
 

DECLARATION 

 

This study is the original work of the author, except where explicitly indicated to 

the contrary. This thesis has not been submitted in any form to any other 

institution. 

 

 

 

 

           ____19 April 2013____. 

Nomonde Duka-Ntshweni         Date 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 ii 

 

DEDICATION 

 

I dedicate this work to my mother, Nomatule Maggie Duka, who, despite the fact 

that she never went to school, sacrificed herself to make sure that all her children 

did, and to my late father, Sebenza Alfred Duka, for his contribution in nurturing 

me to be the woman I have become. Tata, I know you would be so proud of me 

today.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 iii 

 

ACKNOWLEDGEMENTS 

 

I was fortunate to be mentored by two African intellectuals who did not only 

share with me their intellectual capital but also shared their social spaces.  To my 

supervisor Dr Namhla Sotuku, thank you for your intellectual support and 

remaining positive throughout this journey. To Dr Stunky Duku, my co-

supervisor, thank you for your encouragement, for going an extra mile to support 

me and identifying a potential in me that I never knew existed. Thank you for 

always keeping your door open for me and for being my conscience. Without you 

I would not have reached the final stage of my thesis. 

 

To my research participants, thank you guys for trusting me, for opening up your 

worlds and be brave enough to discuss ‘men’ issues with a woman. Thank you 

for risking your reputation amongst your peers and sharing your intimate 

experiences with me. Without your input, this study would not have reached this 

level. I would also like to thank the University of Fort Hare for allowing me to be a 

part of the programme.  

 

I thank the Lord Almighty for blessing me with such wonderful people in my life. 

My husband and my best friend, Simphiwe, thank you for being a pillar of my 

strength. Thank you for loving, supporting and allowing me to be the best that I 

can be. My brilliant boys, Okuhle and Uluthandolwethu, you have been my 

inspiration for this study. Thank you for your unconditional love and 

understanding even when I could not be there for you at times when you needed 

me.  



 iv 

 

A special thanks to my family, ooZondwa nooZikhali, for all your prayers. Your 

understanding and support especially when I could not attend family gatherings 

because of my studies is highly appreciated. Lastly I would like to thank all my 

friends who held my hand throughout this journey. A special thanks to Zoleka 

Mzitshi and Gcobisa Pumlomo, for dropping everything and helped to pick me up 

every time I fell and encouraged me to carry on even when I felt like giving up. I 

am truly blessed to have you in my life.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 v 

 

ABSTRACT 

 

‘Ulwaluko’ (the male initiation custom) has been practised for generations by many 

cultures in South Africa and in Africa as a whole. AmaXhosa are amongst the 

population groups in South Africa within whom this custom has survived pre colonially 

and through the colonial and apartheid eras up to the current democracy. While this 

custom was reserved for older, mature and senior boys in the past, there is evidence 

that nowadays immature and junior boys as young as 12 years are taken to the 

initiation school.  

 

This study sought to understand how these newly graduated initiated men 

(amakrwala) cope with their multifaceted identities, as learners in a secondary school 

and as adults in the community. The study also seeks to explore a leadership style 

that can be sensitive to the needs of ‘amakrwala’ at school. This is a qualitative study 

which used interpretivism as the research paradigm. Phenomenology is the research 

design and phenomenological interviews were used as the data gathering tools. 

 

The findings reveal that there are tensions that exist between modernity and tradition 

in socialising amakrwala. The school represents the modern space and the home and 

community are the traditional spaces. In the formal school environment there is 

minimal or no recognition of the new identity of the ‘amakrwala’. At school 

‘amakrwala’ are seen as learners. Their identity and status remain unchanged from 

what they were before they went to the initiation school. However, in the community 

and at home, they are elevated from a childhood to an adult status and their identities 

are thus re-shaped.  

 

 Key words: Ulwaluko, amakrwala, experiences, secondary school, school leadership, 

school management. 
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