most
of thé'Stﬁdenté, if not all, would be familiar with. The
lahguage used should be colloquial, but not slang and uncon-
versational. Some of the lessons should have a few ques-

tions placed at the end for oral exercises.

4.5  Usability of Reading Material

In learning to read a new language, the reading book is very

important. - We must have such language textbooks as would

"open windows on to a shrinking yet alien world" as

it were. (cf. Pimsleur and Quinn ed. 1969, p.141).

The syllabus for reading material for the groups of students
' With which we arelconcerned here should take into account the
following |
(i) 'that learning to read a foreign language should
be easier for someone who is already literate in

another language, regardless of its nature;
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(ii)  that reading will be difficult as long as
the student does not have some degree of control

~over the grammatical system of the language;

- (4ii) that the subject of reading'materials should be
of high interest and relate to the background of

the learners,

(iv)  that reading materials in early language in-
struction should preferably avoid special language
uses, such as literature, and focus on mundane,

situationally related language.

For the.student who speaks, reading is bﬁt another form of .
echoic behaviour. He needs books that are interesting
but not‘difficult and which will help him to build up his’
vocabulary, develop his reading skill, and ensure his mastery’
of the_language. Such readingvbooks should have attractive
visual-aids, vocabulary drills,'working’exercises‘with appro-—
priate themes taking into account such laws of learning as
readiness, exercise, and effeot. The nunber of exercises
should decrease progressively with an increase in knowledge

of the language.

There are words in any language which tend to go together most
of. the tlme and are apt to be learned together, such as
numbers, days of the week, the months of the year, the seasons,
times of the day, colours, the parts of the body, and many
other groups, sets or chains. . These words'oriclusters of
words should not be learned as lists, but in context within

a lesson.,
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If reading books are to be written for foreign students,

the following criteria should characterise such books :

(a) The child should at the earliest moment derive

pleasure and a sense'of_achievement from his study.

(b) New words should be learned by practice in actual
reading situations, and not memorised as vocab-

ularies.

- (¢) The smaller the vocabulary, the greater must be

its usefulness.

(d) The reading book must be suitable for the age of
the Chlld in reSpect of its subJect matter.

(cf. West, 1960, p. 20).

We may use these crlterla for Judglng the exlstlng books or
let these serve as guldes in the construction of the neces-—
sary books. Meaningful sentences should appear even be-

- fore all the letters of the alphabet have been learned from
the book. .- New words should be introduced in context
gradually and slowly at regular intervals, and not in a mass.l
In such a book new words should be repeated-a few times ih
the 1esson.u ‘ The suitability»of,the contehts of suoh a
book should affirm the assumptlon that each, lesson in the
forelgn language would be 1nterest1ng to the student if it

were translated into his mother—tongue.

4,6 Usability of Writing Material

Students 1earnihg-a foreign language need books which guide

them in how to spell or write the language correctly.  The
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students! creativity and mnatural linguistic bents are
important in learning to write a language. A student
would need to know about two thousand words to be able to

write something meaningful in the néw/language.

Dicfation lessons, which seem unpopular nowadays, can be used
gby a resourceful teacher to check a number of aspects in one
'short exercise, such as grammar points, cépitalization,
punctuation, sentence graép, and spelling. Students
should be allowed ample time affer each lesson to discuss
their writing so as to learn from their mistakes. Learning -
a Qooébulary and spelling from a dict;onary serves little
purposé because some dictionaries only give meanings of iso-
lated W§rds which cannot easily and convenientlylbeybrought
under general rules. " A dictionary providing pronunciation
as well as meaning, and giving information on the derivation
of words would be very useful to a foreign étudent studying
the language. At present Xhosa has no such dictionary.

The ever-changing Xhosa orthography ﬁaffles foreign students

of the language.

The syllabus for translating from the native to a foreign

tongue and vice versa should aim at conveying knowledge of
vmeaning, form and spelling. First compositions should be
more or less free feproductions of what students have done,
read, or listemed to in class so as to give them an exercise
in writing. Letter writing in Xhosa by foreign university
students is not receiving proper attention. Written
compositions and lettérs should be so corrected that students

" will learn from their mistakes and thus be able to apply the
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grammar they haveflearned at a later stage. This will
enable the-learnerS'to_write the foreign language with in-
creasing ease and correctness. Some of the common areas

of difficulty in writing Xhosa seem to be the following :

(i) Clicks and click-combinations, e.g. :
¢, ch, nc, gc, ngc, nkc
4, qh, ng, 89, N8y, nkq
x, xh, nx, gx, ngx, nkx

(ii) Consonantal combinations, e.g. ¢

. ty, tyh, d1, k1, =rh, kr, gr.

L.7  Analysis of Available Learning Material

We have Stated above what. learning material would be suitable
énd essential in each category of 1anguage leaming. our
situatioﬂ_here is notfideal but we. are now looking at avail—b
ablé‘Xhosa literature that is being used by students.learning
Xhosa as a foféign language. . Before the study of lite-

' rature can be done in the foreign‘language, the school

reader becomés a popular book. We make a great use of
this book when 1earnihg Xhosé in White schools and univer-
sities in South Africa. VWhile thése books are not intended
for.use by forgign students,‘théir graded short lessons pro-
vide the vocabulary, grammar,'and other exerciseé which help.

the students to improve their abilifyltoAuse the language.

Whereas we recognise that Xhosa has no special books designed

" for use by foreign students, any books which have to be used
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for ’readin'g‘ by foreign students have to be ‘either simpli-
fied versions or abridged versions of the books of literature.
.These books,'nécesséry as they‘may be, would most probably

be regardedbby nétive speakers and chers as watered down
literature because, to them, they would be less vivid, less
interesting, less penetrating, and less prepise. This
means that simplified seriés of books, whiéh we do;not have
in Xhosa in any event, can be useful for teachihé reading

but not for.appreciating literature, or fér developing a love
of reading. ' Various series of thsa school readers,

which were wfitten for Xhosa schools, are being used in these

schools and universities.

There are many books available in English for the study of
African»linguistics.orkdescriptive grammar., . The reason for
teaching this subject at our universities, and for making it
compulsory, seems to be to see how far descriptive linguistics
can be applied to the claséroom in the teaching of foreign
languages.

Alongside the school reader, these instifutions use various
grammar books written inlEnglish, a self-instruction course
for Xhosa, Xhosa phrase bobks{ and certain learning material
“ prepared by the teacher at each school or university. | Most
of the locally prepared~learning material seems to be good
and serves the inﬁerests.of those'con&erned. If this
material could be shared by all thevother centres, the re-
sults would be more encoﬁraging. At present there is no
contaét among the teachers of Xhosa»at’theéé'centres of

learning.
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4.8 Summary of Problems and Difficulties Experienced

by Foreigh Students Learning Xhosa

- It would seem that a Cross4section of the points raised by
those 1nterviewed could be recorded in an 1nventory system'

as: follows K
(a) Lack ofoprio?knowiedgo of Xhosa.
() _Insufficienﬁ time to iearn iﬁ class.
(¢) ZInadequate facilitieo'for learning. -
(d) »Xhosg>oeing too differont:ffom~studéntsl hé@e language.
“(e) Léok of;obportﬁnity to'practiéeoﬁifh‘native‘speakers.

(f) Lack of motivation and interest to learn a "Bantu"
language. The home and community are not fully

cofoperative.
(g) ZXhosa sounds and spelling can be very strange.

(h) Lack'of suitabie'learning material for foreign

students.

(i) The emphasis is placed on complicated grammar or
linguistics at the expense of language skills of

speaking, readlng and wrltlng.

(j) Students feel discouraged because they consider
that they are not good enouéh language scholars
and this "undeveloped" language seems difficult to

master,

. { ) ' .
4,9 Summary of Problems and Difficulties Experienced by
Foreign Teachers of Xhosa v |

The following points were raised by teachers of Xhosa as a

foreign language with regard to their areas of difficulty :



(2)

()

(e)

(a)

(e)

(£)

(g)

(h)

(1)

(9

ok

Tonal differences between Xhosa  and English or

Afrikaans, which leads to SPelling difficulties.

Lack of vocabulary with which to work on the part

of both student and teacher,

Thé deparfment of Education or the examining body

prescribes difficult books which have to be trans-

~lated by the teacher when teaching students.

There is no recource'cehtre or any person to give
help and guidance in times of difficulties. In-

spectors are unable to advise.,

Lack of co-ordination and co-operation among the

schools which offer Xhosa.

There are not sufficient aids and faoilities»for the

' teaching of the language. ' There are no appropriate

literature and reference books.

Student ignorance and lack of background of Xhosa

can, at times, be discouraging.

At certain places there is a lack of interest and
enthusiasm in the subject by the students, staff,

and community.

There is a lack of opportunity to bring students

into contact with native speakers of Xhosa.

There is a great need for learning material which

is especially meant for a foreign student of Xhosa.

It seems apparent that if the task of teaching Xhosa as a
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foreignvlangﬁage could be tackled in a more organised
manner within the universities aﬁd colleges at which
teachers are trained, and the necessary literature is
predueed on which to base{the syllabus;_then teaching
-and learning Xhosavas‘a foreign language would become

a venfure in which the energies of the educational
euthorities, the teaehers, and the students, are happiiy

harnessed.
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CHAPTER PIVE

ANALYSIS OF TEACHINGVMETHODS AND TEACHING AIDS

5.1  General Introduction

The ﬁajor aim and goal of foreign,iaﬁguage teaching from the
futbr's point of view is to make the student learn all the
elementé of the new language, if possible,'such as words,

- »strﬁqtural patterns, inflections, tone;Arhythm, and pronun-
§iation atvfirst, then.latéf:he éhould_bévméde to use fheAnew
lahguage constantly in a variétyvof contexts and purposes,
such as in diaiogue, S£ori¢s;‘playsv etc. . In ordef to
achieve this the student has”tofbe traiﬁed, The end result
of all methods employed will be when that new language has, to
some meaSure,bbebomeja mahageable medium of thought,-commﬁni—

‘cation and expression.

An important part in~écquifing énd using a foreign language

is played by the so—calied tfeeling for language' without
which.the acquisifion‘of a foreign language is thought im-
possible. (Cf. Belyayev, 1963, p. 81). Thisbfeéling for
languagé could be anything from an emotional condition, or an
inteiléctual_sensation to éome'kind of sensitivity to diffe-
rent iinks and relatidnships; In as much as everybody ﬁas
a feel for his career, a swimmer‘for wéter,'avmusician for
melody, etc., so must a student of languages have a sensory
reflection of language. | The essential difference, therefore,
between teaching the ngtive tongue is that the study of the
latter is based on an assumed feeling offcopfidence in the

learner whereas the opposite is often the case in the study
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of the former. (viz. the foreign language)}

While no foreign language can be taught.effectively without
aids, to make no use of any aids at all and to make frequent
use of numerous aids is equally. detrlmental to the study and
tends to make the language appear more dlfflcult than it

need be. (Cf. filipovic, 1972, p. 68). The language
teacher proeeeds correctly in developing all four skills, visz.
_1istening,vspeaking, reading, and writing when, in order to
secure the assimilation by students of a new foreign word, he
pronounces it aloud, wrdtes it boldly on the board, and re-
gquires students to pnononnoe and write it correctly themselves.
In thie study, then, we are interested and will foster only
those methods tnat'seekvto accomplish proficiency in the basic

skills of language in listening and speaking, reading and

‘writing.

5,2 Methods in General

One can hardly teach a foreign language effectively without
gestures, mime, action and expression. Let me give examples
of the use of these in a class taking Xhosa as a foreign

~ language,

for example with gestures and mime one can point
to something, beckon to someone, show direction,

‘and even indicate movement such as

(nganeno) = -  "hither"
(ngaphaya) -  "thither"
(ika) - turmn, ete.

With actions and speech expressions the teacher may imitate a

number of situatioms, such as
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(ukughuba_imoto) - "to drive a cart
(ukusenga inkomo) - "to milk a cow"
(ukugawula umthi) - "to chop a ‘tree!

The oppositgs can be clearly contrasted, such as

(hamba) - ngon

(hlala) . | - M"sit", and also
(Vﬁla Ucango . - T'open the do&r"
(vala ifestile) ~ Mclose the ﬁindow"
(thetha) -  "speak"

(thula) - "be quiet", etc,

An advanced class may be asked to’criticise thé actihg and to
improve on it,. At convenient times short dialogues and con-
versations between a few characters will add interest in
addition to encduraging'extempofe speaking. In learning a
neﬁ language it always helpé to turn the classfoom into a real
life situation‘by allowing the students to play-act or drama-—
tiée_simple incidents which are culturally relevant to the
'language~being studied, such as, in‘our casé, grinding the
rlmealies on a grindstone for girls, and milking a cow for boys.

Students can learn the following in a practical manner:

(ukugokelela iincwadi)- "to collect booksH
- (ukucoca igumbi) - "to clean up a room"
(ukuvula idesika) - - Mto dpen the desk", etc,

Gurrey, speaking.specifically of‘primary school pupils,
féels that listening.to or hearing a fofeign language should come
first followed by speaking it and then should cbme the reading

and finally the writing of it. (Cf. Gurrey, 1964, p. 17).

= . .
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But, nevertheless, thére is the broblem of those‘prolific
readers who, because of their love of reading, will want to
‘read first beforeuspeakingvthe foreign language. This
problem was obser&ed by the writer and others‘to be quite
common among White university students learning Xhosa in

Soﬁtthfrica.
The classroom should more or less be a

noultural island stuffed with film—strips,

language films, tape recorders, etc."

(Libbish, 1964, p. 55) all to be used in the presentation
of the new language. This might help to ensure the inte-
gration of sight and language, sound and language, emotion
and language, action and language, and the attainment of thé

necessary synchronization of language and sense experience.

In Libbish we read and infer that the teaching methods of
foreign languages in many parts of the ﬁorld after World War
II have drastically progreséed‘from the era of "chalk andi
talk" (Libbish, 1964, p. 107) through the happy time of
the tépegrecorder'and gramophone, through the period of the
fascinating film-strip to the présent glorious times of the
magnificent language laboratory; ~ Despite all the craze
for language laboratories and the expressed fears that with
this discovery all teaching‘might turn out to be automatic
by the turn of the century, we still sincerely believe thét

" the teacher will'always be the sine gqua non of Su¢cessful

language teaching, and that his place can never be completely

taken over by any invented machine.
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. As‘general background information on teaching methods of
foreign languages we reiterate Gauntlett's inventory of
eight approaches published in 1957, some of which are sig-
nificént for their own éake, and others for still'being in

vogue,

(a) The Grammar-Translation method or, as he describes
it, the classical method, which treats. languages

as dead.

-~ (b) The Natural method which advocates that a pupil
must learn a foreign language as he learns his

mother tongue.

(e) The Psychological method which emphésizes the associ-
ation of ideas and the habit of mental visuali-

sation.

(d) The Reform.or Phonetic method which bases its
techniques on the argument that the first thing\to

master is the sound system of the new language.

(e) The Direct method which advocates a complete ban
on the use of the student!s mother tongue in

learning a foreign language.

(£) The Oral method or approach which favours only

» the oral side of one's language training.
(g) The Reading method which lays emphasis on reading
as the sole aim of language training.

(h) The Eclectic or Compromise method which, as the
words themselves imply, claims to make use of the

best in a number of methods and techniques
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mentioned here.

Some of the principles embodied in these methods appear
guite useful even today but others, however, cannot be accep-

table to most of us.

5.3 Aids in General

Teaching aids can help the foreign language teacher to brighten.
up the classroom and bring more variety and interest into
language lessons, for example, pictures, dréwings, flannel
board, models, writing board, cards, etc., While clear
actions, and gestures to accompany the words used, can clarify

the meanings of the words.

Language lessons based on oral aspects should have a practical
and not a theoretical character. The period must be occu-
pied not by conversatiohs on characteristics of the language

under study but by the speech activity of students in the

language; The students"knowledge of the language should
be tested informally sometimes even for no marks., All this
has to be done in class. When we speak about aids to

language learning activity we include, besides the usual class-
room aids, everything else that the students may do to en-

hance their learning of the language.

Knowing words in isolation serves little useful purpose; and
words must, therefore, be taught and learned in context.
The éontribution of visual materials used in the foreign lan-

guage class can be said to have the following advantages

(1) They . encourage student participation and response



and aid greatly in clarifying concepts without

the use of the mother tongue.

(ii). They afford the means for stimulating meaningful
repetition and aid in the building of good

language skills.

(iii) . They facilitate the rapid substitution of one

concept for another within the basic vocabulary.

(iv) They help in explaining concepts which exist out-
side-the classroom and also aid to evoke some in-

terest in foreign culture and people.

While using visual aids or any aids.at all in the teaching of
a new language, it is important for the teacher to avdid having
the student freeze away for fear of being corrected every time
he opens his mouth. . Students shoﬁld be free to learn by
trial—-and-error as well and even to guess a response when they
are not certain of the answer, and to be corrected soon there-
after in the same lesson. Shy students may ceése to make

an effort if they are promptly corrected. It becomes worse
with a university student who appears unable to handle a
language which he somehow considers to be rinferior" (my own
experience, for example).such as Xhosa. This attitude stems
form the popular phréses 'developing nations and their de-
veloping languages - formerly underdeveloped', which we read

and hear so much these days.

Another major function of the teacher as he handles aids in a

foreign language is to adjust the content and activities in the
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class‘to student readiness and level so that errors may
befreduced to a minimum. This entails innumerable 1istening
‘and readlng and speaklng spells which relate to everyday
s1tuat10ns.» The teacher, in d01ng S0, should also pay atten—
tlon to the interests of the particular age group of students

with whlch he is working.

Aural aids in the form of conversations or voices, radio,
gramophone, tape recorder, the language laboratory, etc., can
help the teacher to improve his own grasp of the foreign

language if he is not a native speaker.

Audio-visual aids, such as films, television, motion pictures,
with comments, etc., can stimulate children to speak the

ilanguage as well as to read and write it.

We shall not, however, dlscuss all these aids in our study but
I will select some, comblne others under one treatment, and

leave out the rest.

5.4 Specific Methods and AldS Used to Acquire Listening and
§peaking Knowledge of the Language

5.#;1 Methods

It appears that mastery of the sonnd system of a language is
essential for efficient reading, writing and appreciation of
litereture. Whenever we read any language we believe that
there is always some external as well as internal vocallzlng
so that it becomes qulte difficult to read even silently a
word that you have not at least heard before., This is found

to be the case with some White students from the larger cities
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and towns, who have never heard Xhosa; The language
laboratory gives such students added opportunity for concen-

trated listening and speaking.

The learner's first impfessions of the Xhosa language should
be received fhrough the ears. The tape recorder which
brings the foreign language speaker into the classroom can
both fascinate a university student who hopes to be able to
VSpeak Xhosé in three weeks, and frustrate him‘whén he realizes
that after six months he still cannot cbnverse naturally in
fhe language. Although the emphasié'at the beginning should
strongly be on'listening and speaking, no devaluation of
written work'or literature is impiied for this should come

much later,

Bach lesson in a foreign language should be preceded by some
short introductory conversation invthe language itself td
facilitate the change-over of cultural climate, and to adapf‘
the ears of the pupils to the different sound-system. At
this point one is reminded of Ausubel's model of cognitive

organisation. for learning which assumes the existence of
"a cognitive structure!

that includes conceptual traces and Van Parveren's reference
to "trace systems" that account for the organisation of
memory. .(vide : Duminy's article, 1967, p. 195). The
presentation of the lesson must always be in natural speech'

forms of the new language, for example:

present tense continuous:

(ndiyababona abantwana)

"I am seeing the children"
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(bayasebenza)

"They are working"

(ayazithanda iincwadi)

(The boys)are fond of the books",

It is dmportant for:beginners to use a picture or drawing

for each sentence that is spoker. Our examples in the above
paragraph can be presented graphically. Reading and writing
even surrounding the pictures should be avoided. The

visual approach at this delicate stage of language study is
unfortunately unpopular in our high schools and universities

as it is considered childish.

Pollowing on thié, an acceptable piece of printed text should
be mastered accoustiqally.firsf before other exercises can be
done with it. Slow dictation exercises with repetition of
the same phrases, although boring to others, can still be used.,
Students taking Xhosa at Rhodes University seemed to like ‘
diciation exercises for spelling purposes. Here again,
'exceptional pratience and persistence is needed by the teacher
to keep repeating correct sentenges and éorrecting pronuncia-—
tions, and to do this throughout a lesson with good humour,
This is so because the studentsidepend on the teacher for
learning to pronounce the‘new language by imiﬁating his speeéh.

That is why native speakers of a language are important to such

a class,

Classroom play production in a foreign language is an ambitious
class activity, Dramatising stories from the School Reader

in the new language may be the obvious procedure, The
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Stewaff Xhosa Reader series have beautiful lessons that can
be dramatised at any level of~language devélopment by the
students. Stdriés from history, folklore, and other
SOurcegfmay be selected with an eye always to oral language .
imbrovemént. . In view of'the.fact that this provides pur-
poseful oral'practice it Shouid be done thoroughiy. Parts
of the étory should bé performed by groups and criticism fo}
improvement should‘be invited from_other“classmates.

Language improvément alongside improvement in action should

be watched.

Students! notes for oral composition in the'foreign»language
should be thOrough and possibly revised by the teacher. Less
able students may learn off by heart the"opening remarks and

their céncluding summaries., The subjects for speaking must

 be matter-of-fact in nature, such as:

 (incwadi endiyithandayo)

"the book I love" -

(umdlalo endiwucaphukelayo)

"the game I hate"

+ (iholide endiyingwenelayo)

"the holiday I wish for",
and for advanced students, such topics as:

(Limviwo zezikolo)

"school examinations"

(iyunifomﬁ vesikolo)

‘"school uniform"
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(ikamva lam)

"my future career',

To support this exercise, models of isblated figures and
objects Qr even people, may be useful. Thé shopping habits
6f‘the AmaXhosa’may be iliustrated by‘the~£éacher through the
use of the pépular objects_of théir purchase, staple foodstuffs
and mohetory coins, In this situation commercial Xhosa

language may be learnt.

Accepting thaf learning maferial should be processed visually,
aurally and functionally, it follows, thérefore, that foreign.
WOrds may be seeﬁ written on the board, read out to students,
apprehended by ear and may then be reproduced by the students
orally. This pfocedure should apply-at all stages of

foreign language learning.

Whenever possible, one of the best ways of developing oral
proficiency is-to‘let the students have direct conversation
with native speakers of the new languagé.\ These native
speakers may be graduates employed by the institutions them-
selves, designated variously to do the teaching. An ideal
manner of achieving the best results would be to place the
students in the country where the language (Xhosa) is being
spoken and to expose them to those Xhosas Who are unable to
speak either English or Afrikaans. During such outings among
the Xhosas, the studeﬁts would also gain an insight into the
culture of the people in the fullest socioiogioal or énthro-'
pological sense, In.learning to speak a foreign language

the hierarchy of the stages of development as set out by
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Pimsleur and Quinn in 1969 seems to be:
(a) Pirstly, learn to pronounce sounds.

(b) Secondly, learn to assemble the sounds to produce
words from vowels and consonants: a, e, i, o, u
and b,c,d,f,k, etc., to form

itnko + mo = inkomo v
(2 beast)
u + si+ ba = usiba
(2 pen)
i+ 1i + so = iliso

(an eye)'

(¢) Thirdly, and lastly, learn to assemble +he words to

produce sentences, e.g,
2= 2lce s

]

UThemba uthanda inja
(Themba loves a dog)

Themba + thanda + inja

Nomsa + sela + amanzi = UNomsa usela amanzi

(Nomsa drinks water)

Lunga + fundd + incwadi = ulunga ufunda incwadi

(Lunga reads a book)

(Cf. ibid, 1969, p. 79).

5.4,2 Aids

5.4.2.1 The Gramophone, Record Player, and the Tape Reéorder

The gramophone: fhe~rebord player, and the tape recorder have
an indisputable value as alds to learning foreign languagés
especially in areas or countries where the learngr cannot hear
very much native speech in the neﬁ language.'~ These tapes

and records contain extensive sound information and are useful
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for keeping model interviews, model conversation patterns,

in addition to other valﬁable language material which needs
to be retained orally. These are wvaluable aurai aids for
pronunciation driils, enunciation exercises and proficiencyv:
wOrkshops. More still needs to be done for the téaching of
Xhosa aé‘a foreign language-in this counfr& in this respect
becauée, although Xhosaéspeakérs are found in moét parts of
South Africa, the life style or patférn here is such that
most White students wanting to learn Xhosa have, for obvious
reasons, had no earlier contact with the laﬁguage at all even

in the predominantly Xhosa-speaking areas.

5.4.2.2 The Still Picture

One of the greatest advantages of using a still picture in
fofeign language teaching is fhat‘the action is frozen and so
the stﬁdent is able to look at it and talk about a particular:
detéil of it for as long as he likes. The picture is given
or provided, but the ianguage has_to be found by the student
himself. - The more interesting the pidture, the more vigorous
the language—finding activity which it-stiﬁulates, will tend
to be. For_this kind of exefcise, beCOurse, the younger

the student the less chance there is of boredom.

5.4.2.3 Television and Radio

Television and the radio can also be used effectively in
teaching foreign languages.' Those students who already have
an understanding of Xhosa, for example, can listen to some

Xhosa programmes of the South African Broadcasting Corporation.
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At present not ali countries have television, South Africa
being one of those which don't, but nof all countries with tele- -
Visidn have foreign language progrémmes which are televised,
‘This,.hbwever, is likely to be a very popular medium of

teéching fpreign ianguages in the future because of its added
advantage of bringing into the classroom the necessary foreign

background and situation.

5.5 Spe01flc Methods and AldS used to Acqulre Reading

Knowledge of the Language"

.5.5.1 Methods

Tn a book edited by Mathieu we read Pierre Delattre's comments
wherein he cites three habits which must be acquired befofe
making use of a book in the study of a foreign language.

These are:

(1) Psychological habits which refer to relating
sound to meaning without interposing a visual
symbol of the sound.

(ii) Physiological habits of good pronunciation.

(iii) Grammatical habits should come last, i.e. the
V habits of correct morphology and syntax.

(cf. Mathieu (ed.) pp. 7—9);

o These,habits will be aéquired withbmuCh more ease if the

student's first acqualntance with the new language was live
from a natlve speaker affordlng him- the opportunlty of ob~
serving all that can be seen of the llps, tongue, Jaws, etc.

This is particularly important for reading.
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Reading without understanding is not réading at all. The
simple‘attribution of sound to a written text is nof a true
"process of speech activi%y. At high school and university
levels phohetic accﬁraéy‘and ekpréssive intonation Whiéh .
~1eavé éémantic cohtent out'ofiaccoﬁnt:is'not "reading". This
’wéfﬁing is directed‘épecifiéall& at'Studénts and teachers of
foreign languages. Let us grant that there are many concepts
which occur naturally in.the mind of a White student as he
reads Xhosa which, though quite common, are not typically
Xhosa and for which Xhosa has limited vocabulary, e.g.:
(imarike) ,
‘Mthe market place'

(ukhenketho)

. "touring"

~ (ezobugcisa)
"technology"

It is particulérly important to try, when teaching a'foreign
language, to avoid any use of the native tongue of the students
by the teacher or fhe students despite all the'differenceViﬁ '
conceptual interpretation of the texts. USe‘of bilinguai
textbooks and‘dictionarieS'or phrase—booké, as well as reading
texts annotated in the,stﬁdent!s nativé tongué should be dis-
couraged or allowed to a very small eitent in the course of

the study, even.alfhough it is quite useful to beginners.

Exercises on formal knowledge of grammar and syntax tranélated

from the native tongue into the foreign language or yice versa
serves little purpose if the emphasis is not placed on compre-—
hension., Our students,:however, are still apt to do trans-

lation-reading. This becomes the case when a student tries to



112

interpret all grammatical rules applied in the sentence he
is reading and to justify his_interpretation by translating
the sentence in his mind into his home language to-seé_if it

makes any sense to him at all.

Beforé students can réad appreciably, it is necessary to let
‘them learn the sentence patterﬁs of the new 1ahguage and its -
'word_order‘regulations,'especially»if théir méther—tohgué
differs markédly from the foreign language being studied as
the case is, for example, between.Xhosa and English or Afri-

: kaans;‘ Early stages ofAreading should not be coupled with
pronuﬁciation drills. Cémprehénsion questions after reading
~should come later and theée usually benefit the slower reader.
Learning to fead a new language, even withva good knowledge
df‘the spoken language, is at first é serious difficuléy'for>
many students. For démonstrationApurposes, the teacher
should read a passage in Xhosa and let the students read after-
wards.‘ Explanation of words and 6fher.meaningsvmust mainly -

be in Xhosa.

The following aspectsAof reading must be attended to in a
foreign language reading lesson :-

(i) perception of words; -

(i) ‘determining the meaning of words;

(iid) determining the meaning of sentences

with a variety of syntactic structures;
(iv) silent reading of text, and

(v) reading of text aloud.
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5.5,2 Types_of Reading
5.5.2.1 - General

ﬁéading skills are thé moregimportant when one takes into
 con$ideratibn the fact fhét through books one'iS‘able‘to géf

. information for various purpoSes. - Literature or a people's
writihgs, for example, are the embodlment or reflectlon of
their way of life in‘all facets. To know and understand a
peqple,’fhereforej';tvis neéessary that one does not ?nly

. speak their language but r"éad it so as to gain an insight into
ftheir past,vpresent, and'futﬁre histor&. For some béople

reading offers a great deal of entertainment.

_Sqmetimes the students get through the eye what they fail to
comprehend thﬁough.the ear, Therefore, reading may ?einforce
"their'speaking. In_teaching students to réad a foréign,
language, the aids‘uséd‘should aséist them to master fhe skills
to réad aloud,ztogether, and silehtly as-indi§iduals. They
should bé able to graSpvthe gist ofua passagé when reading.
They shpuid be able to dedﬁce infofmation or.ideas from what
they have read. Lastlf, reading should enable the‘étudent
to fihd facfs and information in béoks'and other printed

matter.

5.5.2.2 Reading aloud is not quite popular among high school

and university sfudents'learning Xhosa as a foreign language
because of their age and academlc standlng in other subJects.
Thls is a painful price we have to pay for 1ntrodu01ng forelgn
language studies so late in a pupll's school llfe. Very

little reading aloud, if any at all, over and above that taking
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place.in language laboratory drills,‘is being done. Where
this‘is carried out, reading aloud,.together with the use of

- any suitable aids, should be aimed at.giving'the student an
exercise‘in expressing hlmself properly with special attention

. being paid to tone, rhythm,\and'stress}

5.5.2.3 Readlng aloud in ohorus refers only in our study

here to reading into a tape in the language laboratory byva‘
group»of students. Learnlng to read a forelgnvlanguage in
vthls way requlres careful control so that some of the v01ces
are,not,so loud as to disturb other students, and, secondly,
that students do not select any words,_grammatical,forms, or

constructions at random.

5.5.2.4.>Rapid silent_reading which our students have already
 mastered in their‘mother—tongue must be developed in Xhosa as
well, This facilitates the learning of new words and the
quick grasp of meaning. To find out whether the student reads
with’understanding or not, S1mple questlons on the contents of
the text may be asked. Only when students can deduce in-
formatlon or 1deas from what has been read in the new language
is their dinterest in the language as such sharpened and a

habit of reading the language fostered.

5.5.3 Aids to Reading .

5.5.3.1 The Chalkboard

' The chalkboard is a useful aid for a lesson on reading for it
can be used for writing down‘key words, phrases, and sentences
which students need to repeat in order to”perfeet their reading.

Even the first words that students have to learn to read must
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be meaningful. Notices and labels must be tagged to the
articles in class,written‘in Xhosa and in full sentences, e.8.:

(1e yitafile)

“"This is a table!

(londolozani iincwadi zenu)

"Keep your books .safel

(Imingwazi apha)

"Hats here"

5.5.3.2 The Sentence Cards, Flannel Board, Pictures, Charts,etc.

' Sentence cards for a_flannel board, pictures, and other charts
andlmaps, whiéh are very useful aids for teaching languages
among small children, are not popular with the group with which
we are cohcerned. - If, howéver, there are any suitable maps,
caﬁds, charts andfﬁictﬁres which depict the people, land, activi-
ties, and other aspects of life of the people whose 1énguage is
being studied, these should be put up on the walls of the
classroom permanently so that the'students keep on reading the
comments ahd descriptions attached to them. Among these
aids could be some shorts showing the names of the days of the
week, dates of the month, months of the Year,‘etc. in Xhosa.
The wgather-board written in the new language could become a
usefﬁl.reading aid. ' Students in»furn could know how to read:

(Kushushu namhlanje)
"Tt is hot today"

(Kungana ngomso)

"Tt may rain tomorrow!"

(Kukho igwele)

"Temperatures have dropped", - etc.
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5.5.3.3 -The Reading Textbook -

There_should be textbooks designed for reading exercises by
foreign studente in all the grades._, At present, Xhosa has
no suoh books‘whichioould be ideal aids for:reading when
properly written and éraded. For the teaching'of Xhosa as
a forelgn language, then, use is made of the varlous series

of Xhosa School Readers, espeolally the flrst three booklets.

5.5.3.4 The Language Laboratory.

As an aidvtoball oral:work in the learning of a foreign lan-

. guage the‘language laboratory is- of great value. Though
_oralﬁskills are essentially the basis of foreign language .
study’wherein the language laboratory plays a major role,,the
snag here is that our educatlonal system has been so grav1tated
in the direction of the printed woxrd that ‘students acquire most
information in their other subjects from the printed page. To
ﬁork with their mouths and ears exclusively? as in the language
laboratory, or to rely on their sense ofthearing for the stim-
ulus ‘to which they are to respond, is to them a strange and un-

familiar experience.

Enthﬁ51asm and cur1051ty 1s notloeable among the teachers of
Xhosa in the schools and. un1vers1ties. . Language laboratory
- facilities, where they are available, should be made use of
above and beyond. ass1gned class hours._, In this way the
language laboratory would afford the student the opportunity
~to follow up work already covered at his own time and pace.
Considerable progress is being made elseWhere to improve the

listening and recording quality of language laboratory
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equipment. We; in South Africa, still have ».to provide for
and’exbloit more fully this technique. » The material at
_our'few language laboratories is often observed to be edither
poor in quality because it was recorded by inoompetent in-
formants, or by someone w1th a poor voice prOJection, or it
has been 1nferiorly recorded 'hs As many voices as posszble
must be used on tape in order to give the student the neces-
sary practice to follow varied speeoh habits and stylistics.
In the case of Xhosa, various v01ces representing various
dialects of Xhosa‘may be used. This would certainly make
1nteresting study for advanced students of Xhosa. Reading

to imitate dialectical speech would be a useful exercise.

IWhile reading in the language laboratory the mistakes made by
the students can be corrected 1nstantly by . the language master
at the control desk without interruption to the rest of the
‘group. Language‘laboratories can, however, be a lot more
unsuitable if and when the tapes are inadequate, the machines‘
faulty, the recordings faint, and the funds‘for maintenance
are insufficient; The language,laboratory may be found to
be wanting if it is expected to'fulfil requirements other

than its basioifunction of helpinglto develop and maintain the
. speaking and listening, aSIWell asdreading‘skills, and when it
‘is~used without the co—ordination,and integration of classroom

activities and materials.

The major values of a language laboratory for high school and
university students in foreign language»Studies are-numerous'

and may be summed up as follows :
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(2a) It allows the student hours of individual contact
with ‘the foreign language, hours which the teacher

personally cannot supply.

(b) It gives the student a sense of prlvacynln study
or. isolation as he listens and repeats, which is
of particular advantage to the shy student. who
would otherwise be reluctant to try his Skllls 1n

class.

(c) It provides good speech models-(often of native -
speakers) which furnish the standard for oral
practice. (Xhosa dialects as models to compare

and contrast could be used) .

(d) It allows the individual student to work at his
own pace or to catch up on'any work he may have

missed earlier on.

(e) It makes it possible for the student‘to hear his
own voice, cofrect his own mistakes, and be moti-
vated to make more exact attempts after objective

self-appraisal.

(f) It may bring to the group a new kind of cultural
enrichment impossible to have in a conventional

classroom.

According to our own experienee with the language laboratory
many schools have no language laboratory facility at all,

A few have language laboratories but in some all the machines

have been and still are out of order, and in others there is
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no Xhosa material for’fhe laboratory and no one seems to
know how to getiit. Those schoolsvand univérsities which
have language laboratories, whether old and antiquated or
-new and modern, tend to keép‘for use old tape material which

was recorded many years ago, either by Lumko Institute or by

the institut;ons themselves.

In the language iaborafories, in fhe univéréitieslin particular;
students are ndt always supervised and when they do get super-
vision, it dis by a nonenative‘speakér whose command of the
laﬁguagé is qUestioﬁable. ’in some cases it would have been
difficult e#en for-avnative speaker of-Xhosa to supervise and
give personal attention to twenty students at a time, as often

happens'to be the arrangement.

All in-all; then, a.lot of thought has to be given to. the
-plénning and use of ouf language laboratory facilities so aé

‘tb obtain maximum benefitvdut of them. _It would be-béneficial
to do this collectively or jointly aﬁong all those involved in

the teaching of Xhosa as a foreign language.

5.6 Specific Methods and Aids Used to Acquire Written

Knowledge of the Language

5.6.1 ‘General

Under this heading we discuss writing as referring to creative

writing in the form of compositions'and translation work from:

rythe home:"language to the new and vice versa. - We are also
vconcerned here with transcribing as a form of writing and the

written exercises in the learning of grammar in the target
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language. The dlrect link between the vocabulary of a
forelgn language and the thought—processes of students is

a must among the top priorities of learning foreign languages.

,In erder successtlly‘to reveal to students the semantics of
foreign words, the teacher must have a good knowledge of the
psychological characteristics of the process of forming con-
cepts, of the difference between concepts and 1deas or per-
ception, and of the different kinds of interrelations between
Vconoepts. Students can only acqulre a language as a means
of communication when it is directly llnked with, their thlnk—
ing and when students are able at w111 to use the acqulred |
words and grammatical constructlons to express their own

thoughts;

As soon as reading has gpt under way, writing may be intro-
duced. , Syllables and letters musf befgiven attention when
learning tovwrife but this must be done within meaningful
prhrases or short sentences. In theAcase~of English, Afri—
kaans, and Xhosa, the letters of the alphabet are more or less
the same but the pattern or system of cOmbining them differs
considerably, This means that s1m11ar sounds may be repre-

sented by different symbols in these languages, €e8e:

("g" in Afrikaans — garing = "rh"vin Xhosa (irhali)
"ch" in English - chalk = "tsh" in Xhosa (itshokwe)
"o . 4n Englishv - mercury = "kY" in Xhosa (1mekzgr1)

Gurrey says that the beglnnlngs of wrltlng a new language
should normally be reproduction or transcription. (Gurrey,

1964, p, 62). . This, of course, is better done from words -



121

written on the board than fmom print.,  Seeing that.the
popular view is that writing a forelgn language should come
later 1n the learning programme, sentences for writing exer-
cises should have been practised orally first. - The
present-day stress on oral work, pattern’drills, and language
laboratory work might lead to a neglect of a vefy important
foreign language teaching aid, literature, and it is quite
clear that though teachers of languages are trained in many
ways, they get very little tralnlng in how to discuss properly
the works of literature so as to brlng out their llterary
value and give students an opportunity»to’react as individuals
to the material they are. studying. Some of the ways in’
which literary texts may be used as pantvof foreign language

courses are
(1) To give instances of the use of grammar.

(ii) To increase students! vocabulary and provide
a basis for discussion through use of the language

itself,

(iii) To illustrate the effective and highly expressive
use of language deSigned to make a‘speciai kind of

communication.

Another important point to remember 1n learnlng to wrlte a
forelgn language is that it appears’ that it is not always
common to have the same idea or concept expressed or inter-

. preted identically in any two languages so that it is quite1:
unsafe to try to force the use of omne language idiom 1nto

another. To 111ustrate this 1dea, let us take some examples



122

from the languages we are concerned‘with here:

(i)  Xhosa (ubuéo ngobuso)

English - "face to face"
Afrikaans - (van aangesig tQt aangesig)
(ii) Xhosa - (esenzweni)
English —- "red handed"
Afrikaans - (op heterdaad) : !

The phrases in all three_languages expreSs the same phenomenon

but through the use of differentbconcepts.

5.6.2 Kinds of Written Exercises

5.6.2.1 Transcribing

Transcribing in the new ianguage makes the'studentsflook'at
the words to note their inflections and struqtures. As they
write them down they are learning both sentence structure

and meaning, €.8.: -

(baleka ingja)

"run from the dbg"

(UThemba ubaleka inja)
"Themba is running away from the dog"
(SN

(UThemba usukela inija)

"Themba is running after the dog".

Thus the student learns something ébout the subject, the #erb,
and the object of a sentence and)how these stand in relation
to one_anothér in a sentence. Thevstﬁdehts must, of éoﬁrse,\
know the meanings of the sentendes they are'franscribingf On
top of the simple sentences copied‘f:om\the writing board, N

the students may then be allowed to add objects, adverbs,
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adjeétives, etc., to see if they can augment the sentences

or extend them correctly, e.g.:

Among written exercises to'transcribe that may be given to
the students are cases where studénts~have to fill in some

word left out in a sentence, e;g.:

(wayi —————————— inyoka ngentonga) .

"He ——m————a————— a snake with a stick".
(uThemba —~=—==——— umbhoxo esikolweni).
"Themba ———-———-—— rugby at school.
(uNomsa ——=—————— iti ekomityini).
"Nomsa ———=————-——- tea into the cup".

The standard or degree of difficulty of such sentences will
‘be determined by the present amount of vocabulary the students

already‘have in the new language.

5.6.2.2, Question and Answer

When the students have géined some rudiments of the target
language they can then be given séme graded 'question and
answer! exercises whereby answers are embodied in the questiOns;
themselves., The questions should contain words for answers
but all the information, and the questions, should also call

for entirely new sentences., Such exercises should, however,

s
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be preceded by oral drills and should cover areas of in-

terest to the students.

5.6.2.3 _ Short Explanations

Students with a fair oommand'df'the_language should be allowed

to write short explanations or descriptions of, say, (isikolo

sam) - "My school", (inja yam) - "My dog", (abahlobo bam) -
"My friends". These should be preceded by oral preparation

and once these short exercises have been mastered, free com-~-
positions in the new language can be done. It is observed
that the above s1mp1e topics do not impress university students
learning Xhosa because they say such topics make them feel
childisn and stupid for they wrote on such topics in their

home languages when they were in the iowen primary schools,

5.6.2.4 Translation

Translation may be defined as‘the transference of thoughts
‘frqm ene language to another. -In translating any text as

‘a means of teachiné a particular language, it is not the words
or.sentences that must be ‘translated but the thoughts,.concepts:
and statements as wholes, = If this cannot be achieved, trans-
lation should not be done at all. ‘ The biggest challenge to
the students is that concepts and objectivevcontents of one
language do not always coincide- w1th those of another, and
least of all between Xhosa and Engllsh or Afrikaans as pre-

viously demonstrated.

If there is translatlon to be done from the home language to

the new and vice versa, the tendency is for the teacher to
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i adopt a translation method of teachlng rlght from the outset°
Attempts should be made to prevent the common conscious trans-
mutation of the homevlanguage phraseology whenever attempting
}to speak or write the new language; ~ Common errors in this

- respect are with such phrases as :

(UMama (wam)) - "My mother™"

(uyise (wakhe))< "his father"

(ndiyagodola (banda)) - "T am cold".

ThlS transmutatlon is caused by the hablt of thlnklng flrst

in the mother-tongue before the same 1dea is expressed in the
new language. That is Why foreign students of XhoSa whose
home language is English will use'the}words placed in brackets

in the above examples.

It does not seem rlght to use translatlon as a means of con-
veying the semantlcs of forelgn words mnor as a means of testlng
students! comprehension of foreign speech and writing, as we
are;prone to‘do. | on' the other.hand, however, translation;
whereby’students eXpress'the‘same‘ideas.in two different

' languages, cannot be dispensed with in language teaching be-
tcausezit represents the kind of comparison of the'foreign and
native languages which ensures the cOnscious acquisition.of

the foreign language.

5.6.3 The Teaching of Grammar

. Grammar may be defined as the science of language study that
_described'how words work_together in a sentence, that .is, the

various ways in which they are related to each other; and the
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part that each plays in expressing meaning. . Grammar

forms an integral bért of language and the one who speaks a
~'lénguage correctly speaké it grammatically. But in learniﬁg
to épeak, read, and write a foreign language, strict ad-
herence. to formél grammar'iﬁ the»beginning stages rétards
progress and fhe best apbroach may well bé to leérn only
basicvgrammatical rules'which’are necessarybat that particular.
stage of linguistical developméht; For example, students
need not make sure that‘they'are speaking in the present sub-
junctive, or continuous past perfect before they begin to

speak,

There is always the problem of what grammar to teach first
:eépecially té a universiﬁy student learning a foreign lahgﬁage
because he already knows so much of his own mother-tongue
grammar. In our case there is a lot of Xhosa grammar that
differs completely from English or Afrikaans gramﬁar which;

could make interesting study to such a student.

In the teaching of grammar, therefore, it is important to
distinguish between gaining the knowledge of grammatical rules
'on the one hand, and having the practical skills involved in
‘using appropriate grammatical constructions in speech or |
writing, on the other. The teaching of grammar should then
be largely carried on through the ample use of model sentences
and very numerous examples through the difect method. Con—
struction sentences, sentence completion; aﬁd Question and
answer drills may be used, Teachers of fbreign languages

have to establish for their students correétflanguage;usage
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and not accurate grammatical knowledge as such.

5.7. Aids to  Writing
5.,7.1 General

Xhosa is a phonetic lanéuegelin the sehse.that thefe is a
high logical relationship or corfelafion between its sounds
and the graphic imagesvthatfoharacterise them. Therefore

as soon as aural sfimuli have been responded~to, the epelling
in written exercises becomes something iess of a problem.

This relation or correlationjis‘strengthened by the simplicity
of the vowel system of Xhosa which causes a lot of trouble for
instance in English. The vowels a, e, i, o, u, in.Xhosa,
in whetever combination with consonantsvthey may be found,

will always be pronounced the same.

5.7.2 Cards and Charts

The students could make their own birthday cards to be used
during the birth dates of the classmates., Varied sentences

may be written on them, such as:

(izolo elinye).. - "day before yesterday"

(ngomsomnye) - "day after tomorrow",

(kwiveki ezayo) - "Next week", etc,
to indicate when some dates are due. Students should be

free to write anything to one another on this occasion and the
teacher should also read the meesages‘so as to direct the

learning. = This exercise is likely to be enjoyed by the
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younger students, There may also be a chart used for
"Thought for the Week!, or "Read and be wise", which one
sometimes finds in some classrooms_at'our schools. Thbse

done in Xhosa will stimulate the skill of writing somethlng

sens1ble.

5.7.3 Pictures and Drawings

Students‘will have to compile picture dictibnafies for them-
»selves for the leafning»of Xhosa. ’ They.may paste pictures
in a scrapboék or paint them or draw the pictures in.the books
themselves. Underneath each picture there must be a short

~ caption to desorlbe the picture, e.g.:

(intombazana ikha amanzi) - "A girl fetching water"

(Amadoda asela utywala) - "Men drinking beer"

(Abantwana baya esikolweni)- "Children going to

school?",

Students could write more about the pictures and drawings to

describe all that they imagine to be taking place.
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CHAPTER SIX

CONCLUSION AND SUGGESTIONS FOR THE FUTURE

6.1 The Scope of Foreign LanguageAStudy

Foreign language study is one continuous process embodylng
all aspects of the language. It is therefore hardly
necessary to make a distinotion between the practical and
thevtheoretical study of a language; between learning to
understand, speak, read; and write it on the one hand, and

studying its history and etymology on the‘other.

"None of the two spheres is less scientific

than the other", (Cf. Sweet, 1964, p. 1).

Different peOpies use,varying amounts of gestures in their
conversation. These gestures and facial expressions are
essential non-verbal elements that are part of the language
of communication, and provlde strong background to speech.
These elements should not be left out in the study programme

of a language.

The way a Whlte student goes about learnlng an African lan-
guage in South Africa today will inevitably be influenced by
how his family, his school, his contemporaries, and the com-
munity as a whole in which he lives, feel about the idea of
learning an Africanvlanguage and their attitude towards the
speakers of the language being studied. Mutual under-
standing and respect'between,the White and the Black peoples
of South Afrlca cannot be brought about only by studying one

another's languages at school and unlver81ty. - In fact, for
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such studies to be meaningful and significant, harmony and
acceptance has to exist among the non-school-going popu-

lations first, or at the same time.

Af present, the universities in South Afriéalare the best
equipped institutions of léafniné to hahdle foreign language
studies. Native speakers assisting at South African uni-
versities at p:eéent have to be gréduates and are responsible
for, among other'things, reading and translation exercisés,
compositions, language laboratofy sessions, etc. The
schools have not got this priviiége as yet. Students
taught Xhosa at séhool by incompetent non;Xhosa—speaking
teachers may leave school speaklng a peculiar kind of Xhosa
which is not much dlfferent from "fanakalo" or the mlne;
language. Students at the.schools are often tempted to use
their home language in a Xhosa class against the teacher!'s
instructioné,‘because for some of thém their Xhosa is too poor
to try it out, while for others the teacher's Xhosa is too

poor for him to understand them.

Because of the fluid situation in South Africa about the teach-
ing and 1earning‘of Xhosa as a foreign language and the rapid
changes all around, our conclusions and suggestions for the
future may appear to be misleading, of at times even misin-
formed because it is difficult at this stage to predict what
will transpire next in this particular field. Our sugges-
tions and~recommendations will hold goodifor the primary schools
as well, in view of the faét that we ére taking into account

the possibility that a fully fledged programme of teaching’
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Xhosa in White schools will affect the primary schools as

well.

6.2 The Learners and the Teachers

6.2.1 The Learners.

Tt is common knowledge that children are good and quick lear-
ners of languages and the earller they commence learning the
new languages at school, the better. - This means that

after approximately three yeafs‘at school;_most pupils,-if”
not all, have grasped the_learning processes; have méstered‘
to a_fair'degree their homg_language, and are ready‘to start
learning a foreign language.' A child'leérns é new lénguage
.'without'resisfance, without self-consciousness, without ana-
lysing it, without comparing it to his mothef-tongue, and
without the mental shock offdiscoveringjthat the new language

does not express ideas in the same manner as his mother-tongue.

Having realized that learning a new language is a long process
requiring consfant/practice‘over ﬁany years, the major inéde—
quacy of our system involving Xhosa may be said to be the
teaching of too little 6f the language too late. This is
because most séudents commence learning this language in
standard nine. Students in their first year af university
should be put into two étrea@s, viz. fhose who have studied

" Xhosa in‘matriculation should be in one stream, and those who

have not in the other.

The writer's personal experience as a professional assistant at

a White university is that the average White South African
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undergraduate does not place proficiency in an African .
language high on his list of educatiopal priorities, ThHis
also brings into comnsideration the probiem‘ﬁf values.
Students are motivated to invest time in sqmefhing which has
at least pofential-value. For example, they'would react

with interest if they were made aware that a working knowledge

of Xhosa would secure them a good position in, dinter alia,
African schools, African Affairs Departments, ‘industries with
African labour, the South African Broadcasting Corporation,

6.2.2. The Teachers

At the present time there is no special- training of teachers
at our teacher-training centres, to ﬁéach foreign languages,
beyond the handling of éecond lénguages; This means, there-
fore, that there must be regular‘inysérvice training of
teachers of foréign.languages where an opportunity will be
afforded the seasoned teachers to synthesizé their own train-
ing and professional capabilities with the new informationvand
techniques they are learning. . vIn order tb assisﬁ teachérs
there should be foreign language liaison committees to see to
the structure of the curriculaj; tO‘explofe study facilities
at school, college, and university;  to examine the foreign
language teacher training pfogfémme; and to comsolidate and‘
systematise all researéh work on foreigh lahguage'teaching

and learning.

‘Most of the teachers who teach Xhosa in White échools'admit
themselves that they have anything but a thorough knowlédge of

the language. Their lot is made more pathetic eveﬁ by the
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vlack of aids like records, tapes, filmé, etc, _ This con-
dition.makes it too difficult for them tO'have in#ight into
the language and to act aSQinterpreters of the foreign cul-
ture. | Regular meetings between these teachers, educational
office&s from the department, and university departménts of
Xhosa, to review language teaching on materials, methods,
testing, étc. would afford the teachers an oppértunity of

learning from one another'!s successes or failures.

If it is not possible to bring a native speaker into the actual

téaching situation as it seems the case with Xhosa at the i

schools, Xhosa material to be faught may be discusséd regularly’ 

by a committee which should have native speakers among its
members to provide insight into the customs, mores, and values
of their people. Such a committee could serve a number of

schools in an area.

Teachers of a'particular grade in foreign language teaching can
~assemble once weekly or so at a convenient centre in én area
for intensive briefing for the work to come.  The specialist
may suggest follow—upvactivities at the session.. But, if
this cannotiwork, a roving Xhosa-speaking specialist could bé
attached to a university or college to visit a fixed number of
schools in the vicinity once or twice a week to teach the

students, brief the teachers, and suggest follow~up work.

To compromise with the situation, it is not difficult to find
‘in Xhosa-speaking areas Whites who are not trained teachers

but who are very fluent in spoken Xhosa, e.g. farmers-and
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classes of Xhosa in the White schoois.

6.3 The Subject Matter

We have had to contend with some criticism of our university

courses in Xhosa from students themselVes who considered that

‘these courses are so heavily loaded with lihguistics and other

theory that successful students who leave‘univefsity after
thfee or fouf years of study, are not anywhere near being pro-
ficient speakers of thé‘ianguage. They cannot use it prac-—
tically in commﬁnicating with the native speakers. One
reason for this is that it is pbssible for a teacher to teach
the grammar of a language fhat he‘has no réal commapd of. On

that score, West has this to say,

"Grammar-reading is the resort of the teacher who
does not really know the language he is teaching".

(West; 1960, p. 85).

The other reason could be that because it is not easy to test

fluent speaking ability or writing ability, grammar is popular

with examiners for its questions are easy to set and correct.

In this exposition, we have been trying to suggest that ih

learning a foreign language the practical skills of listening, -

speaking, reading, and Writing'shduld receive prompt attention.

These skills should be taught with methods that strengthen
their co—ordinatibn~and interfelaticnship;-- Training in

listening and spéaking; for exampié, should continue long after

the pupilé‘have started reading and writing.
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. Studies in literature should be developed later for deeper
appreciation of the aesthetic value of literary art. It
should not be assumed‘that language skills can always be

taught along with the study of literature.

While itAis poséible for one to study and know other people's
~language better than some of its native'Spéakers, it'oftenb
suffices to those with\linguisticitaient who studybsysﬁemati-b
cally under favourable circumsfances to achieve the ability to
Cngé?Seién or@inary~topiCS with.such fluéﬁcy and corredtness
as to be understood and to write and read the language fairly

accurately.

6.4 Teaching Aids and Methods

6.4.1° Methods of Teaching

To avoid teaching Xhosa that is different from the language
spoken by the Xhosa people,vteachers_of Xhoga in White in-
stitutions‘shouldAemphasize the most useful words and struc-

- tures that constitute basic_everyday communication‘among the
people. ' Souﬁh Africa is in a fortunate position in that
native speakers of all the languages found within her borders
can be used to teach their languages to other groups for better

results than the case is now.

_For the teacher in the foreign language claSsroom, we may
suggest the followingabo's and Don'ts :

(1) Don't talk too much. Give the students a chance.

__(2) Insist that a student!s answer be distinctly heard by

every student every time.



(3)

(#)

(5)

(6)

(7)

(&)

(9)

(20)
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Always aim at perfect.pronunciation'yourself because

you set the staﬁdard.

Go back to the student who made the mistake or failed
to answer and get it from him'cofrectly before you move

on.

If by chance you call on two students in succession and
get tpeNWrong.answers from bofh; this is already.too
much incorrect "Xhosa'. Either get the correct answer '
by calling on someone you know who will gét it'right, or
give it at once_yourself; Then have it repea%ed by the

entire class.

Don't go on to the next point until you get a response.

at normal speed andlwith acceptable intonation.

Pose certain queStions to certain students according to

your ekpectations of theirvability to give a correct

answer.

Make sure about the objectiVes of the course you are
teaching énd-check yourself frequently that you are working

towards them.

Avoid giving students artificialisentences in weird ténses
for an exercise and always allow repetition of correct

answers.

Give assignments loudly;vélearly, prominently and fully

and give as little translations to be done as possible.

Prefer contextual translation exercises from home language

to the new.
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(11) For beginners move from hearing,to speaking, to reading
and then to writing and co-ordinate all four phases to-

wards the end.

(12) Give grammatical rules descriptively and not prescrip-
tively, i.e. explain the grammatical structures they
have used and don't givé them the structures to use or

vrules to follow.

(13) When instructions are given in the target language itself,
~be sure you glve one instruction at a time and, most
'.1mportant be sure that the language used and the in-

structlon'ltself is at the student's 1evel.

(14) BEncourage the students to answer in fullvsentences every
time they do an exercise so as to .familiarise themselves

with sentence patterns in Xhosa.

(15) Make your exercises of comfortable length, covering a
specific subject, and related to what is being currently

taught in the classroom.

For s%udents whose knowledge of the lanéuage is poor, as is
often the case With those studying Xhosa, reading.shouldlfollow
the pattern of first,getting the pronunciation and meaning of
new words and phrases in a particular lesson followed by

questions on what the students'read aboutnto provide them with

some setting and background. . Por the*beginners'some of the
questions may be translated. The third stage should be the
actual reading with the teacher's aid where possible, . This

. -should be followed by comprehension questions on the text read

and lastly, the students should read aloud in turn as a
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follow—up on,prcnunciation and understanding.“ . This

suggests that'pace is important in learning_a‘foreign language.
This should meither be too fast nor too slow in order to |
allow just enough time for the'Student,to'formtdefinite associ-

ations With what he remembers and to avoid 1css*of continuity.

Since individuals differ in ability to learn, large . numbers
of students in a class nay‘be'grouped acCording to their levelsg
of proficiency“already gained for tutorial’work.f - Seeing
that ‘numerous structures din a forelgn language have to be
memorised to be retalned the element of individualization can
be brought into the system of testing and evaluating studentsf
performanoe in the foreign language by letting them pass or
fail by terms,'and~not‘by whole years.' _ Language_requirements
for graduation in a foreignvlanguage g;uld be defined in terms
of overall aghievement, not in termsfof,course years, .(Cf. |

International Journal of American Lingpistics, Part II;fVolume

32, No. 1, 1966, p. 167).

Some of the‘conclusions reached cnfmethoduof teaching and
learning a foreign language may be reduced to the following

propositions :

(2) The process of acquiring a foreign language should
" have both an intuitive and a conscious character.
There must be the natural feeling for language and '

an effort to assimilate it.

(b) The decisive factorigoverning the full assimilation
of a foreign'language is linguiStic practice, i.e.

Speech.in the foreign language in all its forms'and



(c)

(4)

(e) |

(£)
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basic processes.

The process of feaching foreign languages in
schools and universi?ies must be based on the
principle of‘the organic unity of the foreign
language with thought. The basic principle-
of such'teaChing being that of thinking in a

foreign language.

Unity of foreign language and thought cannot be
secured through tanslation except where translation
is employed as a technique to explain the charac-

teristics-of thought in a foreign language.

When étudents try to speak the new language, they
must concentrate on the thoughtlto be expressed ahd
not on the linguistic characteristics of speech.
They must fry to make their speech in the foréign
language not simply reproduétive; but prodﬁotive and

creative,

These proposals serve only as scientific foundations
for various methods, procedures, and devices which
may.yet be discovered or established by educationists

and teachers,.

6.4,2 Teaéhing Materials and Aids

We have stated that at the moment we do not have appropriate

materials in Xhosa for teaching it as a foreign language. We

have, however, mentioned a number of aids which could be used

with a great deal of improvisation on the part of the teacher.
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This gives the teacher added responsibility and liberty to
experiment in the teaching situation some of his,plans for

better teaching.

For the time being, nevertheless, we would enéourage more use
of available audio-visual aids including trips and visits to
areas of native speakers of Xhosa so as to expose the students
to the language and culture they are studying. The radio .
could be made more use of in:this regard; thus bringing into
every class the voice of a specialist, or native speaker
through thg.radio Cf.tapé'recorder. Tapes or records of

prescribed work and recorded by a qualified native-speaker
e

~teacher could be labelled, qatalogued'and properly stored.

One university in South Africa is starting to use abridged
versions of Xhosa books With‘long columns of words translated

into English and Afrikaans at the bottom of each page. = This

. seems to help the student but is condemned by other linguists

who consider that in this way the students are only getting

watered-down, diluted"literature. The problem here is pre-

scribing work beyond the comprehension of the students and in

. some cases, of the teachers as well, Literature should be

w studied only by those who may derivée something out of it.

" It seems to give our young students certain status and a feel-

ing of greatness to have done so and so's book or books, no

mafter how.

The language used in the Xhosa school readers that are used so

- much in our White schools and universities is not suitable for

~ foreign students. University students reading with difficulty
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from a .Sub A Xhosa reader, qften asked themselves if they
'would ever know the language; This destroyed their éélf_
confidence. Teachers and lectureré»should compile and
print special texts for their studeﬁts. The universities
who are already‘producing'their own learning materials, .
planning their own syllaﬁuses, and drawing out their own en-
tire teaching programmes;independentiy of one another, could
consolidate their éfforts,'co—operate with the schools and
present a-better.performance'for the.benéfit of all who learn

and teach Xhosa as a foreign language.

The language laborétory_is one of the mdést useful aids or
techniques for teaching a foreign language. All‘our uni-
&ersities have this facility but most of our schools have not.
It is pleasing to note that for those who have language labora-
tories, and I believe'thét;the.others will soon have them too,
courées are 5eing given periodically on how to run and main-

‘tain this facility at various centres in South Africa.

The language laboratory should‘serve the purpose of over-
learning what has already been drilled orally in the classroom.
Thé element of time is important in the language laboratory.

- More difficult.arills will certainly occupy the studené-for a
longer time but to avoid stagnation and fixation, each lan-
guage léboratory period should not exceed 25 minutes in the

high school, and 40 minutes in the university.

If this facility is not used properly, it may not yield the
desired results, Some of the proposals for using a language

laboratory in the teaching and learning of a foreign language
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are the following :-

(1)

(i4)

(iii)

(4v)

6.5

Tt should be used mainly for providing extensive
individual practicé and for_testing the listening com-

prehension'skills.

Materials and methods used in the language laboratofy
must correlate closely, and at every stage of in-

struction, with those of the classroom.

FPoreign language teachers must be déeply involved in
planning for the choice, placemént, schéduling, and

use of language laboratory equipment. = -

At least with first and-secohd year classes'laboratory
practicé should be scheduled for fairly~briéf but
frequent periods with qualified language instrubtbrs in

full control at all times.

There should.always be training giveh to teachers of
foreign languages in the use of the&language laboratory

as we have stated aboVe;‘

Conclusion

“To conclude, iﬁ oughf to be clear by now‘to those concerned

that the venture of learning and teaching Xhosa as a foreign

language to Whites in South Africa is. not without problems.

It would appear that its success will depend largely on what

the learners; teachers, parents, and the politicians make @f

it.

In the midst of numerous changes taking placé:in Soufh

Africa nowadays, the chailenge for our educators is to provide

better teaching by well informed expohents,.using.ali the
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knowledge, skill, and techniques which are available to
ensure that the teaching of Xhosa as a foreign language

meets inter alia the requirements of our times.

In view of the fact that this is a relatively new field and,
to a great extent, still unfolding, a great deal of what has
been said in this conclusion is necessarily tentative and

might well have to be altered at a later date.
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APPENRIX A (1)

SENTOR CERTIFICATE/SENIOR SERTTFIKAAT
XHOSA LOWER/LAER N
(Pirst Paper)/(Eerste Vraestel) |
| Two hours/Twee uur

DEPARTMENT | or EDUCATION
DEPARTEMENT VAN ONDERWYS

CAPE OF GOOD HOPE
KAAP DIE GOEIE HOOP

SENIOR  CERTIFICATE .EXAMINATION
SENIOR SERTIFIKAAT-EKSAMEN

Aerte on the front cover of your answer—book aftér the word
"Subject" - .
- XHOSA - LOWER' (FIRST PAPER)

Skryf op die voor—bulteblad van u antwoordeboek teenoor die
woord "Vak!" - :

XHOSA  LAER (EERSTE VRAESTEL)

Abové each answer write the numbeerf the question:
Skryf bo-aan elke antwoord die nommer van die vraag:

'N.B. Candidates are wafned that marks will be deducted for
slovenly work as well as for mistakes in spelling, word-
division, punctuation and paragraphing.

L.W. Kandidate WOrd gewaarsku dat punte afgetrek sal word vir
sowel slordige werk as spelfoute, foutiewe woordverdeling,
swak interpunksie en verkeerde indeling in paragrawe.

SECTION A / AFDELING A

i. Write an essay about one and a half pages in Xhosa on ONE
of the following topics: :

Skryf n opstel van ongeveerweén éen 'n halwe bladsy in Xhosa
" oor EEN van die volgende onderwerpe:

(a) Iphupha endilithandayo.

(b) Imoto endala ibalisa ngobomi bayo.

(¢) Amaxesha onyaka. ‘

(d) "Ukubambisa isisila sehobe." Cacisa ubunyani bala e
‘ mazwi ngokuzekelisa ngebalana. _ /30/ °

L

PLEASE TURN OVER / BLAAT OM ASSEBLIEF
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Write a letter in Xhosa on ONE of the topics below.
. Inclusive of the address, salutation and conclusion,

your letter should be about a page in length.

Skryf 'n brief in Xhosa oor EEN van die onderstaande
onderwerpe. Met inbegrip van die adres, aanhef en

slot, moet u brief ongeveer n bladsy beslaan.

(2) - Bhalela umhlobo wakho umballsele ngomdlalo obe
, . uphakathl kwes1kolo sakho nesinye.

(b) Ufuna ukufunda kwesinye isikolo. Bhalela intloko
yeso sikolo ucele indawo. /15/

SECTION B /  SECTION B

Translate either the Engllsh or the Afrlkaans passage
into Xhoss.

Vertaal 6f die Engelse Of die Afrikaanse stuk in Xhosa.

A boy whose business it was to tend some goats, as
night came on collected them together and began to take
them home. But one of the herd, a she-goat, refused to
take any notice of the boy's call, and continued to
nibble the grass that grew on the rock where she stood.

" At last the young goat-herd lost his patience, and,

picking up a stone, flung it at the goat. It struck one
of her horns, which broke off in the middle. Being
frlghtened at what he had done, and fearing his master's
anger, the boy fell on his knees in front of the goat and
implored her not to say a word about the damage he had

- 'done, for he had no idea of aiming so well.

The goat sald;'"If my tongue were altogether silent,
my horn would be bound to tell the tale."

'm Seun wie se werk dit was om bokke op te pas, het, toe

.'dlt aand word, hulle bymekaar gemazak en huis toe begin jaag.

Maar een van die trop, n ooi, het geen ag geslaan op die
seun se geroep nie en het aangehou om te kou aan die gras

‘wat groei op die krans waar sy staan. Uiteindelik het

die jong bokwagter ongeduldig geraak, 'n klip opgetel en die
bok daarmee gegooi. Dit het een van haar horings getref,
wat in die middel afgebreek het. Beangs oor wat hy ge-
doen het, en uit vrees vir sy baas se woede, het die seun

op Sy knleé voor die bok neergeval en haar gesmeek om nie

m woord te rep oor die skade wat hy aangerig het nie, want
hy het geen bedoel;ng gehad om so goed te mik nie.

Die bok sé& toe: "Al sou my tong heeltemal swyg, sal
my - horlng tog die storle vertel. " :
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Translate into English or Afrikaans:
Vertaal in Engels of Afrikaans:

. .. Ngexesha leholide, uTom, inkwenkwe yaseKapa, uhambe -
nabazali bakhe, waya kuchitha iholide kuloSipho
eMbokothwana. UTom lo ke ube engazi nto konke ngezilo.
Ngaphandle kwenja nekati ube engazi silo simbi. Ube
ecinga ukuba inyama 1yabun3wa}ngengesonka. Ubisi lona
ube ecinga ukuba lwenziwa ngugqira njengeveza.
EMbokothwana ke ubone izilo ezininzi, wazithanda kakhulu,
ebuza imibuzo emininzi ngazo - dimibuzo ebonakalise
ukuba akazi nto ngezilo. o '

Amakhwenkwe akwaMashlya aylphawula le nto, ayihleka
kakhulu. Ayihleka ngakumbi ngenye imini akuva le
nkwenkwe yaseKapa incoma ubuhle bezi zilo, isithi ifuna .
ukuthenga idonki, iye nayo eKapa, iyifuye. ‘Wathi u31pho_-
kubaninawa bakhe, "Inene, phambi kokuba uTom abuyele eKapa, -

‘ndiza kumfundlsa ubukhwenkwe." . /20/

(a) ' Translate -into Engllsh/vertaal in Afrikeans:

(i)v 'Nan21ya 11nkomo 2131tya 1ngca ende eluhlaza
emadlelwenl. -

(ii) UThami walithwala iganda lakhe entloko,
a wenyuka intaba.

(iii) Ndifuye iigusha ezininzi ukuze ndlfumane imald
3 ndakucheba. :

(iv). Bafazi hlakulani; makhwenkwe yalusani llbhokhwe,
bafana xhelan1 le nkomo.

(v)- .Ndlthanda inyama ethamblleyo kuba andlnamazinyo.

(10)

(b) Translate into Xhosa/Vertaal in Xhosa:_

(1) Ask for a pumpkin from one of. those women
over there.
Vra een van daardle vrouens vir n pampoen.

(ii) Let us not make flre before the cattle settle
down.
Laat ons nie vuurmaak voordat die beeste gaan
18 nie.

(iii) I know you want some mealles, Thami. Here you
are. :
Ek weet jy wil mielies hé, Thami. Hier is-dit,

(iv) sSipho called Liziwe outside because he did not
"want Nothemba to hear. -
Sipho het vir Liziwe na buite geroep, want hy
wou nie hé Nothemba moet hoor nie. - R

. ‘ (V)/ooooo



'u(v)_'Who is the ‘man who does not know that mothers

. love their chlldren? » :
0 Wie ds die man wat nie. weet dat moeders hulle

~~‘ik:|.nde:r's 1lefhet nle? e Le (lO)

ZZO/V
6 Choose any FIVE of the following and use each in a
1 good Xhosa sentence to show that you "know its meaning

‘Kies: enlge VYF van die volgende en gebruik elkeen in h
goele Xhosa31n om te. toon dat u. d1e betekenls daarvan ken: -

i (e)l'ukutya 121thende.
'3(5)5:ukubetha ngezikaTshlwo.f,

'(o)ifukufa 1s1qaqa.s_ijl

(d)”'lllwa llbheke umoya.,hf
’«f(e) *1nxele 1ikaKhetsek11e.tf
- ,(f)viukuba ngundaba—mlonyenl.

U e) amaphuth' a.hlathinye. U fas/ o

| SeeeesssssssRRRRBRESENE
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V[APPENDIX‘“uAfv*(z),Y
SENIOR CERTIFICATE/SENIOR SERTIFIKAAT
XHOSA LOWER/LAER o
(Second Paper)/(Tweede Vraestel)

S £ R H e fTwo-hours/Tweé:uur.-

. S A R - £
DEPARTMENT 'OF . EDUCATION
DEPARTEMENT VAN ONDERWYS -

CAPE OF GOOD HOPE
KAAP_ DIE GOEIE1 HOOR,

SENIOR CERTIFICATE EXAMINATION
- SENIOR SERTIFIKAAT—EKSAMEN '

‘perte on’ the front cover of your answer-book after the word‘f;s
| - ISubject™.- - o , .
| XHOSA LOWER (SECOND PAPER)

'-Skryf op-die voor-bulteblad van ‘u antwoordeboek teenoorfdie"h"
N woord "Vak" - . - S S

T :;g XHOSA - LAER | (TWEEDE VRAESTEL)

Above each answer wrlte the number of. the question;

Skryf bo aan elke antwoord dle nommer van die‘vraag.,‘-y

. N.B. \(a)f7The answers to Sectlon c and D may- be glven in
- - English or in Afrlkaans or in- Xhosa.. No mixture
.. Jof media is,. ‘however, allowed in answering any
'HVOne question except that technlcal terms in
.lEngllsh or in Afrlkaans may be used in an. answer
';n Xhosa. S o :

;;At least 25 marks must be obtalned 1n Section B.

3lCand1dates are warned that marks will be deducted"
for slovenly work-as well as. for mistakes in ENES
spelllng, word—divis1on and paragraphlng.,-~,'

L.W. '(a}”“Dle antwoorde op Afdellng C en D kan ' 6f 1n Afrlkaansx
Lo " 6f in Engels 4f in Xhosa gegee word, “Geen- .
vermenging van voertale woxrd egter by d1e beant— s
5woord1ng toegelaat nie, behalwe dat tegnlese terme St
. in Afrikaans of Engels gebrulk kan word 1n mo SR

jantwoord wat- 1n Xhosa gegee word. : i

& ﬁ(b)“.Mlnstens 25 punte moet 1n Afdellng B behaal word.ld;‘

(e) Kandldate word gewaarsku dat punte afgetrek sal word:
ST widr slordige werk sowel as vir. foutiewe spelllng,‘:
‘woordverdellng, 1nterpunKS1e en 1nde11ng 1n paragrawe‘

T AR o B PLEASE TURN OVER/BLAAI oM ASSEBLIEJ
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g SECTION e /e AFDELING o

'N@B;a The questlons of Sectlon C deal w1th two prescribed

' books..  On each of these books. two questions are set,
" numbered (a) and (b). ~ Answer EITHER questlons l(a)
' fand 2(b) ‘OR (b) and Z(a) ‘ R
L.W.. Die vrae van - Afdellng c handel oor twee voorgeskrewe ~
L _ boeke.. . Oor elk van’® hlerdme twee boeke word twee vrae, ..
- genommer E a) en (b),_gestel. 'Beantwoord nou ¢F vrae. o
l(a) en 2(b) . OF vrae 1(b)|en 2(a)

’“”1;‘ B \MAFUYA - Bhota Nonceba

EITHER / 6F (a) Brlefly relate how Funeka 111 treated -
. - her s1ster Nonceba and: explaln the
:reasons For thls action on Funeka's
”part. : :

erertel kortllks hoe Euneka haar suster
Nonceba. bleg behandel het en verduidellk'
die redes v1r hlerdle optrede van

v , 7_FUneka. S N R "/20/ .
"OR_/EéFil, f;'(b)f~0arefully read the passage below and

- then answer the questions that follow s

Less dle;onderstaande stuk noukeurlg
deur en beantwoord d1e vrae wat - daarop
volg*‘ , :

5 . Kwakuca01le ukuba 1e ntoka21 1yangcangcazela ngum31ndo,
'yathl kwakanye "Nonceba'" ' 25 R
:l>" . -
: Lowo wayeblzwa waxhuma,wema ngeenyawo selengcangcazela
ikuoaca nje ukuba: llmylle.-7 Yaqhuba ke yathi, "Yintoni le . ,
‘. ndiyiva: ngawe? kant1 unJe? Hi?v, - yatsho le ntoka21 1nyathelela

-%}ﬂvphezulu ukuya. kuye. - Kobukeleyo yayibonakala njengegeza kanye.:
‘ﬁ;"Kudala ndikuxelela ukuba siya kuze sihlangane.. Namhlanje ke
fuza kunda21,Antond1n1'"- Ngalo lonke eli . xesha 1yamngomba

‘ngamanqlndl uNonceba. ‘Yena wema nje: kuphela ukuba ,
e ahlanganisele ubuso bakhe. Wayenga1111 ‘mpela. Kuphela nJe
;nwayes1th1,}"Uxolo, mama, O ylnl, mama uyandlbulala!
’a,Ndlxolele T : y v
i;f1)5 Ngubanl 10 wayengcangcazela ngums1ndo? .'w_f‘4;:g(2)
o (ad). Ylntonl le Yen21wa nguanceba? Ca01sa.{"?' o (6)

jy(iii) Wayebonwe ngubanl uNonceba esenza le nto 1ku (11)?(2) :-

r‘;CiV)' Lo mfana kuthethwa ngaye apha ngubanl? ﬁ___ ;L;.zz(z)v
(Vj.; Wahlulwa nJanl uNonceba kulo mfana uku (1v)? .,:‘;(y)

,_{(viis Wayeylntonl uylse kaNonce%a? ’:J'P‘%f;gff - _(2)1

E(Vii)l Saba ylntonl 151phelo s1kaNonceba9::'9fi; | SR (2)[
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2. .GFB.-SINXO i ,Isiti o i
EITHER / oF (a)ﬂ-Descrlbe

the outstandlng features/

qualities of Nogebeyi in the story

f5'5"IqhaylyT le51kolo sakhe."

-fBeskryf die ultstaande elenskappe/ge-

"aardhede

Cor /odr ()

ianswer -t

f,Lees die

‘ ' i
Ngenye 1m1n1 uThembeklle waya edolophlnl,

irokukhulu kuba esiya - kuthengela
‘Kwaba.lixesha elide. engabuyl,

»Q"Iqhaylyé lesikolo. sakhe.";f

van Noqebeyl in die storie. -

‘ ZEE:/,QE

Carefully read the passage below and then

B

W"}Hen beant&

e questlons that fOllOW’

onderstaande stuk’ noukeurlg deur
oord dle vrae wat daarop volg.

esekuchway1ten1
umfazana wakhe impahla yokunxiba'
ada waxhala uNomfanelo enga21; ‘

“;ukuba ubangwe y1n1 na’ namhla ukuba angabuyl.

Kwath1 ehlell nJalo kwee t
_?uSwellndawo noSonwabo, bekhats
. omthandazo, uNonenti noNomaneJJ
. lwakhe. - Bafika bambikela-ezim
'_ugllwe ngulollwe,b
o (dd)
o (111)

(i)
R R
(v)

’ff(v11)

leka 1s1hloko ekuthatyath
Ngubanl lo waya edolophlﬂ
WayeS1ya kwenzanl?.

Bangaphl abantu abaflka k

UNomfanelo wafumana mntwa

(V111)

(1X)

Wathl ngubanl 1gama lakhe

: SECTION D /

, Re—wrlte the follow1ng sent
words in, 1tallcs 1nto the c

Skryf dle volgende s1nne oo
dle skunsgedrukte Woorde ‘na

(1)

wafa kwa oko._»x_,_

Ngobanl amagama abo9"Vfl'

’Babeze kwenzanl kulo mz1°"

lea 1nt81nglselo ye11 ga

u amadoda amakhulu amablnl,*

wa ngamakh031ka21 amab1n1 :

o Kwa oko: lwabetha uvalo:
bi kunene, zokuba umyen1 wakhe :

@
O
(2
7"(2):T,5“

we’kuso"esiys;eétshulwa.

i'ngenye imini? -

?

 WuNomfanelo? !
: < ff.fg)fp |
ana mni? (@)
. @

(2);: A
Ly

m@.iikuf(viii)'ngéntié;

AFDELING D
ences,.changlng each of the
orrespondlng s1ngular form-

r en verander terselfdertyd;;tfv
die enkelvoudsvorm' s

(11) I21denge zinamandla ngaphezu kwenu.,

Slza21 ukuba s1bakhulu

(3)

kunabo.{:”

PLEASE TURN OVER/BLAAI OM ASSEBLIEF
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wh(iii)7 Wathwalenl la mathanga nlwase endlw:Ln:L° »7“? _(5);

o
@
'.(v%)hp

nj(a)~*Re-wr1te each of the: follow1ng sentences in

'lehl 11nkomo z1kay1hlo? 4 1f? sz~*#¢‘eﬁ- ,{3)‘

thethanl phakathl kwezznto ezimbini - ukuba',
sinifake emlllwenl okanye 51n1phose emllonyenl.gg)

wKuthe kantl ngabo aba bancedlsa oThemba._h

.the negatlve S i

b'Skryf elk van d1e volgende s1nne in d1e ontkennende
vorm oor: W :

.L”(i)t“Umfa21 uthwala 1qh1ya,'
(ll) Inkwenkwe 1za kuhamba.‘thr
(lll) 1IZana 21f11e. - |
,(1v) aAbantu bayathandwa ylnkosl Yabo,.f;7

V-Q(V) : Slsasebenza namhlange.‘.f_ . - 7(15)

o y,'(bjlilee the general rules for the formatlon of the -

';wnegatlve of .each of the sentences in (a)

‘fﬁ Gee d1e algemene reels weer v1r die wyse waarop
H_Q%dle ontkennende vorm in elke sin in: (a) tot stand
okoms o L - (z20)

:Flll 1n the followzng columns as 1ndlcated in the flrst .

;tllne.

°“Vul die volgende kolomme in na dle voorbeeld van dle :

eerste reel

'jisitya'.psisit&aw;‘esi. sona = siso ~asisiso.
‘ - ilitye ,f-‘o‘o.oi‘g"o'”r: co:o. e ee s o o-.c"= ‘' ® 600 eoe

i.l'tyal’li ) ...l..|'."7«‘::h‘.';..‘7. s 0 e .‘ oo 00 coece e

. U.mntu ».Au.o e s 0 e e . :.',‘.. ’ o o 0 o o n.c oooo.v“
- inkomo " . e >-‘c o . --o .. Q. B LI ) a o - e o o0 0 )
- usal’la v A,' . L3 on- o;,: cse . '.c ° '\I K ‘ e 0 o e oo o oo

Explaln the grammatlcal 51gn1flcance of each 1nstance in

zultallcs of ku in the follow1ng sentences-

ffVerduldellk watter grammatlese inhoud (betekenls) elke.
skulnsgedrukte geval van ku 1n dle onderstaande 51nne het-

vni(i)nh“Oku kuthethwa nguThemba kum akuvakall. ‘f}sh.(9)t

(i1) - Baza kuflka ngomso.  1";» - ; ) i (2)

(111) : ph1 okwakho, %e‘«-?,;‘ o f-?;f&h'th“(s)

(1v) Ukutya okuhle kuthandwa ngumntu wonke. :_ ”j(S)_Zéﬁ/;
U PERRRRERE AR R AR RBRREBE -
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APPENDIX A (3)

JOINT  MATRICULATION BOARD
GEMEENSKAPLIKE MATRIKULASIERAAD

MATRICULATION EXAMINATION
MATRIKULASIE~-EKSAMEN

XHOSA (LOWER GRADE) : FIRST PAPER
XHOSA (LAER GRAAD) : EERSTE VRAESTE:
(150 Marks/Punte) ' o
(Time/Tyd: 2% H@urs/UUr)
| ur;

{

Neatness and clear presenta%ion will count in the
candidatet's favour. . .i :

Netheid en duidelike aanbieding sal in die kandidaat
se guns tel. ‘ ' :

|
SECTION A / AFDELING A

j

ETTHER: Write an essay in Xhosa, of about a page and
a half in length on ONE of the following

v subjects:
OF: Skryf n opstel in Xhosa,van ongeveer een-en-n—
, halwe bladsy, oor EEN van die volgende onder-
werpe: o '
(a) Umsebenzi endiwuthandayo.
(b Ukuhambela kwam eTranskei.
c Imini endingasﬂze,ndiyilibale.
\l .
OR: Write a dialogue in Xhosa between two friends
who are both interested in farming:
OF: Skryf m dialoog in Xhosa tussen twee vriende
wat albei baie in boerdery belangstel. (50)
Write ONE of the following letters in Xhosa. The

letter must not exceed one page in length, including
the address(es), salutation and conclusion: ‘

Skryf EEN van die volgende briewe in Xhosa. Die
brief moet nie meer as een bladsy lank wees nie, ingeslote
die adres(se), aanhef en slot:

(a) Imali yakho iphelile. Bhalela uyihlo ucele ukuba
-~ akuthumele i=-R10. Mxelele isizathu sokufuna kwakho
le mali, . i
(b) Kukho iimpahla ozithengileyo ngeposi. Zakufika,
ufumene into yokuba azilunganga. Bhalela umphathi
wevenkile ucele ukuba akubuyisele imali yakho. (25)

P,T.0./B.O.
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SECTION B / AFDELING B

3. Translate into English / Vertaal in Afrikaans:

Kumnandi kakhulu ukuhlala ekhaya.  Sivuka ekuseni
sisebenze. Amakhwenkwe avuka aye kusenga iinkomo.
Amanye abopha iinkabi zeenkomo aye kulima okanye aye
kuhlakula okanye aye kuvuna emasimini, Amakhwenkwe
ashiyeke ekhaya avulela impahla engabotshwanga
nengabotshwayo ayikhaphele emadlelweni. :
Umsebenzi wamantombazana wona kukupheka, ukutshayela
izindlu, ukuvasa zonke izinto ezimdaka, ukutyabeka
nokusinda izindlu. Ancediswa kuwo wonke lo msebezi
ngoonina. Enye into ethandwa ngamantombazana kukucula
nokuhlebal ' .Umsebenzi wamadoda kukudla, ukutshaya,
ukusela, nokuzula apha esithubenil! Akhona phofu
amadoda ngo. : : (15)

Transléte into Xhosa / Vertaal in Xhosa:

One day I went with some friends of mine to town. It
was on a Saturday because we do not have an opportunity
during the week. There were many people in the streets,
going to and fro, and looking at the things being sold
in the shops. Pirst, Wwe went to buy something to eat,
as we had not eaten at home. We found a place where
we got meat and bread and also a very nice cup of coffee.
After that we went to look for some clothes. The ones
we liked were too expensive. We could not buy them be-
cause of the price. At midday we returned home by bus.

Op n dag het ek saam met n paar vriende van my dorp toe
gegaan. Dit was 'n Saterdag, want gedurende die week
kry ons nie geleentheid nie. Daar was baie mense in
die strate wat heen en weer geloop het, besig om na die
goedere te kyk wat in die winkels te koop is. Eers
het ons gaan kos koop, want ons het nie tuis ge&et nie.
Ons -het n plek gevind waar ons vleis, brood en n lekker

koppie koffie gekry het. Daarna het ons na klere gaan
kyk. Dié waarvan ons gehou het was te duur. Ons kon
hulle nie koop teen daardie prys nie. Middag het ons
per bus terug huis toe gekeer. (15)

Translate into Xhosa. / Vertaal in Xhosa:

(1) His father is‘beating:the child with a stick.
Sy pa slaan die kind met n stok. T

(ii) I have bought the chief's horse.
. Ek het die kaptein se perd gekoop.

(iii) Twenty people will arrive.
Twintig persone sal aankom.

(iv) Do you know that person who is speaking?
Ken jy daardie persoon wat praat?
; ‘ (V) /ooooooo
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(v) I did not see my father at home.
Ek het nie my pa tuis gesien nie.

(vi) He has built large houses.
' Hy het groot huise gebou.

(vii) We shall cross a wide river,
Ons sal n bre& rivier oorsteek.

(viii) A hungry person likes food.
'n Mens wat honger is hqu van kos.

(ix) We stay in my father's village.
, Ons woon in my pa se kraal.

(x) He built his house again.
Hy het sy juis weer gebou.

Translate into English / Vertaal in Afrikaans:
’(i) Isicaka siyitshayele indlu..
(ii) ©Nali ihashe lakho, elaﬁ lingaphandle,
(iii) Ixhego lineminyaka elikhulu.
' (iv) Ngubani na la ndoda ithetha noyihlo?
| (v) Ndazifuna iinkabi,‘kodﬁa andazifumana.,
(vi) ~ Amantombazana amakhulu adlala nabantwana,
(vii) Kukho abantu abalungiléyo, nabangengjalo.,
(viid) Naliya ihashe lakho emasimini.,
(ix) Musani uku&lala endlwini, yiyani ngaphandie.
(x) Sikholisa.ukuthenga isOnka,evenkileni.. (15)
Column (A) contains Xhosa idioms. Célumn»(B) contains
an English translation of the idioms in (A), but not in

- the same order. Re-write these idioms, but match the
items in (a) with the corresponding translations in (B):

Kolom (4) bevat Xhosa idiome. Kolom (B) bevat m ver-
- taling in Afrikaans van die idiome in Kolom (4), maar
" hulle is nie in dieselfde volgorde nie. Skryf weer

hierdie vertalings neer, maar plaas hulle langs die
ooreenkonistige idiome in (4) :

Column ?A)' Column 533
Kolom (A) . A - Kolom B
(i) ikhotha eyikhothayvo There is nothing new under ‘
. ‘ , the sun.

Daar is niks nuuts onder
die son nie

(id) / ceseo



(i1)
(iid)

(iv)
(v)

(vi)

(vid)

(viii)

(ix)
()

155

- 4 -
Column (A) ' " Column (B
Kolom (A) . : . Kolom B
ungundaba-mlonyweni to be comforted
om getroos te word
akuhlanga lungehlanga - you cannot have two bulls

. in one kraal
twee bulle kan nie in dle—
selfde kraal bly nie '

akukho qaqa'lizivl ukunuka he is the talk of the town
almal praat van hom

ukukhotha amanxeba - if you want something, ask
 for it
‘as jy dets wil hé moet Jy
daarvoor vra

indlovu ay1s1ndwa ngumboko wayo
. i he is dead
“hy 4is dood

ukucela kooxhongo one good turn deserves another
. een hand was die ander

ulele kobandayo - each man must do his share

elkeen moet sy eie deel doen

umntwana ongakhalivo. take to onets heels
ufel'embelekweni weghardloop

akukho nkun21 21khonyayo no man sees his own faults

buhlanti bunye niemand sien sy eie foute
: raak nie.
- (15)
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APPENDIX A (4)

XHOSA (LOWER GRADE) / XHOSA (LAER GRAAD) : 2

JOINT MATRICULATION BOARD - GEMEENSKAPLIKE MATRIKULASTIERAAD -

(o)

(e)

)
(e)

1. NDAWO,

MATRICULATION EXAMINATION
MATRIKULASIE-EKSAMEN

XHOSA (LOWER GRADE) : SECOND PAPER
XHOSA (LAER GRAAD) : TWEEDE VRAESTEL

(175 Marks/Punte)

(2% Hours/Uur

e o I T I e T e e (i S, S ettt e e e s S e (it S e e B e S T S o S S o s oD St B

The answers to Sections C and D may be given either.
“.dn English or in Afrikaans or in Xhosa. No
mixture of media is allowed in answering.

At least 25 marks must be obtained in Section D.

Candidates are warned that marks will be deducted
for slovenly work as well as for mistakes in
spelling, word-division, punctuation and paragraphing.

Die antwoorde op Afdeling C en D kan &f in Afrikaans
8f in Engels S8f in Xhosa gegee word. Geen ver-
menging van voertale word in die beantwoording toe-
gelaat nie.

Minstens 25 punte moet in Afdeling D behaal word.

Kandidate word gewaarsku dat punte afgetrek sal
word vir slordige werk sowel as vir foutiewe spel-
ling, woordindeling, 1nterpunks1e en indeling in
paragrawe.

SECTION C / AFDELING C

()

(ii)
(idii)

(iv)

H.M. = UNolishwa

Yithi ggaba-ggaba ngesizathu esenza ukuba uNolishwa
aziwe naseNooitgedacht. (4)
Wakhutshwa yintoni uNolishwa esikolweni? (4)

Chaza ngokufutshane ukuba waeréphi na uNolishwa
mhla kwafika abayeni kowabo? - (8)

Impahla kaNolishwa yafunyanwa phezu komlambo.
Ingaba wayezeyellsele emlanjeni kusini na?

Chaza. | | (9) L2535/

.N.Bo/ o e o o
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3.

157
-2 -

On each of the following two books, two questions are
set numbered (a) and (b). Answer the (a) gquestion

on any ONE book and the (b) question on the REMATNING
book (i.e. if you have answered 2(a) you must answer
3(b) or vice versa). : o

Oor elkeen van die volgende twee boeke word twee vrae,
genommer (a) en (b), gestel.  Beantwoord vraag (a) oor
EEN boek en vraag (b) oor die QOORBLYWENDE boek (d.w.s.
as u vraag 2(a) beantwoord het moet u vraag 3(b) beant-
woord of omgekeerd). o

DAZANA, S. Ukufike kukaMadodana

EITHER / OF (a) Describe briefly the difficulties
: - encountered by Madodana in his thirst
for-educatiqn.

Beskryf kortliks die moeilikhede wat
Madodana in sy dors na onderwys teen-
gekom het. . ’ (25)

OR / OF - (p) Read the following passage and answer
: . the questions following it: :
Lees die volgende stuk en beantwoord
die vrae wat daarop volg: .

Langena kwakhona ityala. Kwacelwa uDub'!legeqa
nguSihlalo ukuba atsawule imibuzq;eyibhekisa kuMkhumbuzi.
Dub. Kanene ulipolisa likaRulumente? '

Mkhu. Ewe, Nkosi, ndililo, )

Dub. Andithi kanene, njengomntu kaRulumente ulindeleke
ukuba ulwe nezinto ezichasene nomthetho, kwanokuba
wena ngokwakho ungenzi zinto zokukhohlisa

. nokulahlekisa abantu?

Mkhu. Ewe Nkosi. |

Dub. Ungumntu ogeshelwe ubulini na wena njengoMavuso

lowa? ‘ A
(i) Eli tyala lixoxwa apha lelantoni? (4)
(ii) Chaza unobangela weli tyala. (4)
(iii) Nkohlakaloni le yenziwe nguMkhumbuzi? (4)
(iv) * Lo Dub'legega uthetha apha ngubani? (4)

(v) Chaza ngokuzeleyo izifundo ezafundwa ngabantu _
- kweli tyala. R (9) /25/

GUYBON B. SINXO -Imfene kaDebeza

EITHER / OF (a) NOMADEMFU. Kukho ighalo apha elithij;
- utywala buyayikhupha inyaniso, umntu
avele nokuba ebezifihlile, abe yiloo

nto ayiyo, ewe, liphume ikakade lakhe.

P.T.0. / B.O.
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Explain the truth of this statement with special
reference to Sithubeni in the short play
iRinirongo. .

Verduidelik die waarheid van did bewering met
besondere verwysing na Sithubeni in die kort
toneelstuk Irinirongo. ' '

OR / OF (b) Read the following passage and then
answer the questions following it:

Lees die volgeénde stuk en beantwoord die
vrae wat daarop volg:

UMNQWAZEMFENE. Kwagala kwalunga! Nantsi impi
, : yakwaGosani isiza. Iza egqireni.

Indumasi yethu seyinkulu ngoku.
Yabonani ke, andisayi kunuka mkakhe,
noko ilali le ikuloo nto, Angathi laa
mfo sikhe sanuka umkakhe angabe aphinde
abe nento nathi, singangenelwa nto ke,
Kaloku amagqgobhoka abathanda kakhulu
abafazi. Kukho elaa bali bekhe saliva
- ndiya kunuka uDebeza, umshumayeli.

UNOMBANDEZELO. Kwo, abanakungakholwa, bhuti.

(i) Nika isizathu sokuba kuyiwe egqireni yimpi

~ kaGosani. o (&)
(ii) Lo mfo kuziwe ngaye apha uyakholelwa
emagqireni? , © ()
(iii) Kungani ukuba lithi eli gqira liza kunuk
'~ uDebeza? _ (%)
(iv) Abantu belali baranela bani ongaba ;
liggwira? : (&) ‘
(v) Chaza okwenzeka kuGosani akunyangwa.  (9) /25/

SECTION D [/ AEDELING D

4, (a) wWrite the following sentences in full, and in
each blank space fill in the correct form of -dwa.

Skryf die &olgende‘sinne volledig oor en vul dan die
korrekte vorm van -dwa in die oop ruimtes in.
(1)  Ndifuye amahashe o.vo.eo......
(i1) Xelela abafana ........o....
(iii) Ndiza kubiza uThemba ............
(iv) Sibone iintsana ceeeceassienn
(v) Umama, uthathé;isitya cecesasocee
(vi) vBafana_selani Utywala ccesceccesoo
(vii) Usana luza kusela Ubisi ccoveoeoocos
(viii) Mna ndazi KuTs0lo coceeececconss

(16
(b)/(..)...
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N

Give the plural of the following nouns: v
Gee die meervoud van die volgende naamwoorde:

umThembu, umXhosa, . umSuthu, inkomo, intsimi,

inkwenkwe, uvbuhlanti, ummi, um-Indiye. (9) /25/

Rewrite the following sentences in the passive:

~ Skryf die volgende sinne in die passief (lydende

(iii

vorm) oor:

i) Lo 'mfo uza kuthuma aba bantu.

ii) ULizo uthabathe isitya sikamakhulu.

) Isilo sitya inyama eluhlaza.

iv) Imvula izalise yonke imilambo. :
v) Amakhwenkwe abhabhise iimpuku ezininzi ngonoxhaka.

(10)
Give the rules for the formation of the imperative

in Xhosa in both positive and negative,
Give examples,

Gee die reé&ls waarvolgens die bevelvorm in Xhosa
gevorm word in sowel die positiewe as negatiewe vorm,

/, (15)  /25/

6. Describé the grammatical function of the underlined -ba
(2) in each of the following sentences: '

(v)

Beskryf die grammatiese funksie van die onderstreepte -ba
in elk van die volgende sinne:

(1)
(ii) 
(iid)
(iv)
(v)

- Abantu bathanda ukuthetha ngabanye.,
Abcna,géptu.ndibafunayo_aggkhoo Undibizele bambi.,
Yiba yindoda mfo wam. '

Abafana abahlanu, abafo abamnyama bona, baza kufika.
Musa ﬁkugg inyama yamadoda, kwedini° (20)

qithi,- vu, - thu, tsi, wambu.

Complete the following sentences using the correct
ideophone selected from the list above:

Vul die korrekte klankbeeld uit die lysie hierbo in
in die volgende sinne: N »

@

(1)
(iid)

(iv)

(v)

Khanithi .... phantsi ndibize ubawo.

Ngale mpela-veki siza kuthi ..,... eMthatha,

Wamthi <..... ngengubo. |

Bathi ...0o entabeni sebezimbele izinge, :

Yathi ccovoo.. phantsi inqa#a yexhego., (5) [z25/

7e/ooouoo



()

160

Complete the following as indicated in the top line:

Voltooi die volgende na die voorbeeld van die eerste
re8l:

t

(1) 1Abantu mabahambe . mabangahambi
.(ii) ﬁndodé‘ma—hambé " ma-hamba
(iii) izinja ma-luma - ma-1luma.
(iv) usana ma-thetha ma-thetha |
(v) imfazwe ma-pheliswa ma-pheliswa
(vi) vﬁmﬁtu ma—hlalé mé—hlala. f (10)

Porm adverbs from the following parts of speech:
Vorm bywoorde van die volgende rededele:

ikhaya, umlambo,  uTsolo, umthi, umalume

, | | | ()

Show how you have formed the adverbs in (b) above.
Toon aan hoe u die bywoorde in (b) hierbo gevorm het.
| (10)
[25/
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APPENDIX B (1)

EXAMINATIONS NOVEMBER 1973

XHOSA TIIT

Paper 1 - Linguistics
‘ Time: 3 hours
Marks: 100

Sub-minimum: 40

Answer four questions

Explain why generative phonologists make use of the
distinctive feature rather than the phoneme as the
basic unit of phonological description. With
particular reference to Xhosa, give examples of
Jacobson's |features and explain why he postulates
the features he does.

"Subordinate verb forms of relative and participial
varieties are very similar in Nguni." Discuss.

-this statement with relevant eéxamples from Swati,

Xhosa, and Zulu.

Grammatical interpretations by Doke, Jordan, and |
Lanham of Nguni Adjectives and Relatives differ markedly
in terms of the degree of abstraction of the linguistic

"theory implicitly or explicitly followed. g

Answer any TWO: ’ !

(a) "The more abstract the interpretation, the more
diffuse the evidence invoked." - To what extent
is this true of the three main kinds of interpre-
tations thus far offered? '
(b) oOutline the different grammatical facts accoLnted
for in each of the alternative interpretations.

(¢) Give the TG syntactic derivations for the following

forms:

zisezikhulu (they are still big) : .
abantu abangabanga nyulu (people who did not
" ' S become pure).
. . i ‘ -
In what way does Greenberg!'s classification of African
languages differ from older classifications? To what

extent are the Ccriticisms that have been levelledfat

Greenberg's classification Justified?

/Page 2
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(i) Discuss the contention that the solution to the
so-called stative verbs in Xhosa is not so much
a semantic as a syntactic one.

(ii) Outline the different grammatical interpretations
of Xhosa "identificative copulatives!" offered in
térmq'of the Doke model, a constituency Aphrase
structure/ approach, and TG grammar.

"Current TG interpretations of Bantu concord differ
markedly from traditional analyses." What motivates
the more abstract modern interpretation, and what kinds
of rules are required to account for the facts of concord
in Xhosa? | ' :

Answer (a) ;OR (b) :

(2)  An important insight of transformational-generative
grammar is that the same or similar surface forms
may haYe quite distinct underlying sources. Discuss
c this with reference to Xhosa and English data in the
realmslof phonology, syntax, and lexicon.

| . :
(b) "The form of any grammar of Xhosa, particularly with
reference to the property of 'levels of representa-—
tion', is constrained by certain universal properties
of human 1anguages as complex forms of symbolic
communicative systems., " - Explain.
{ : . : N
"Genetic reiationship does not imply either uniform change
within the 'phonological system of a language, or closely
matching cHanges between the phonological systems of

'sister! ldnguages."

Answer (a){ OR (b):

(2) With reference to the above statement, discuss the
. postulated changes that relate the synchronic Xhosa
phonological system to that of the reconstructed
system of Proto-Bantu.

, : .
(b) Contrast Sotho and Xhosa .diachronic phonology.
. C , ‘ ‘

!
|
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APPENDTIX B (idi)

EXAMINATIONS NOVEMBER 1973

XHOSA IIT

Paper 2 - Litérature'

Time: 3 hours
Marks: 100
Subminimum: 40

Answer'any four questions, in Xhosa or English

"Sisilana in Ukuphila excels as a poet for youth."
Discuss the validity of this assertion with reference
to the form and content of his poetry in this volume.

M"In U-Ntabaziyaduma Tsotsi is not_merelvariting‘a love
story but is trying to make virtue triumphant over vice,"

- Substantiate this statement in relation to her character

portrayal in the novel in question. -

"Ke kaloku uNtaba wayefike kowabo ukuthi thaphu kuka-—
Celizapholo ngale yeDwarha. Kwakuvakala okokuba
~ekupheleni kwayo,.B xa inyanga ithwasile, utitshala lowo

wayefundisa naye uHombakazi wayeza kuphuma, kuba wayefumene

~isikolo kowabo. Njengoko noNtaba wayenaso isiginiselo
sobutitshala, wasel' engena apho kowabo, yakuba inyanga

. n i
ihlangene. " U-Ntabaziyvaduma

Explain‘hbw the occurrence of "coincidence!" in this passage .
and elsewhere in this novel is crucial in the development
of the plot. X ‘

To what extent do you think that Mmango succeeds as a
writer of either tragedy, comedy or tragicomedy in his

Law! ilahle?

Discuss the significance,  influence and role of the inyanga
(herbalist or witchdoctor)  in traditional Mpondomise
society as .reflected in Mmango's development of plot in
Law! ilahle, ' o . : - s

"Some Xhosa literary critics express the view that Xhosa
poetry draws its liveliness and essence chiefly from
rhythm but it dies as soon as it attempts to adopt rhyme."
Now far is this statement true of Sigilana's poetry? ‘

Discuss thejdevelopment of EITHER

(2) the Xhosa novel from the time of the first individual
contributions to newspapers by Africans themselves
down .to the present

: OR . .
(b) Xhosa poetry from the time of the composition of the
- early hymns to the present.
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" APPENDIX B (4ii)

EXAMINATIONS NOVEMBER 1973
o

| xHosa TIIT
Paper 3 - Language
i

|

\

Time: .3 hours
Marks: 100
Sub-minimum: 40

mali, kunye

!
i

.| Answer all questions

Bhala isincoko esibude buliphepha lonke elinesiqgingatha
lencwadi yakho yeempendulo, ngenye kuphela ye21 ntloko
z1landelayﬂ

(2) Idolophu, mhlawumbi ifama, endikhulele kuyo.

b) Ukuhlalisana ngoxolo kwabantu elizweni.

c) Imfuneko yokwazi iilwimi zabanye abantu ohleli nabo.
d) Isandla sihlamb! esinye. . - (30)

Funda esi sicatshulwa 81landelayo uze uphendule 1m1buzo
engezants1.{v

. UNandi waluthabatha ubisi nge-emele waluthwala entloko,
nanko e81ya kwivenkile ekude kufuphi nekhaya lakhe. Uthe
esahamba nJalo zakhawuleza ukufika iingcinga kuye wavakala
esithi, "Le emele yam njengokuba izele lubisi nje iya
kundenza 1shtyeb1. Ndiya kuzuza iisente ezingamashumi
amathathu kunovenklle. Ingxowa yam iya kuzaliswa yimali,
ndaye ndiya kuthenga amaganda angamashumi amabini anane.
Ndiya kugoduka nawo amaqanda lawo ndiwafukamise enkukwini.
Ngethutyana elingephi aya kuganduselwa, ndize ndifumane
amantshontsho angaphezu kweshumi elinambini. Ndiya
kuzinika inkxamleko ngokuwakhulisa ndiwatyebisele iKrismesi,
ze ndiwathengise kunovenkile xa aziinkuku, ndize ndizuze
ixabiso elihle ngazo, ndlzlthengele ilokhwe entle ngaloo
'ne21hlangu e21hle.

ga) UmgamaLongekude kufuphl ngamanye amazwi ungakanani?’

b) Wafikelwa ziingcinga zini ngobutyebi esahamba njalo?

(c) .Kungani ukuba le ntombi icinge ukuthengisa 11nkuku
ngexesha leKrismesi?

gd) Ukuzinika inkxamleko ngento kukuthini? ,

e) UNandl'ullndele impumelelo kuyo yonke 1nto a.yenzayo’P

- Njandi?! Chaza.
(f) UNandi 1o ngumntu onjongo 21phakam11eyo nothanda-
121nto'e21ntle. Chasa okanye uxhase.

'(g) Kutheni na le nto uNandi athengisa izinto zakhe

ev§nkileni? | _ (24>

/Page 2
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. Paper 3

TranSlate'the following pasSage'intd idiomatic Xhosa:

Thlngs are not what they were in the Jland once ruled-
by the great chief Dlomo. People say the young man
now in power is not--like his father at all in his ability
to rule over his people. - When we begin to loek more
closely at his ways we see much that makes him quite a

-different personality from his father. The very
- manner in which he conducts court cases, for example, is:

quite different. With him it is very rare that an .
accused ever get away with a fine lighter than a whole
beast., Thrashings too are a very common way of _—
punishment with him, Young people forget that corporal

‘punishment rarely ever builds loyalty and respect between

the people and a haughty chief. On the contrary, it
is a sure way of breaking up the tribe in much the same

~ way that 1t|does with a family. Indeed the "rod never -

builds a home".

As for insobriety, it is his worst weakness. A
home of standlng and stability will sometimes produce an
offspring quite unworthy of such a home.,

(30)

Use any eight of the following idiomatic phrases in
sentences to show you understand how to apply them
correctly, and give a translation into English of the
sentences you have constructed.

-dla ubomi —enza owenkawu -~ —chitha imali

~dlana indlebe‘ —-enza nelimdaka echanf ucwethe

Phemb'(usbiye —-cela amehlo ’ Izandla ezimhlophe
Umvundla -cela izandla  Iminwe emide.

| : (16)
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APPENDIX =~ C (i)

' SCHOOLS TO WHICH QUESTIONNAIRES WERE SENT :-

’ Umtafa‘High School,, Umtata

Transkei Ho8rskool, Umtata
Butterworth High School, vButterworth'

Clifton Park High School, East London

De la Salle College, - East London

George Randall High School, East London

Dale College, vKing.William's Town
Sf‘Andrews'College, Grahamstown

Cillier HoSrskool, Port Elizabeth
Fraﬁesby Ho&rskool, Port Eiiéabethv

Grey High School, = Port Elizabeth

Westering High School, Port Elizabeth
. Woodridge High School, Thornhill

- Brandwag Hoérékool, Uitenhage

Gymnasium Ho&rskool, Paarl

Bellville High School, Bellville.

UNIVERSITIES TO WHICH QUESTIONNAIRES WERE SENT :-

1.

Y

3.

.4.
5.

The University of South Africa, Pretoria

Universit? of Cape Town, : Cape Town '
University of Steilenbosch, - Stellenbosch
University of Port Elizabeth, = Port Bllizabeth .

Rhodes Univefsity,: ' o | Grahamstown;I"

" — - —— —— ——— S S G S " Ee = G
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APPENDIX C  (ii)

THE _UNIVERSITY OF FORT HARE
QUESTIONS TO THE UNIVERSITIES

. The Teaching and Learning of Xhosa as a Foreign language in
South Afrlcan Unlvers1t1es. Efforts being made to help

students acquire speaking, reading, and writing proficiency.

S S S " S G Y . AR VAR G ity e e s s e S S S ——-——————_—_—--———————_-————-——_—_————————

l. When was Xhosa introduced as a subject in your university?

2. What is the average drop-out in numbers between Courses I
and 3?

3. How often do you have‘post—graduete students in Xhosa?

4; What is the degree{of'preficiency'in Xhosa of White staff
in your department?

5. Do you find interesf in Xhosa higher emong males or'.
females in your class, and what could .be the reason for
the dlfference?

- 6. What do you find to be the chief motive to study Xhosa
emong your students? | | - -

7. Do you thlnk that the books you are us1ng are suitable?
(If not, what would you recommend?) |

8. What methods and aids do you use to help students gain
speaking fluency in Xhosa? |

9. What methods an& aids.do you use .to help students gain
reading proficiency in the language?

10. What methods and aids do you employ te enable your students
" to acquire writing ability in Xhosa?
ll; Whatvare the major problems and difficultiesAthat you en-—

.: counter as a. teacher of Xhosa to Whites?

12, What do you think ave the major problems and difficulties

~encountered by the students in your classes?
' . 13./o;.;.
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Appendix ¢ (ii) continued
13. Have you any suggestions to make regarding future
training of teachers of Xhosa in White Tnstitutions

in South Africa?

-N.B. Your comments may be written on separate sheets of

paper. Your candid opinioné will be appreciated.

Thank you very much for your kind co-operation,

C. Z. GEBEDA

UNIVERSITY OF FORT HARE,

JULY 1974

" A i . S s TS S S o G SUSS S (o T i S —— — — — — t— o sor
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APPENDIX G .  (iii)

QUESTIONS FOR _QUESTIONNAIRE TO HIGH SCHOOLS :

 The Teaching of Xhosa as a Foreign Language to Stds IX & X

in South Africa.

A, THE PUPIL
(l) When Wé.S thesub,jGCt intrOduced ©0600000e0e0cesesse0sc0 e
(2) Average number of Std X pupils per VOAL 4eeeoeocccccses

(3) Average number that come from rural areas, villages,
and Smalltowns aoooo'oooaoooiooooa-ooooooooooooo.ocooco

(4) AVerége number from big towns and Citi€s .veceececeesses.
(5) Average number of DOYS eceeeecesoceccsccccnnns
(6) Average numbef OFf Birls teveeecesscsscscanns
(7) LangﬁagevqualifiCations of pupils:
(a) .Proficiency.in spoken language: Good, fair, poor
(b) " " writiné the language: Good, fair, poor

(e) o - " reading the language: Good, fair, poor.

(8) Higher proficiency grade occurs among boys .....,.gifls oo
(9) Method'of selecting pupils into Xhosa classes: |
(i)' Frée choice of pupils or
- (44) Selection by standard of present proficiency, or
(iii)'By the discretion of the Headmaster.

(lO) Average pass per year in Std X c.eeececcccccccecesoceass

B. THE TEACHER

1. Teacher—trainihg in the Language:-
(a) 'University degree/s ... (Please state) Cereceeneceannnn
(p) Matric plus professional certificate (state)eeeeseeenns

(c) -Proficiency in Xhosa:- PLEASE TURN OVER
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1. (e) continued :-
(i) speaking proficiency ..... good, fair, poor.
(ii) reading " cesee good, "fair, poor.

(iii) writing " ceess good, fair, poor.

2. EBxperience in Teaching Xhosa Language, in years

3. Any childhood contact with Xhosa +..... yes/no .:.....,.

4. You and your work : Your interest in the work:
'(é) Very happy with Xhosa o |
: language or ' , , high,
(b) not very motivating job. o modérate;
(c) Just tolerating the subject. low,
C. IHE SUBJECT  (XHOSA LANGUAGE)

1. Do you offer Oraleiterature in ;-

(a) folktales
(b) praise songs
v(c)' riddles
(d) proverbs and idioms.

" If yes, how much of each genre:

.....@........Q...........‘

-2, Written Literature
(2) Prose work offered:

(i) No. of novels/novelettes per class
e.g8. (give title)

.0.,.......0'.‘..."....'.0

® 0 00000 o0

(ii) No. of short stories/essays per class
e.g. (give title) v.oo0...0.0.00.0‘.00000.0-.

(iii) No. of biographies/readers per ClasSSeeeescenns.
. e.g......................"........_..........

(for school readers please state stds

.............'...............0............0.

(b) Drama work:

(1)  No. of drama works Per ClaSSeseesceesss Ceevnn..

.....O.‘...............'..l....‘..‘..............

() VA
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(c) Poetry:

(i)  No. of poems/anthologies soeeececss. e.g.

®© 060 00606 006

.000‘0000.0.00‘0'OOQ..0.‘....0.0.....0.0......0..

Do you have any peculiar difficulties and problems in
choosing suitable books to prescribe for your pupils?

If so, please state

0....0........'....0........‘......O...."-

.....O....O.....O‘..'0.................................0.....-

TEACHING METHODS

When teéching Xhoéa Literature, have yéu found the:
(a) discussionAmethod - most useful
Just useful
. - useless?
(b) Lecture/telling methqd - very effective
| | just effective
with no effect?
(c) Induction/deduction method = very fruitful
| | justﬁfruitful
fruitless/futile?
(a) Project/work method - suitable (very suitable)
' | - Jjust suifablé
not suitaﬁle?
(e) Any other4uéeful teaching technique you have
devised? ....sv0su0.. Please explain ...;...........

....‘............Q.....O._..’...........‘..........0....

Do you have to translate some extracts'of the work into
English?...‘IOOOOOOOO YeS/no
If yes, how much of the book?.........;...................

30/0'0 o0
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Do you give individual attention to pupils?

Often‘.......... Seldom ® 000000000 never 0..,...'....‘.

-How often do you bring in the help of a mother-tongue

speaker? AlwaySeoceeess sometimes ceceesce NEVEL seeeoesse

How many periods per week are allotted to Xhosa on the

school roster?.......,.....-....

Do you usé the language laboratory for teaching Xhosa

language? If so, how ooooooooooooobboooooo-ooooboooooc-0- 

Which area. of Xhosa lahguage do you enjoy teaching most?

..............‘....0............O..’..................\‘.....

Which area of Xhosa literéture do your students enjoy

learning mdst?.,.....o............o...Q....................}

TESTS and EXAMINATIONS

How often do you give class tests in Xhosa 1anguage?.eeeceecss.

. How long are the examination rapers in Xhosa 1anguage?

(inhours) DO.DI.O............................‘.............
!

Do youvconduct any oralvexaminations?.............;;;.c..o..,

' In which medium are the questions aSKed?eececossocoscceconns

In which medium are the answers to be giVen?.,..........o.{}.

.

Are the questions on:

(a) Contents of the books, or
(b) Critical analysis of extracts, or

(C) on both aSpeCtS?.........--...;.............o..mr.......

GENERAL, REMARKS ON :

1. Your assessment of rupil problems and difficultieé

in learning Xhosa ..onoo.oooo.ooo.oqoooooooooooaooooooo..

2¢/cens
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2+ Your comments on.teacher problems and difficulties
in teaching Xhosa language at YOour SChOOl eueveecess

...’.00..'00.‘.00..00.‘00.0'.06....‘..‘..‘..l.‘..‘..

3. Any suggestions and proposals that might affect
an improvement in the situation ®ecscccsscssccsnnncs

.......Q........I................‘...........OCOVC..

Thank you.

C. Z. GEBEDA

 UNIVERSITY OF FORT HARE

June 1974
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APPENDIX D

'SOME OF THE LATEST DEVELOPMENTS IN THE FIELD OF AFRICAN

LANGUAGES TEACHING IN SOUTH AFRICAN WHITE SCHOOLS

(a) As gevolg van vertod om die onderrig van Bantoetale

on op priméreskool-vlak aan te bied, het die T.0.D. in

1973 met 'n verkenningsprojek in 14 primére skole begin om vas
te stel watter rigtihg,ihgeslaan moes word.

Die betrokke onderwysers kon die Bantoetaal wat hulle
onderrig het vlot praat maar akademiese skollng en opleiding
in die vak was nie m voorverelste nie, Die doel was dan
ook om o.a. vas te stel -

. met watter mate.van sukses hierdie onderwysers
met een lespe?iode van 15 minute per dag st. 3-
leerlinge kon leer om die gewone omgangstaal te
verstaan en hulleself mondeling daarin verstaan-

baar te maak;

. of die leerlingé die taal kon leer hanteer sonder
om dit ook te leer lees en skryf;

+« . of die leerlinge die taal kon leer praat sonder

enige formele g8rammatika-onderrig;
. watter hﬁlpmiddels n nuttige bydrae lewer;

. hoe dié lesperiode met die minste ontwrlgtlng in

die dagprogram ingepas kon word;

. watter probleme ondervind is (met moontlike op—
lossings) ; ‘ '
. of die feit dat daar nie lees- of skryfwerk was

nie, vordering versnal of vertraag het;

. of leerlinge op hierdie vlak (st. 3) gereed is vir

‘die aanleer van 'n vreemde taal.
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Na ses maande het dit reeds geblyk dat die leerlinge se .
vordering in baie gevalle bo verwagting goed was; dat hulle
in hierdie stadium n vreemde taal redelik maklik leer pbraat;
dat dit nie nodig (of wenslik) is om dit te leer lees en/of
skryf nle, dat die onderwyser se entoesiasme 'n bepalende
faktor kan wees; dat die gebruik van gesofistikeerde apparaat
nie noodsaaklik is nie.

Dit was ook baie duidélik dat waar die onderwyser se be—
nadering toegesplts was op die praktiese gebrulk van die taal
die leerlinge v1nniger geleer het, Bandopnames van lesseg
beklemtoon die feit dat leerllnge korrekte uitspraak en toon

makllker aanleer as volwassenes.

(Sommlge onderwysers meen dat 15 minute per dag te min is.
Daar dien egter op gelet te word dat, indien die mondellnge
aktiwiteite deeglik beplan is, 15 mlnute rer dag voldoende be--
hoort te wees, en dat d1e gevaar van vermoeienls in gedagte
gehou moet word. )

Die projek was so suksesvol dat daar besluit is om gedurende
die tweede helfte van 1974 dosente op te lei in die beglnsels
en moderne tegnieke van vreemdetaalonderrlg, d1e hanterirg van
die taallaboratorlum die v1deobandprogektor en die skryf van
programme, sodat hulle weer intensiewe 1nd1ensop1e1d1ng van’
onderwysers (een uit elke primére skool in Transvaal) kan
onderneem,

Dit behoort dan moontlik te wees om in 1976 met die onderrig
van n Bantoetaal in feitlik elke prlmére skool van die T.O.D.
te begin en dit dan uit te brei na st. 4 en 5.

Die T.0.D. het dit dus goed gedink om vanaf 1975 2% uur per
week opsy te sit vir die onderrig van n Bantoetaal in die '
primére skool.

—-——-—_—————_——————_————-—_———_

(v) /
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(b) ~ TRANSVAAL  EDUCATION DEPARTMENT

NORTHERN SOTHO AS SUBJECT IN THE PRIMARY SCHOOL: COURSE FOR
TEACHERS '

1. The introduction on a voluntary basis of Northern Sotho
as a subject in the primary school as from January 1976

has been approved in principle.

2. The teaching thereof will commence in l976 in standard 3,
in 1977 in'standard 4 and in 1978 in standard 5, so that
Northern Sotho will be taught by 1978 in primary schools

in standards 3, 4 and 5.

3. The aim of the teaching will be to enable pupils to
understand everyday Northern Sotho and to make themselves
understood in the spoken language, while the reading of‘
Northern Sotho will not be the aim, but will serve merely

as an aid.

4, A course for primary school teachers who are to teéch .
Northern Sotho as stated in paragraph 3, is to be held at
the Dennehof Hostel, Onderwyskollege, Potchefstroom during
1975.

4,1 The course, which will last for four consecutive
weeks, is to be held during 1975 consecutively for
eight groups of approximately 80 teachers each.

5. Attendance

‘r5.l‘\One'representative from each primary school must
é%tend\the course,

5.2 Bach principal must nominate according to the usual
- procedure a suitable teacher who is to attend the

course,

T - G e G G G D S S - S — T S S S — — o

(€) / eeuue
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(¢) =~  XHOSA VIR  DIE  LAERSKOOL

Die~0nderwysdepartement van Kaapland beoog om vanaf 1976
Xhosa as nie-eksamenvak op beperkte skaal in die laerskool

Vln te voer, beglnnende in 1976 met St. 3 -om te eindig met
Sto 50

Die doel van die kursus is om kinders vanaf St. 3 tot St. 5
in die laerskool te leer om Xhosa te praat, m.a.w. om slegs
aan die kommun1kas1e-a5pek aandag te gee. = Hierdie doel

‘word verder beperk deurdat nie die hele taal as uitgangspunt
geneem word nie, maar slegs n beperkte deel daarvan, beldé»

wat struktuur en woordeskat aanbetref,

Vir d1e bereiking van hlerdle doel word dle volgende in ag
geneem:

Beskikbare tyd:  Een uur per week, verdeel in twee periodes

van n halfuur.

Indeling van materiaal: Daar word normaalweg gewerk met 36

skoolweke prer jaar, Hlervan is 32 weke as basis geneem vir
dle 1nde11ng van die . stof om voor31en1ng te maak vir bykomende
hers1en1ng en moontlike ander aktiwiteite, Hierdie 32 weke -
word dan in 8 eenhede verdeel van 4 weke elk om die volgende
patroon te volg:

Elke eenheid bestaan uit 3 dele:

1. Ongegradeerde situasie : 1 week
2. Gegradeerde situasie : 2 weke
3. Hersiening ' "ty 1 week

Die ongegradeerde situasie word noodsaaklik geag om voorsienlng
‘te maak vir lae frekwensie-strukture asook strukture wat in
kommun1kas1e—s1tuas1es n hod frekwens1e het, maar n moeilike
grammatikale graad het of 1d10mat1es van aard is. Hierdie
tipe situasie word aangebled as n afgeronde geheel en word
bloot geoefen en ‘geleer as n vaste uitdrukkingswyse.
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Die gegradeérde situasies het as tema veral kontaksituasies
en hierdie materigal word soos volg aangebied:

1. Klankoefening: Slegs daardie klanke wat in die situasie
voorkom word geoefen, met besondere aandag. aan "vreemde!"

klanke en intonasie. n Hulpmiddel wat hier aangewend kan

word is liedjies, bv. op. Afrikaanse of Engelse wysies, maar
met Xhosasinné, asook tradisionele Xhosa-liedjies.

2. Woordeskat: Prente en transparante sal vir elke eenheid
Voorsien word, Mimiek en marionetpoppe kan help om die
handelinge uit te beeld. Die woordeskatoefeninge bevat slegs

woorde wat in die eenheid gebruik word. '

3. Struktuur: Dit word voorsien dat slegs aan die volgende

aspekte aandag gegee sal kan word binne die tyd wat toegelaat
- word vir die drie jare vanaf St. 3 - 5: '

Onderwerpe en voorwerpe :

Eerkste en tweede persoon se skakels,
Naamwoordklasse met onderwerp- en vVoorwerpskakels.,
N + besitskakel + Naamwoord.~

N + besitskakel + Voornaamwoord van le en.2e pers., en Klas 1
-eén 2 alleen, :

Adjektief, W.0. slegs die adj.'stamme en die bekendste
relatiefétamme.soos mdaka, buhlunsu ens,
nié volledig t.o.v, alle klasse hie. ‘
Saamgestelde.onderwerpe en voorwerpe met na.
Demonstratief (met Eerste posisie).

en ook kleure, maar

Werkwoorde :

Teénwoordige tyd
Perfektum .
Toekomende‘tyd
A-verlede tyd
Impératief

Identifiserende Kopulatief + Naamwoord
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Defini&rende Kopulatief met relatlefstamme, adjektiefstamme
en die lokatlef bv, bamdaka, bahle, basekhaxa.

Assosié&rende na + naamwoord : ndinewotshi.

Infinitief, veral met uitdrukkings soos funa + uku,

Bywoorde:

Lokatief, ook ku, kwa en lokatiefklas + kwa.
Tyd

~ Wyse

Na + naamwoord

nga + naamwoord

Van hlerdle totaal is tans nog slegs ‘n tentatiewe indeling
gedoen vir St. 3:

le en 2e pers. on&erwerpskakel, enkv, en mv,

Teenwoordige tyd, lank en kort.

Imperatief, enkv. en mv.

Lokatief

Onderwerpskakels.van Klas 1, 2, 9 en 10.

Defini¥rende kopulatief met adj. en relatiefstamme. ,
Possessief met skakels van Klas 1, 2, 9 en 10 en Voornaamwoorde
van eerste en tweede bers. en Klas 1 en 2.

Moontlik Infinitief.
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